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1.1 [bookmark: _Toc194077910]Introduction
Bullying remains a persistent issue in educational settings (Olweus, D.1994), significantly affecting the mental well-being of teachers and students, and the overall learning environment. In post-16 education, where students are transitioning into adulthood, the consequences of bullying can lead to severe outcomes, including mental health crises and, in tragic cases, suicide. The role of teachers in managing and preventing bullying is crucial, yet often overlooked in research (Hutchings & Clarkson, 2015). This study aims to explore teacher management in bullying prevention programmes in post-16 settings, focusing on the emotional and psychological effects on teachers when students succumb to bullying-related issues. Mainly this research report will focus on how teachers can manage and prevent the effects of bullying.
The interest in this topic stems from personal teaching experiences where incidents of bullying had direct repercussions on both students and teachers. Teachers often experience feelings of failure, guilt, and frustration, which can lead to burnout and affect their professional efficacy (Bradshaw et al., 2013). Understanding the dynamics between the emotional health of teachers and their management of bullying prevention is paramount to developing effective strategies for both students and teachers.
The current body of literature primarily emphasises student experiences and the development of anti-bullying strategies; however, the need for a more inclusive approach that considers teachers’ perspectives is critical. By investigating this understudied area, the study seeks to explore the effects of bullying on teachers and develop recommendations for future teacher training and support mechanisms within post-16 education to identify the issue and share the findings with other PCET teachers. Also, the study aims to bridge the gap of understanding about the key emotional and psychological challenges that teachers face when managing bullying incidents, and the extent of these challenges influencing their professional identity. The findings will not only contribute to existing literature but also inform policies aimed at creating a safer, more supportive educational environment for all stakeholders. In other words, this study will provide information to other PCET instructors, assisting in facilitating the development of teacher-focused support systems and guiding policy suggestions to build a more resilient, prepared teaching staff that can successfully handle and eliminate bullying.





2.1 [bookmark: _Toc194077911]Literature Review
The literature review will engage with key themes surrounding bullying in post-16 settings, teacher management strategies, mental health implications, and the intersectionality of teacher and student well-being. Understanding these themes is crucial for developing effective strategies that can improve the educational environment for both students and teachers.

[bookmark: _Toc194077912]2.1.1 Bullying in Post-16 Education
Research indicates that students bullying one another or teachers (the effect being indirect bullying) persists in post-16 education and causes psychosomatic problems, often escalating as students move into these learning environments (Gini & Pozzoli, 2013). This stage of education presents unique challenges, such as increased social pressures and higher academic expectations, contributing to the prevalence of bullying. A systematic review by Wang et al. (2010) highlights various forms of bullying that impact students, including traditional bullying and cyberbullying, which has become increasingly prominent due to the digital landscape students navigate. Considering the above, poor mental health of teachers affects their performance and safeguarding (Health Assured Team, 2024). Teachers must ensure their mental health is prioritised to work towards the welfare of students who are either victims or bullies.
Gini and Pozzoli (2013) emphasise the need for a nuanced understanding of bullying dynamics during this transitional period. Students often face dual pressures from peers and educational demands, leading to heightened vulnerability to bullying behaviours. Mental health issues such as anxiety and depression can be exacerbated in this environment, creating a cycle where both bullying and mental well-being decline. This has a negative impact on learning, as teachers’ emotional and professional capabilities are challenged in dealing with such situations.
According to Snape and Redman (2016), the systemic nature of bullying in post-16 settings requires a holistic approach to effectively address the issue. This approach should foster a positive schooling culture that prioritises safety and inclusivity. Interestingly, studies suggest that peer support programs can play a pivotal role in mitigating bullying, encouraging students to form alliances and speak out against aggression (Boulton et al., 2014). 
.
[bookmark: _Toc194077913]2.1.2 Teacher Management Strategies
Teacher responses to bullying are critical in shaping the educational climate. Effective bullying management requires a comprehensive, whole-school approach that integrates teacher training, student engagement, and community involvement (Smith et al., 2004). Teachers are often at the frontline of dealing with bullying incidents; therefore, their strategies can profoundly influence the dynamics within the classroom and the overall educational culture.
