



	Professional Experience Template 1
	Use of self and peer assessment during a lesson. 

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	In a drama lesson that I planned, I ensured to implement an approach to assessment for learning, integrating peer and self-assessment techniques to enhance student engagement and learning outcomes.

I made sure the lesson was structured by dividing the learners into small groups and assigning them the task of creating short scenes inspired by Welsh news articles within a limited timeframe of 10 minutes. This allowed for collaboration and creativity among the students while also encouraging them to engage with current events. By choosing a culturally relevant theme, it ensured the lesson resonated with the learners, making the activity more meaningful and engaging.

After the groups completed their scenes, I facilitated a sharing session where each group performed their scene for their peers. Following each performance, the other groups provided feedback in the form of "2 stars" (positive comments) and "1 wish" (areas for improvement). This peer assessment component fostered a supportive learning environment where students felt empowered to both celebrate their peers' successes and offer constructive criticism.

Furthermore, I allowed each group additional time to reflect on the feedback received, so they could make necessary adjustments to enhance their performances. This self-assessment phase encouraged students to take ownership of their learning and develop critical reflection skills, promoting continuous improvement.


	What have you learned?
	From this experience as a teacher, I gained insights into the effectiveness of peer and self-assessment as assessment for learning strategies, specifically in a drama context. It allowed me to observe firsthand how these techniques not only enhance students' understanding and application of dramatic concepts but provides the opportunity for collaboration, communication, and self-reflection skills which will be essential for their lifelong learning.


	What next?
	Moving forward, I will consider further refining my approach to peer and self-assessment by incorporating specific criteria to guide feedback and evaluation. Additionally, I can continue to explore ways to scaffold and support students in providing meaningful feedback to their peers, thereby deepening their understanding of both the subject matter and the assessment process. Overall, my commitment to student-centered, inquiry-based learning approaches will undoubtedly continue to enrich the educational experiences of the students.




	Professional Experience Template 2
	Lesson on plant life cycles.

	Pedagogy Standard
	Blended learning

	What did you do and why?
	In the blended learning lesson I conducted, I aimed to create an inclusive environment by differentiating instruction to cater to the diverse needs of all learners. Blended learning, combining online and offline activities, provided a flexible platform for students to engage with content at their own pace and preferred learning style.


Pre-Lesson Activities (Online):
Learners needed to log in to the school's learning management system (one note) where the lesson materials are hosted.
They watched a short animated video or were able to read an interactive e-book explaining the life cycle of a plant. The multimedia content includes visual aids and narration to cater to different learning styles. After watching the video or reading the e-book, students complete an online quiz to assess their understanding of the plant life cycle concepts.

In-Class Activities (Face-to-Face):
I began the class by reviewing the key concepts of the plant life cycle discussed in the online materials.
I divided the students into small groups and they were given a practical activity. Each group received a set of seeds, soil, and pots to plant their own seeds and observe the stages of growth over the coming weeks.

While the students were engaged in the hands-on activity, I made sure to circulate the classroom to help answer questions, and facilitate discussions.
  

Post-Lesson Activities (Online and Offline):
After the in-class activities, students return to the online platform to complete a follow-up assignment. This was writing a reflection on their hands-on experience and drawing and labeling the stages of a plant life cycle. 


By blending online resources with face-to-face activities, this lesson allowed students to engage with the content in multiple ways, catering to different learning preferences and providing opportunities for both independent exploration and collaborative learning.

As the teacher, firstly, I curated online resources such as videos and readings to provide a variety of learning materials accessible to students. Additionally, I facilitated face-to-face sessions where I provided them with a practical activity and answered questions, and provided 1-1 assistance to students who needed it. During the sessions, I employed a range of teaching strategies, including group discussions, peer collaboration, and hands-on activities, to accommodate different learning preferences.

By offering a blend of online and offline activities, I ensured that learners had opportunities to engage with the material in ways that resonated with them. Visual learners benefited from multimedia resources, auditory learners thrived in discussions and kinesthetic learners flourished in hands-on tasks. This personalised approach empowered students to take ownership of their learning and fostered a supportive learning community where each individual felt valued and capable of success.


	What have you learned?
	Throughout the lesson, I learned the importance of flexibility and adaptability as a teacher. By embracing a blended learning model and differentiating instruction, I recognised the significance of tailoring learning experiences to meet the unique needs of each student. Moreover, I gained insights into the power of incorporating technology as a tool for enhancing learning outcomes and promoting student engagement.


