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Introduction to portfolio 
Children with additional learning needs are those who have need of additional support whilst learning or in other areas of development (Dewis.wales, 2019). Within Wales there are impending changes which will revive the system which supports children with additional learning needs. Within the first three sections of this portfolio the chosen ALN to focus on is Autism. This portfolio will focus on the impending changes to the new ALN Code and the implications to children within the Early Years and explore what the possible affects could be. It will also have focus on the importance of early intervention and how this can support children with ASD development in all areas. Supporting factors from the United Nations Rights of The Child (1989) can help advocate the voice of the child and provide the support and care they may need. The paper will also focus on barriers that could arise and how Early Years settings could support a child with ALN. 

















[bookmark: _Hlk10983012]Importance of Early Intervention
Early intervention is the intervention seen when a child is at a young age, often whilst children attend preschool nursery. It entails strategies to prevent or approach problems before they happen to enable support to children with Additional Learning Needs (Zwaigenbaum et al., 2015). However, some cases of ALN often are at their worst before intervention can happen due to non diagnoses. This could be down to Early Years not understanding the behaviours displayed as possible ALN and mistaking them for bad behaviour (Irish Examiner, 2016). Although research has also shown that intervention at any stage is deemed highly beneficial to a child, research has shown that the benefits to outcomes in development are much higher if a child can access intervention before they attend mainstream education (Early Intervention Foundation, 2019). The use of nursery settings and health visitors’ observations can lead to being used to give children early intervention through observing patterns of behaviour or characteristic traits. Juergensen et al., (2018) states within their research that missing opportunities for early intervention can have detrimental effects on children who have ASD under the age of 3. However, early signs of ASD can be mistaken for the terrible twos and so could often go missed (Autism.org.uk, 2019) making early detection of Autism difficult, although some traits of delay can be detected which can lead to ASD being diagnosed (Copeland, 2013). 
[bookmark: _Hlk11773146]The Equality Act 2010 (Department of Education, 2014) states that all children have the right to education and early intervention can used done to address children who are have ASD and ensure an inclusive outcome for children in education (Gavaldá and Qinyi, 2012). This is supported within Article 23 of the UNCRC (1989) that children with ALN such as ASD can access the resources and support to thrive in life (Boone, 2018). Although the UNCRC (1989) are there to promote the rights of the child and for children to have a voice, some children with ASD are nonverbal and have difficulty expressing their feelings and wishes (Patten et al., 2013). Hewitson (2018) states that parents should be equipped with the skills and knowledge to be advocates for their child. This is supported with in the UNCRC (1989) within Article 5 which states that parents and guardians have the right to provide guidance. However, it must support the parent in understanding how to be advocates with their child at the forefront of their decisions and if able express their wishes in all decisions (Ewles, Clifford and Minnes, 2014). Partnership working is important when supporting children who have ASD. It can help develop a plan which can help all those who may be working and supporting the child (Henry and Fee, 2010). It can help parents or guardians support their child at home and provide practitioners with activities and resources that can help support the child within the nursery. Practitioners who are trained to specialise in the different areas that a child with ASD may need can support the child in having the highest chance with intervention (Gasper, 2010). Also, it can help professionals put in next step goals to determine what is the best route to take to achieve the best outcomes for the child (Support for Children and Young People with Autistic Spectrum Disorder (ASD) in educational settings, 2019). The child may need entry to education where an educational psychologist comes to visit the setting to see if a child needs to go to a specialist unit school rather than mainstream (Additional Learning Needs (ALN) Policy, 2017). This further supports the children’s right to have a voice and to be treated equally by having the best decisions for their care made by those who are involved in making decisions. The Department of Health (2012) states the importance of early years settings and practitioners and how they can be instrumental in helping early intervention. Practitioners who have knowledge with children with Autism can learn the child’s perspective and body language for those children who may be nonverbal and knowing a child’s likes and dislikes (Macintyre, 2016). This can help practitioners to prevent children from becoming distressed by intervening with positive action (Seligman et al., 2009).
