Design and conduct a small-scale research study, and critically evaluate the
impact of chosen research tools and data/findings on the learner and on your
professional practice.

Introduction

In this study, I will be attempting to answer the question ‘what are staff and year 3 and 4
learner’s perceptions of sharing criteria when using Assessment for Learning’. Assessment for
Learning is an approach used by educators which creates feedback for learners to decide on their
next steps and improve learning outcomes (UCLES (University of Cambridge Local
Examinations Syndicate), 2019). A way of using Assessment for Learning within the classroom
environment is to share criteria with learners. Success criteria can be considered a clear, relevant,
and measurable interpretation of success which explains how learners will know they have been
successful within a lesson (Glow, 2011, p.g 1). It is important for success criteria to be shared
with learners, as evidence shows that when shared, learners are more likely to evaluate
achievements and improvements and address their own concerns without needing guidance
(Obilor, 2019, p.g 17). This research is important as Assessment for Learning is one of the
twelve pedagogical principles which supports curriculum design and helps ensure successful
learning and teaching (Hwb, 2023), making Assessment for Learning a vital aspect of ensuring
pupil progression and central to Curriculum for Wales. My initial hypothesis surrounding my
question is that staff and Year 3 and 4 learners’ perceptions will be noticeably clear and well
informed, however, | am curious to discover whether there are any misconceptions surrounding
these perceptions, for example, if learners fully understand how to use a success criteria or how
they know when they have met a success criteria. The approach | will be using to complete this
research is the Mosaic Approach, which focuses on including “the voice of the child” (Clark,
2005, p.g 29) within research, and to collect data | will be using an interview of Year 3 and 4
learners and a questionnaire which will be sent out to staff.

Literature Review

The purpose of assessment, according to the Welsh Government, is to “support the progression
of each individual learner in relation to the 3 to 16 continuum” (Hwb, 2024). Assessment can
also be used to evaluate how well learners have understood a concept or topic and help educators
gauge an understanding of learner’s prior knowledge. There are several distinct types of
assessment which can be used in education, for example, summative and formative assessment.
Summative assessment refers to when learning is evaluated at the end of a defined instructional
period (The Glossary of Education Reform, 2013), for example, end of year exams or end of
topic tests or quizzes. Summative assessment is often used to assess learners against a standard
or benchmark (Carnegie Mellon University, 2024), and information gained from these
assessments can then be used to create targets and next steps for individual learners. Summative
assessment, generally, is thought of as the more ‘traditional’ assessment method, whereas
formative assessment is carried out as part of day-to-day activity within the classroom (Clarke,
2012, cited in Browne, 2016, p.g 1), and can be considered a type of continuous assessment.
Assessment for Learning, or AfL, can also be thought of as a form of continuous or formative
assessment, and can be defined as “the process of seeking and interpreting evidence for use by