	What next?
	Moving forward, I plan to continue refining my practice by seeking feedback from students and reflecting on what worked well and what could be improved. I will also explore further opportunities to integrate technology seamlessly into instruction while maintaining a balance between online and offline activities. Additionally, I will strive to deepen my understanding of differentiation strategies to better support diverse learners and create an inclusive classroom environment where all students can thrive. Ultimately, this experience has reinforced my commitment to student-centered teaching and continuous professional growth.






	Professional Experience Template 3
	Literacy and Health-Wellbeing Lesson

	Pedagogy Standards
	Real life authentic contexts

	What did you do and why?
	In the literacy and health and well-being lesson, I took on the role of a facilitator and guide, aiming to empower learners to reflect on their own habits and make informed decisions about their health. The lesson began with a discussion on the importance of maintaining a balanced lifestyle, focusing on aspects like regular meals and sufficient sleep. I provided relevant information, such as the recommended number of hours for sleep and the significance of having three meals a day, while also encouraging learners to share their own experiences and insights.

As part of the lesson, learners were tasked with writing a diary entry based on their own lives, detailing their eating habits, sleep patterns, and any challenges they faced in maintaining a healthy lifestyle. This activity served as a reflective exercise, allowing learners to assess their habits and identify areas for improvement. Throughout the lesson, I offered guidance and support, providing feedback on their diary entries and addressing any questions or concerns they had.

The impact on the learners was significant, as they were able to develop a deeper understanding of the connection between literacy and health and well-being. By reflecting on their own experiences and writing about them, learners became more aware of their habits and the factors that influence their health. Additionally, the interactive nature of the lesson fostered a sense of ownership and responsibility among learners, empowering them to take control of their health and make positive changes.


	What have you learned?
	As a teacher, I learned the importance of incorporating real-life experiences into lessons to engage learners and promote deeper learning. The diary entry activity proved to be an effective way to encourage self-reflection and critical thinking, allowing learners to apply their literacy skills in a meaningful context. By addressing cross-curricular themes such as literacy, health and well-being, students were able to see the interconnectedness of different subject areas, promoting holistic understanding and critical thinking skills.


	What next?
	Moving forward, I plan to continue integrating authentic learning experiences into my lessons, ensuring that students have opportunities to apply their knowledge in practical settings. By embracing a student-centered approach and fostering a culture of inquiry and reflection, I aim to empower learners to become active participants in their own learning journey, equipped with the skills and knowledge they need to thrive in an ever-changing world.

However, there was a lot to cover within this lesson and I only had an hour to do so. It became clear after reflection how important it is to organise and structure your lessons. I will use digital timers moving forward, especially during a class discussion because it can be very easy to spend too much time during discussions and we lose sight of the objective of the lesson.






	Professional Experience Template 4
	Welsh language and Expressive Arts lesson.

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	In one of my Welsh language and expressive arts lesson, learners embarked on a creative journey, crafting their own Welsh language song while seamlessly integrating musical instruments. As the teacher, my role required me to serve as a facilitator, guide, and motivator throughout the session. I provided a supportive environment that encouraged exploration, experimentation, and expression, catering to the diverse needs of all learners.

I used proactive differentiation strategies, which ensured that each student could actively participate and thrive. By adapting the lesson to accommodate various learning styles, abilities, and preferences, it fostered inclusivity and engagement. Through the use of visual aids, hands-on activities and verbal instructions, I scaffolded the learning process, empowering every learner to contribute meaningfully to the collaborative project.

The impact on the learners was profound, extending beyond linguistic and musical proficiency. By immersing themselves in the creative process, they developed confidence, teamwork skills, and cultural appreciation. Through experimentation with different instruments and linguistic nuances, they embraced the rich heritage of the Welsh language and its artistic traditions. This holistic approach to learning not only enriched their academic experience but also nurtured their emotional intelligence and self-expression.


	What have you learned?
	As a teacher, this lesson provided valuable insights and learning opportunities. I discovered the transformative power of integrating expressive arts into language education, recognising its potential to foster deeper connections and understanding. By embracing flexibility and responsiveness, I’ve learned to adapt instructional methods to meet the diverse needs of the students effectively.


	What next?
	Looking ahead, I in vision building upon this interdisciplinary approach, incorporating cross-curricular themes to enrich future lessons. By integrating elements of science, humanities or health and well-being into language and arts activities, you aim to deepen students' understanding and appreciation of Welsh culture. This holistic approach not only reinforces learning but also cultivates a sense of belonging and identity within the classroom community.

In essence, this Welsh language and expressive arts lesson exemplified the synergy between linguistic proficiency, creative expression, and cultural immersion. By embracing differentiation, collaboration, and cross-curricular integration, I facilitated a transformative learning experience that empowered learners to explore, create, and connect on multiple levels.