In examining teacher management strategies, it becomes evident that there is a significant gap in understanding how these strategies relate to teachers' mental well-being and perceptions of efficacy (Hutchings & Clarkson, 2015). Dealing with bullying has a noticeable impact on the mental health of teachers, resulting in negative effects on the learning environment. Many teachers report feeling overwhelmed when addressing bullying situations, often leading to feelings of inadequacy and frustration. Moreover, the literature illustrates that teachers who perceive themselves as unsupported or untrained are more likely to experience increased stress and burnout when handling bullying incidents (Veenhoven, 2010). Hence, there is overwhelming evidence that bullying, either directly or indirectly, affects both psychological and emotional wellbeing of teachers. This leads to reduced professional confidence and adaptability, and pedagogical awareness.
One promising avenue for enhancing teacher management strategies is the incorporation of social-emotional learning (SEL) into teacher training. SEL is the process through which individuals develop skills to manage emotions, build healthy identities, empathise with others, foster relationships, and make responsible decisions. SEL encompasses a range of essential skills for personal and social development, which helps students navigate their emotions and interactions with others effectively. Moreover, improving instructors' self-awareness and emotional control is one of the main advantages of SEL. This helps them deal with bullying situations by reducing stress, frustration, and exhaustion. Teachers can build resilience and deal with bullying calmly and clearly instead of impulsively by identifying their psychological triggers and engaging in mindfulness exercises. Furthermore, SEL develops empathy and interpersonal skills, which help teachers better understand students' emotional challenges and establish a safe space for students to report bullying instances. The incorporation of SEL into teacher training can enhance teachers’ management strategies and classroom environments significantly.
Research by Zins et al. (2004) suggests that SEL can improve teachers' ability to manage conflict and respond to bullying effectively.

[bookmark: _Toc194077914]2.1.3 Emotional and Psychological Effects on Teachers
The emotional toll on teachers dealing with the repercussions of bullying incidents is significant. Research indicates that teachers often experience vicarious trauma and secondary stress when confronted with severe outcomes, such as student suicides (Chan & Hagger, 2012). These emotional burdens can lead to feelings of inadequacy and burnout, ultimately impacting their professional effectiveness and classroom relationships.
Teachers often find themselves in emotional turmoil when they are unable to prevent negative outcomes among their students. Chan and Hagger (2012) investigate the phenomenon of secondary traumatic stress—where teachers experience trauma indirectly through their students' experiences—highlighting the importance of acknowledging these emotional repercussions. Failure to do so can result in a toxic cycle where teacher burnout adversely affects student learning outcomes, reinforcing the need for systemic support structures.
Brackett et al. (2019) emphasise the significance of emotional intelligence training for teachers. Such training can assist teachers in managing their emotional responses and enhancing their resilience in the face of challenging situations. The study advocates for structured emotional intelligence programs that can empower teachers to navigate the complexities of their roles more effectively while also providing strong pastoral support to students. This study can be of benefit to the teacher, as they can adopt the training practices to equip themselves of the skills required to deal with difficult situations. In conclusion, training in emotional intelligence is vital, and aids lecturers in stress management, resilience building, and efficient handling of difficult circumstances. It improves their capacity to provide children with emotional support, uphold a positive classroom climate, and foster better communication, all of which eventually contribute to the wellbeing of both students and teachers.

[bookmark: _Toc194077915]2.1.4 Importance of Teacher Support and Training
Professional development in education for the prevention of bullying is critical for equipping teachers with the necessary tools to manage and mitigate the effects of bullying effectively (Gordon, 2014). Studies indicate that comprehensive training enhances teachers' confidence and competency in addressing bullying, subsequently benefiting their mental well-being (Hutchings & Clarkson, 2015). Without adequate training, teachers may feel ill-equipped to handle bullying incidents, leading to increased stress and diminished job satisfaction (Evers et al., 2007).
Furthermore, emotional support systems, such as well-being ambassadors, well-being rooms, and regular check-ins within educational institutions, play a pivotal role in reducing teacher burnout (Evers et al., 2007). To alleviate the burden of handling bullying events, a setting can, for instance, create a "Well-being Ambassador" program, in which trained staff members offer mentorship and peer support to teachers. A designated well-being room might also be established by the organisation, providing a peaceful area for teachers to unwind and engage in mindfulness exercises during breaks. Frequent check-ins with leadership teams or counsellors may also help teachers talk about difficulties, exchange tactics, and get emotional support, ultimately lessening burnout and enhancing their capacity to manage issues effectively. Teachers benefit from mentorship programs and peer support networks that foster a collaborative environment where they can share experiences and strategies for managing bullying. Collaborative approaches create a sense of community and normalisation around bullying, thus encouraging teachers to seek support and lessen their emotional burden.
