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Supporting your discussion with theory, practice and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/ her learning during one particular transition period (horizontal or vertical).


Positive social-emotional development is the cornerstone of success in school and life (Landy, 2009). Particularly in the early years of the learner’s life, social-emotional skills should be promoted in all aspects of the classroom. Skills such as building relationships, listening, showing empathy, and problem solving are some of the skills practitioners want their learners to progress deeply with throughout the school journey. These are the type of skills that are important for not only academic success, but relationships too. Many early childhood theorists stressed the importance of social emotional development. Albert Bandura, Jean Piaget, and Lev Vygotsky believed in the power of social interaction and the importance this has in the whole learning and developing process (Baylor & Kim, 2006; Devries, 1997).

For the purpose of this assignment, the pseudonym ‘’Tilly’’ will be used to refer to the child created for this piece of writing. After classroom observations, as well as some brief conversations with Tilly’s guardian at the school gate, the class teacher has concern for her development emotionally as well as aspects of her well-being. The class teacher believes that this is because Tilly’s Mum has taken a backseat in the parenting process. After many stress-free conversations with Tilly her class teacher was able to gather the information that she has split housing arrangements. Staying with her grandma throughout the week and back with her Mum if she is not scheduled to work. Already having experienced her parents separating three months ago, the emotional stress that Tilly is currently experiencing is very hard to manage. Although Tilly’s engagement in the classroom is of an average standard, it has been noticed Tilly sometimes struggles with regulating her emotions and feelings whilst in the company of her friendship group. Some aggression and behavioural issues have arisen because of this. After an informal meeting with Tilly’s grandma and other key figures throughout the school; her class teacher, head teacher and her classroom support assistant, it was decided that Tilly attending Emotional Literacy Support Assistant (ELSA) intervention would be the best next step for her Social and Emotional development. This intervention was decided upon to help support Tilly through this horizontal transition. 
Tilly is recognised as a risk to Adverse Childhood Experiences (ACEs). As previously mentioned, her parents have separated three months earlier and this along with other factors would have caused a very stressful time for Tilly to face. ACEs were first defined in literature in 1998 as childhood exposures to emotional maltreatment (G. Asmundson., et al). A previous study that took place by the Environmental Research and Public Health department found that maternal experiences of ACEs were associated with an increased likelihood that their own child would experience child maltreatment (Afifi., et al, 2022). Research has shown that physical punishment is associated with an increased likelihood of mental and physical health problems. It is important that schools today can adapt and navigate safely for children with ACEs as it is fundamental to their life journey. ACEs have a highly negative impact on child health, including mental health, social engagement, and school attendance. Public Health Wales say that influences such as friends, trusted adults within the school and community all help children build up their resilience and deal better with any hardships they face. A high number of children face parental separation as an ACE in their lifetime. In Tilly’s case this has caused an extreme anxious attachment style which she struggles with daily. Keeping up daily routines such as attending school and afterschool clubs could help Tilly focus on other things rather than missing home. At school she will also be offered the support to talk about her experiences to her friends or any key workers. The crucial step in supporting Tilly is to implement early intervention where possible throughout the school week.
Education is normally believed to have cognitive development and academic achievements as the driving factor behind pupil progression. However, in accordance with the New Curriculum, education within Wales can look to take a broader holistic approach. Helping learners to see the relevance of their studies in conjunction with their daily lives would naturally benefit all progression significantly. Some articles suggest that looking at education in this way would dismantle the burdensome system already in place, which teachers in Wales believe applies too much pressure to practitioners and pupils (Narula, 2019). (Miles, 2015) Emotional literacy support assistants (ELSAs) are teaching assistants (TAs) who are trained by educational psychologists (EPs) to support children who face social and emotional obstacles within school. For Tilly, a good relationship has already been built with her classroom teaching assistant and this will enable ELSA sessions to feel like a normal part of Tilly’s week. Abraham Maslow is a 20th century psychologist who is most known for his “hierarchy of needs” theory. Maslow initially proposed a hierarchy of five basic needs, ordered from highest to lowest. Many professionals agree that they are essential to pupil progression.  Maslow sectioned the five needs into two categories. The lower needs being called ‘’deficiency needs’’, comprising of the need to feel loved, belonging, and physiological needs. The higher needs named “growth needs’’ include self-esteem and self-actualization needs. Achievement throughout school is considered to fall within the growth need category. Maslow (1943) proposed when deficiency needs were sufficiently met, only then could that individual gradually progress to the achievement of growth needs (Noltemeyer et al., 2012) Maslow (1954) suggests that for children to be able to progress with their academic achievement, sometimes known as ‘’growth needs’’ first requires satisfaction of ‘’deficiency needs’’. A deficiency need Tilly may be facing is the need to feel belonging and love. Being able to work closely with her teaching assistant who she is already familiar with will be a big step on improving her needs directly. Another theory which could also be factored into the base of Tilly’s development is Lev Vygotsky’s Sociocultural theory. An integral part of Vygotsky’s theory is the idea of the Zones of Proximal Development (ZPD) (Vygotsky, 1978). The understanding of a child’s ZPD is vital because it allows teachers and guardians to personally scaffold what children need to assist them reach their full potential. As the ELSA intervention is personally tailored to each child to begin with, the school and ELSA specialist would be able to introduce the scaffolding process into Tilly’s progression as early as the first session. Vygotsky also defines play very specifically. His theory says that play follows three components: children create an imaginary situation, take on and act out roles, and follow a set of rules that this role demands. Vygotsky said ‘’The role the child plays, and her relationship to the object if the object has changed its meaning, will always stem from the rules, i.e., the imaginary situation will always contain rules. In play the child is free. But this is an illusory freedom’’ (Vygotsky, 1967). For children who are primary school aged, like Tilly, roleplaying is an activity where children are free to express themselves as if they were in that situation. In some of Tilly’s ELSA sessions, it could be helpful to integrate some roleplay to see her response on if she needed to act spontaneously. Roleplay supports the development of self-regulation and supports the development of intentional behaviour. Both are targets noted in Tilly’s support plan (see below).  