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Section 1
This portfolio will outline the importance of inclusive leadership within Early Years practice. It will critically evaluate and analyse the barriers, challenges and opportunities inclusive leadership can bring, and demonstrate how it can affect families, children, professionals, and communities. 
Inclusive leadership is having the ability to guide and lead a group of diverse people, it is about understanding that each person is unique and being able to collaborate with them and respect their views and differences. This is supported by Ferdman (2021) who state that to have successful outcomes within diverse groups, inclusion is essential. An Inclusive leader within Early Years, who has developed the philosophy of equality within the setting, who include parents, children, staff and other multi agencies views and work together closely underpins inclusive practice, and it is beneficial to reach the full potential and support for all involved (Hallet and Siraj, 2016). Similarly, Newstead and isles bucks (2019) state that inclusive leadership and practice is central to provide excellent quality childcare provision and that the leader and team should work together to create an environment where everyone’s views including children, staff, parents, and other multi-agencies are respected and valued. Inclusion within Early Years settings is often linked with Additional Learning Needs however inclusion within Early years is much broader than this. It applies to how the practice is run by the leaders, the attitudes of everyone within the setting and the values that are created within the setting ensuring that everyone feels that they can contribute and feel understood valued and respected (Nutbrown, 2011). 
The Scenario discussed relates to a four-year-old girl named Sophia. Sophia lives with her mother who has full parental responsibility for her whilst her father has supervised access to her at a contact centre. The mother is 21 years old and have been involved in a domestic violence relationship with Sophia’s father (Rights of women, 2014). Sophia will happily leave her mother to come into the setting in the morning. However, Sophia will play alone and is very shy, she does not tend to interact or play with the other children in the setting or communicate well with her Keyworker. Sophia’s Mother is also very shy and has deteriorating mental health issues which include depression and social anxiety. Sophia’s mother never attends the stay and play sessions or gets involved in conversation with any of the other parents outside the classroom or with Sophia’s keyworker. According to Women’s aid (2022) abuse is the main factor of mental health issues such as depression and social anxiety, and this could be the reason Sophia’s mother do not stay for the play and stay sessions. Furthermore NHS (2020) agree that social anxiety is an overwhelming fear which can cause a person to remove themselves from situations and become isolated. Mayo clinic (2022) support this as they believe everyday interactions, so in this case Sophia’s mother talking with other parents or keyworkers can be a trigger for her and cause significant social anxiety and fear of being judged negatively. Therefore, she could be removing herself from situations to avoid these feelings. Sophia’s mother could be isolating herself from situations and people to avoid the fear that the social anxiety brings her. Novotney (2019) suggests that being connected socially to others is a human need and is crucial to a person’s well-being. Isolation can cause loneliness which can affect a person’s mental health. Therefore, it is important for the setting to support the mother and encourage her to be involved with the keyworker and build a solid trustworthy relationship, where she feels comfortable. 
Moving forward an action plan will be put in place for Sophia’s keyworker to build up a bond and relationship with Sophia and her mother to promote and encourage engagement and support for them both. It is important that a child and parent form a close bond with their keyworker as they are the ones who support and ensure that their needs are met within the setting (Buckinghamshire Council 2012). Similarly, Birth to 5 matters (No date) state that the keyworker’s role is to create a triangle of trust with the child and family and help them feel known, safe, cared about and understood. 
This is an inclusive leadership approach that will break down barriers and build relationships with Sophia and her mother, it will give the keyworker chance to get to know and understand them both and identify any concerns, worries or difficulties they may be facing and will gradually build up Sophia and her mother’s confidence to communicate with the keyworker effectively. (Childhood Education International, No date). However, there can be limitations when building a strong relationship with Sophia and her mother as it can take time for the bond and trust to be built between the keyworker, mother and Sophia. Timing can be an issue when working within a busy setting but there are other ways to build relationships with parents without the need to remove the keyworker from the setting to speak with parents for a long period of time. For example, using a social platform to share photographs and messages of the children involved in activities with parents. This is a simple way to share information on what the child has done that day with parents without having to have a lengthy conversation. In this case it also gives the opportunity for Sophia’s mother to initiate a conversation with the keyworker at pick up times and can put her mind at ease knowing and seeing that Sophia is happy, engaged and in safe hands (Parenta, 2020) it also gives Sophia’s mother the opportunity to as questions through the social platform instead of face to face if she is experiencing social anxiety, this may make her feel at ease. Ferdman (2017) agree that inclusion in settings can face challenges however, he also states that a good leader can communicate with others and come to conclusions for better outcomes. 