Gordon (2014) also highlights the importance of incorporating research-informed practices into training programs. Teachers equipped with the latest research and methodologies related to bullying, such as cultural competency training and restorative justice approaches (Brown, 2018), are better positioned to create effective prevention strategies. Providing teachers with the newest techniques for preventing bullying improves inclusion and safety in the classroom. Cultural competency training assists instructors in sensitively addressing identity-based bullying. Instead of using punishment, restorative justice methods emphasise accountability and reconciliation, which build empathy and mend relationships. By using these strategies, teachers can actively foster a respectful and encouraging learning atmosphere. Professional development programs should be designed to address the specific challenges faced in post-16 education, thus empowering teachers to take ownership of their learning and development.
While the literature underscores the significance of teacher support and training, it also reveals persistent gaps in practical implementation. Many educational institutions continue to lack systematic support for teachers grappling with the emotional consequences of student bullying. This is supported by Ofsted (2019), which states that a lack of senior leadership and an inconsistent approach to enforcing behaviour policies worsen teachers’ mental well-being. Consequently, targeted efforts to establish robust mental health and support infrastructure are crucial in addressing these issues comprehensively.
[bookmark: _Toc194077916]2.1.5 Intersectionality of Teacher and Student Well-Being
Both teacher and student well-being must be considered when addressing bullying in post-16 education. The emotional and psychological health of the teacher directly influences the learning environment and student outcomes. When teachers are overwhelmed or stressed due to bullying, their ability to create a supportive classroom atmosphere diminishes, leading to a potential cycle of further bullying and distress.
Research indicates that supportive teacher-student relationships can buffer the impacts of bullying, highlighting the need for interventions that promote positive interactions. According to Hamre and Pianta (2001), strong teacher-student relationships are linked with increased student engagement and academic success. Therefore, by investing in teacher well-being, educational settings can foster an environment where students feel safe and supported, ultimately breaking the cycle of bullying.
Moreover, the relationship between teacher well-being and the educational climate cannot be overstated. When teachers feel unsupported, a negative educational climate can exacerbate issues related to bullying, leading to a cycle of distress that affects both teachers and students (McCormick et al., 2015). Creating a positive educational climate requires commitment at both the administrative and community levels, recognising that both teachers and students must thrive for the educational institution to succeed.
In conclusion, the literature on bullying in post-16/PCET education reveals complex interrelations among student experiences, teacher management strategies, emotional burdens, and the necessity for robust support systems. Developing comprehensive, research-informed training programs for teachers—coupled with emotional support mechanisms—will enhance their capacity to address bullying effectively. As the educational landscape continues to evolve, it is imperative that policies and practices consider the well-being of both teachers and students, fostering a safer and more supportive environment for all stakeholders involved in the educational process. Teachers are more prepared to deal with bullying situations proactively when policies encourage their training in emotional resilience, conflict resolution, and student participation. As a result, a positive educational atmosphere is created where both students and teachers feel safe, valued, and encouraged to realise their greatest potential. Even well-thought-out anti-bullying regulations may not be successful without sufficient teacher support, since emotional stress and exhaustion can make it difficult to manage the classroom and implement effective interventions. This ensures a safe learning environment, from which students can reach their maximum potential.


[bookmark: _Toc194077917]3.1 Methodology 
[bookmark: _Toc194077918]3.1.1 Participants:
This study employs secondary research, focusing on teacher management in bullying prevention and the psychological and emotional effects on them. Therefore, no direct participants are involved.
[bookmark: _Toc194077919]3.1.2 Procedure
By collecting data from previously conducted secondary research, the impact of bullying prevention on teachers’ mental wellbeing will be assessed and explored.
[bookmark: _Toc194077920]3.1.3 Instruments:
The study will utilise various platforms such as Google Scholar, academic articles, books, and AI tools to collect relevant data and information regarding the research in question.
This secondary research uses an inductive technique to analyse secondary data to examine the emotional impact that teachers endure as well as their involvement in preventing bullying. This study examines current bullying studies, intervention techniques, and educator experiences through a systematic analysis of web sources. By investigating teachers' viewpoints on bullying prevention and the difficulties they encounter, this study intends to provide useful insights for assisting teachers and strengthening anti-bullying policies in post-16 settings.
[bookmark: _Toc194077921]3.1.4 Future Research Directions
Based on the outcomes of this study, several avenues for future research have been identified. First, longitudinal studies could be conducted to assess the long-term impact of reflective teaching practices and action research on student outcomes. Secondly, research exploring the barriers and facilitators to implementing these methodologies within different educational contexts could provide valuable insights for teachers, staff and policymakers.