learners and their teachers to decide where the learners are in their learning, where they need to
go and how best to get there” (Broadfoot et al., 2002, p.g 2). This definition helps define
Assessment for Learning and lays out the main three principles used within it, which help to
ensure learner’s progression within the classroom. These principles are establishing where
learners are currently, where they need to go next to progress, and what the best way to get them
to this point of progression is. This can be achieved through using the four aspects, or elements,
of Assessment for Learning. These elements are peer and self-assessment, use and quality of
feedback, quality of questions and talk and sharing criteria. In my study, I will be focusing on
perceptions of sharing criteria and the impact that sharing success criteria can have within the
classroom. Success criteria can be defined as something within Assessment for Learning that is
“developed by the teacher and/or the student and describe what success looks like” (National
Council for Curriculum and Assessment, 2015, p.g 5). Success criteria is used as a way for
learners and educators to make judgements on the quality and standard of learner’s work
(National Council for Curriculum and Assessment, 2015, p.g 5), and can act as a vital tool to
ensure that learners are making progress both within their work and within the classroom.
Sharing success criteria has been shown to include several other benefits, which not only
positively impact teachers but benefit learners as well. Some of these benefits include giving
learners the knowledge to demonstrate achievement and success during lessons, encouraging
them to take more control of their own learning, providing a basis for ‘pit stops’ and ‘check ins’
during lessons to gauge understanding as well as providing teachers with a clear template for
giving feedback (Royal Society of Chemistry, 2008). However, whilst “it is generally accepted
that Assessment for Learning (AfL) strategies are effective in teaching and learning” (Crichton
& McDaid, 2015, p.g 190), and there have been several studies conducted to determine the
effectiveness of different approaches used within Assessment for Learning, there has been less
research conducted into how success criteria is perceived by teachers and learners (Crichton &
McDaid, 2015, p.g 190). Therefore, there is the potential for the use of sharing success criteria to
have been being misinterpreted, which may result in teachers finding success criteria challenging
to enact within their classrooms (Willis et al., 2023, p.g 5), or may lead to success criteria that
focuses only on completing tasks, rather than outlining criteria to ensure success and learners
progression (Willis et al., 2023, p.g 5), as the perceptions of learners and educators has not been
as widely researched as other areas of Assessment for Learning. Whilst there is the possibility for
the approach of sharing success criteria to be misinterpreted, when used effectively, success
criteria can be a highly effective teaching tool that can result in pupils becoming more
independent learners (Marshall & Drummond, 2007, p.g 134) as they are able to understand what
is expected of them and are guided towards higher achievement. This also allows learners to feel
more engaged and motivated within the classroom “because they know exactly what they are
learning, why they are learning it, and how they will know that they have learnt it” (Eagan, 2023,
p.g 101). These results and perceptions of sharing success criteria within the classroom led me to
my research question, as | am curious to develop an approach that allows me to explore not only
staff’s perceptions but learners’ perceptions as well.

Methodology



To help answer my research question, ‘what are staff and year 3 and 4 learner’s perceptions of
sharing criteria when using Assessment for Learning’. I will be using the Mosaic Approach. The
Mosaic Approach was initially developed in order to include the ‘voice of the child’ within
research (Clark, 2005, p.g 11), however, due to the importance and impact of using children’s
ideas, this approach was soon adopted by education practitioners (Clark, 2005, p.g 12), as it has
the potential within research to impact learners directly. To incorporate the Mosaic Approach
within my research, I will be using an interview and questionnaire as research tools. My
interview will be semi-structured, to allow for adaptation depending on the answers given by the
Year 3 and 4 learners and will last no longer than 10 minutes. It will contain a select number of
open-ended questions (See Appendix 1) which have had the language adapted to ensure that
learners are able to fully understand and engage with the questions and reduce the chance of
response bias from learners losing interest from answering too many questions or the interview
lasting too long. This will enable me to use a blend of the elements required within the Mosaic
Approach for it to be successful. For example, | have made these decisions within my interview
to ensure | am able to treat children as experts and agents in their own lives (Clark, 2005, p.g 13)
and use their views and opinions, as well as those of staff, to reach a conclusion within my
research. A second key reason for using an interview as a research tool, especially when
involving learners’ opinions and views, is I can “add explanatory comments and ask additional
questions for increased clarification” (Jain, 2021, p.g 544) as well as address any misconceptions
face to face with the learners. Whilst interviews are a beneficial way to gain more in-depth and
personal ideas from interviewees, | will still have to be cautious of interviewer effect and ethics
whilst conducting the interview. This is due to several reasons, for example, the rapport | have
already built with the learners as a Student Teacher makes it more likely that my results could be
impacted by the interviewer effect. However, to combat this as a potential issue within my
research, as part of my introduction for each interview, | will reassure the learners that they are
unable to get any of the questions wrong, and there are not any specific answers | am looking to
hear. Another potential issue | may face within my research is confidentiality whilst conducting
my interviews, as due to the nature of a school environment, there is limited space in which 1 will
be able to conduct my interviews, meaning that | will be using an open ‘bay’ in one of the
corridors. However, whilst this space is not ideal for confidentiality, | felt that this was the most
appropriate situation in terms of safeguarding. A second issue | may face in terms of ensuring
my interviews remain ethical is ensuring | have assent from learners to conduct the interview and
| always have their ongoing consent to continue. To make sure these aspects do not become an
issue within my research, I will use an ethics form (See Appendix 2) which uses the 2018 Ethical
Guidelines (BERA, 2018), as well as providing a consent form (See Appendix 3) which will
state the research methods I will be using and will signed by the Headteacher after gaining
consent to carry out my interview as well as send out my questionnaire. | will also explain to
learners before my interviews take place that they do not have to participate in the interview if
they do not wish to and no consequences will happen if they decide not to participate. For
learners that do wish to participate, I will use a ‘traffic light system” where I will use a double-
sided card, with one side green and one side red, and ask learners to keep the green side on
display if they are happy to continue, but switch to the red side if they no longer want to
participate, again explaining that no consequences will come from them withdrawing.



