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Task 1

Relevant areas of the National Policing Curriculum: 
Developing Resilience

Guidance:  

	Focussing on your initial 6 months of learning and since being attested as a Police Constable, discuss and compare the coping strategies you have applied to develop resilience and minimise stress.

1500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

In the initial six months of training, I knew that it would be a challenge without the ongoing Covid-19 pandemic, which significantly changed the way the course and subsequent lessons were delivered. The majority of the content was delivered online and a work from home learning approach was adopted. The course began the same day as the National lockdown, and the following will discuss and compare coping strategies to develop resilience and minimise stress. Police officer’s wellbeing is hugely important and being able to build resilience and reduce stress will help my colleagues and I stay healthy in our careers, when inevitably, the going will get tough. The Home Office’s (2016; 2017; 2018; 2019; 2020) National statistics show as of 31st March 2020, there were 2,578 full-time police officers on long-term sick leave in the England and Wales accounting for 2% of police officers. This has increased from 2370 in 2019 and in fact has increased from 2018, 2017 and 2016 where officers off work with long-term sickness increased by 11.5% from 2015. This includes both physical and psychological sickness, but highlights the pressures of the job and the importance to stay healthy, manage stress and build resilience. 

Over the previous six months I have felt stressed whilst learning the required content; memorising key points; revising for exams; and preparing for practical assessments. Stress arises when individuals perceive there is an imbalance between the demand of a situation and the resources they have available to deal with it (Sarafino, 2012). Dewe et al (2010), explains that a better understanding of coping strategies can provide a better understanding of how stress can be managed and a method in which this could be achieved is through reflection. Huang et al (2020) explains that there are two forms of coping strategy, the first being problem-focused coping and the second, emotion-focused coping. Finally, Tusaie and Dyer (2004); Luthans et al (2006), Schaal et al (2011) describe resilience as the ability to cope with uncertainty and an array of negative situations and to overcome these difficulties by being able to adapt in order to succeed. In the following, I use Gibbs (1998) reflective cycle (Figure 1.) to reflect on the strategies I implemented.
Figure 1: Gibbs (1988) reflective cycle. Source: Huesbo et al (2015).



















Description - Problem focused coping strategy
Whilst working from home, I encountered stressful situations in having all the work for the day delivered to my email inbox at the start of each day. Therefore, I had to organise and plan each day, based upon what was being set out. I used a problem focused coping strategy in the form of planning and creating a to-do-list to help me manage my time effectively. At the start of each day, I would read an email sent by the police trainers which outlined the content that would be covered and additional reading material, and from that I would write a list with relevant notes on it to make sure I had covered all the points and information set out. This is an example of problem focused coping which involves identifying what the problem was, and using means such as problem solving, planning and time management (Baker and Berenbaum, 2007). 

Feelings 
I feel this was a good way to approach the matter and build resilience to stress as it enabled me to time manage effectively and I feel it was a responsible way to learn from home without supervision. It felt positive ticking things off the list as they were completed and it reassured me that I was doing all the work set out and that I was not missing anything. 

Evaluation and Analysis 
From planning in this way, it was a positive step to ensure I covered all the points required and ensured I utilised my time effectively, as George (2012) highlights that time management and planning is an important aspect in personal and academic success. At the start of each day I could see how long the pre-recorded lessons were going to take, however, to write notes around the topic, it required me to pause, stop and play the recording, resulting in the lessons lasting longer than would be envisaged. Haydock (2017) suggests that it is possible to build resilience against certain pressures before it amounts to stress and I think I achieved this by turning initial stressful situations of a large workload into a plan of manageable sections.

A negative to planning and having a checklist meant that occasionally I would extend the further reading around the topic past the end of the working day to ensure I completed all the tasks I set at the start. In the long term, I believed that putting the extra effort in to complete the work set would mean that my notes would not need to be reworked come the time of revising for exams and this helped me have a higher level of resilience when faced with exam pressures.