The study calls for further research exploring the nuances of teacher experiences and the implications of supportive environments on educational outcomes. By prioritising educator well-being, post-16 institutions can create a more effective and supportive learning environment that minimises the adverse effects of bullying for everyone involved.
Finally, investigating the relationship between reflective teaching practices, teacher well-being, and job satisfaction may yield important information regarding the holistic development of teachers in the post-16 education sector.
[bookmark: _Toc194077922]4.1 Results/Discussion
The results and discussion section will outline the key findings derived from the thematic analysis of the secondary data. The insights gained will be contextualised within the theoretical frameworks and literature examined previously.
[bookmark: _Toc194077923]4.1.1 Teacher Management Strategies
Initial findings indicate that effective management strategies commonly employed by teachers include fostering open communication, implementing clear anti-bullying policies, and building a supportive classroom environment. Many teachers reported utilising peer-mediated strategies, allowing students to take an active role in problem-solving. This aligns with the findings of Smith et al. (2004), who propose peer involvement as a catalysing factor in creating a cohesive environment for bullying prevention.
[bookmark: _Toc194077924]4.1.2 Emotional Responses to Bullying Incidents
The data revealed a spectrum of emotional responses among teachers, including feelings of guilt, frustration, and inadequacy when faced with severe outcomes of bullying. These sentiments resonate with Chan and Hagger’s (2012) findings on the emotional toll of vicarious trauma. Participants articulated a sense of helplessness when they perceived failures in preventing negative outcomes, such as student suicides. These revelations underscore the need for systemic changes that prioritise emotional support for teachers as well as comprehensive training.
[bookmark: _Toc194077925]4.1.3 The Need for Support and Training
A recurring theme that emerged from the data gathered was the expressed desire for more targeted training and ongoing support in managing bullying situations. Teachers noted that while initial training is beneficial, continuous professional development, coupled with emotional support systems within educational institutions, is essential in fostering a healthier work environment. The findings highlight an urgent need for institutional reforms that promote teacher well-being and empower teachers to handle bullying scenarios effectively.
[bookmark: _Toc194077926]4.1.4 Enhanced Pedagogical Awareness
One prominent theme that emerged from the data was an increase in pedagogical awareness among teachers. Teachers reported a greater understanding of their teaching methods, the dynamics of the classroom, and the diverse needs of their students.
This enhanced awareness aligns with the findings of Gregson et al. (2015), who emphasise the role of reflection in developing teachers' understanding of their practice. The iterative process of secondary research allowed teaching facilitators to continuously evaluate and adjust their pedagogical approaches, leading to more responsive teaching strategies.
[bookmark: _Toc194077927]4.1.5 Improved Student Engagement
Another significant outcome of the study was the positive impact on student engagement. Teachers observed that as they adopted reflective teaching practices, their students became more involved in the learning process. This increased engagement manifested through higher levels of participation in discussions and activities, as well as improved student satisfaction and motivation.
The study highlighted the importance of creating a supportive and inclusive learning environment. This finding resonates with Bell and Waters (2018), who argue that reflective teaching fosters a more engaged and active learning environment, ultimately enhancing learner outcomes.
[bookmark: _Toc194077928]4.1.6 Collaborative Culture of Inquiry
The study also revealed a shift towards a collaborative culture of inquiry within educational institutions. Teachers reported valuing the opportunity to engage in discussions with their peers about their teaching practices and experiences. The sharing of challenges and successes fosters a sense of community among teachers.
As articulated by McAteer (2013), the collaborative nature of action research promotes a shared commitment to professional development and improvement. This finding underscores the importance of establishing a supportive professional learning community where teachers can collectively reflect on their practices and implement evidence-based strategies.
[bookmark: _Toc194077929]4.1.7 Challenges in Implementation
Despite the positive outcomes, there are several challenges in implementing reflective teaching practices and action research methodologies. Time constraints emerged as a significant barrier, with teachers expressing concerns about the demands of their teaching responsibilities and the limited time available for reflection and collaboration.
Moreover, some participants reported initial discomfort with the reflective process, citing fears of vulnerability and exposure. These findings align with Cohen et al. (2018), who note that while reflective practices can enhance teaching effectiveness, they also require teachers to confront difficult aspects of their practice.
