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INTRODUCTION
This essay will identify and evaluate the next teaching steps and learning steps, of a critical incident observed by the author. The case study will focus on an individual learner, and will critically analyse the incident, by linking underpinning theories and evaluating their approach in relation to ensuring the pupil progresses. The assignment will also delve into the holistic development of children and young people and assess strategies and their suitability in supporting them. The mission of this project will help discover ways in how to minimise the barriers of learning. The recognition that the curriculum for Wales is changing has been acknowledged and it will become evident of how the new four purposes are implicated and challenged in the classroom. The main hope is to reflect on the observation and analyse how as a witness to these events, would be an appropriate response if this was to happen in my classroom.
A critical incident is simply any unplanned event that occurs in class, which challenges the teacher to adapt in order to continue. By identifying these critical incidents, it becomes a learning curve, as the next job is to reflect on the event and create possible steps a teacher could take to deal with it in the future. In accordance to Dewey, he states that in order to be a reflective individual you must be “Openminded, responsible and wholehearted.”(Dewey, 1933.) There are numerous approaches as to how these attributes combined with reflective practice is used in teaching, however they all have the same outcome; which is to be able to learn from a critical incident, in order to gain experience on how to deal with it, if it was to occur again. 


















THE ROLE OF CRITICAL REFLECTION
As mentioned in the introduction the role of critical reflection, conceptualised by Dewey, has influenced many more recent theories. Which although all models of reflective practice aim for teachers to better themselves, some include more in depth theories. 
Kolb’s reflective cycle is to be able to observe an incident which encourages reflection. After the stage of the reflection it is asked that the observer comes to a conclusion on the situation, and then implements their learning by active experimentation. This assesses the ability of the teacher to be able to put into practice what they have learned.(Kolb, 1984)
In similarity to Kolb, Gibbs demonstrates an alike cycle however it is further developed by the addition of two extra steps, these involves evaluating how you make sense of the incident, as well as considering any personal emotions towards it. The addition of these steps help separate any bias opinions on the problem. (Gibbs, 1988)
Schӧn further developed the theory of reflection by stating that there are two types: reflection of after and reflection in action. Reflection of after holds similarities to the previous practitioners, that by analysing these incidents after they happen, you are allowing time to develop your teaching practice, by learning from it. Reflection in action however is the immediate response you have to something, due to the pressure to deliver your response it may not give you time to evaluate the appropriate way to react. This may cause bias opinions to creep up on the teacher, restricting them to certain outcomes. (Schӧn,2012)
In contrast to all three practitioners mentioned above, Brookfield suggests that reflective practice is not necessarily a cycle, but instead something that can be seen through 4 lenses. These being: 
Self - Our eyes as a developing teacher.
Students - Thinking about the incident form their perspective.
Peers - Appreciating whether a colleague has gone through something similar, and seeing how they suggest to respond.
Scholarship - The theory side of it, considering if there is any informed responses made by published studies.(Brookfield, 1998)
According to Educating UK, the role of teachers is a developing profession, and suggests teachers are constantly learning, whether it be to “Keep up to date with subject knowledge” or being able to “Identify learners needs” (Eduk,2016) they are constantly on a mission to better themselves. 
Nowadays with the curriculum in Wales changing, due to the recent question Graham Donaldson proposed, which is “What are the best things we can do to prepare young people to cope and survive in an uncertain world?” (Donaldson, 2017) The question lies with how teachers are going to prepare the students in a very unpredictable and evolving world. With this in mind he has outlined a new curriculum consisting of six learning areas “Expressive Arts, Health and Well-being, Humanities, Languages, Literacy and Communication, Mathematics and Numeracy and Science and Technology.” (Donaldson, 2015) He has also specified four purposes in mind that will allow teachers to prepare our students, these are: “that all our children and young people will be: ambitious, capable learners, ready to learn throughout their lives; enterprising, creative contributors, ready to play a full part in life and work; ethical, informed citizens of Wales and the world; and finally, healthy, confident individuals, ready to lead fulfilling lives as valued members of society.” (Donaldson, 2015) 


