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With reference to current policy and research regarding one specific ALN, critically discuss the findings of data gathered from a group questionnaire. Consider how this may impact on classroom practice.  Use ICT skills developed within the module to present your findings.

An additional learning need is defined when a person has a difficulty or disability which will call for additional educational provision to be made for them. (Goepel et al. 2015, pg 76). In Wales at this time there is a large educational shift from the standpoint of Special Educational Needs (SEN) to Additional Learning Needs (ALN) with the code of practise for ALN still being drafted, with some former conditions no longer falling under the Additional Learning Needs category. Within the draft of the ALN code of practise (Welsh Govt, 2018) the definition of an additional learning need is very similar to what is stated above. It does however state that if a person is taught in a language different to that of their home spoken language then this is not an additional learning need. 
The draft code (Welsh Govt, 2018) states that there are certain questions that must be asked to establish whether a child or young person has an addition learning need, these are, does the individual have a learning difficulty or disability? If yes, does this then have the need for extra educational provision different from what may normally be provided. An additional learning need can be temporary or more long term, for example, family bereavement or personal illness could lead to a short-term difficulty therefore leaving an individual with an additional learning need. Issues or long-term conditions such as Autism or dyspraxia could be defined as a long-term additional learning need as the individual may need extra provision throughout their whole school career. It is important for schools to remember that not all children who have a disability also have an additional learning need, only if their disability hinders them from gaining the same education as others would extra provision be needed. 
The additional learning need I will be discussing throughout is individuals who are ‘More Able and Talented’ (MAT). These are children that overall achieve well and more able across the curriculum and that show a particular talent in a more practical skill, be this sport, music, art etc. 
More able and talented is no longer define as ALN in the new code of practise for Wales whereas previously it has been classed as a special educational need. This may be something that schools do not know currently and is one of the questions asked in the questionnaire. From our responses we discovered that only three out of six respondents were even aware that there was a new draft code in place with three commenting that it was a bad idea and a ‘mistake’.
The questionnaire was sent out to schools across three counties in Wales, Pembrokeshire, Carmarthenshire and Bridgend and received six responses, with 66% of the respondents coming from Pembrokeshire. With such a large percentage of responses coming from one area the results of the questionnaire could be skewed to fit a certain areas general opinion. Throughout this questionnaire the respondents were asked their opinions on more able and talented pupils, how they or their school would define them and questions regarding challenges they face. 
An early on question asked the respondents how they or their schools defined more able and talented pupils, each answer we had was slightly different. Two respondents described how they decided if a child was more able and talented, for example they stated that pupils would be decided if they were more able and talented by using teacher judgement, test scores, parental questionnaires and external agency identification where sports or similar were concerned. Whereas the other four gave us a definition of a more able and talented pupil, two respondents said a pupil who is achieving above their expected level for age is classed as more able and talented whereas two others said that a child would have to be achieving above and beyond their expected levels. To me this may mean that some teachers could be mis- identifying more able and talented pupils, some could just be a high ability for their class. How does this compare with other schools? Do teachers class a child as more able and talented if they are one of the highest achieving in a class? What if that class is a generally low attaining class? Would this mean that as the whole class moves further up the school that more able and talented child could in theory be caught up with by his or her peers? Is that individual suddenly not more able and talented?
For a child to be classed as talented they need to have an exceptional ability in a sport or art or similar. Generally, these are easier to seek out than a child who is academically more able as coaches, professionals and tutors are trained to look out for high flying ‘stars’ in these areas. Does this mean that it is easier to find help and encouragement out of school for children who are talented compared to those who are classed as more able?
One question asked was whether respondents’ pupils that are more able and talented both ‘more able’ and ‘talented’ or do they generally fall into one category. From figure one you can see that most teachers would deem their current ore able and talented pupils to be both more able and talented, with only one response saying their pupil is purely more able. There could be multiple reasons for this, simply the individual could be both more able and talented. However, there is a possibility that there is a gap in the respondent’s knowledge where they are unable to distinguish between individuals that are solely more able. This could be due to the school not having clear enough guidelines on what would be classed as more able, what would be classed as talented and what attributes the individual would have to have to be classed as both. To remedy this, members of a school’s staff may need extra training, or the school may need to make sure their policy is clearer and has been reiterated to schools. 