As the UNCRC (1989) states children have the right to have receive inclusive education and this may lead to adaptations being made to the setting to support a child with ASD (Frederickson and Cline, 2009). Early intervention can allow settings to have the resources needed to fully support the child. It has been researched that children that have ASD and who receive intensive home-based early intervention can challenge behaviours that could affect a child’s learning (Reichow et al., 2012). Working with families to promote family involvement could further support early intervention by having the intervention in a familiar setting to the child and in a known, safe environment to the child (Makrygianni and Reed, 2010). A supportive system where multi agencies come together to work with families and children with ASD can allow intervention and support to be accessed at the earliest time allowing children to have the best outcomes within their education and holistic development (Eapen, Črnčec and Walter, 2013).












Barriers that may be experienced
Barriers can be factoring situations, delays or characteristics that influence hardship in interacting, behaviour and communication in regard to children with ASD. This part of the portfolio it will focus on anxiety and communication and the barriers they form in children with ASD (Devarakonda, 2013).
Anxiety in ASD
Those who have Autism often suffer from anxiety that can cause distress and upset in many situations (Grondhuis and Aman, 2012). Children that attend nursery settings and school may have never left parents and children who have ASD can often display separation anxiety through aggressive and upset behaviour (Robertson, 2010). Research has shown that children who suffer from anxiety with ASD could also show impulsive and repetitive behaviour. It is possible to manage those anxious feelings through intense interests i.e. lining objects or identifying numbers (Wood et al., 2009).  However, research by MacNeil, Lopes and Minnes (2009) states that anxiety within children with ASD could be diagnosed as the symptoms could be displayed in other ASD features. Research has shown that it is difficult to eastablish the severity of anxiety in children with ASD especially those who are non-verbal as it is difficult to understand how it affects the child (White et al., 2014).
White and Roberson-Nay (2009) have researched that children who suffer anxiety with ASD could experience loneliness and difficulty in socialising due to not being able to develop those friendships. ASD anxiety can show through separation anxiety which could be a trigger for aggressive or emotional behaviour (Wood et al., 2009). This could also be a factor that contributes to a difficulty in socialising due to possible social anxiety which can restrict children from being able to socialise (Wood and Gadow, 2010). Research has shown that it could be the social awareness in children with ASD that could cause depression and anxiety in teenage years through identifying the barrier with them interacting with their peers (Strang et al., 2012). However, research has also stated that although cognitive behavioural therapy is offered to children with anxiety that have ASD, there is no formal intervention for anxiety for children with ASD, although CBT has been shown to help children with ASD gain emotion regulation and strategies that could help them whilst feeling anxious (Weiss, Thomson and Chan, 2014) (Scarpa, 2013).Within ASD often anxiety that goes misdiagnosed and missed can lead into adolescents and by that time could have evolved in to underlining issues that would need specialist help (Spiker et al., 2011). This can often be seen in children that have are lower on the spectrum of ASD and have a higher IQ leading to diagnosis happening later towards teen years (Mazurek et al., 2014). 