Description - Emotional focused coping strategy
During training, the amount of information to take in and learn was significant. I tried to relieve stress by doing some form of exercise each day; however, I found this difficult because the team sports I was associated with had stopped due to Covid-19. I therefore had to re-motivate myself to start something new like running and home workouts, as this is a positive way to build resilience (Haydock, 2017). These are examples of emotion focused coping strategy and it is where negative thoughts and feelings that arise from stress are addressed, but not in a way that changes what originally caused them (Lazarus and Folkman, 1984). Emotion focused coping can be both positive, involving avoiding the emotional responses to stress via means such as exercising, playing sport, reading, listening to music, but also other means that could be considered negative, such as drinking alcohol, overeating or distancing oneself from reality. 

Feelings
I did not feel positive whilst exercising or after exercising and I felt that after learning the majority of the lesson content on my own, I felt unenthused to go and exercise on my own. I think because I had rarely exercised on my own and at the time of lockdown I lost my team and social interaction outside of work, I found it difficult to readjust. I did persist in exercising and it did however make me feel marginally better than doing no exercise at all.

Evaluation and analysis
In light of the pandemic, an early study shows that students are more likely to develop negative coping strategies than positive, in response to pressures of a public health emergency (Huang et al, 2020). The range of strategies in emotional focused coping are broad and its success can depend upon what approach has been implemented (Carver et al, 1989), to which Baker and Berenbaum (2007) suggest that because of this, emotional focused strategies are largely viewed as maladaptive, such as those involving drinking alcohol and overeating. This might be the case because emotion focused coping strategies help address the scale of emotions involved with stressful situations rather than dealing with the problem itself. Implementing these strategies can assist in helping a person feel better but does not solve the source of the stress (Gaylor, 2012).

Conclusion 
I found problem focused coping strategies more effective than emotion focused strategies. I think this is because being able to plan my working day and visibly seeing tasks completed off my list made me feel more positive than emotion focused strategy of coping with the stress of work. Penley et al (2012) suggests that emotion focused coping strategies are less effective as a long term solution as it does not tackle the problem and in some ways, delays the process of dealing with it as it is a side track of dealing with the stressors caused by the problem. However, there are circumstances where the stressor cannot be controlled and therefore, this form of coping can be beneficial. Moreover, because of this element, in the future it is important to evaluate what strategies would best suit situations to minimise stress and ultimately build resilience. 

Action Plan
I am certain I will face stressful situations throughout my career. Therefore, I will continue to explore problem-based coping strategies and apply it to my career and share strategies with my colleagues. Baker and Berenbaum (2007) explain that in some scenarios, problem focused coping can be counter-productive if a particular strategy is selected without using emotions as a guide to help solve the problem. From this, I think I will continue to benefit on planning and creating lists of things to do, but in reflection, I may add emotion focused strategies such as exercising into my plans, so that I ensure that I can reduce the effects of stress in this way and help build resilience in a multidirectional approach.


In conclusion, I have learnt a great deal in researching and writing this reflection. I had no previous knowledge of ‘problem’ or ‘emotion’ focused strategies and in researching them, it has made me significantly more aware of what they are. In gaining this knowledge in theory, I think I am in a better position to cope with stress and build more resilience in understanding how to apply strategies. By doing so, it will assist me in situations I will be involved in and act as a positive contribution to my development, both at work and outside.




Words – 1560.














Task 2

Relevant areas of the National Policing Curriculum: 
Communication Skills, Managing Conflict, Valuing Difference and Inclusion

You must choose a policing incident involving conflict in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	
Critically assess the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Reflect on your application of the fundamental elements of effective communication used (verbal, non-verbal, active listening skills, open and closed questions, building rapport and negotiation skills).

Describe the process for determining whether the use of force was necessary in a conflict situation (including a critical evaluation of any theories or models underpinning the causes of conflict within policing interventions – e.g. Betari’s Box, The Drama triangle, Emotional versus rational brain) and provide a reflection on the outcome of the incident. 

Your reflection must illustrate your understanding and application of core principles of ethics, equality, diversity and human rights, as well as any relevant Code of Practice considerations, culturally sensitive practice and language preference.


2500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

The following assesses an incident where I played a significant role with an offender that involved conflict. Secondly, I will reflect on my application of effective communication using Borton’s (1970) reflective model, then describe, and evaluate using Batari’s box to determine whether using force was necessary. This incident involved arresting a male on suspicion of common assault in a domestic related incident against his partner. The incident occurred at their friend’s address and subsequently the victim had ran to a family member’s address and the male, who I will refer to as ‘subject’ had made his way to his daughter’s address.