When conducting the interviews, | felt my introduction worked well, as it put learners at ease and
allowed them to give honest and in-depth answers and my ‘traffic light system’ was successful in
ensuring I always had pupil’s ongoing consent. Whilst | had anticipated several issues with my
interview location, it ended up working well as whilst it was not in a confidential location, it was
the most appropriate situation for ensuring safeguarding and pupils still felt comfortable
answering questions as they felt that the bay within the corridor acted as a confidential space. To
record learners’ answers, I recorded their responses on a password encrypted device and later
transcribed these into qualitative data (See Appendix 4), assigning a letter to each learner in
place of their names and immediately destroying the original recordings to ensure learners’
anonymity.

To collect staff perceptions of sharing success criteria when using Assessment for Learning, |
will be using a questionnaire. | have decided to use a mix of both open, closed, multiple choice
and ranking questions (See Appendix 5), as this will allow me to collect both qualitative and
quantitative data (Mcleod, 2023) and provide a variety of questions for participants to answer to
ensure maximum engagement whilst completing my questionnaire, all of which should provide a
range of information to help answer my research question. To ensure | have participating staff's
consent, | will explain within the description of the questionnaire that the questionnaire is
entirely voluntary and that they as participants have the right to withdraw at any time. | will also
collect responses from staff anonymously to ensure my questionnaire remains aligned with the
2018 Ethical Guidelines (BERA, 2018) and participants responses and identities are kept
anonymous. To reduce the risk of participants experiencing survey fatigue, | have used the
fewest number of questions possible to collect sufficient data, and ensured to inform participants
that the survey should take no longer than 5 to 10 minutes. | have also made the decision to email
my questionnaire to all staff because the effort required from participants to answer
questionnaires online is often very minimal and I will be able to disperse my questionnaire to
more people much more efficiently, which is likely to result in higher response rates from
participants. After sending out my questionnaires to all staff members, I received a lower
response rate than | was anticipating. However, my response rate for my questionnaire ended up
being equal to that of the number of participants I interviewed, meaning that | could compare
equal staff to student responses to my questions, which allowed me to make clear comparisons
between the two groups within my findings.

Findings and Discussion

When analysing and comparing my results, | was incredibly surprised to discover a stark contrast
between staff and Learners’ perceptions of sharing criteria when using Assessment for Learning.
My results contrasted significantly with my hypothesis that the perceptions of both staff and
learners would be noticeably clear and well informed, as whilst 25% of staff who completed the
questionnaire stated that sharing criteria is the Assessment for Learning technique they use the
most within their classroom (See Appendix 6), 25% of learners who were interviewed did not
answer the question, with another 50% of learners interviewed stating that they did not use
success criteria within their learning or did not know if they did, and whilst the other 25% of
learners stated that they did use success criteria within their learning, their explanations of when