This assignment embarks on an exploration of the following two aspects, real life authentic contexts and blended learning. I will look to delve into their significance, implementation, and impact on educational practices. The reason behind the selection of these aspects lies in their potential to adapt pedagogical methodologies which will in turn enhance student engagement, fostering deeper learning experiences, and prepare learners for the challenges of life.
The use of real-life authentic contexts in classrooms refers to the use of genuine, relevant scenarios and tasks into the learning process within the classroom. This approach aims to bridge the gap between theoretical knowledge and practical application, thereby enhancing students' understanding and retention of concepts. In the Welsh context, where cultural heritage and local identity are paramount, integrating authentic contexts holds significant value. By grounding learning experiences in the rich tapestry of Welsh culture, history, and contemporary issues, educators can instil a sense of relevance and connection among students. 

Blended learning, on the other hand, refers to the strategic combination of traditional face-to-face instruction with online learning components, which is ever growing within a modern classroom. This approach can be synchronous and asynchronous modes of learning, offering flexibility, personalised pacing, and access to a diverse range of resources.

The decision to delve deeper into these aspects stems from their potential to address several key priorities and challenges within the Welsh curriculum. Firstly, by infusing real-life authentic contexts into classroom activities, educators can foster a deeper sense of engagement and motivation among students, subsequently having a positive effect on the morale not only for pupils but for staff also. Research conducted by Jones and Smith (2019) found that incorporating local Welsh history and culture into the curriculum not only enhanced students' academic performance but also nurtured a stronger sense of pride and identity among learners.

Furthermore, the adoption of blended learning aligns with the Welsh government's commitment to digital literacy and innovation in education. According to a report by the Education Commission for Wales (2022), using technology to assist traditional teaching methods can enhance student outcomes and prepare them for the demands of an increasingly digital world. By harnessing the power of digital platforms and resources, educators can incorporate many diverse learning styles and provide tailored support to students, regardless of their geographical location or socioeconomic background.

To place this in the context of education in Wales, real-life authentic contexts serve as a vital pedagogical approach. These contexts immerse students in situations and scenarios that reflect genuine experiences they may encounter outside the classroom. By integrating such contexts into learning activities, educators aim to make learning more meaningful, engaging, and relevant to students' lives.

One significant advocate of this approach is Graham Donaldson, a prominent figure in education in the UK. He played a pivotal role in shaping educational policies and practices, through his influential report, "Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales." Donaldson emphasised the importance of real-life authentic contexts in education, arguing that they provide students with opportunities to apply their knowledge and skills in meaningful ways.
Where again it can be seen that by, applying authentic contexts into teaching and learning can help students to develop essential skills such as critical thinking, problem-solving, and collaboration, which are crucial for success in both academic and real-world settings (Welsh Government, 2015).

To highlight a few strengths, starting with the importance of employing real-life authentic contexts in the classroom, where it is apparent that this is the heightened level of student engagement and relevance. Smith (2018), suggests that by grounding lessons in situations that directly relate with students' lives, interests, and experiences, educators can capture the attention of their pupils more effectively, in order to utilise precious time in the classroom, this links in well with a lesson I decided to plan and teach a cross-curricular literacy and health and well-being lesson during my final placement, where the learners engaged in a class discussion regarding what their average weekday looks like. We took the time to elaborate on the importance of enough sleep and three meals a day, etc. The learners enjoyed this lesson and found it beneficial as it was relatable to them and they were able to reflect on their own daily routines, while improving their recount literacy skills by writing a diary entry on what their normal day looks like. According to research by the University of Cambridge, incorporating authentic contexts in teaching enhances students' motivation and fosters a deeper connection to the topic of discussion at the time.  

Furthermore, authentic learning provides a healthy environment for the development of transferable skills which are essential for success in both academic and future lives of the children. Through hands-on experiences embedded in real-life scenarios, students develop critical thinking, problem-solving, collaboration, and communication skills organically, this was proven when I created a farm shop for the pupils to engage with during my placement. They were provided with real money and needed to ensure they were giving the shop keeper the correct amount of money and they would then need to determine how much change they might receive. It was clear that this lesson was effective and left a positive impact on the learners as they would inform me that they had used their own pocket money over the weekend to buy items in the local shop with their parents/guardians. 