At the victim’s location, I recorded relevant details, witness statements and necessary precautions to ensure the safety of the victim, such as sharing information with partner agencies through the means of a public protection notice. This is a mandatory process and part of the victim’s code (College of Policing, 2020). The victim explained that the subject had elbowed her to the face and had bitten her hand leaving a visible mark. Initially, I engaged with the victim in a sensitive manner to reassure and empathise with her because from the information passed to me via the control room, it was possible that she may have needed medical attention from what had occurred.

When I entered the property, she was upset and crying, so I think empathy was important to support the victim in this situation and was beneficial in building rapport (Oxburgh and Ost, 2011). Maddox et al (2011, p112) illustrates in their results that ‘Police empathy was positively correlated with victims ratings of likelihood of taking the case to court’, which highlights the importance of this approach. The victim at the time was happy to cooperate, provide a statement, and attend court, so my next step in reassuring the victim was to carry out arrest enquiries as the subject’s location was unknown. Although, the victim had mentioned the possibility of the subject being at his daughter’s flat.

The first action was to attend the location of the assault where their friend lived and completed house-to-house enquiries, where other witnesses or information may be drawn which can assist in the investigation. All of these were a negative result and the friend of the person’s involved was not willing to assist other than to confirm there was an argument and that the subject had come back to collect his medication. 

The second action was to attend the subject daughter’s flat. I knocked on the door that had a foyer area outside and was immediately the target of aggressively toned swearing to leave them alone. After trying again, the daughter answered the door with the subject behind. I asked to speak with the subject outside as I could see two young children inside and did not want to cause them alarm or distress from seeing the police arrest their granddad. Phillips and Zhao (2010) suggest that it elevates the symptoms of posttraumatic stress when a child witnesses an arrest of a family member. 

I do not believe asking was the best option as it might have implied that he had a choice and perhaps, stating that I ‘require to speak’ with him would have been a better option to use and one for the future. However, I do not think the subject noticed this and was visibly agitated, but decided to step outside to speak with me. 

As he did so, he began spurting out significant statements in relation to what had occurred that were full admissions to what he had done. Therefore, reacting to this, I arrested and cautioned the subject on suspicion of common assault (Criminal Justice Act 1988). This was because the victim’s injuries, in my opinion did not meet the level required for assault occasioning actual bodily harm (ABH) (Offences against the Person Act 1861), as there were no visible injuries to the face and she had no lasting pain at the time of speaking to her. In addition, the bite mark was visible on the skin; however, it had not broken the skin. Therefore, common assault was the most appropriate offence as R v Donovan [1934] 2 KB 498 at 509, [1934] All ER Rep 207 at 212 suggests that that ABH would require the injury to interfere with the health or comfort of the person and be more than merely transient (Bryant and Bryant, 2019).

I tried to place hands on his wrists to put handcuffs on, however the subject pushed past his daughter to re-enter the hallway of the address and was clearly going to be non-compliant. Quite confusingly, he had two pieces of toast in his hands that he demanded I let him eat whilst he was shouting and swearing. I decided that it would be best to put the subject in handcuffs because the situation was escalating and I wanted it under my control. I did so using force, as after placing the first cuff on one wrist the subject was turning away from me and not allowing me to cuff the other wrist and thus being actively resistant which the Ministry of Defence (2020) states in its transparency for use of force data, as a person’s behaviour being mildly physical. 

I believed this use of force was necessary and reasonable in the circumstances, which relates to section 117 Police and Criminal Evidence Act 1984. At this point, the male was more angry being in handcuffs, and stated he was diabetic and that is why he wanted the toast. I explained to the subject that he could have food at custody and due to his nature; I did not believe there were any medical concerns. In these circumstances, the use of force and handcuffs was necessary to ensure our safety and to gain compliance of the subject who was not acting in a reasonable manner.

I needed to gather the subject’s medication, should he require them in custody (College of Policing, 2020) because whilst he was in my custody, I had a duty of care. The subject’s friend had told me he had taken them, therefore, whilst holding the male by the handcuffs I explained that we would need it. However, he refused a number of times until I told the daughter, if she did not give me the medication then I would have to return, which I believed influenced the response I wanted, as quite clearly, she did not want to see me again. This was quickly accepted and with the medication, I led the subject outside who had quietened down.