success criteria was used were vague and did not reflect the statements of what a success criteria
would usually include (See Appendix 4). This may reflect the findings I discovered in my
literature review, which stated that due to limited research on how staff and students interpret
success criteria, teachers may find success criteria challenging to enact within their classrooms or
end up using success criteria that focuses only on completing tasks rather than achieving success
within a lesson. (Willis et al., 2023, p.g 5). Another finding within my research that | found
striking were staff’s perceptions of whether learners within their class would know how to use a
success criteria that they were given in class. 50% of staff answered ‘yes’ and 50% answered
‘maybe’ to the question ‘do you think your learners are confident in understanding how to use a
success criteria?’ in the questionnaire (See Appendix 7). However, when learners were asked ‘[if
they] know what to do with success criteria that [they] are given in lessons’ over half of learners
gave answers implying that they did not know, for example, Learner H stated ‘no’, Learner E
answered ‘I’m not sure’ and Learner G answered ‘um not really’ (See Appendix 8), suggesting
that as learners their understanding of how to use a success criteria was significantly different to
what staff’s perceptions of their understanding is despite staff and learners working closely
together within their classrooms. Another difference I discovered in my findings between staff
and learner’s perceptions of using success criteria IS what a success criteria is and what a good
success criteria looks like to them. Whilst staff were able to describe in detail (See Appendix 9)
what they consider a good success criteria to be, and what a good success criteria to them may
include, 100% of learners interviewed were unable to successfully explain what a success criteria
is (See Appendix 10). This information and other findings from my study have enabled me to
reach a conclusion and primarily answer my research questions, however, if | were to repeat my
study, I would use a much larger sample in order to gain more conclusive results.

Conclusion

Overall, the aims of my study were to discover what staff and year 3 and 4 learner’s perceptions
of sharing success criteria when using Assessment for Learning were. Whilst | was able to gain a
clear sense of what these perceptions were, my findings differed massively from the results | had
initially anticipated. | was incredibly surprised to discover how contrasting staff and learner’s
perceptions of success criteria were, and how much the responses from almost identical
questioned differed between the two groups. When transforming my professional practice, | will
keep my findings from this study in mind, especially as there may be chances within my
professional practice for me to make misconceptions about what or how well learners in my class
have understood a concept or topic. This will help me to improve my professional practice, as |
believe that as a result of my findings, | will be able to move my teaching forward in terms of
being able to review the understanding and perceptions of learners in my class, and use this
information, along with other Assessment for Learning methods to help close any attainment
gaps within my class and help learners to make progress within their learning.



Appendix

Appendix 1 — Interview Questions

Do you know what a success criteria is?

Could you explain what a success criteria is?

Do you use success criteria in your learning? When?

Can you give me an example of something that would be on a success criteria?

1.

2.

3.

4,

5. Why do you think we use success criteria?

6. How do you think success criteria can help you with your learning?

7. Canvyou give me an example of when success criteria has helped you?

8. Do you know what to do with success criteria that you are given in lessons?
9. What do you do with a success criteria?

