
Design and conduct a small-scale research study, and critically evaluate the 

impact of chosen research tools and data/findings on the learner and on your 

professional practice. 

Introduction  

In this study, I will be attempting to answer the question ‘what are staff and year 3 and 4 

learner’s perceptions of sharing criteria when using Assessment for Learning’. Assessment for 

Learning is an approach used by educators which creates feedback for learners to decide on their 

next steps and improve learning outcomes (UCLES (University of Cambridge Local 

Examinations Syndicate), 2019). A way of using Assessment for Learning within the classroom 

environment is to share criteria with learners. Success criteria can be considered a clear, relevant, 

and measurable interpretation of success which explains how learners will know they have been 

successful within a lesson (Glow, 2011, p.g 1). It is important for success criteria to be shared 

with learners, as evidence shows that when shared, learners are more likely to evaluate 

achievements and improvements and address their own concerns without needing guidance 

(Obilor, 2019, p.g 17). This research is important as Assessment for Learning is one of the 

twelve pedagogical principles which supports curriculum design and helps ensure successful 

learning and teaching (Hwb, 2023), making Assessment for Learning a vital aspect of ensuring 

pupil progression and central to Curriculum for Wales. My initial hypothesis surrounding my 

question is that staff and Year 3 and 4 learners’ perceptions will be noticeably clear and well 

informed, however, I am curious to discover whether there are any misconceptions surrounding 

these perceptions, for example, if learners fully understand how to use a success criteria or how 

they know when they have met a success criteria. The approach I will be using to complete this 

research is the Mosaic Approach, which focuses on including “the voice of the child” (Clark, 

2005, p.g 29) within research, and to collect data I will be using an interview of Year 3 and 4 

learners and a questionnaire which will be sent out to staff.                 

Literature Review  

The purpose of assessment, according to the Welsh Government, is to “support the progression 

of each individual learner in relation to the 3 to 16 continuum” (Hwb, 2024). Assessment can 

also be used to evaluate how well learners have understood a concept or topic and help educators 

gauge an understanding of learner’s prior knowledge. There are several distinct types of 

assessment which can be used in education, for example, summative and formative assessment. 

Summative assessment refers to when learning is evaluated at the end of a defined instructional 

period (The Glossary of Education Reform, 2013), for example, end of year exams or end of 

topic tests or quizzes. Summative assessment is often used to assess learners against a standard 

or benchmark (Carnegie Mellon University, 2024), and information gained from these 

assessments can then be used to create targets and next steps for individual learners. Summative 

assessment, generally, is thought of as the more ‘traditional’ assessment method, whereas 

formative assessment is carried out as part of day-to-day activity within the classroom (Clarke, 

2012, cited in Browne, 2016, p.g 1), and can be considered a type of continuous assessment. 

Assessment for Learning, or AfL, can also be thought of as a form of continuous or formative 

assessment, and can be defined as “the process of seeking and interpreting evidence for use by 



learners and their teachers to decide where the learners are in their learning, where they need to 

go and how best to get there” (Broadfoot et al., 2002, p.g 2). This definition helps define 

Assessment for Learning and lays out the main three principles used within it, which help to 

ensure learner’s progression within the classroom. These principles are establishing where 

learners are currently, where they need to go next to progress, and what the best way to get them 

to this point of progression is. This can be achieved through using the four aspects, or elements, 

of Assessment for Learning. These elements are peer and self-assessment, use and quality of 

feedback, quality of questions and talk and sharing criteria. In my study, I will be focusing on 

perceptions of sharing criteria and the impact that sharing success criteria can have within the 

classroom. Success criteria can be defined as something within Assessment for Learning that is 

“developed by the teacher and/or the student and describe what success looks like” (National 

Council for Curriculum and Assessment, 2015, p.g 5). Success criteria is used as a way for 

learners and educators to make judgements on the quality and standard of learner’s work 

(National Council for Curriculum and Assessment, 2015, p.g 5), and can act as a vital tool to 

ensure that learners are making progress both within their work and within the classroom. 

Sharing success criteria has been shown to include several other benefits, which not only 

positively impact teachers but benefit learners as well. Some of these benefits include giving 

learners the knowledge to demonstrate achievement and success during lessons, encouraging 

them to take more control of their own learning, providing a basis for ‘pit stops’ and ‘check ins’ 

during lessons to gauge understanding as well as providing teachers with a clear template for 

giving feedback (Royal Society of Chemistry, 2008). However, whilst “it is generally accepted 

that Assessment for Learning (AfL) strategies are effective in teaching and learning” (Crichton 

& McDaid, 2015, p.g 190), and there have been several studies conducted to determine the 

effectiveness of different approaches used within Assessment for Learning, there has been less 

research conducted into how success criteria is perceived by teachers and learners (Crichton & 