I knew the subject had not listened to the necessities for the arrest, so I calmly repeated them and made him aware of what was going to happen next which I hoped would build some rapport in outlining what was to be expected on being searched, conveyed and booked into custody (Bryant and Bryant, 2019). 


Effective interpersonal communication is important for police officers, as well as being able to explain, listen and converse with different people using language they will understand (Bryant and Bryant, 2020). The victim was a vulnerable person and she called the police for help. I think it was important to use my communication skills carefully in order to provide support and reassurance to gain trust and build rapport. In relation to the subject, he was aggressive from the start, so I had to adapt my communication as it progressed. 

Using Borton’s (1970) reflective model (Figure 1.) I will reflect upon my application of the fundamental elements of effective communication used in the above scenario. Figure 1: Framework for reflective practice. Source: Borton (1970).













What? (Victim)
When I met the victim, my communication style was soft and I tried to sound as reassuring as she was crying. Therefore, I began with simply asking if she was okay and whether she needed any medical attention as a priority (College of Policing, 2016) rather than jumping straight into what had happened, as I believed it would have been insensitive. To be more comfortable we sat on the sofas in a quiet room in the house, and I asked an open question ‘Please can you tell me exactly what has happened?’ so I could actively listen to her whilst giving her the time and space in which to communicate what had occurred. I think being in a quiet room was a good idea, because it allowed the opportunity for her to explain without interruptions and noise. The early work of Shannon and Weaver (1949) (Figure 2.) suggest the less noise surrounding the victim (sender) as she communicates her account (encoder), the less distorted the message will be (channel) in communicating the information and therefore, the better understood (decoded) by me (receiver). Figure 2: The Shannon-Weaver model of communication. Source: Drew (2020).



After the victim’s initial account, I asked prompting questions that required more detail such as ‘what happened before the assault?’ in relation to anything that may started the argument. Then, closed questions relating to specific points, such as ‘which elbow hit you in the face?’; ‘where did he bite you?’ and ‘what did you say to him?’.

So What? (Victim)
I asked an open question to begin to give the witness time to summarise her first account using my body worn video camera which is a step advised when first responding (College of Policing, 2016). I did not interrupt initially as this may have hindered the victim’s recall and response, which Wright and Powell (2006) highlight as an important step when using open questions to receive a free narrative account. After she had concluded, I asked further open questions in relation to the circumstances and then I asked closed questions to gain specific detail that I believed would be important. It is a difficult skill to ask open questions, but I was aware of my style of questioning and trying to stay open to gain detail first. Powell et al (2012) suggests that using open questions reduces the negative effect of using leading questions. However, a certain element of care required, as open questions can still be leading or bias if they introduce new information not previously raised in the initial account (Powell and Snow, 2007). 

Now what? (Victim)
I started well in asking open questions and gathering information to ask further questions. Although, the moment I asked a closed question, it created a further number of closed questions. I found that once I started asking closed questions, it was difficult to revert and the learning I will take from this is to explore more avenues using open questions before asking closed. I think I could achieve this by taking more time and even write a question down so I can consider it before asking. This is evident in Melinder and Gilstrap (2009) who found that better interviewers overall had more self-control in keeping to open-ended questions for longer.

What? (Offender)
He had an aggressive tone from the start and upon opening the door it was clear to me that he knew why I was there, so I tried to formally explain what had been alleged against him, however, he was shouting loudly over me. When the conversation started I was body language was fairly relaxed, but the subject was agitated and not engaging with me at all. I then took a more active stance because I did not believe anything I said was going to change his behaviour and by doing so, I was in a better position to arrest, and say the caution. As I took hold of the subject’s wrist, he refused to accept this, and he tensed his body, so I used commands for him to stop resisting and give me his other arm. After taking the subject outside into the street, he had calmed down and I attempted to build rapport with him by talking normally again, repeating the arrest necessities and explaining what was going to happen next. 