1

0. How do you know when you’ve met the success criteria
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‘Guiiine any anticipated risks that may adversely affectany of the * Notbehaving in a way that could impact + 1 ill behave in a professional manner, at al
researchers and/or the University, and the steps that will be taken to address. mm. the relationship between school and fimes. | will also collect my dat: ~
university passward protected fil and all data will be
If you have completed a full risk assessment (for example as required by a laboratory, or external confidential and anonymous
research collaborator) you may append that to this form.
Yes
1| Full risk assessment completed and appended? Ho ;
Risks & S | Eor uampie:actabota spilage o polutans, damage ool scosystoms
2 | For example ey o e el Risk 10 the environment. How you wil miigats fhe ik To envirermant
iransfer of personal data, sensitive informai
Risk 10 participants Fow o T NiA NiA
- Pupiis may feel under pressure to give a il snceavour o reduce any senss of
“correct answer to the questions infrusion to the norm and put pupils at
+ Safeguarding issues ease. | have chosen research methods
- Anonymity Inatare it for purpose to achieve DEcossendbammalSon e
qualitativ ihe research actvity invaves children o vuinerable adults, a Disclosure
+ T poss ﬂussuuns that do not make and Barring Service (DBS) certiicate must be obained before any YES | NO | NA
the pupils feel discontented wilh their contact with such participants
Iearning and will word my questions in a "
1rny Inat des mo ek changimg err 7 | Does your research require you to hold a current DBS Certificate B |ao| o
Wpoints in a negative way or showing
my bias towards any answer. Hence, the
Apri 2022 7 proval Form Apri 2022 8 oval Form
Q Prify nru V Prify nru
§ University of Wal PG2/E1FORM § University of Wal PG2/E1 FORM
TVES, pease give e coicale number 1 The coiiate number s ot 1) sexual e
8 | available please write “Pen this case any ethical approval will be 001781928112 0) gensiics,
‘subject to providing the appropri ate certificate number. |1 th) biometric data (as used for ID purposes)
1 YES, provide a description of the special category data and explain why this data needs o be
collected:
SECTION I: Feedback, Consent and Confidentiality
4
T [ Feedback .
‘What de-briefing and feedback will be provided to participants, how will this be done and when? ey
1 vill provide a copy of the final report for staff participants/the headteacher and provide a summary e Dl
of the discussion at the end of pupil interviews. for Y 0 ways?
5 | Manual files ie. in paper form)> =] o
Z | informed consent +To poes = =
Describe the arrangements to inform potential participants, before providing consent, of what is niversity computers’
involved in participating. Describe the amangements for participants to provide full consent before 7 mEn ey e o =]
data collection begins. If gaining consent in this way is inappropriate, explain how consent will be
obtained and recorded in accordance with prevailing data protection legislation. & | Home o ather personal computers? o o
1 vill gain consent for my study via the headteacher and if required send out parental consent 28 [Eantopleomputers{ s [Boriaields kb esimemonjsiichs o 2
forms. | il pravide consensual information within my questionnaire for staff and | will use a card 0 | “Cloud” storage or websites? =] o
4hat can be flipped over when conducting pupilinterviews to ensure their ongoing consent.
7 | Other —speciy. = =
S jAnanymEy For all tored data, explain Tace T Tihe Gata collected, dat
Set out how anonymity of participants and confidentiaiity wil be ensured in any outputs. If 12 | Confilontalty, mcluciog.detais o backup procedunas pacowor P R SR
anonymity is not being offered, explain why this is the case D EE 5 b bAMERT,
No names or personal data wil be recorded in my questionnaires and responses will be kept
anonymous. In my interviews, | will anonymise ata at the Source during my interviews.
SECTION J: Data Pr otection and Storage Dolglpiplection
Will the research activity involve any of the following activities YES | NO
Does e research actly invoive personal dala (as defned by the General D i 9
Data Protection Regulation 2016 *GDPR” and the Data Protection Act 2018 YES | NO 13 | Electronic transfer of data in any form? o o
Parsonal Gata” means any Informalion reialing o an Tdenified or i 7 [T o D e D T D | =
el person (data subject). An dentiiable natural person s one who can o8
e identified, directly or indirecty, in particular by reference to an identifier 15 | Sharing of data with other organisations? [=] o
1| such as a name, an identification number, location data, an online identifer or | & o
o one or more faciors specific (o the physical, physiological, genetic, menial, 16l [Exportotidatalouskelhelictoinp e titsta Numou s KelihelUI K o £
economic, cu/fwai or social ideniily of that natural person. Any video or audio 17 | Use of personal addresses, postcodes, faxes, emails or telephone numbers? o o
recordings of considere
I1YES nmvme a description of the data and explain why this data needs 1o be collected 1 55 [BEticaaniochad iy Eallowlenthicabonfo it =) Z
19 | Use of data management system? o =
2 20 | Data archiving? o o
If YES to any question, please provide full details, explaining how ths will be conducted in
Does it involve special categnrv data (as defined by the GDPR)? YES | NO 21 | accordance with the GDPR and Data Protection Act (2018) (and any international equivalents
Y data” means Gota where appropriate)
to the cats subjects'—
(s) racial o ethric origin
3 | () poitcal opinions, - - NA
(c) religious belefs or other beliefs of a similer nature, .
(4] membership of a trade union (within the meaning of the Trade Union and Labour his box should expand s you t
Relations (Gonsofdation) Act 1992), 22 | List all who will nave access 1o the data generaled by the research activily
(] physicsl or mentsf hesith or conditon.
Apri 2022 9 oval Form Apri 2022 10 thical Approval Form
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Give detalls of data slorage arangemens, McUGINg Securlly Measures in piace 1o protect e dat,
24 | where data will be stored, how long for, and in what form. Will data be archived — if o how and if
not why not