OBSERVATION 	
The research was compliant with BERA guidelines, as the observer ensured to take into account the rights of the individuals that were being studied for the assignment. They have kept the chosen pupil/pupils of the investigation anonymous to prevent violating or exposing any confidential information. The location of the study has not been identified, or undermined in the writing. (BERA, 2019)
The school the observation took place in, is an English medium, government funded school situated in Carmarthenshire. The school manages 892 pupils between the ages of 11 and 16, these children mainly live in the surrounding neighbourhood of the school. According to the ESTYN report from 2015, 44% of pupils are a member of the additional needs register, which in comparison to the national average of 20.1% is extremely high, and 4% of these pupils have special educational needs; which again exceeds the national average of 2.4%. (Estyn, 2015). 
The observer attended four lessons throughout the day, witnessing different subjects, age groups and abilities. They then got to connect with members of staff in the school to help inform their queries. 





















CRITICAL INCIDENT
The critical incident chosen to investigate was a child in a year 10 maths class (See appendices 1) who was consuming a sugary drink in lesson time at 9am in the morning, and was very keen to win the chocolate bar, that the teacher was awarding to the first to finish the starter task. The starter task was cutting out triangles which had math equations on which they then had to match to another triangle which held the answer. Due to the low ability within the class the task was done in groups which took up 40 minutes of lesson time to complete. The child within the case study from the off was told to put away his drink of orangeade, however refused to complaining he was thirsty. 
Another thing that became apparent was his dedication to win the chocolate bar on offer to the group finishing in first place. After the final results were in, they in fact came third and therefore won a lollypop instead of a chocolate bar to which they said “How come I don’t get a chocolate bar? Sir I am starving!” This raised some concern as it seemed they were reliant on this prize to supress their hunger. This made me question whether the child is receiving the nutritional meals he needs at home. Which would explain the intake of sugar so early in the morning. 
After reflecting on the statistics of the students within the school, it could be argued that maybe the child is one of the 47% that come from a deprived location and is a recipient of free school meals. Upon researching the school and what they provide in order to help children such as this student, it was found that before school starts at 08:35am the canteen will provide breakfast, for example, bacon rolls, fruit or cereal. As well as breaktime which they will provide a variety of snacks for the students in case they like a later breakfast at 10:50am. However, due to the Covid pandemic it was explained that these initiatives are no longer carried out, and students are only provided with lunch. Which again could identify why the student in the critical incident was very food orientated. 
The fact that the breakfast club and break time snacks are no longer provided to the students was alarming to hear, as it could be the deprived students and those in recipient of free school meals rely on these clubs to receive their balanced diet. Grahame Donaldson wants to build healthy, confident individuals, and by this child being allowed to drink such an unhealthy drink; was becoming energetic and disruptive in class. This disruptiveness not only prevented them from being engaged with the task; it also found them distracting fellow class mates, which resulted in the exercise taking a majority of the hour to complete. This also ties in with another of the four purposes proposed by Donaldson, which is to create ambitious, capable learners. As the child by consuming this amount of sugar so early is limiting their capability for not only that lesson, however the next 4 lessons after. (Donaldson, 2015)








LITERATURE REVIEW 
The purpose of this literature review is to present theories that underpin this incident, and present ways in which to deal with this act, in order to create a safe and progressive learning environment, regardless of ability, behaviour and age.
Maslow and his hierarchy of needs for learners.
The outline of his theory identifies a pyramid split into five sections: Physiological, Safety, Love/Belonging, Esteem and Self-Actualisation. These elements are split into two areas, known as the Deficiency Needs and the Being (Growth) Needs. The difference between the both is that the deficiency needs result from deprivation, these needs become more demanding the longer they remain unmet. On the other hand growth needs are not caused from the lack of something but instead from the motivation to grow as a person. It’s only after the growth needs are met that the final stage of self-actualisation is achieved. The rest of the components of the pyramid belong under the deficiency needs region. It is Maslow’s belief that every individual is able to achieve self-actualisation however are usually stopped by the failure to meet the basic needs.  
Here is a brief description of what needs belong under each element of the pyramid:
Physiological – food, water, warmth and rest.
Safety needs – security and safety.
Belongingness and love needs – intimate relationships and friends.
Esteem needs – prestige and feeling of accomplishment.
Self-actualisation – achieving ones full potential, including creative activities. (McLeod, 2007)