Following on from this we then asked respondents how they challenged and supported their more able and talented pupils and if they used any external agencies to help with this. From here we had a mixture of responses, with 100% of respondents saying that they use independent tasks, questioning and more challenging work to challenge their students. 83% of respondents said that they used extension tasks, 66% used self-assessment, and 33% used extracurricular activities. It is important to remember that each child learns in a different way and therefore must be challenged in a different way. Walton (2012) states that you need to understand the key factors that affect children and young peoples learning and know how to contribute to effective personalised provision by taking practical account of diversity. This boils down to knowing the individuals within the learning setting. For some individuals it may be as simple as increasing the difficulty of the tasks given to them, knowing that they have the skills behind them to complete the task set. For others it may be the teaching of a new skill to allow them to progress in certain areas that they may be lower attaining in. Individuals who are more able can be challenged mostly within the school setting, whether that be inside or outside of the classroom but can also work on skills at home with parents to keep improving. Individuals who are classed as talented excel more in practical ways, be this sport, music or the arts. These things can be supported in schools but children may benefit more from provision supplied by a particular expert in the area, for example, a child who excels at football would benefit from the help of a professional coach and individuals that are musical would excel when given lessons by someone from within the field. Some schools may be able to supply these, respondents claim that they have had the Scarlets coaches in to work with children on their rugby skills and other schools have had input from drama professionals like Mabinogion groups in to do full day sessions on Welsh myths and folklore. 
These extra curricular activities are where schools and parents need to work together to encourage the individuals to become better at what they are good at. Schools should be ensuring that parents are kept informed if their child or children are more able and talented and then how they, as a parent can help their child’s progression. Each child is entitled to have his or her parents involved in his or her education, and we have a duty to provide the means by which parents are able to be involved. (Whalley, 2007. p 87) Parents can get involved by allowing their children to participate in the things they enjoy outside of the school setting, by helping them grow in confidence and with the self confidence will come the progression of their personal and social skills alongside. When parents have a bond with a school or member of staff within that school, they become more and more comfortable as time progresses, allowing the parents to take needs or concerns to the school more easily and without fear of judgement which is extremely important. From the questionnaire it was discovered that although 83% of schools made parents aware that their child / children were more able and talented only 50% provided support for the child’s or children’s parents. 
[bookmark: _GoBack]Within a classroom you may have 30 children with 30 differing needs at differing abilities. Many teachers choose to group individuals by ability and from there give each ability group differing work dependent on their level. Each group can be given a name and these names often reflect the groups ability for example, a lower achieving group could be given a darker colour, say bronze, the middle ability named the silver group and then the higher ability group named gold. Even at a young age children recognise that certain objects, colours or words are ‘better’ than others, therefore they realise they have been placed in the lower group. This can then affect the mental well being of a child. On the other end of it, if an individual realises that they are constantly singled out and given more or ‘harder’ work than others this can also become alienating and affect their mental wellbeing. Coupland (2019) discusses this in his article for the Primary Science journal, Differentiating in the Classroom: breaking away from ability groups. He discusses how when children are aware of the level others are working at and then are moved to another group, a lower group, then this can cause a sudden drop in the child’s self-confidence. This drop in self confidence can cause an individual to act in any of a few ways, certain individuals may act out, lashing out with their language or behaviour either towards other pupils, staff members or even parents. There is also the possibility that the individual could retreat into themselves, become, quiet, shy and stop communicating. This is where it is extremely important to monitor the behaviour of the children within your class. This could also be where more able and talented children could need extra provision in the form of support and help with personal social skills and education. 