5 | Please indicate i your data il be siored n the UW/TSD Research Data Reposiory (sse
wisdaculy). 1150 please expiain. (Most relevant to acadenmic staff)

Vr_ ymru
n University of Wa PG2/E1 FORM

SECTION K: Declaration

The information which | have provided is correct and complete to the best of my knowledge | have
attempted to identify any risks and issues related 1o the research activity and acknowledge my
obligations and the rights of the pariicipants.

In submitiing this application | hereby confirm that | undertake to ensure that the above named
tesearch aciiiy Wil meat he Uniersfys Research Etnics and Integriy Cuﬂe of Practice which is
published on the website: hifp:

Date: 180112024

nature of applicant: | Ffion Winfield

For STUDENT issi
| Direcior of ‘ Dr Julia Halloway ‘ Date: 1871124

| 3 | signature

val Form

Vr‘, ymru
§ University of Wales PG2 i E1FORM

3 | Listwino vill have control of, and actas custodian(s) for, data generated by the fesearch actvy

Give details of data storage arrangements, including security measures in place to profect the data,
where data wil be stored, how long for, and in what form. Will data be archived — if so how and if
notwhy not

®

P\ease indicate \iynuruaia b Sfored h e UWTSD Res sarch Data Reposiory (see
daculd) If so please explain. (Most relevant fo.

NiA

Confirm that you have read the UW/TSD guidance on dala management (see

26 | pigp i ot YES | o
Confirm that you are aware thal you need to keep all data unti after your
27 | research has completed or the end of your funding YES o
Apri 2022 1 Approval Form

Appendix 3- Consent Form

NiA ‘
(s box: shouid expand as you type) For STAFF Submis
26 | Confm thatyou Nave read the UWTSD guidance on dala [ - 5 1 Acadamic Grecior At —
= Dean
Gonfirm That you are aware ihal you need to Keep all data until after your | ‘ ‘
27 | research has complated or the end of your funding YES o 5 | Signature:

Checklist: Please complete the checklist below to ensure that you have completed the form according to the
guidelines and attached any reguired documentation:

= |1 have read the guidance notes supplied before completing the form.

= |1 have completed ALL RELEVANT sections of the form in full

7]

1 confirm that the research activity has received approval in principle

I have attached a copy of final/interim approval from external organisation (where appropriate)

| have attached a full risk assessment (where appropriate) ONLY TICK IF YOU HAVE
ATTACHED A FULL RISK ASSESSMENT

m | !understand thatitis my responsibilty to ensure that the above named research activity wil meet
the University's Research Ethics and Integrity Code of Practice.

1 understand that before commencing data collection all documents aimed at respondents
= | (including information sheets, consent forms, questionnaires, interview schedules etc) must be
confirmed by the DoS/Supervisor, module tutor or Academic Director.

RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https:/mytsd uvitsd ac.uk).

RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in witing and emailed to
Daresearch@uwisd ac uk , with the e e L (L

STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES snnuld ‘submit this form
(and receive the outcome) via systems explained 1o you by th

April 2022 12 oval Form

V!\, ymru
§ University of Wales PG2/ E1 FORM

SECTION K: Declaration

The information which | have provided is correct and complete (o the best of my knowledge. | have
attempted to identity any risks and issues related to the research activity and acknowiedge my
obligations and the rights of the participants.