[bookmark: _Toc194077930]4.1.8 Implications for Practice
The findings of this study have significant implications for practice within the post-16 education sector. Teachers are encouraged to prioritise reflective teaching practices and engage in action research methodologies as a means of enhancing their effectiveness and meeting the diverse needs of their students.
Educational institutions should consider providing dedicated time and support for teachers to engage in reflective practices and collaborative inquiry. This could involve professional development workshops, peer mentoring programs, and the establishment of professional learning communities where teachers can share their experiences and insights.
[bookmark: _Toc194077931]5.1 Future Research Directions
As mentioned before in the methodology section of this report, longitudinal studies could be conducted, which will portray the long-term effects of teaching practices upon students. Also, further research into the potential barriers to implementing the methodologies previously mentioned could reveal areas needing improvement in teacher management. Additionally, this area of study significantly lacks primary research, which weakens the basis upon which recommendations can be made. Therefore, it is essential to perform action research into the effects of bullying intervention on teachers in post-16 environments, which will allow a greater understanding of the current issues and targeted solutions.


6.1 [bookmark: _Toc194077932]Conclusion
This study has illuminated the critical role of teacher management in bullying prevention programmes within post-16 education, highlighting the emotional and psychological impacts of these incidents on teachers. The findings underscore the necessity for enhanced support systems and targeted training programmes that address both the management of bullying and the emotional well-being of teachers.
Recommendations for future action include implementing comprehensive training modules focused on emotional intelligence and resilience, developing peer-support networks among teachers, and fostering a whole-school approach to bullying prevention. Educational institutions must prioritise the mental health of their staff to ensure they are equipped to handle the complexities of bullying effectively, ultimately benefiting both students and teachers.


[bookmark: _Toc194077933]7.1 Recommendations
[bookmark: _Toc194077934]7.1.1. Implement Comprehensive Training Programs for Emotional Intelligence and Resilience:
Educational institutions should develop and mandate training modules that focus on emotional intelligence and resilience-building techniques for teachers. These training programs should be integrated into professional development schedules, emphasising strategies for managing stress, understanding emotional cues, and fostering supportive teacher-student relationships. By equipping teachers with these essential skills, they will be better prepared to navigate the challenging dynamics associated with bullying in post-16 education.

[bookmark: _Toc194077935]7.1.2. Establish Peer Support Networks for Teachers:
To enhance teachers' emotional well-being and create a collaborative culture, educational settings should implement structured peer support networks. These networks would allow teachers to engage in regular meetings to share experiences, discuss challenges, and offer mutual support in managing bullying situations. By fostering a community among teachers, institutions can reduce feelings of isolation and empower teachers to seek help, ultimately improving their capacity to handle bullying effectively.
Also, teachers who deal with ongoing bullying concerns in their classrooms may feel less alone if they have a well-organised peer support system. If educational settings foster an atmosphere where teachers feel appreciated and encouraged, they are more inclined to ask for assistance, when necessary, rather than absorbing stress or uncertainty. By learning from each other's experiences and improving their methods for preventing bullying, this strategy not only increases teachers' emotional resilience but also advances their professional development.
In the long run, educational settings enable teachers to better handle bullying by cultivating a cooperative and emotionally supportive culture, guaranteeing a more secure and welcoming learning environment for both employees and students.
[bookmark: _Toc194077936]7.1.3. Adopt a Whole-School Approach to Bullying Prevention:
Post-16 settings should embrace a comprehensive, whole-school approach to bullying prevention that involves all stakeholders, including students, staff, parents, and the community. This approach should include clear anti-bullying policies, consistent communication about expectations, and involvement of students in developing initiatives to promote a positive educational climate. By creating a unified front in addressing bullying, a culture can be cultivated that prioritises safety and inclusivity.
[bookmark: _Toc194077937]7.1.4. Designate Time for Reflective Practice and Collaborative Planning:
Recognising the time constraints teachers face, educational settings should allocate dedicated time within the academic schedule for reflective practices and collaborative planning. This time could be used for teacher-led inquiry groups where teachers can engage in action research, discuss pedagogy, and explore effective strategies for bullying prevention. Providing a structured environment for reflection and collaboration encourages professional growth and enhances teaching effectiveness, ultimately benefiting student outcomes. 
By implementing these recommendations, educational institutions can take proactive steps toward creating a supportive environment that equips teachers to effectively manage bullying and promote the well-being of both teachers and students in post-16 education.
[bookmark: _Toc194077938]Excluding references, total word count: 3,839 words
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