McDaid, 2015, p.g 190). Therefore, there is the potential for the use of sharing success criteria to 

have been being misinterpreted, which may result in teachers finding success criteria challenging 

to enact within their classrooms (Willis et al., 2023, p.g 5), or may lead to success criteria that 

focuses only on completing tasks, rather than outlining criteria to ensure success and learners 

progression (Willis et al., 2023, p.g 5), as the perceptions of learners and educators has not been 

as widely researched as other areas of Assessment for Learning. Whilst there is the possibility for 

the approach of sharing success criteria to be misinterpreted, when used effectively, success 

criteria can be a highly effective teaching tool that can result in pupils becoming more 

independent learners (Marshall & Drummond, 2007, p.g 134) as they are able to understand what 

is expected of them and are guided towards higher achievement. This also allows learners to feel 

more engaged and motivated within the classroom “because they know exactly what they are 

learning, why they are learning it, and how they will know that they have learnt it” (Eagan, 2023, 

p.g 101). These results and perceptions of sharing success criteria within the classroom led me to 

my research question, as I am curious to develop an approach that allows me to explore not only 

staff’s perceptions but learners’ perceptions as well. 

Methodology  



To help answer my research question, ‘what are staff and year 3 and 4 learner’s perceptions of 

sharing criteria when using Assessment for Learning’. I will be using the Mosaic Approach. The 

Mosaic Approach was initially developed in order to include the ‘voice of the child’ within 

research (Clark, 2005, p.g 11), however, due to the importance and impact of using children’s 

ideas, this approach was soon adopted by education practitioners (Clark, 2005, p.g 12), as it has 

the potential within research to impact learners directly. To incorporate the Mosaic Approach 

within my research, I will be using an interview and questionnaire as research tools. My 

interview will be semi-structured, to allow for adaptation depending on the answers given by the 

Year 3 and 4 learners and will last no longer than 10 minutes. It will contain a select number of 

open-ended questions (See Appendix 1) which have had the language adapted to ensure that 

learners are able to fully understand and engage with the questions and reduce the chance of 

response bias from learners losing interest from answering too many questions or the interview 

lasting too long. This will enable me to use a blend of the elements required within the Mosaic 

Approach for it to be successful. For example, I have made these decisions within my interview 

to ensure I am able to treat children as experts and agents in their own lives (Clark, 2005, p.g 13) 

and use their views and opinions, as well as those of staff, to reach a conclusion within my 

research. A second key reason for using an interview as a research tool, especially when 

involving learners’ opinions and views, is I can “add explanatory comments and ask additional 

questions for increased clarification” (Jain, 2021, p.g 544) as well as address any misconceptions 

face to face with the learners. Whilst interviews are a beneficial way to gain more in-depth and 

personal ideas from interviewees, I will still have to be cautious of interviewer effect and ethics 

whilst conducting the interview. This is due to several reasons, for example, the rapport I have 

already built with the learners as a Student Teacher makes it more likely that my results could be 

impacted by the interviewer effect. However, to combat this as a potential issue within my 

research, as part of my introduction for each interview, I will reassure the learners that they are 

unable to get any of the questions wrong, and there are not any specific answers I am looking to 

hear. Another potential issue I may face within my research is confidentiality whilst conducting 

my interviews, as due to the nature of a school environment, there is limited space in which I will 

be able to conduct my interviews, meaning that I will be using an open ‘bay’ in one of the 

corridors. However, whilst this space is not ideal for confidentiality, I felt that this was the most 

appropriate situation in terms of safeguarding. A second issue I may face in terms of ensuring 

my interviews remain ethical is ensuring I have assent from learners to conduct the interview and 

I always have their ongoing consent to continue. To make sure these aspects do not become an 

issue within my research, I will use an ethics form (See Appendix 2) which uses the 2018 Ethical 

Guidelines (BERA, 2018), as well as providing a consent form (See Appendix 3) which will 

state the research methods I will be using and will signed by the Headteacher after gaining 

consent to carry out my interview as well as send out my questionnaire. I will also explain to 

learners before my interviews take place that they do not have to participate in the interview if 

they do not wish to and no consequences will happen if they decide not to participate. For 

learners that do wish to participate, I will use a ‘traffic light system’ where I will use a double-

sided card, with one side green and one side red, and ask learners to keep the green side on 

display if they are happy to continue, but switch to the red side if they no longer want to 

participate, again explaining that no consequences will come from them withdrawing.  



When conducting the interviews, I felt my introduction worked well, as it put learners at ease and 

allowed them to give honest and in-depth answers and my ‘traffic light system’ was successful in 

ensuring I always had pupil’s ongoing consent. Whilst I had anticipated several issues with my 

interview location, it ended up working well as whilst it was not in a confidential location, it was 

the most appropriate situation for ensuring safeguarding and pupils still felt comfortable 

answering questions as they felt that the bay within the corridor acted as a confidential space. To 

record learners’ answers, I recorded their responses on a password encrypted device and later 

transcribed these into qualitative data (See Appendix 4), assigning a letter to each learner in 

place of their names and immediately destroying the original recordings to ensure learners’ 

anonymity.  