Similarly, to Maslow, another theorist who incorporates cognitive needs into his design is Jean Piaget. Piaget and Maslow’s theories both include stages which need to be completed before progressing to the next. Whereas Vygotsky has more a freedomist approach attached to his stages of development. Piaget suggests that children's intelligence undergoes changes as they grow. Cognitive development in children is not only related to acquiring knowledge, but children also need to build or develop a mental model of their surrounding world (Miller, 2011).
Children learn better and are happier if their emotional needs are addressed (Portsmouth CC, 2022). There are many benefits of ELSA sessions within school. Some benefits are that the children can develop coping strategies, talking openly about difficulties, improvement of interaction with peers, developing greater self-awareness skills and feeling like they are listened to and supported. All these things combined will help any child feel confident to manage themselves emotionally throughout the school day as well as help them feel good about themselves. In recent years, the government decided to prioritize young people’s mental health and wellbeing with the Public Service Agreement 12: Improve the health and wellbeing of young people (Blake, 2015). Several interventions came from this agreement and the development of the ELSA course. It was found this helped pupils’ understanding of mental health and their emotional well-being improved (Palmer & Shotter, 2011). ELSA focusses on supporting emotional needs of children in schools whilst looking at the holistic development of the child. A lot of psychological theory is used in support of the TAs delivering the ELSA sessions. Normally the sessions are delivered over a whole day, however as Tilly is showing signs of settling well into class recently her sessions will take place over a morning or afternoon. ELSAs are there to help children ‘to be better equipped to make the most of life’s opportunities’ (Grant, Curtayne & Burton, 2009). There are six key areas to cover throughout sessions. These are: emotional awareness, self-esteem, anger management, social and communication skills, friendship zones and therapeutic stories. Albert Bandura’s Social Learning Theory (1977) is a theory that ELSA training is based on. The ELSA course is thought to be successful in most aspects (Burton, 2008). This is because Bandura’s Social Learning Theory (SLT) highlights an area of social relationships as essential to the course. Reports showed that ELSA training increased the TA’s personal and professional development, in turn building their confidence to deliver sessions for children who could have more challenging behaviour. Some limitations schools could face for courses specific to Tilly’s needs are funding, having the time to complete the sessions as well as finding the right individual with whom Tilly has already built a good rapport with. Funding within Welsh schools has become a highly topical political issue over recent years. Concerns have been raised regarding funding per pupil across the different local authorities. Research shows that a large portion of the money is spent on specialist interventions throughout schools in Wales (Welsh Gov, 2019). Support from the Welsh Government in terms of funding for the school could have a negative effect on all areas of intervention and specialist programmes. A way in which this could be combatted could be for the school to have active fundraising methods in place to ensure the money is available to support pupil needs if not lucky enough to be rewarded by the Welsh Government.
Undoubtedly, the enthusiasm around Social and Emotional Learning (SEL) has grown massively. However, some researchers say that there is a smaller consensus around SEL than many choose to believe. Some reports say SEL poses some challenges as well as potentially being ‘overhyped’ by some specialists. An interesting argument was raised by Rick Hess (2017). He believes that SEL and interventions coordinated are treated as a solution for problems such as low standardised test scores, poverty, violence within the child’s household, anxiety and much more. After discussions in class, it is hard for teaching practitioners to know whether interventions such as ELSA are effective in combating these problems if the same progress is not being made at home. There are a few ways schools can respond to this problem and change negative encounters from home into positive. Some schools may choose to start with building an open relationship with the child’s parents or guardians. Regular phone calls home or informal parent/teacher meetings can be a way to introduce support needed for the child to thrive at home as well as in school. It is common among parents to want to have a good relationship with their child’s class teacher. This ensures the child has a well-rounded support nurture pattern throughout their school life. However, in Tilly’s case, her mum works a lot and is therefore will not always be able to correspond to the schools ideal. After researching into parent and school relationships in Wales, and how they can be developed, Ofsted (2011) revealed that after an inspection, some considerable differences found from one school to another in the approaches taken to working alongside parents. Some of these approaches could be to involve parents in daily tasks such as writing in the child’s guided reading book, or as recently discovered throughout Covid19, posting work completed at home through an electronic means for example, Teams or Google Classroom. There are obviously different stages of development for every school, but overall, each school saw face-to-face communications just as important as electronic communication (Ofsted, 2011). A small part of the report has been included below in the Appendix One. A case study written by Swindon Educational Psychology Service (2020) says that according to attachment theory, an attuned relationship can become a secure base for a child to feel supported enough to take risks (Bowlby, 1958). Throughout school, this familiar and comfortable relationship could be built with any key person. In Tilly’s case, her key person can empower her to engage in risk-taking behaviours such as building relationships with peers or taking more challenges within their learning (Bomber & Hughes, 2013). The case study (Denham., et al, 2020) also shares an opinion that ELSA contains noticeable gaps when it comes to its delivery for exclusive groups of pupils. Many of the children who receive sessions from an SEL specialists are children who are already disadvantaged or believed to have less of a chance by the standards of their social group. This means they could be children who are more vulnerable due to being identified as being looked