E-Learning Network reveals that “Maslow’s hierarchy provides a model for how students are motivated to learn. Without the lowest layer of the hierarchy met, students cannot reach the next level.” This suggests that in order for students to achieve, each element of the pyramid starting with the basics must be completed. They go on to state the teachers must recognise the importance of this theory within the classroom. (Zoya, 2018) This is furthered in

Although the theory is logical and relevant to the education system, there is controversy surrounding the theory. The main argument would be that human nature is not collective and that not everyone thinks the same. An example of this would be that security may not be as important than belonging to an individual. This idea of universal human nature also disregards all cultural differences, some religions are more communal than others, and before they satisfy their individual needs, they need to think about their family. In contrast to some countries are very narcissistic, and may be dedicated to fulfilling what they want before thinking about anyone else. (Mutuku, 2019) This could be relevant to the fact that the presence of young carers has been increasing. The 2011 census states that there are 400,000 young carers in the UK (Family Action, 2021). Therefore is the student identified in the case study fulfilling someone else’s needs before their own, has he been up all night looking after a parent? Is he neglected? Nobody is aware of the students role at home. Young carers are under the impression that if the school were to find out about their living circumstances, that social services will have no choice but to remove them from their family.

Wellbeing of a Child
Margaret Macmillan was one of the first advocates that sort out free school meals from the government, she recognised the importance of children receiving nutrition in order to be ready to learn. She was in her element when campaigning for improved conditions for students. Her argument for this was that if a child has their belly rumbling they can not give their full attention in a learning environment. This links well with Maslow’s idea that without fulfilling their basic needs there is no way that they will progress up the pyramid to be the best version of themselves. 
Although the free school meals scheme holds a lot of respect from parents who struggle to provide a balanced diet to their children. Over the pandemic there has been a lot of controversy as to whether the scheme should carry on through lockdown, with the government arguing that these deprived families already receive benefits for their children and should be able to provide three meals a day with that money. (Turnnidge, 2020) However this being said there has been a voucher system that has been put in place for these families during the pandemic to aid them financially to buy a little extra food, as the children were educated from home. But in recent weeks the government have taken a vote against ploughing any more money or financial aid into the free school meals scheme, with justifications ranging “from ‘vouchers going straight to a crack den’ to ‘nationalising children.’” (Huffpost, 2020)
Nowadays Marcus Rashford an England football star, who was once one of these children in recipient of free school meals, slammed the government for not providing these children with at least one meal a day over the difficult time period of when the UK was in lock down and children were unable to access their free school meal. His campaign enforced that no children should go hungry over the school summer holidays, this has achieved amazing results, which has been a huge relief for struggling families, which also helps with the all round well-being of not only the child but the family too. (Farquharson, 2021) 
Rashford and Macmillan both believe in the same rights and the importance of nutrition when it comes to education. Both practitioners are key people in the scheme but 100 years apart in history. The reinforcement from Rashford especially over the pandemic but also in a general way too, has helped keep thousands of children fed over the last few years even with the government arguing against it. Although the free school meals is still used in school, the breaktime and healthy snack initiatives have been banned due to the current Covid issue. It became apparent that if these practitioners were able to see how the lack of snacks provided in the morning equals to students being hungry and disengaged with their learning, they would fight for a new plan to be put in place immediately. The child in the case study is an example of someone who is experiencing hunger throughout the day, due to maybe poverty or other barriers surrounding his learning.

