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Section 1
The importance of play is vital in a child’s development.  It helps children to develop many essential attributes the child will need throughout its life.  These would be physical, cognitive, social and emotional well being of a child. Play also provides the perfect opportunity for children and parents/carers to fully engage with one another. Unfortunately, parents/carers don’t get to enjoy these key play possibilities due to the modern busier lifestyles people lead. (Ginsberg et al 2007). Moyles (2010) agrees that Play intensifies the childs ability to learn and understand, this is because it allows children to start scaffolding on what they already know.  Looking back at earlier theorists many also agree that play is essential in child’s development.  Frobel created the first kindergarten in 1837, prior to this children under the age of seven to not attend school (Annon 2000).  Frobel created a set of 20 gifts; these were object were balls, blocks and sticks.  These gifts were distributed across the world and has influenced the development of generations of young children to learn through play.
There are several methods of play. These modes of play include symbolic play, rough and tumble, social play, creative, constructive, fantasy, dramatic, deep play, imaginative, object and role play. Each of these play method’s play’s a vital role in a child’s development both mentally and physically.  Looking at two play types in more detail will show how most play types interact with each other giving play a holistic approach to both learning and development.  
Symbolic play/Pretend play
This form of play encompasses many different methods and therefore labelled in different ways, make-believe play or symbolic play or in some cases sociodramatic play.  Some examples of this are role play, possibly as a Dr/ Nurse, police officer, a mum or a dad.  An example of symbolic play is when a child uses a doll as ‘my baby’ or uses a banana as a phone.  Symbolic play actions become decontextualized; meaning that when a child pretends to eat that imaginary meal or makes that cup of tea is taking that action out of context.  Therefore, assuming the child understands and makes the connection that these toy/objects are different from the real thing.  A child pretending to eat an imaginary food would be classed by some as make-believe play (Pellegrini 2010).  Piaget (1962) believed that children have an idea or thought about an action or person, which they would later try to re-enact or copy.  Symbolic play extends this action where children recognise one thing can stand in for another.  Piaget named this ‘semiotic function’ or simply put pretend play is substituting one thing to represent another.  
In vey young children pretend play would seem to be more limited.  As in a sense they would simply re-enact other’s behaviours.  Harris (1991) states that young children begin pretend play by simulating the actions of those around them.  Harris’ view is that a young child re-enacts a make-believe world by repeating a variety of roles witnessed around them.  
Pelligrini (2009) says that by the age of around three years old, a child can begin to recognise other’s thoughts and feelings.  Prior to this age the child would have been unable to envisage that their peers do not share the same viewpoints of the scenario as they might.  This in turn helps the child to put aside their own beliefs and desires of a scenario, they will try and imagine the viewpoints and beliefs of their peers.  Once this is achieved they will revert to their own ideas for the scenario whilst trying to understand it from other’s viewpoints.  Children then begin to realise that they and their peers have a different viewpoint on a real and pretend banana.  This would be known as a simulation.  By the ages of four to five a child will understand that they may hold a different belief from peers and others with the real and plastic banana for example.  Subsequently, understanding other’s viewpoints would depend on the quality of children’s simulations.  With continued repetition of pretend play in social encounters, a child’s simulation will become more accurate of others (Pellegrini 2009).  Freud (ref?) was of a similar view with regards to children’s ages and the capabilities to recognise another’s feelings.  Freud said that we are all born with ID this is where we are completely unconscious of another’s feelings or views.  The next part of the iceberg is the Ego this develops through direct influence from outdoor environments.  This would develop around the toddler age.  Finally, by the age of five the super ego develops.  While the ID sits on a child’s shoulder like the devil, the Super ego is the angel on the opposite shoulder.  The Ego then acts as the referee to try and find the happy medium of any situation. 
Symbolic play also plays a big part in developing a child’s language Wasik and Jacobi-Vessels (2016) suggest that adults help build a child’s vocabulary by using scaffolding techniques.  The way to do this is to invite extended responses to questions while a child is playing.  Ensure sufficient pauses between questions are used to enable the child to respond fully. 
Moyes (2010) says that children seem to engage in this type of play by themselves.  She also says to encourage problems into the role play. Helping children to manage a curve ball. She also says not to push yourself into the game.  Allowing the child to still be taking part in self-directed play and immersing themselves in deep play.
Role play can be singular or a group activity this enables children to use their imagination and helps children adapt quickly to new situations as the game is very unstructured.