Teaching children resilience is another important factor. The definition of resilience from the Cambridge English dictionary is the ability to be happy, successful, etc. again after something difficult or bad has happened. This is an important trait for children to learn as it is a quality that you use all throughout your life, both as a child and as an adult. This is a quality that can define the type of person an individual grows up to be. 
An interesting point that was brought up in the questionnaire was how confident teachers felt in supporting more able and talented learners. Now 83% said that they felt Very confident where the remaining 17% felt only somewhat confident. This links well to the follow up question regarding how much training the respondents had been given to support more able and talented children and four out of six respondents, 66% had only been given ‘some training’ where the others had received ‘no training’ at all. It is worth asking here then, if teachers have received no or little training but still feel very confident to support these learners then is training necessary? Or are members of staff within school settings very sure of what they are able to do now but don’t know what they could be doing? Does this then differ when an individual has other needs alongside being more able and talented, if a child has English as an additional language or is eligible for free school meals, does this change how the teacher feels?
English as an additional language, as earlier mentioned, this is when English is not an individual’s mother tongue, or first language. It may be that English is not spoken in the family home or parents and carers cannot speak English. However, if a child is placed within a mainstream English medium primary school then that child’s schooling will be completed in English. Having a child with English as an additional language can be challenging when the child has very little grasp of the language and is starting to learn at a slightly older age, for example a child in key stage two may struggle more than a child in the Foundation Phase to grasp English as their brain and neurons are more developed. For these individuals a school may need specialist help if they are in an area with fewer connections or agencies to help. For rural schools’ children may find that they start school and no member of staff is fluent or can speak to them in their first language. 
In the classroom it may mean that the teacher or staff member responsible for the individual will need to change their displays, include more photographs or pictures in work or lessen the amount and difficulty of the words used to explain tasks. Depending on the child’s mother tongue, phonics and letter sounds may need to be re-learnt as different languages have differing base languages with different sounds for the same letter, this may pull both an adult and the child away from class during times they are needed, so it is important to make sure every child is included in as much that goes on in the classroom as possible. Interactions between individuals and their peers is another important thing. Children largely learn from their peers and learning through play is an important part of growing up. This is where children will learn many of the action words they may start to need at this part of their life.
If a child is eligible for free school meals, then their family is earning below a certain amount and claiming benefits to help alongside earnings. This can then bring other issues to light also, children may be living below the poverty line or caring for another member of their family, they may not be able to fund uniforms or keep those uniforms clean. These are all barriers that children and schools face and being a child who is affected by one of these issues alongside being classed as more able and talented could worsen pressure on the child. It may also worsen the pressure on a parent, if they think they cannot provide for the child in the best was possible then this may bring undue stress upon that parent. 
Children may also have other additional learning needs alongside being more able and talented. A child who is on the autistic spectrum could be classed as high functioning and more able and talented at the same time. A child who has autism may find the realms of a normal classroom too much and may experience sensory overload, this could lead to behaviours such as aggression, making noises or flapping, which children with Autism do to self soothe. This could cause issue as it may mean that the child with autism may need to be separated from his or her class for certain activities, leaving them with another member of staff. The accompanying member of staff would need to be trained to a high enough standard to look after the child with autism but also trained enough to keep them challenged in their work. 
From our questionnaire we can see that within the respondent’s classes ten out of twenty three more able and talented children have another additional learning need. That is 43% of more able children that have an additional learning need. From the graph we can see that the highest number of more able and talented children have English as an additional language as their additional learning need following in second with children who are eligible for free school meals also being more able and talented. 
For many impairments there are suggested specific provisions to help children to overcome their impairment, for children with visual impairments Goepal (2015) suggests a favourable seating position, for a hearing impairment she suggests carpets, cushions and other soft furnishings to dampen sound resonance. For children with English as an additional language you many need work cards or translation dictionaries or a member of staff that speaks the language and for children who are eligible for free school meals the school may have to support the family in a more practical way, possibly the use of a food bank, extra stationary provided, books loaned or advice of where to get help should it be needed. Many of these individuals may also need behavioural support, they may not be aware of how they should be behaving or may need support to understand and process some of their thoughts and feelings. Specific pupils may benefit from specific workshops catered more towards their speciality or interest. 
