SPSC 5495 Research Project Ethical Guidelines.
Introduction:

These guidelines serve to provide boundaries and definition to teacher inquiry undertaken in SPSC 5495, applied studies in Physical Education. The central data of inquiry are the teaching actions and interpretations of the Teacher. The inquiry may involve analysis of student work and it may be enhanced by anonymous student and parent responses to specific questions relating to the action research project.

Projects that meet the test of “minimal risk” and “low ethical” concern do not require further ethical review by Douglas College. (All SPSC 5495 projects will meet this standard or will not be improved by the instructor).
· No elements of the inquiry go beyond the normal course of teaching. The students with whom a Teacher works to fulfill these course requirements are involved in no assignments or activities that are not conducted primarily for their learning, and they do not experience being in an experiment. Rather, they experience the teaching of an individual committed to the improvement of one’s own teaching. 

· The action research is carried out so that it maximizes the benefits to the students with whom the Teacher works and to the Teacher by enhancing the Teacher’s teaching and minimizes risk to the students. The risks to the students of the Teacher will be no more than those associated with normal participation in classrooms.

· The data collected are of the following forms, specified on the consent form: observation of students during teaching; conversations with students; analysis of student work; written feedback from students submitted anonymously; notes on classroom events; notes by a supervisor or colleague on one’s own teaching behaviour; journal notes on related school events; personal reflections; notes from discussion with peers; notes from discussions with parents; professional literature, or; interviews of survey responses from parents.

· All data collected from students outside the work that they submit for assessment must be anonymous and submitted in such a way as to minimize the “power over” risk to students. That is to say, the risk to students of having their feedback negatively associated with them and thereby potentially negatively effecting the teacher-student relationship. 
· The Action Research inquiry is NOT research intended for wide distribution to the community of educational researchers and is not intended for publication beyond the realm of the SPSC 5495 class environments, unless planned for an appropriate consent and approval measures were undertaken.
Administrative Officer (Principal’s) permission:

All projects must request and receive formal written permission from the principal of the school in which they are being conducted.

Distinguishing between regular professional practice and use of data for research purposes.

Many practitioner-researchers propose to study the outcomes of practice in their own professional settings. When they do, they must distinguish what will occur as part of the regular professional practice of teaching and what will be done for the purpose of research.

Although practitioner-researcher may conduct practice as usual (e.g., classroom instruction), the dual use of data that is encountered when a teacher uses the results of his or her practice for inquiry and reporting requires informed consent of participants. 

Informed Consent:

Consent in the teacher-research role is complicated by the teacher-student relationship. Teachers have “power-over” their students, which refers to the imbalance of power between the teacher and the student in the teacher’s favour. If a student does not feel entirely free to say no to participating, then the consent is not voluntary. 
In order to address the “power-over” relationship, it is important that in consent forms, teachers inform parents and students that they are under no pressure and at no risk of negative effect should they choose not to participate in your research project. Furthermore, participants have the right to withdraw from the study at any time without fear of reprisal. 

When the teacher-researcher is in effect the main subject of the study and individual student’s work, opinions, interviews, etc are not being presented as the data, there may be no need for consent from students and their parents if the practices undertaken are within the boundaries of acceptable teaching practice under British Columbia’s curriculum and the school’s administrative officer (AO).
Anonymity and Confidentiality:

Students’ work, interviews, comments, assessments, etc presented as part of the project must be anonymous and bear no name or identifiable marking of the student. Due to limitations on anonymity based on the teacher-researcher and student being closely associated, any use of materials outside of the classroom must be stated in the AO permission letter and the Informed Consent letter. 
Definitions from the Tri-Council Policy Statement:

Ethical Conduct for Research Involving Humans

MINIMAL RISK (pp. 1-5)
Potential participants can expect no greater harms by participating in the research than the harms encountered by the participant in those aspects of his or her everyday life that relate to the research. 

A PROPORTIONATE APPROACH TO ETHICS ASSESSMENT (pp. 1-7)
The general principle that the more invasive the research, the greater should be the care in assessing the research. 