Rough and Tumble play
Rough and tumble play again can take many different forms. It could be a parent/carer play fighting or throwing a child up into the air.  Or 2 children play fighting each other. 
Robinson (2014) discusses that is a premise for rough and tumble play. Citing Flanders et al. (2013) that social play in general ‘is the development of emotion regulation and motor co-ordination’.  Flanders elaborates further by saying:
In playing aggressively with you, I am learning to modulate my behaviour with respect to you, I am allowing your motivational and emotional states to shape mine and I am adopting a shared frame of reference.  (Flanders et al, 2013: 375).

Gill (2007) says the phenomenon of play fighting revealed in a case study that adult attitudes are changing towards the behaviours of young children.  Gill goes on to state that mock-aggressive play is a natural behaviour in most mammals. Children (mostly boys and some girls) engage in rough and tumble play.  This would be done by play fighting or in a combative role.  Children would happily play these games wherever they may be.  Gill explains further that whilst these kinds of play may be difficult or uncomfortable to watch, 20 years ago an adult would have turned a blind eye to such play.  This is not the case now and these games have been banned from nurseries and many schools and are now seen as an embarrassment to parents who children would play this way in public.  Gill thinks there are two linked issues that hide behind the adult’s reactions to these rough and tumble games.  First is the fear of possibly being blamed if any child becomes hurt or upset.  Secondly that allowing children to partake in this type of play is simply not good parenting.  Because of these fears and anxieties play fighting is now disturbing aspect of childhood, causing adults to feel the need to save children from this type of play.  This in turn then prevents children experiencing this type of play which then makes it harder for them to negotiate tricky social situations.  The knock-on effect would be keeping themselves safe as they grow up.  Gill also makes a further valid point in that mastering everyday behaviour codes is extremely difficult.  It is partly learnt thorough guidance by adults and by witnessing these behaviours through.  But Gill thinks children also learn through their peers and own experiences, by being active participants in these social interactions and experiencing the consequences of the interactions both good and bad. 
Risky play
A child will take their first risks in life through play.  An example of this would be a child climbing on a table or jumping off a step.  The are several unproven but widely recognised beliefs that there are key benefits to risky play (Kilvington and Wood 2010).  Some of the benefits include building self-confidence, self-awareness, the ability to assess risks and consequently allowing the child to acquire the right survival skills.  Riding a bike, swimming and problem solving can all be categorised as somewhat risky.  Until you acquire the ability and skills to swimming is it not a risk that you could drown? (Kilvington & Wood 2010).  
Wellhousen (2002) agrees that safe well supervised risk taking is both beneficial and a natural way of learning new life skills and having the confidence to handle new challenges.  Wellhousen says that well supervised playgrounds are the perfect place for children to take risks because there is less chance of injury.  She suggests that children crave a physical challenge and that if these experiences are not made safely available they will seek out their own risk-taking situations.  This unsupervised activity would more than likely be more dangerous.  Supervised risk-taking pursuits could be climbing to a new height, playing tag and running as fast as possible to avoid being ‘it’.
Both parties believe that risk taking in play is vital in scaffolding a child’s sense of self and self-confidence. Shaping confident and able adults.