To collect staff perceptions of sharing success criteria when using Assessment for Learning, I 

will be using a questionnaire. I have decided to use a mix of both open, closed, multiple choice 

and ranking questions (See Appendix 5), as this will allow me to collect both qualitative and 

quantitative data (Mcleod, 2023) and provide a variety of questions for participants to answer to 

ensure maximum engagement whilst completing my questionnaire, all of which should provide a 

range of information to help answer my research question. To ensure I have participating staff's 

consent, I will explain within the description of the questionnaire that the questionnaire is 

entirely voluntary and that they as participants have the right to withdraw at any time. I will also 

collect responses from staff anonymously to ensure my questionnaire remains aligned with the 

2018 Ethical Guidelines (BERA, 2018) and participants responses and identities are kept 

anonymous. To reduce the risk of participants experiencing survey fatigue, I have used the 

fewest number of questions possible to collect sufficient data, and ensured to inform participants 

that the survey should take no longer than 5 to 10 minutes. I have also made the decision to email 

my questionnaire to all staff because the effort required from participants to answer 

questionnaires online is often very minimal and I will be able to disperse my questionnaire to 

more people much more efficiently, which is likely to result in higher response rates from 

participants. After sending out my questionnaires to all staff members, I received a lower 

response rate than I was anticipating. However, my response rate for my questionnaire ended up 

being equal to that of the number of participants I interviewed, meaning that I could compare 

equal staff to student responses to my questions, which allowed me to make clear comparisons 

between the two groups within my findings.  

Findings and Discussion  

When analysing and comparing my results, I was incredibly surprised to discover a stark contrast 

between staff and Learners’ perceptions of sharing criteria when using Assessment for Learning. 

My results contrasted significantly with my hypothesis that the perceptions of both staff and 

learners would be noticeably clear and well informed, as whilst 25% of staff who completed the 

questionnaire stated that sharing criteria is the Assessment for Learning technique they use the 

most within their classroom (See Appendix 6), 25% of learners who were interviewed did not 

answer the question, with another 50% of learners interviewed stating that they did not use 

success criteria within their learning or did not know if they did, and whilst the other 25% of 

learners stated that they did use success criteria within their learning, their explanations of when 



success criteria was used were vague and did not reflect the statements of what a success criteria 

would usually include (See Appendix 4). This may reflect the findings I discovered in my 

literature review, which stated that due to limited research on how staff and students interpret 

success criteria, teachers may find success criteria challenging to enact within their classrooms or 

end up using success criteria that focuses only on completing tasks rather than achieving success 

within a lesson. (Willis et al., 2023, p.g 5). Another finding within my research that I found 

striking were staff’s perceptions of whether learners within their class would know how to use a 

success criteria that they were given in class. 50% of staff answered ‘yes’ and 50% answered 

‘maybe’ to the question ‘do you think your learners are confident in understanding how to use a 

success criteria?’ in the questionnaire (See Appendix 7). However, when learners were asked ‘[if 

they] know what to do with success criteria that [they] are given in lessons’ over half of learners 

gave answers implying that they did not know, for example, Learner H stated ‘no’, Learner E 

answered ‘I’m not sure’ and Learner G answered ‘um not really’ (See Appendix 8), suggesting 

that as learners their understanding of how to use a success criteria was significantly different to 

what staff’s perceptions of their understanding is despite staff and learners working closely 

together within their classrooms. Another difference I discovered in my findings between staff 

and learner’s perceptions of using success criteria is what a success criteria is and what a good 

success criteria looks like to them. Whilst staff were able to describe in detail (See Appendix 9) 

what they consider a good success criteria to be, and what a good success criteria to them may 

include, 100% of learners interviewed were unable to successfully explain what a success criteria 

is (See Appendix 10). This information and other findings from my study have enabled me to 

reach a conclusion and primarily answer my research questions, however, if I were to repeat my 

study, I would use a much larger sample in order to gain more conclusive results.  

Conclusion  

Overall, the aims of my study were to discover what staff and year 3 and 4 learner’s perceptions 

of sharing success criteria when using Assessment for Learning were. Whilst I was able to gain a 

clear sense of what these perceptions were, my findings differed massively from the results I had 

initially anticipated. I was incredibly surprised to discover how contrasting staff and learner’s 

perceptions of success criteria were, and how much the responses from almost identical 

questioned differed between the two groups. When transforming my professional practice, I will 

keep my findings from this study in mind, especially as there may be chances within my 

professional practice for me to make misconceptions about what or how well learners in my class 

have understood a concept or topic. This will help me to improve my professional practice, as I 

believe that as a result of my findings, I will be able to move my teaching forward in terms of 

being able to review the understanding and perceptions of learners in my class, and use this 

information, along with other Assessment for Learning methods to help close any attainment 

gaps within my class and help learners to make progress within their learning.  
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