All of these things could impact on the classroom. A teacher may need to change the way they teach specifically to suit one individual, the way the classroom looks may need to be altered to suit a child’s needs. It may entail changing the layout to ensure other children do not get hurt if an individual flies into a rage. This could all also have a detrimental effect of the well being of other students, they may feel like they are no longer wanted within their classroom, that other children are getting special treatment and they are not. The main way to combat these thoughts, feelings and emotions is to talk. You must keep your class informed if there are changes going on around them, they may feel like it is something they have done wrong and not understand that it is to help another person. We must not forget that children are still young and that sometimes they do not understand what is happening around them although we may think we do.
It may be helpful to hold a circle time session, where the whole class sits together to discuss changes that are happening or have happened around their class. Explain to children why, say that they are for this individual to make them feel welcome and at home within the class, It may be good to explain that peoples brains all work differently and that sometimes too much colour or too much noise can affect peoples brains. This the children will feel empathetic towards; they will start to think about that other person and less about themselves which will therefore improve their understanding and their personal and social skills. Children, when they are young are very egocentric, they are only aware with what is going on in their lives at that moment, they do not have the capacity to think about how their actions might affect others. This changes as children grow. For most children by the time they have reached the end of foundation phase they are aware of actions that are good and bad and what effect those actions may have. Children see everything from their point of view, so as a teacher you must try to start to show children different points of view as early as possible. 
At the end of the questionnaire we asked respondents for any additional comments and one respondent left this ‘I do believe MAT pupils should be supported and pushed in the right way. However, the teaching workload is becoming unsustainable and many teachers do not have support from an LSA or additional adult. There are too many 'boxes to tick' these days and schools expect too much from teachers who manage with less resources and support than in the past.’ This is a sentiment that is arising more and more throughout the teaching community, online via platforms like Twitter and Pinterest teachers and school staff members are becoming increasingly worried about the lack of support for teachers in a classroom setting. More and more children with additional learning needs are joining mainstream schools where the class they join may not be fit for purpose. Personally, I think it is fantastic that children who were once split into a different school because of something they are not in control of are being brought back into mainstream education. However, we need to ensure that these children are still as well looked after in mainstream school as they would have been in a specially designed school. Our world is ever evolving, and we have so many different languages, different cultures, different families around us that we need to ensure our schools keep up. 
Schools will soon be hit with the new curriculum and we need to ensure that this is also inclusive, allowing all children the ability to access it to the same extent as everyone else. Schools should be a place where everyone can be themselves, can grow, develop and mature into a young adult without the worry of prejudice. 
In conclusion, there are so many different types of additional learning need out there, be they physical disabilities or impairments, whether it is mental health issues, short term needs where a family member has an illness or has suddenly passed away to the more educational based needs such as dyslexia, dyspraxia or dyscalculia. Each child with an additional learning need will be different. For each child an individual plan will need to be discussed to allow that child to get the best out of the school and what works for one may not work for all. Each child is their own complex case where parents, carers and family may need to be heavily involved. It is also imperative for parents to remember that they play just as large a part in this as the school do. A child only spends around six or seven hours a day in school, those other 18 are spent out of it, be that at home, at a relative’s home or out and about.
Teachers and their support staff must work together to give children the best education, one which is tailored to them. The support staff are not only there to support the child but also to support the teacher. Communication between classes and staff can make everything either so much harder or so much easier, often children with additional learning needs enjoy routine, they like to keep things the same. Communication between staff can make transitions much smoother for both the child and everyone around them.
Tell the other children what is happening, if there are changes happening to an environment, they are used to then issues may arise with children where before there were none. Other members of the class need to be kept informed just as much as the teacher. For everything to work smoothly, everyone must work together. 
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