[bookmark: _GoBack]Reflection (for risk assessment beginning on page 10)
For my reflection I have decided to use the Gibbs model or reflection (Gibbs 1998).
I felt my risk assessment had covered all eventualities.  I had considered the weather, traffic, fallen or dangerous branches, allergies and so on.  I was confident that everything had been carefully thought out.  
Description, what happened?
Child refusing to wear wellies, making us late for the bus and a possibility of the child not beig able to attend the trip.  The trip started well with all the children happily putting on their outdoor wear.  The weather was fine on the day of the trip but for the previous few days there had been heavy rain.  Two children GA and BA refused to put on their wellies for one of the other adult supervisors. One of the children (GA) was now happy to wear the wellies as a staff member had taken her aside to explain.  She explained that although the sun was shining today it had in fact rained for several days and the ground was still wet.  The other child (BA) was in meltdown by the time I had reached him.  The other children who were also waiting in the same corridor began to laugh and point at (BA) which made the situation worse.  We did go on the trip and all children had their wellies on for a majority of the time.
Feelings, What I felt at the time?
At first, I was slightly perplexed at how (BA) had managed to get himself into such a state within a matter of minutes.  Inside the class he was very excited about the trip and speaking to the other children about the fun we were about to have.  I then felt a great sadness at how this child’s feelings had taken such a U-turn.  I was also unsure what the next steps were as the staff and I felt he wouldn’t be able to come walking into the forest in his trainers.
Evaluation, what was good or bad?
The only good thing was I will be aware of adverse risks prior to leaving the school.  Bad thing was that the child had gotten so distressed.    
Analysis
The sense I can make out of this situation is to make sure I fully appreciate each individual child’s needs. To appreciate that the child could still be involved in the trip even with inappropriate footwear on.  Lindon et al. (2016) says that a leader needs to be self-disciplined and conscious of what they are doing all the time. To be mindful of inclusion always.  Kilvington and Wood (2011) say that there is a legal obligation not to discriminate against race, gender or disability, but sometimes as I and my colleagues did we were about to prevent a child from participating a play, learning trip. They go on further to say Equality is to recognise and enjoy differences.  Ensuring every child is treated with equal respect and have equal access to what the provisions have available.  I need to step back and think, what is the real risks here? Do the benefits outweigh the negatives?  Since doing my research I have reflected on my own parenting when it comes to risk.  An example of this was when my 4 years old daughter climbed the fence in our garden.  My first and gut reaction would have been to get her down.  But taking a moment to reflect on what I’d learnt and doing a quick risk assessment I quickly realised the very worst that would have happened would have been a broken arm.  Reflecting on what I discussed in risky play Kilvington and Wood (2011) and Wellhousen (2002) both say that a child feels achieved and builds self-confidence.  My daughter was elated with herself and me for believing that she could. Gleave (2008) says there is a disconnection between a child’s safety and society’s over exaggerated concerns.  What parents/carers and the public see as risky has very little connection to actual danger. The media focus on what could go wrong, without stating the full facts of how likely or unlikely it is to happen.  Gleave (2008) discusses research that shows that parents believe that children are at greater risk than 25 years ago. They also fear their children are at greater risk in public spaces than they are at home than they are in their own homes.  Neither of these is in fact true.  The risk of serious injury from a car is much higher than serious risk of injury at a playground.  The latter however is publicised to a much greater extent.  Another thing I should have taken into consideration is how often the children go out in different types of weather.  When it rains the children simply don’t go out, however Bilton (2005) says that the children involved in the Brent project became more robust.  Bilton (2005) goes on to state that this because these children have had the experience of longer outdoor play sessions or are taken out daily.  Having access to an outdoor environment daily ensures children then experience all weather types and learn how to protect themselves with the appropriate clothing, footwear or sunscreen.  

Conclusion
I should have considered each individual child’s needs even before we had left the school. I feel I’d seen every eventuality possible whist we were out in the woods but hadn’t considered anything beforehand.  Myself and other staff members should have simply dealt with the situation on the bus or at the forest.  If it was muddy the child could have made his own informed decision about what he wanted to do.
Action plan.
Allow more time for mishaps back at school.  Deal with any cases on a individual basis.  Remember that the child has the right to choose. ‘Every child has the right to a voice on matters that affect them, and to have their views taken seriously-in accordance with their age and maturity’ (DoE 2010).
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Risk Assessment
	Ref
	Hazard / Task / Activity
 Area of Concern
	Persons at Risk
	Existing Controls
	Describe Any Further Controls / Actions Needed
	Actions By Whom
	Action By When

	
1
	Staff to children ratio
	Children
	Although no legal requirement.  Decision is 1 staff member to 5 children.
	Ensure all members going on the trip are in attendance
	SE
	08.01.18

	
2
	Moving vehicles, collision with motor vehicles.
	Children and staff
	Regular Class talks on road safety
	Warn children throughout of risks.  Staff ratio to be observed. High visibility jackets to be worn. Front and tail end member of staff.
	All staff and children
	08.01.18

	
3
	Uneven ground, slips, trip and falls.
	Children and staff
	N/A
	Ensure both children and staff have appropriate footwear wellies or sturdy boots with good grips.  Warn participants of risks at the start and intermittently.  
	Staff
	08.01.18

	
4
	Falling branches, head or other injuries.
	Children and staff
	SE has already visited the forest to look out for any dangers.
	Cancel trip if high winds. All staff and children to keep a look out
	All staff and children
	08.01.18

	
5
	Mud, litter animal poo. Dirty hands. Risk of infections.
	Children and staff
	Handwashing and sanitising discussed with children.
	Ensure there is clean water to rinse hands.  Have liquid soap and hand sanitising wipes/gel. 
	SE and staff
	08.01.18


	6
	Insects bites or stings
	Children and staff
	List of children with any allergies.
	Ensure list is taken on the trip also send out reminder in trip letter.
	SE
	02.01.18

	7
	Medical conditions
	Children and staff
	Pre-existing medical conditions checked and confirmed
	List of medical conditions anyone may suffer from.  List of medication needed. Ensure first aiders are on the trip.
	SE
	02.01.18

	8
	Weather conditions.  Too cold, hypothermia, too hot, sunburn
	Children and staff
	Bring appropriate clothing for the weather. Cold/ wet warm clothes and wellies. Hot weather, sunhats and sunscreen.
	Consent forms for applying sunscreen.  Trip letter to advise to dress appropriate for the weather. 
	SE 
	02.01.18
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