Drinking in the Classroom
According to an article by Daisy Reed and Caroline Kirkpatrick, the reason children misbehave can be broken down into three main areas these are societal issues, home issues and school issues. They go on to break each section down; home factors could be “attention deprivation, increased divorces, two working parents and excessive parental control,” societal issues could be “the violence in movies, television and music; the ready availability of drugs and guns; the poverty in which many children live.” Finally school factors may be “inappropriate classroom placement; overcrowded classrooms; teacher differential expectations and behaviour; and harsh disciplinary practices.” (Reed, D & Kirkpatrick, C, 1998) The main factor that I think may be causing the disruptive behaviour identified in the case study is of the poverty factor. The ESTYN report identifies that “around 47% of pupils live in the 20% most deprived areas in Wales.” (ESTYN, 2015). Which suggests that the deprivation these pupils face at home, may cause them to misbehave and act violently or disruptively in class. 
Therefore it becomes important the school rules are enforced in class and that students are aware that any disobedience will not be tolerated in the classroom. This necessity is furthered by the government as in the ‘Behaviour and Discipline in School’ handbook they state “Every school must have a behaviour policy (which must include the school rules)” (GOV Department of Education, 2015) According to The Current, “Teachers and administrators are strict about food and drink in classrooms.” (Tromble, 2015) and later goes on to say “that the only drink that they are allowed to have in class is water.” It comes to light in the article that teachers think that eating in the classroom is a distraction, and that all students need to drink is water, and that “most students don’t seem to have a problem with water.” According to Water Benefits Health, lack of water can lead to “problems with focus, memory, brain fatigue,” as well as “headaches, anger, depression and many more.” With this being said the rule of only water to be consumed in the classroom becomes vital in order for students to learn, and therefore should be enforced. If a student is displaying a sense of thirst, there should be a way to facilitate that, by providing free water bottles to those in need. 
It can be argued that, having no drinks at all in class is very beneficial, to teachers. As it “keeps the classroom clean, efficient and just clear from loud noises of wrappers or drinks being opened.” (Dionne, 2015) To help minimise disruption, however the classroom is a place of progressions and learning, and by not allowing children to fuel themselves with what the brain needs in order to progress and fulfil a basic need, we are creating a barrier of learning.




















REFLECTION / EVALUATION & NEXT STEPS 
Upon reflection of the research discovered in the literature review and taking into account the incident at hand. It seems to be effective to undertake Gibbs’ reflective cycle to respond to this particular case, due to the issue triggering some personal and emotional thoughts and feelings.
Stage 1: Description
A child in a year 10 maths class was consuming a bottle of orangeade at 8:50am.(See appendices 1) They were also determined to win the chocolate bar, that was being awarded to first place. Later caused a fuss and moaned he was hungry, when he realised he hadn’t won the prize.

Stage 2: Feelings
From the placement of the school, and the poverty stricken area surrounding the area, I feel in this case it is hard to set apart the right thing to do in accordance to the school rules, to what I feel is the right thing to do based on the research found in the literature review.
The school have a water only policy in place, which is effective as the advantages are outlined to increase focus and progression in a child’s education. However, in this instance and these circumstances pupil A, may not have had any breakfast and for all we know may not have money for lunch, so the access to this sugary drink may be the only source of nutrients this child has that day. 
Stage 3: Evaluation
The teacher approached this in a relaxed manner by not drawing attention to this incident. It could be that he didn’t want the child to feel embarrassed. However by doing this it didn’t follow school procedure, and the enforcement of the only water rule was not established. 

Stage 4: Analysis
However, it was made apparent that the teacher in question is on the senior team, and that they may be aware of the situation in greater detail, and not wanting to make the situation worse, by causing humiliation. It all comes down to the knowing your pupils, as an observer there is no access to the child’s personal records. Therefore the teacher in question responded in an appropriate way. 