after (LAC). The case study also says that looked after children are four times more likely than children who are not looked after to have a diagnosable mental health condition as well as less advanced emotional literacy skills (Bazalgette, Rahilly & Trevelyan, 2015; Rees, 2013). It is important that teachers in school take on the role of being there for every child in school but having an extra safety net around the children who are vulnerable is also very important in the way in which a school can run. The study also says that children who are looked after may benefit considerably from the ELSA programme as they can find it difficult to form relationships with other adults due to disrupted attachments with previous caregivers (Millwards, Kennedy, Towlson & Minnis, 2006). It has been found in many cases statements like these turn out to be correct. As stereotypical as it may seem, children who undergo specialist intervention schemes have normally experienced some form of ACES and therefore need support to follow that. In 2014, A study conducted in the United Kingdom concluded that 47% of people had experienced at least one ACE with 9% of the population having four or more ACES (Bellis et al, 2014). As previously mentioned, the impact ACES can have on a child’s life are extremely widespread. The NHS (2022) stated that the longer an individual is subjected to ACES the bigger the impact it will have on health and development overall. This means that for children like Tilly, experiencing ACES and not getting the correct assistance in school could ruin her chances at succeeding academically and physically. Applying this statement to link with education today brings this piece of writing forward to discuss the professional teaching standards set out here in Wales. The five professional standards set by the Welsh Government have been created to ‘’drive everyone who works with learners to exhibit high professional standards in their practise’’ (Welsh Gov, 2020). All the principles aim to embrace the same thing, giving our pupils a brighter future together. However, some values and dispositions strike a match when considering cases like Tilly’s. For example, the rights of the learners are a huge part of the professional standards, and it means the rights of the learners will be a priority in any teacher’s approach to their job. Teachers in Wales are expected to fully commit to the achievement of each learner. For children with any vulnerabilities, teachers will be there to help support them through their transitions and exposures as designed by the Welsh Government. Another value that resonates well are the values and standards set for the ‘system role’ Welsh teachers have undertaken. Alongside professional learning, teachers and children across Wales will share a common understanding on Welsh Culture and the importance of supporting communities close to us. Having this development for teaching in Wales is critical in response to what children like Tilly may go through. I believe teachers within Wales have one of the most important roles. Practitioners have the responsibility to safeguard our pupils, respond to students’ strengths and needs as well as providing a well-equipped environment for them to be supported into whatever they wish to achieve. 
To conclude, the theories discussed in this writing achieve precisely what is needed in order to create a personalised intervention for Tilly’s needs. Tilly’s emotional well-being is at the forefront of the discussion, and it has been discovered through the findings of this assignment that a specialist intervention such as ELSA would be greatly beneficial for her emotional and social development. Just as discussed, points from Maslow’s Hierarchy of Needs could be a designing factor for Tilly’s intervention, however as Mcleod (2018) says the hierarchy of needs is not an “all or none” phenomenon. Maslow’s theory although a good one, may give false impressions that the needs need to be met and satisfied before progressing to the next. American psychologist Urie Bronfenbrenner argues that to study children’s development in as much detail, practitioners should not look only at the child but at the immediate environment too. Bronfenbrenner’s Ecological System Theory provides a holistic approach which is inclusive of all the systems children and families alike are involved in. This reflects accurately the dynamic nature of actual family relationships (Hayes & O’Toole, 2007). This theory links directly to many standards set out by the Welsh Government, as well as being a good holistic approach any of Tilly’s keyworkers could take to enhance her provision. Furthermore, looking at the four purposes each area could relate directly to Tilly’s specialist intervention. Tilly’s plan links closely with the purpose of creating ‘healthy, confident individuals’ as well as ‘ambitious, capable learners’ both of which Tilly’s keyworkers are striving to achieve together in connection with the support plan. Using tools such as the four purposes, can incorporate Tilly’s classroom life with her ELSA sessions. It is important for the child to be able to understand what their progress means for it to have more of an effect. It is believed that letting a child complete their own tasks, at their own pace will boost confidence and self-esteem all which Tilly would be working towards. Age-appropriate tasks defined throughout the ELSA sessions are designed for Tilly to take complete control, therefore she will be able to see the progress herself which could in turn, boost her self-belief. Combining the four purposes into Tilly’s one-to-one intervention is also a great visual aid for the parent or guardian. Working closely with a dedicated support team, Tilly’s Mum or grandma will be able to view the progress she is making. This is beneficial for the parent because it enables them to be involved in the journey, also able to add support where needed from home. An improvement that could be integrated into the SEL intervention is to keep parental involvement at a high, with enhanced support for parents and guardians to support them through the process. Taken from a Welsh Government abstract regarding parenting in Wales, The Sutton Trust, who campaign to improve social mobility, have also identified secure attachment, positive parenting, and the home environment as key factors in promoting educational success (Mollin et al, 2008). 
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Name: Tilly
Age: 8
I am 8 years old, and I have been in my Year 4 class for 2 months. My birthday is in December which makes me excited because I love Christmas. Sometimes I struggle with telling my teacher how I feel, and I get upset when this happens. I live with my Mum and Grandma. Grandma is very good at helping me explain the way I am feeling, and I like spending time with Grandma because she makes me feel relaxed. My Mum is in work a lot of the time, so Grandma fetches me to school in the morning. I like coming to school because sometimes I like playing with my friends, but I wish I could spend time with Mum playing at home.
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My Small Steps Targets:
· Listen and follow directions my teacher gives me when I am in class with my peers (not just 1to1 directions)
· When I go to my ELSA sessions, be able to point to what picture I am feeling and try and say the word that matches the picture, example – happy or nervous etc.