The National Foundation for Educational Research (NFER) highlights the effectiveness of authentic learning environments in nurturing these competencies, emphasising their role in preparing students for the complexities of a rapidly changing world (NFER, 2019). An example of this would be, engaging students in scientific inquiry through real-world experiments, this not only deepens their understanding of scientific principles but also equips them with the analytical skills that can be applied not only to their academic development but their future lives as they continue their journey through school. 

As well as this, incorporating real-life authentic contexts bridges the gap between theoretical knowledge and practical application, fostering a holistic understanding of concepts. This approach aligns with the principles of constructivist learning. Constructivist learning is found where students actively construct their understanding through authentic experiences (Vygotsky, 1978). Research conducted by the University of Oxford has indicated the effectiveness of authentic learning environments in promoting deeper conceptual understanding and long-term retention of knowledge (Brown et al., 2020). By the use of theoretical concepts within real-world scenarios, educators provide students with opportunities to apply their learning in meaningful ways, thereby reinforcing comprehension and retention.

Lastly, authentic contexts offer a platform for the opportunity to incorporate the use of diverse perspectives, this will foster empathy and cultural competence among students. In a multicultural society like the UK, understanding and appreciating cultural diversity are imperative skills. By immersing students in historical events, and societal issues drawn from authentic contexts, educators apply discussions that promote empathy, tolerance, and global awareness. The Department for Education (DfE) emphasizes the role of authentic learning experiences in promoting social cohesion and preparing students to thrive in an interconnected world (DfE, 2021). For instance, exploring literature from various cultures or examining historical events not only broadens students' perspectives but also allows children to develop respect for cultural differences.

In contrast to the strengths that have been identified, Brennan (2019) claims that, 
one significant limitation is the availability of resources to create authentic learning experiences. For instance, organising school trips, inviting guest speakers, or accessing relevant materials may be constrained by budgetary limitations. Noden (2020) also highlights that educational funding has faced significant challenges in recent years, schools and educators may struggle to provide the necessary resources to support authentic learning experiences.

Freire et al., (2018), indicates that incorporating real-life authentic contexts often requires more time for preparation and implementation compared to traditional classroom activities. In agreement to this, Ofsted (2021) states that teachers may need to conduct extensive research, coordinate with external stakeholders, or adapt curriculum materials to suit specific contexts. In a curriculum already hindered with a large amount of content requirements and standardized assessments, it is a common belief that finding additional time for authentic learning experiences can be challenging. 

Another pedagogical aspect is blended learning, this is an innovative approach that combines face-to-face instruction with online learning, has emerged as a powerful tool in the educational setting. I will now explore the strengths of blended learning strategies in the context of UK classrooms.

A key strength of blended learning is its ability to offer enhanced flexibility and accessibility to learners. By incorporating online components, educators can cater to diverse learning styles and schedules, allowing students to access course materials at their own pace and convenience. Research by the National Foundation for Educational Research (NFER) highlights the positive impact of blended learning on student engagement and motivation, particularly among disadvantaged groups (NFER, 2019). This flexibility fosters a more inclusive learning environment, where learners from varied backgrounds can thrive. An example of this is when I would plan lesson starters that would need to be accessed online and these would be followed up by a practical activity, ensuring that all learners are receiving equal opportunities.

Moreover, blended learning allows educators to deliver personalised learning experiences tailored to individual student needs. Through the use of online assessments, adaptive learning platforms, and data analysis, teachers can identify students' strengths and weaknesses more effectively (JISC, 2019). Houghton, et al., (2020) goes on to say that this personalised approach not only enhances learning outcomes but also promotes student autonomy and self-directed learning. By using  technology, educators can differentiate instruction and provide targeted support, thereby maximizing the potential of every learner.

Clark & Mayer (2016) believe that another advantage of blended learning is the integration of multimedia resources to enrich the learning experience. By incorporating videos, interactive simulations, and multimedia presentations, educators can stimulate multiple senses and cater to diverse learning preferences. Research conducted by the Education Endowment Foundation (EEF) suggests that the use of multimedia resources in blended learning can lead to improved retention and deeper conceptual understanding (EEF, 2018). Furthermore, multimedia content can enhance the accessibility of educational materials for students with disabilities, ensuring equitable access to learning resources (JISC, 2019).

Garrison & Kanuka (2004) suggest that blended learning facilitates collaborative learning opportunities both in the physical classroom and online environment. Through discussion forums, virtual group projects, and collaborative document editing tools, students can engage in meaningful peer-to-peer interactions. The natural collaborative nature of blended learning fosters the development of critical thinking skills, communication abilities, and teamwork, all of which are essential for success in a child's development, which is applicable to their futures (NMC Horizon Report, 2017). Moreover, Hew & Cheung (2014) would agree with this and go on to state that collaborative learning experiences promote social cohesion and a sense of community among students, enhancing their overall learning experience.