Stage 5: Conclusion
Due to the concern for the pupil it may have been effective for myself as the observer to talk to the teacher in charge of the lesson to gather their opinion on the rue of only water, as maybe they would have more to say on the matter; and be able to justify why that child was not questioned when drinking the beverage. 

Stage 6: Action plan:
The goal would be to take them aside and question whether they have eaten that morning, and whether they have access to lunch that day. If not the next step would be to go to the office to arrange for a bottle of water to be provided to the student, and also lunch to be provided too. After this the aim would be to further investigate whether the student is eligible for free school meals, and if not to red flag it with the safeguarding officer for them to make any further enquiries on the child’s welfare. After the discussion with the student has been done, the rule of water only would be enforced, and it would be explained that a part of my job is to demonstrate equality and by allowing him to consume this drink, the rest of the class will demand they have the same rights. This will hopefully help the child understand that it is not appropriate and for them to put it away. 

The literature review has presented concerns that a teacher should always pay attention to individual children in their career. To see whether they are constantly hungry, not eating or eating the wrong stuff. This way a worry can be raised with the safeguarding team in order to investigate whether this child is facing poverty or child neglect at home. It has come to light the importance of the fulfilment of basic needs, as Maslow and Macmillan have enforced that this will help the progression of a child’s learning, and avoid creating barriers to learning.





























CONCLUSION 
After investigating this incident and suggesting ways in which to prevent a similar problem from happening again. To conclude, a professional approach was taken in this situation as many of the professional standards for teaching and leadership were achieved.
Firstly, the consideration of the student’s well-being and development were taken into consideration, and ideas were proposed in order to secure the best outcome for the child and ensure they progress and achieve the best for themself. In the sense of refining teaching, an incident that raised concern was recorded by a professional, and was argued on how was best to manage the situation. Upon reflection the solution was to provide children with bottles of water and healthy snacks, to ensure the four purposes of the curriculum is achieved. The approach involved collaboration with in school colleagues to seek advice and support. Such as; after witnessing the critical incident, the author began to question colleagues on the initiatives the school had in place to help these children consume a healthy diet. This is how it became known that due to the pandemic these programmes are no longer in place which influenced the practitioner to research other ways to ensure we are providing the best care for the students in such challenging times, which will lead to them progressing and achieving better results, which was enforced by Maslow. The professional learning element was met during this assignment, as the researcher located theories to help inform them on the critical incident. By carrying out this research the author has been able to identify and critically reflect on their findings to inform themselves on how they would respond to something like this again. The innovation standard of researching the emotional and physical wellbeing of a child has successfully been met, as the critical analysis has now informed the author and helped develop their professional practice as a teacher.
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Appendices:
APPENDICES 1
Record 1:
	Date/Time and Year Group:
The bridging is taking place on the 23rd of September 2021. This lesson is lesson one of the day commencing at 8:50am. The year group being observed is year 10.


	Where and When:
The lesson is taking place in the Maths department, just after registration. Children are chatty due to it being morning and what they see as ‘catch up’ time. The class is of a lower ability being set four. To help bring the focus in the teacher began with a starter task, which included lots of cutting and sticking, solving maths equations to progress on. 


	What Happened: A detailed description of the critical incident (the more detail the better to in your later work)
Incident 1: Child brought their phone out in the middle of the lesson, to which sir immediately told to be put away; due to the no phone policy the school follows. She ignored him and carried on using it insisting that sir couldn’t tell her what to do. The school policy is after a verbal warning, if they still continue to misbehave their initials go on the board, which was the outcome of the situation. The student immediately put their phone away after the 3rd time of being disciplined.

Incident 2: A child who was small in height and weight, was drinking an energy drink of some sort. The school hold a water only policy therefore the teacher asked nicely for the student to put it away. The boy refused, and continued to drink it throughout the hour. However as the sugar began to awake him, he become a disruptive member of the class, and distracted several learners during the lesson. The boy then went on to exclaim his hunger, after not winning the chocolate bar sir was awarding to first place winner. The conversation:

Child: “Sir, how come I only have a lollypop?”
Teacher: “You only came third [blank] if you had won, you would’ve received the dairy milk bar.”
Child: “But sir, I am starving. I didn’t have breakfast this morning.”
Teacher: “And whose fault is that [blank]?”