Sophia’s mothers’ shyness and lack of communication with others could be the reason Sophia finds it difficult to communicate with other peers and keyworkers in the setting. Bandura’s imitation theory supports this as he believed that children learn through observation and that they will imitate behaviours that they have seen (Kurt, 2020). Similarly, Child mind institute, (2021) state that a child may imitate a parent’s emotions, therefore Sophia may be shy and not speak to peers and keyworkers as it is the behaviour, she witnesses her mother doing. Which means she is missing out on social interaction and outings. Furthermore Legg, (2019) suggests that children who do not experience social activities for example days out to the park or a mother and baby group where they are able to socialise may also have difficulties when it comes to social skills and interacting with others. This could be the reason Sophia lacks social skills.
To support Sophia and encourage engagement with her peers, the setting has put in place an action plan for her. This will be that Sophia’s keyworker will find out her interests; for example, if Sophia enjoys playing with dolls, then they keyworker will take Sophia and a small group of children into the home corner to play with the dolls. By spending time with Sophia and following her interests, it will help promote her to play alongside other children more naturally and eventually engage and play with others. By doing this it is giving Sophia the opportunity to observe the other children and participate within a social situation and environment (Victorian state government, 2019) which shows inclusion as the keyworker will work with Sophia solely to find out her interests and hobbies and use these to promote her social skills. However, timing can be an issue and Sophia could become reliant on the keyworker, therefore it is important to gradually introduce other members of staff so that Sophia will learn to be comfortable around all members of staff in the setting. This inclusive attitude promotes staff to work together closely to develop a positive happy environment where children feel safe and to share responsibilities with one another and help each other out (WJEC, 2019).
Sophia was previously taken away from her parents due to the domestic violence case, however Sophia’s mother has been assessed and can care for Sophia solely and has parental responsibility for her whilst her father has limited access to her in a contact centre for Sophia’s safety. Which is line with article 18 of the United Nations Convention on the Rights of the Child which states that both parent must share responsibility for bringing up their child and consider what is best for them, however article 19 states that all children must be safe and protected from violence and abuse, therefore it was deemed best for Sophia that her mother cares for her solely whilst her father has supervised access (UNICEF, No date). 
There are other multi-agencies involved within this scenario such as social workers, social services, and support workers to help and support Sophia and her mother, these multi agencies has had a positive effect for both Sophia and her mother as it was proven that Sophia’s mother can take care of Sophia and Sophia was returned to her. However, Sophia’s mother does not often work well with these multi-agencies as they have previously taken Sophia from her care. This could mean that Sophia’s mother associates social workers as negative people and could fear losing her again. Mellon (2017) believes that parents who have had experience with child protection investigations often have had unpleasant experiences and have reported that social services are often disrespectful towards the families. However, children’s services such as social services are there to support both parents and children, their job is to keep vulnerable children safe and support families (Family rights group, 2022).
An action plan has been put in place to work with other multi agencies such as social services to share information regarding Sophia’s well-being and raise any concerns of needed, this is beneficial for Sophia and her mother as it is enabling support for them if needed, this is an inclusive approach as it is working together for the best outcome of the child. Which is also in line with article 3 of the UNCRC which states that adults must do what is best for the child (CYPCS, No date).  However, this could have its limitations as previously stated Sophia’s mother does not work well with social services so therefore may not open up entirely to the practitioner or want to share any information with other multi – agencies. This could prevent Sophia’s mother raising any concerns that she may have as she may fear that Sophia could be taken from her care again. So therefore, it is important that Sophia’s mother feels comfortable sharing information with the practitioner knowing that they have a right to disclose any information she shares with them with multi-agencies if they feel it is necessary (GMC, 2022).  This is also following the settings Child protection policy (2022) which states that practitioners must report any concerns to the correct safeguarding officer. 
Sophia’s mothers’ mental health has stopped her from working, she is unable to work due to the lack of confidence and the anxiety she has, therefore is claiming benefits and could be facing financial difficulties which may be why she do not interact or get involved with the other parents. As they always are planning days out after school. Sophia’s mother may feel embarrassed that she is unable to take Sophia on outings due to financial difficulties. According to Mind (DATE) financial difficulties can affect social life and responsibilities it can also have a negative effect on mental health. Independent (2019) also state that a young single parent under the age of 25 will receive less help with benefits, in fact a single young parent under the age of 25 receives up to £790 per year less that a single parent over the age of 25. Research also show that poor single parents are seen as ‘irresponsible’ for choosing to have children if they cannot afford it (Independent, 2019).