GUIDING ETHICAL PRINCIPLES (pp. i-5, i-6)
The approach taken in this framework is to guide and evoke thoughtful actions based on principles. The principles that follow are based on the guidelines of the Councils over the last decades, on more recent statements by other Canadian agencies, and on statements from the international community. The principles have been widely adopted by diverse research disciplines. As such, they express common standards, values and aspirations of the research community.

Respect for Human Dignity: The cardinal principle of modern research ethics, as discussed above, is respect for human dignity. This principle aspires to protecting the multiple and interdependent interests of the person—from bodily to psychological to cultural integrity. This principle forms the basis of the ethical obligations in research that are listed below.

In certain situations, conflicts may arise from application of these principles in isolation from one another. Researchers and Research Ethics Boards (REBs) must carefully weigh all the principles and circumstances involved to reach a reasoned and defensible conclusion.

Respect for Free and Informed Consent: Individuals are generally presumed to have the capacity right to make free and informed decisions. Respect for persons thus means respecting the exercise of individual consent. In practical terms within the ethics review process, the principle of respect for persons translates into the dialogue, process, rights, duties and requirements for free and informed consent by the research subject.

Respect for Vulnerable Persons: Respect for human dignity entails high ethical obligations towards vulnerable persons—to those whose diminished competence and/or decision‑making capacity make them vulnerable. Children, institutionalized persons or others who are vulnerable are entitled, on grounds of human dignity, caring, solidarity and fairness, to special protection against abuse, exploitation or discrimination. Ethical obligations to vulnerable individuals in the research enterprise will often translate into special procedures to protect their interests.

Respect for Privacy and Confidentiality: Respect for human dignity also implies the principles of respect for privacy and confidentiality. In many cultures, privacy and confidentiality are considered fundamental to human dignity. Thus, standards of privacy and confidentiality protect the access, control and dissemination of personal information. In doing so, such standards help to protect mental or psychological integrity. They are thus consonant with values underlying privacy, confidentiality and anonymity respected.

Respect for Justice and Inclusiveness: Justice connotes fairness and equity. Procedural justice requires that the ethics review process have fair methods, standards and procedures for reviewing research protocols, and that the process be effectively independent. Justice also concerns the distribution of benefits and burdens of research. On the one hand, distributive justice means that no segment of the population should be unfairly burdened with the harms of research. It thus imposes particular obligations toward individuals who are vulnerable and unable to protect their own interests in order to ensure that they are not exploited for the advancement of knowledge. History has many chapters of such exploitation. On the other hand, distributive justice also imposes duties neither to neglect nor discriminate against individuals and groups who may benefit from advances in research.

Balancing Harms and Benefits: The analysis, balance and distribution of harms and benefits are critical to the ethics of human research. Modern research ethics, for instance, require a favourable harms‑benefit balance—that is, that the foreseeable harms should not outweigh anticipated benefits. Harms‑benefits analysis thus affects the welfare and rights of research subjects, the informed assumption of harms and benefits, and the ethical justifications for competing research paths. Because research involves advancing the frontiers of knowledge, its undertaking often involves uncertainty about the precise magnitude and kind of benefits or harms that attend proposed research. These realities and the principle of respect for human dignity impose ethical obligations on the prerequisites, scientific validity, design and conduct of research. These concerns are particularly evident in biomedical and health research; in research they need to be tempered in areas such as political science, economics or modem history (including biographies), areas in which research may ethically result in the harming of the reputations of organizations or individuals in public life.

Minimizing Harm: A principle directly related to harms‑benefits analysis is non‑malfeasance, or the duty to avoid, prevent or minimize harms to others. Research subjects must not be subjected to unnecessary risks of harm, and their participation in research must be essential to achieving scientifically and societal important aims that cannot be realized without the participation of human subjects. In addition, it should be kept in mind that the principle of minimizing harm requires that the research involve the smallest number of human subjects and the smallest number of tests on these subjects that will ensure scientifically valid data.

Maximizing Benefit: Another principle related to the harms and benefits of research is beneficence. The principle of beneficence imposes a duty to benefit others and, in research ethics, a duty to maximize net benefits. The principle has particular relevance for researchers in professions such as social work, education, health care and applied psychology. As noted earlier, human research is intended to produce benefits for subjects themselves, for other individuals or society as a whole, or for the advancement of knowledge. In most research, the primary benefits produced are for society and for the advancement of knowledge.
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