*Bell interrupts and child leaves*


	Areas of possible exploration: what do you think could be “under the hood” in these incidents? What avenues of research could you consider?

Incident 1: Behaviour management, is confiscation effective? Punishment in school.

Incident 2: Maslow’s hierarchy of needs, behaviour management, wellbeing of children.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit – the more you can refer to the better here)

The class was small only with 14 pupils. However the no hands up policy in the classroom caused a manic atmosphere. As mentioned first lesson of the day students are talkative and distracted. The teacher who is also head of maths, gave clear instructions, and was very active in the learning, by walking round and checking on the progress being made; whilst helping with any questions or issues they came across.


APPENDICES 2
Record 2:
	Date/Time and Year Group:
Lesson 2 of the 23rd of September 2021, starting at 9:50am was a year 8 group.

	Where and When:
The observation was on a year 8 science class, who were a middle set with a mix of abilities within it. The lesson was before breaktime therefore the excitement was kicking in. The students had just had PE, and were late, and noisy. 


	What Happened: A detailed description of the critical incident (the more detail the better to in your later work)

Incident: A student asked to go to the toilet, which the teacher agreed to. However another student then asked and Miss replied with “You will have to wait for [blank] to come back then you can go.” A queuing system began to form, which led to around 6 students waiting to go to the toilet. After the gradual build up occurred and the seventh student asked too, the teacher said “Goodness year 8, it’s breaktime next, can you not just wait 20 minutes, then you will be free to go!” Eventually the queue began to go down and students seemed to be more focused than fidgety after their toilet break. Not all students managed to go in those 20 minutes some did end up waiting for breaktime.



	Areas of possible exploration: what do you think could be “under the hood” in these incidents? What avenues of research could you consider?

Behaviour management, is the queuing system productive? Or does it cause distraction within the classroom? Are we better just allowing students to practice their right to use the toilet whenever they may need to? 
Seating plans, are the effective? Do they help teacher get to know students and create more of a relationship with them?


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit – the more you can refer to the better here)

The class was built up 23 students, the environment is loud and chaotic, with them shouting across the classroom and passing their class experiment along the rows for all students to see. There is no identifiable seating plan, and seems to be arranged by friendship rather than those who work well together.











APPENDICES 3 
Record 3:
	Date/Time and Year Group:
Observation of lesson 3 on the 23rd September 2021. Lesson began at 11:10am.


	Where and When:
3rd Lesson was  a year 7 Geography class, the lesson took place after breaktime so children were energetic and engaged in the lesson. Due to the low ability the class were very quiet and unresponsive to the teacher.


	What Happened: A detailed description of the critical incident (the more detail the better to in your later work)

Incident: During the lesson it was observed that if the hands up policy didn’t work as quickly as normal, the teacher would use a strategy of lollypop sticks. Each wooden lolly pop stick had a students name written on it, after asking a question if there was no response the teacher would reach for a stick and pull out a students name at random. The strategy worked well and began a discussion with the students.



	Areas of possible exploration: what do you think could be “under the hood” in these incidents? What avenues of research could you consider?

Classroom management the effectiveness of cold calling students, does it provide those students who may be silently struggling the chance to choose not to answer still to save embarrassment? The helpfulness of the hands up policy, should that be enforced or is it outdated and repetitive, when you’re relying on the same students to answer. Can you assess progression and the classes engagement through this?


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit – the more you can refer to the better here)

The class was a full house of 30 students all in a lower band for their ability. After breaktime the students seemed focussed however quiet, as if their tiredness has just hit them. One child was boisterous causing a distraction however was shut down by the teacher who threatened his initials being put on the board. The teacher is clear and concise, ensuring students are grasping what she is saying.