In submitting this application | hereby confir that | underiake to ensure that the above named
T B e S R R O Ty G e e e
published on the website: hp et

Date: 18/01/2024.

Signature of applicant: | Frion Winfield

For STUDENT.

5 |Direcoref ‘ D Julia Halloway | Date: 181124

For STAFF Submissions:
4 | Academic Director’ Assistant Date:
Dean:

‘ 3 ‘ Signature:

[T sanaue \ \

Checklist: Please complete the checkist below to ensure that you have completed the form according to the
guidelines and attached any required documentation:

I have read the guidance notes supplied before completing the form

| have completed ALL RELEVANT sections of the form in full

| confirm that the research activity has received approval in principle

[
2]
L3l
8

I have attached a capy of final/interim approval from external organisation (where appropriate)

I have attached a full risk assessment (where appropriate) ONLY TICK IF YOU HAVE

B | ATTACHED A FULL RISK ASSESSMENT

& | !understand that tis my responsibilty to ensure that the above named research activity will meet
the University's Research Ethics and Integrity Code of Praciice.

| understand that before commencing data collection all documents aimed at respondents
® | (including information sheets, consent forms, questionnaires, interview schedules efc.) must be
confirmed by the DoS/Supervisor, module tutor or Academic Director.

RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https:/mytsd uwtsd.ac uk).

RESEARCH STAFF ONLY
All communications relating to this application during s processing must be in writing and emailed to
Daresearchi@uwisd.ac uk , with the file ‘Ethical Approval followed by your name.

STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMME S should submit this form
(and receive the outcome) via systems explained to you by the

Aprl 2022 2 oval Form




qroemer  Yr Athrofa
“‘ University of Wales Centre for Education

Trinity Saint David

Addysgi Gymru | Education for Wales

Research School Day
BA2
24/01/24

Rationale

Research Day in School is an impertant element of the ECAD5010 Module — Researching
the Learning — what, how and why am | teaching? The aim of the module is to develop
student teachers’ research skills by providing opportunities for them to create a
guestionnaire and interview questions and to trial these research methods in a school (ie.,
PTE2 school).

The overarching research question is ‘What are learners and staff perceptions of AfL?" For
the assignment, the student teachers will have to choose a particular aspect of Afi (e.g.
feedback, guestioning) and then design, trial and critically evaluate their research tools.

Before the Research Day in School the student teachers will have already designed their
research tools (questionnaire and interview guestions) and submitted an ethics form.

During the Research Day in School the student teacher should be able to carry out the
following tasks:

» Distribute and collect questionnaires (school staff and/or pupils)

¥ Interview a group of children (from PTEZ class) and possibly some of the staff

Following the ‘Research Day in School’, the student teachers will critically evaluate these
research tools. Their focus will not be on the data they collected but on the research design,
i.e. the effectiveness of their research tools.

EWC Code of Conduct:

An expectation of professionalism as outlined in the EWC’s code of conduct is expected
from all stakeholder participants throughout the Research Day.
hitps://www.ewc.wales/site/index.php/en/fitness-to-practise/code-of-professional-
conduct-and-practice-pdf.html

They are also expected to adhere to the BERA Ethical Guidelines for Educational Research
(2018) https://www.bera.ac.uk/publication/ethical-guidel: for-educational-research-
2018 and the UWTSD UWTSD Research Ethics & Integrity Code of Practice




APLP
'4
PDPA

Mo Yr Athrofa
et o Centre for Education
rinity Saint David

Addysg | Gyrru | Education for Wales

ECAD5010 Consent Form

Student teachers must gain the following written consent of the head teacher before trialling their
research tools

To be completed by the school.

| agree to Ffion Winfield as a representative of Yr Athrofa to:

“Take photographs _(Tick accordingly)
-Interview 9

Take video

Qbserve

-Quote school policy documents

-Questionnaires
name of Head tezcher | . sz~ I
Name of schoo!: [

Ta be completed by the student teacher:

If 1 am granted such permission, | agree to abide by the ethics embodied within the EWC Code of
Conduct and BERA Ethical Guidelines (2018) and
beyond the University authorities without their permission

not distribute any such material to audiences Student teacher UWTSD e-mail address: 2200182@student.uwtsd.ac.uk

Name of student teacher: Ffion Winfield Signed: Fise Wil Programme (BA Education QTS/ Primary): BA Primary Education with QTS

Date: 18/01/2024

Appendix 4 — Questionnaire Questions

O W N,

11
12.
13.
14,

Do you use Assessment for Learning (AfL) in your classroom?

How important do you think AfL is to support pupil progression on a scale of 1-5 (1=not at all
important, 5=extremely important)

Can you explain why you think this?

Which of the four elements of AfL do you use in your classroom the most?

Rank the following from least to most effective (1=least effective, 5=most effective) within your
classroom. Sharing criteria, peer and self assessment, use and quality of feedback, quality of
questions.

What do you consider a good success criteria to he?

How do you share success criteria with learners?

Do you think letting learners generate their own success criteria is effective?

Why do you think this?

. On a scale of 1-5, how often do you share success criteria with learners in your class (1= never,

S=every day/lesson)

Do you think your learners are confident in understanding how to use a success criteria?
How can you assess your pupils' understanding of success criteria?

What are the benefits of sharing your success criteria with learners?

What are the limitations of sharing your success criteria with learners?



Appendix 5 — Interview Transcript A

Learner Do you use success criteria in your learning? When?
Response

A You work hard and you never give up.
When you finished.

B Success... no ldon’t have a success area. We had a bell of success with but
we don’t. I'm sure we have a different name for it but not really.

C Yes.
Whenever I’'m working or whenever some a different teacher comes into class to come help
us.

D n/a

E n/a

F I have no idea. Ummm | have no idea I.... use it everytime | do work.

G Yes.
Umm no.

H Yeah.
No.

Appendix 6 - Questionnaire Answer A

4. Which of the four elements of AfL do you use in your classroom the most?

More Details

@ sharing criteria 2
@ Peer and self assessment 1
. Use and quality of feedback 1
. Quality of questions 4

Appendix 7 — Questionnaire Answer B

11. Do you think learners in your classroom are confident in understanding how to use a success criteria?

Maore Details

. Yes 4
® o 0
@ Maybe 4




Appendix 8 — Interview Transcript B

Learner Do you know what to do with success criteria that you are given in lessons?
Response

A You can be happy or or be sad or whatever you like.

B Um is it like when you um you go there to try and be successful and do like stuff to be
successful.

C Uhhh is it basically when you cant you so you do your work and you complete your work.

D Hm probably just do them like quickly.

E I'm not sure.

F Uhhh write it down.

G Um not really.

H No.

Appendix 9 — Questionnaire Answer C

6. What do you consider a good success criteria to be?

8 Responses

ID 1 Name Responses
1 anonymous One without a ceiling. Differentiated
2 anonymous Informative, highlighting the skills you wish them to cover.

A clear, concise list of steps that the children can follow independently in order
to complete the task. They can then refer to the success criteria throughout the

3 anonymous . . .
Y lesson or during a pit stop to understand their progress and how to manage
their time.
4 anonymous Created with pupils, visual simple vocabulary for the children to understand.
Created with pupils, shared and consclidated Visual and easy to follow Simple
5 anonymous
vocabulary
6 anonymous Coco stricter and understood by the children
7 anonymous Clear, concise and co-constructed
8 anonymous clear small steps that build to a finished task

Appendix 10 — Interview Transcript C

Learner Do you know what a success criteria is?
Response

A n/a

B Uhhhitis a uhh I’'m not sure.

C Is it basically when umm you have done something and you’ve completed it and you’ve done
it all right.

b Awhat? Nope.

E n/a

F Ummmmmmm no.

G Uh so basically its when you need to finish something that you got to do before you do
something else.

H No.
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