Nonverbal Communication
Young children can be at different developmental stages to their peers and this is often seen as normal (Sharma and Cockerill, 2014). However, children with Autism often have difficulty communicating verbally and non-verbally which is seen as a barrier as a failure to interact with those around them can lead to difficulties in expressing their wishes (Storch et al., 2013) (Van Steensel, Dirksen and Bögels, 2014). A lack of verbal communication can form barriers for children who have ASD as in the Early Years their social interactions play a huge role in their development. Becker (2019) states that nonverbal communication does not mean children can not communicate it merely suggest one can not speak to communicate. For children who are non-verbal and have ASD it can affect interaction further due to not being able to form friendship and not knowing how to manage interaction with those around them (Chiang et al., 2009). Furthermore, children who are nonverbal may express frustration through aggressive behaviour due to not being able to say what they may need (Rozga et al., 2010). This may form barriers for children to interact with peer groups and activities which as and could cause social exclusion for the child (Spiker et al., 2011). It is often said that children with ASD tend to repeat scripts of interests and can mislead those around them into seeing a trait of self-soothing (Autism.org.uk, 2017). However, this needs to be understood as a form of echolalia and not deemed as the child communicating as the language they are using has been learnt as a script often from an interest they have (Cumine, Dunlop and Stevenson, 2010).  It is often done repetitively and where the child is in their own world often oblivious to those around them (Autism-help.org, n.d.). Although this is a general sign within in ASD, it has been researched as a way of learning language (You Tube, 2014). Intentional communication is when a child with ASD is purposely engages with someone to make the understand they wishes. However, pre-intentional communication is the act of making sounds and noises that is not done to communicate with those around them often to show excitement, anger or to self-sooth (Perepa, 2013). If practitioners were untrained and lack knowledge within the field of non-verbal communication a barrier would be formed with understanding and knowledge preventing the child to possibly getting the intervention they may need (You Tube TED, 2019).







How an Early Years Setting can support a child with ASD
Often within Early Years settings, a child with ASD who shows difficulty in developing within a setting can have access to a 1-1 support practitioner. This is often someone who has experience in working with children with ALN (Programme of Action Research to Inform the Evaluation of the Additional Learning Needs Pilot: interim report on the costs of the statutory reform of special educational needs provision, 2019). Although, the 1-1 is there to support the child, their primary purpose is to allow the child to explore the environment like every other child and adapt areas to suit them (Person-centred practice in education: a guide for early years, schools and colleges in Wales, 2015). Although, the 1-1 practitioner role is a supportive tool for a child with ASD and not someone who will take the independence a child needs to have away by not challenging the child (SNAP Cymru, 2019). However, as it states in the UNCRC (1989) children have the right to inclusion and the right to play for a child who may have difficulty expressing their wishes a 1-1 practitioner may be able to ensure that the child’s voice is heard. A child with ASD has the right to be treated within Early Years settings with equality and be included throughout the setting, the child should have access to the same opportunities to those who don’t have ALN and by not having this research has shown children could become isolated (Waddington and Reed, 2016). However, research has shown that children with ASD who have access to a 1-1 practitioner that understands the importance of an inclusive practice can have positive impact on a child’s development and emotional wellbeing (Legislation.gov.uk, 2019). 
A 1-1 practitioner can help a child learn routines through visual timelines and choice cards to allow the child further opportunities to voice their choices and opinions (The United Nations Convention on the Rights of the Child 1989). To further support the development of the child the 1-1 practitioner can take the role of planning focused activities to suit the child’s learning style (Early Years Matters, 2019). Focused learning activities can be tailored around the child’s learning style and aimed at stages of development that need support (SEN Planning Tool for Early Years, 2019). If the child has sensory issues, having a 1-1 can support a child in adapting the environment to suit the need of the child (Thorpe and Crispin, 2019). If the child is referred to speech and language, the 1-1 would often be given targets which include activities to do within the setting to develop and encourage the strategies identified to help the child within their speech and language sessions would could help children to have extended support to develop. Through research of children with ASD it has shown that often in a classroom environment without a 1-1 support they may show behaviour that could be seen as disruptive to others. However, having a practitioner that has been trained in managing behaviour and Autism could help diffuse any situations that could cause the child to become upset and angry (SEN Planning Tool for Early Years, 2019).
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[bookmark: _GoBack]Care Inspectors Wales suggest that when observing children’s development for those with ALN, a plan is put together to be able to record, observe and identify next steps (Careinspectorate.wales, 2019). Although this is done to help with supporting a child’s development, it can also help support when other health professional needs an update on how the child is developing in. This support a child with ASD have support around them and discover what is needed to understand what they need within their learning environment to thrive (Weiss and Burnham Riosa, 2015). 
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