How I like to be supported:

· I like having check-ins with my teacher in the morning and after lunch time
· I like it when I can help my teacher in class
· I like when I can point to a picture that describes how I am feeling
· I like spending time in the quiet corner in the library where I sometimes do my work or read my book
What people at school like and admire about me: 
· My Smile
· When I help in class
· Playing with me at break time
What am I good at?
· I am a good singer
· I can share reading books in class
· I love horse riding
· I like to help my grandma with baking biscuits

What makes me happy?
· Listening to my favourite songs
· When Mum has time to do my hair in the morning
· Going to Brownies after school on a Wednesday
· Painting pictures for Mum and Grandma to put on the fridge
What I don’t like
· Trying new things
· Being in a different or new class/environment
· Changing my reading book

Tilly’s Support Plan
	Week
	Curriculum for Wales 2022 Skills
	About the session

	Week 1
	Area of Learning and Experience – Language, Literacy and Communication
Four Purpose – Healthy and confident individuals
What Matters Statement – Expressing ourselves through language is key to communication.
Progression Step 2 – I can explain information, and share opinions, ideas and feelings using relevant vocabulary
	Task – Get to know me! 
· Meet the child
· Get to know fun facts about one another
· Introduce a fun activity like Lego or drawing to help the session become less formal
Explain to the child – 
· Why we are doing this
· What we are doing it for
· Where the sessions will take place
· Who the sessions will be with
· When the sessions will take place

	Week 2
	Area of Learning and Experience – Health and Well-being
Four Purpose – Healthy and confident individuals
What Matters Statement – How we process and respond to our experiences affects our mental health and emotional well-being. 
Progression Step 2 – I am beginning to notice when I need help to manage my feelings. 
	Task – Show or tell me how you feel and Diary entry.
· Introduce or re-familiarise the child with pictures of emotions in a fun way.
· Choose something that the child will connect with. For example, Horse emojis. 
· Ask the child to point to what picture they are feeling and ask them to communicate what is making them feel this way and how can we help? 
· Introduce the emotion journal but explain there is no pressure to fill it out right away. 