In this scenario Sophia’s mother may be finding it difficult to pay for items she may need for Sophia as well as feeling guilty that she can not take Sophia out on day trips with peers and parents from the setting. Sophia’s mother may also be feeling embarrassed that she is on benefits as there is a stigma around single parents on benefits. Jun (2019) support this as they state that there is a stigma and shame attached with lone parents who claim social assistance benefits and how it has a negative effect on the mother’s social relationships with others. Furthermore, as a setting who works inclusively with the wider community. Information regarding where she can get financial help will be given to Sophia’s mother to ensure she is receiving the correct number of benefits to support her and Sophia. The setting has put this help in place due to the growing number of parents and families seeking help regarding food banks and essentials (The Guardian, 2019).  We are also asking the wider community and members of staff for non- perishable food donations to bring in as there is a small food bank area in the community room within the setting where parents can discreetly go in and take what they need to support them and ensure that all our children and families have food. Although this is a positive and can be a help for parents, like Sophia’s mother in the setting to access free food if they are in financially difficulties. However, it also comes with limitations such as embarrassment from using a food bank. Garthewaite (2016) research support this as it was found that people who use foodbanks experienced shame fear and embarrassment. Furthermore, BBC News (2021) state another limitation that can occur; that food banks are being used more than ever before, a study shows that a foodbanks usage in England has risen by 46% from the same month, previous year, therefore there may not be enough food or a wide selection of food which can be a problem if the child is a fussy eater. 
The action plan that has been put in place for Sophia and her mother is that Sophia attends breakfast club in the mornings to release financial pressure off the mother and that Sophia’s has a chance to interact and socialise with peers in smaller groups (Graham, 2017). 
Also, for the setting to be inclusive and support the families within the setting its important that all practitioners and leaders are aware of any difficulties our children or families may be in, this can be done through good communication within the setting such as staff meetings. Practitioners should also be understanding and approachable and be well trained so that the setting can provide appropriate skills and support for parents, children and families (O’connor,2015).  
In conclusion, the practitioners in the scenario have opportunities to support Sophia and her mother and provide an inclusive environment where they feel their difficulties are excepted and feel supported by the staff and leader. For this to be implemented within the setting the leader must ensure that all other staff are trained and understand the importance of the setting being inclusive for everyone. 
Section 2  
According to CDC (2015) Policy is defined as law, voluntary practice, a procedure or incentive made by the government or other institutions for example a school setting or a health setting. Similarly, Oxford Language (2022) state that policy is a principle or action created by and individual or an organisation. Policies within educational settings are beneficial to promote and influence inclusion within the setting. They ensure that staff are getting the help and guidance that they need to implement inclusion. Having policies also ensure the well being of everyone who is involved within the setting, for example, the children, their families, the staff and volunteers. When a policy has been thought about in depth and implemented well within the setting it provides a standard and an agreement on what is expected and how things should be done within the setting (Waltham Forest Council, 2019). Which can then lead to good practice, however a policy within a setting should be evaluated and reviewed on a regular basis to ensure that it is working and that it meets the needs of everyone within the setting, by reviewing and evaluating the policy it also gives a chance to make any changes if necessary (Wise workplace, 2022). 
Well established policies provide a clear understanding and information about how to handle situations and how to make sure that the setting is inclusive for everyone. They also reflect the values of the setting and apply consistent clear expectations. there are many types of policies within a school environment which include, statutory policies, discretionary policies and curriculum policies. Some of these policies such as the statutory policy are required to be put in place by law such as the pupil well-being policy and the safeguarding policies. The discretionary policies are additional policies that a school may put in place but are not required by law for example this could be an ‘acceptance policy’ which promotes belonging and inclusion within the setting. Then the Curriculum policies relate to areas of the curriculum which consist of discretionary and statutory policies (Watts, 2022). 
The purpose of this section of the portfolio is to critically evaluate whether the Curriculum for funded non-maintained nursery settings which was developed by the Welsh Government enables inclusive leadership to take place within the nursery settings (Welsh Government, 2021). 