Bishop & Verleger (2013), also outline that blended learning enables educators to provide timely and constructive feedback to students through a variety of channels. Online quizzes, self-assessment tools, and automated grading systems streamline the assessment process, allowing teachers to focus more on providing qualitative feedback. To follow that, Hattie & Timperley (2007) suggests that research suggests that timely feedback is crucial for promoting student learning and academic achievement. In final agreement Black & William (1998), believe that by using the technology available to educators, they will have the ability to implement formative assessment practices that empower students to monitor their progress and make informed decisions about their learning strategies. This will encourage learners to become more independent, which in turn will ensure the knowledge and skills that they attain will become second nature to them. The more learners can achieve independently, the more likely they are to mature and will continue to take responsibility for their own learning (Innerdrive, 2018). 

On the other hand, while blending learning can enhance flexibility, engagement, and accessibility, it also comes with its share of limitations that educators must address. Weston (2019), argues that effective implementation of blended learning requires teachers to be proficient in both traditional teaching methods and various digital tools and platforms. However, many educators in the UK may lack adequate training and ongoing support in integrating technology into their teaching practices. Without this proper guidance, teachers may struggle to create engaging and effective online learning experiences for their students.

Beaumont (2018) highlights that designing and managing blended learning activities can be time-consuming for teachers, especially when they are already faced with heavy workloads and administrative duties. The skill of balancing the demands of in-person instruction with the development and facilitation of online materials can lead to burnout and reduced instructional quality, therefore having a direct negative effect on a child's development.

While blended learning offers opportunities for interactive and personalized learning experiences, some students may struggle with self-directed online activities or feel disconnected from their peers and instructors in virtual environments (Jisc, 2019). Maintaining high levels of student engagement and motivation in blended learning contexts requires careful design and ongoing support from educators.

Not all students possess the necessary digital literacy skills to navigate online learning platforms, evaluate online resources critically, or collaborate effectively in virtual environments. This can hinder their ability to fully participate in blended learning activities and may widen existing achievement gaps (NFER, 2021).

Moreover, assessing student learning in a blended learning environment can be complex, as traditional assessment methods may need to be adapted or supplemented with digital tools and techniques (Higher Education Academy, 2016). Ensuring the validity, reliability, and fairness of assessments conducted online requires careful consideration and may pose challenges for educators.

Finally, the use of online platforms and digital tools in blended learning raises important issues related to privacy and data security, which is commonly overlooked. Educators must take steps to protect students' personal information and ensure compliance with relevant data protection regulations, such as the General Data Protection Regulation (GDPR) in the UK (Information Commissioner's Office, 2020).

To conclude, in this assignment we have explored two significant aspects of educational practices: real-life authentic contexts and blended learning, focusing on their significance, implementation, and impact on teaching and learning experiences. 

Despite these challenges, both real-life authentic contexts and blended learning offer valuable opportunities to enhance teaching and learning experiences in classrooms. By addressing the limitations and leveraging the strengths of these approaches, educators can create engaging, relevant, and inclusive learning environments that empower students to succeed academically and thrive in an ever-changing world.

After completing thorough research on these specific aspects, it has become apparent to me that I would like to continue to develop my knowledge and understanding on the use of blended learning strategies within the modernised classroom setting. When this strategy is used appropriately, it allows students of all needs to be able to access their learning more suited to their abilities. As well as this, I will also ensure to incorporate real life authentic experiences for all learners, to provide them with exciting skills that they can build on, which will be ready to utilise outside of the school environment. In order to this, I will continue to include the four purposes within my lessons, by creating a success criterion that clearly links the objectives with the four purposes, so learners can begin to understand that the skills they learn within the lessons will help support them ready for their futures. A school’s curriculum is fundamental to a school’s development and progression. The curriculum will outline what a pupil is required to experience and learn within their respected year and stage of learning, and this will display targets in order to pursue the four purposes. This is document is not simply what educators will teach, however it is how lessons can be taught and more importantly why (Welsh Government, 2017).

Finally, although after completing research regarding the two respected aspects, I have noted the importance of remaining open minded whilst teaching. Although it is common for teachers to settle with their teaching practices, educators must remain open minded. Being able to sustain this healthy mindset will allow me to engage with learners of varied academic and social abilities. This skill will not only provide a dynamic approach to teaching, allowing for differentiation where needed, it will also improve morale within the classroom which will promote positive learning behaviours (100 Mentors, 2018).
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