	Week 3/4
	Area of Learning and Experience – Expressive Arts 
Four Purpose – Enterprising creative contributors, Healthy and confident individuals
What Matters Statement – Exploring expressive arts is essential to developing artistic skills and knowledge and it enables learners to become curious and creative individuals
Progression Step 2 – I can explore how artists and creative work communicate mood, feelings and ideas.
	Task – Paint or Draw what you love! 
· Let the child pick whatever materials and resources they wish and begin to create a masterpiece! 
· Introduce colour co-ordinating emotions to the child and discuss whether colours make them feel a certain way or not. 
· Talk about steps the child can put in place to feel relaxed at home. For example, moments of mindfulness. 
· Discuss with Mum/Grandma at the school gate about introducing arts and crafts resources into the home to help communication, explain the benefits of Tilly having something else to focus on whilst she expresses her emotions.
· Diary entry could pair nicely here.

	Week 5
	Area of Learning and Experience – Health and Well-being
Four Purpose – Healthy and confident individuals
What Matters Statement – Healthy relationships are fundamental to our well-being
Progression Step 2 – I can recognise that there are different relationships beyond my family and friends.
	Task – Yoga and Diary entry
· Introduce the child to a larger but still safe space and explain why we need a safe space when practising our yoga moves.
· Ask the child to list how they feel before the yoga begins.
· Ask the child do they feel any different after the yoga session?
· Discuss how meditation could help control our emotions with or without the support from the person who looks after us. 
· Diary entry – ask the child would they like to take it home to fill. In over the weekend or keep it in school (giving the child responsibility if they want it)

	Week 6
	Area of Learning and Experience – Health and Well-being
Four Purpose – Healthy and confident individuals
What Matters Statement – How we process and respond to our experiences affects our mental health and emotional well-being. 
Progression Step 2 – I am beginning to notice when I need help to manage my feelings. 
· I can, with support, focus attention on my perceptions and thoughts.
· I can understand how and why my thoughts, feelings and actions change in response to different experiences.

	Task – Show or tell me how you feel and diary entry
· Bring back the emotion pictures from week 2 (these may have been used across all session) 
· Ask the child if they feel more comfortable talking and identifying the way they feel.
· Revisit activities that took place across the sessions 
· Why did we do that?
· What did we do it for?
· How does the child feel now about talking about how they feel?
· Explain that all the activities the child took part in can be made accessible at home and/or at school skill. 
Remind the child they are tools to help regulate emotions. 
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Assessment and progress
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Parents at the schools visited said that they were receiving increasingly
thorough information about their children’s attainment and progress. This
reflected the introduction of more detailed procedures for tracking pupils’
progress seen across the sample of schools. At academic reviews, target-setting
days, 1 parents’ evenings and similar events, parents commonly had
opportunities to discuss their child’s attainment and targets with staff.
Attendance at these events varied across the sample of schools. The events
were most valued by parents if, afterwards, they:

® understood specifically the objectives their children were working towards
B could see that the school knew and cared for their children.

The quality of information and advice to parents about curriculum, targets and
assessments varied across the schools visited. The best schools in this respect
gave parents very clear learning objectives for classes and individuals. They
explained plainly and explicitly what such levels meant in practice. Parents felt
well-informed and therefore more confident in talking to their own children
about what they were learning. Providing general information about topics to
be covered, but without specific objectives, was helpful, but less so.

All the schools provided reports on each pupil at least annually, as required,

cumulative records of what pupils had done or learnt, while others focused
more on comments and targets for the future. The parents whom inspectors
spoke to valued these as a record, but they often had a lower profile than the

and revise or set the students' academic and personal targets.
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Involving parents in their child’s education

Parental engagement with teaching and learning
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Typically, parents were involved in activities such as:

working as volunteers on school visits, including residential visits

supporting guided reading in lessons

helping with school drama productions: organising make-up, lighting or
scenery

supporting or leading activities outside the school day

helping with practical activities such as art, design and technology, science,
and information and communication technology.
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