This Curriculum underpins the ethos of settings in Wales where all children should have a sense of belonging regardless of their colour, sex, race or religion, whether they speak a different language, have a disability or are rich or poor. They should feel valued, this is also in line with article 2 of the United Nations Convention on the Rights of the Child (Save the children, no date). Children who feel like they belong in a school community will thrive in their development and learning (Mentally healthy school, no date). Additionally, the Welsh government sate that belonging is essential to a child’s well-being and happiness and can help shape who they are and what they become (Welsh Government, 2021). For Children’s sense of belonging to be enhanced within the setting and to implement the ‘Curriculum for funded non-maintained nursery settings’ the practitioner should ensure that there are familiar resources within the setting which the child can make personal links and connections with for example, there should be a range of multi-cultural resources such as dolls of different ethnicities and multi-cultural books within the setting. This can enable children of all different ethnicities to feel like they belong as they see a representation of what they look like and for all children to experience and understand different cultures such as festivals (Lindon, 2012). However, although this Curriculum is beneficial for inclusion there can also be limitations such as ‘Tokenism’. Settings may feel like they are being inclusive by celebrating and acknowledging other festivals in the setting but may only do this during each festival season. For example, the setting may celebrate ‘Chinese New Year’ by setting the craft area up to make Chinese lanterns and have Chinese clothing in the role play area but the following day these items are put away (Cambridge Dictionary, 2022). The way to resolve this issue and to be inclusive always is to foster a learning environment and always have a range of multicultural resources out not just during the celebration days to become inclusive at all times (Famly, 2022). 
This Curriculum also states that communication is a fundamental aspect to a child’s development and should be implemented within the setting. Inclusive communication is about creating and sharing information which all can understand (Scottish Government, 2021). Similarly, RCSLT, (2022) state that inclusive communication enables others to communicate and express themselves in which ever way they find easiest, they should feel comfortable doing this and be included with the interactions and conversations within the setting. The Curriculum follows inclusive communication as it states that practitioners should enhance children’s communication by using the correct language to support and extend a child’s vocabulary, support and respond sensitively to verbal and nonverbal communications made by children and to develop a child’s confidence by communicating with others (Welsh Government, 2021). The curriculum shows inclusive leadership however some limitations may occur such as staff not having the correct skills, for example effective communication involves listening and understanding, practitioners should be good role models and have good communication skills which involve engaging in sustained shared thinking and understand the effectiveness open ended questions can have when having a conversation with children (WJEC, 2019). Some Staff are also not trained or feel comfortable working with children with ALN who have communication difficulties. According to Nasuwt, (2022) research show that in the last 5 years there have been cuts within specialist teaching and support staff for ALN which is not inclusive if other members of staff fail to have effective communication with the children with additional learning needs. The way to resolve these issues is for the setting to ensure that all staff are fully trained and know how to communicate with children effectively. 
Overall, the Curriculum for funded non-maintained nursery settings which was developed by the Welsh Government enables inclusive leadership to take place within the nursery settings with some limitations. 
Section 3
This blog aims to promote inclusive leadership when working with children who have disabilities and Additional Learning Needs (ALN) within the setting. This blog will highlight a few ways to ensure that children with ALN get the best experience out of school and how the practitioners can encourage the involvement of the children with ALN to take part in activities with others. 
According to Al Hout, (2017) an inclusive school is a place that all children are welcomed regardless of any disability or other aspects. The Welsh Government, (2021 b) have put in place the ‘ALN system’ where their aim is to deliver an educational system which is fully inclusive for learners in Wales. This system will identify needs quickly and support children reach their full potential, this was started in September 2021 and will carry on being implemented across Wales until August 2024. 
For a setting to be inclusive for children with ALN it is important that strategies are put in place in the classroom to support these children, CSCJES, (2021) support this as they highlight the importance of ‘The inclusive classroom’ where the classroom is designed for all children. For example, there should be visual cues and cards in the classroom. Norfolk county council (2015) agree with visual cues to be used as they can provide an effective way for children to communicate and follow instructions and to be involved and communicate with others. Additionally, the school and classrooms should be designed for all children including children with ALN, this should include ramps, accessible doorways and adapted bathrooms (Ni direct no date). 
Practitioners should follow the interest of the child and see what activities they engage in most; they should plan activities accordingly from their observations which will then motivate the child to engage, interact and learn with other children. Activities should be amended appropriately for each child so they can experience what all other children are doing or playing. Furthermore rhydynpenau (2021) support that each child has different strengths and abilities to learn and therefore should have tailored teaching so they can reach their full potential and be involved in the same activities as the other children within the class.
Another way to ensure that inclusion is within the classroom is building relationships with both the child and family and sharing useful information with multi agencies to benefit the child. UK Essays (2018) Support this as research show that multi-agencies that work together is seen as a positive way to enable access to specialist support, services and resources for the child with additional learning needs, resulting in higher personal progression and inclusion within the setting.
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