So what? (Offender)
I believe I acted calmly in the circumstances and initially gave the subject the respect of explaining what was going to happen and having relaxed body language was a good approach. I did this because I did not want to escalate the situation by appearing aggressive myself which Patel (2014) suggests using open body language is the best way to start a direct conversation. I think it was important to have space between us both, as enclosure of space is another feature of body language (Johns et al, 1997; Patel, 2014) and I did not know who was behind the door initially. As he was aggressive, my body language changed to a more active stance so I could be prepared to take physical action. The subject had not listened, however 55% of communication is through body language (Benbenishty and Hannink, 2015; Patel, 2014; Nazir, 2020) and as soon as I took a more action-ready stance and approached him, he tried to move away. After removing the subject from the address, I repeated the necessities of the arrest outside in the street, so there was to be no ambiguity over this.

Now what? (Offender)
In the future, it is difficult to imagine how scenarios will develop, although, from this experience I think if I was direct from the start and engaged in arresting and applying the handcuffs simultaneously, it could have prevented some of his arguing without having the handcuffs on. I think in certain circumstances there is not always going to be mutual respect and therefore, to prevent any unwanted developments, I may have to be more forward and get the person arrested quicker and then sort out other issues after. My position on this is similar to Robin et al (2000) research in explored the relationship between suspect demeanour and police action who found that Officers were more likely to take quicker formal action against suspects who were more disrespectful.

Communication is important for deescalating situations (Isaza et al, 2020) and helping to reduce the use of force. In doing so, it may assist in reducing the number of assaults on officers, which has steadily increased since 2014. In 2019/20, the Home Office (2020) national statistics recorded 30,690 assaults on officers, 642 being in South Wales Police. I understand that force is not necessary in every conflict situation and as previously stated, I believe the use of force was necessary in this scenario, for both using handcuffs and applying reasonable force in order to do so to gain compliance and to reduce the risk of assault.

Betari’s box (Figure 3.) shows that a person’s attitude affects their behaviour that can affect other people’s attitude, which in turn reflects their behaviour. It can be used in a positive and negative sense; however, Roffey-Barentsen and Malthouse (2013) suggest that for professional reflection, it is mainly the negative behaviours brought on by attitude that is concentrated on in regards to Batari’s box. In relation to this, the model is a useful theory that underpins conflict within policing interactions. They also explain that an awareness of this model allows individuals to consider the way they present themselves and make better and more appropriately thought out courses of actions. Figure 3: Batari’s Box. Source: Darbyshire et al (2018).



Utilising Batari’s box in a policing role in order not to escalate situations to conflict by being over reactive or raising to the level equal to that of another, it can be more beneficial to change the way in which information is received (Darbyshire et al 2018). When the possibility of conflict arises, if police officer’s behaviour is controlled and calm upon being subject to aggressive behaviour it can affect and influence others and increase the chance of a positive response such as a de-escalation in conflict.


In conclusion, I learnt a lot from this incident, which was my first experience of being more than merely physical with another person in an encounter involving conflict. I believe I approached the situation correctly, however, through my reflection, I may need to take a stronger position earlier on and get in control of the situation and perhaps this may come by reading the signals quicker through knowledge of theories such as Batari’s Box and being able to adapt quicker. Finally, in relation to the offences and the most important person in this scenario, the victim, I believed I met her requirements and was able to deliver a good level of service.



Words - 2731













Task 3

Relevant areas of the National Policing Curriculum: 
Criminal Justice, Valuing difference and inclusion 

You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	
Critically assess a relevant incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 


Consider and reflect on your responsibilities and procedures in line with the relevant Codes of Practice to support victims and witnesses through the criminal justice system. 


Illustrate how policing values were engaged, as well as any other considerations including culturally sensitive practice and language preference.


2500 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:

My first significant role with an offender involved my first arrest that occurred on my second day. This involved arresting a male who is a Police Officer currently in his probationary period within a neighbouring Police force. The male was arrested for controlling and coercive behaviour and seven counts of common assault. The following will critically assess the incident and for the purpose of this essay, I will refer to the male as ‘subject’. 

At the start of my second shift, my sergeant made me aware of a report made to police during the night and the incident occurrence number linked which had all the details on. A victim, who I had not met had provided a statement to police, outlining previous events that occurred over a 2 year time span, which illustrated controlling behaviour and various occasions of assault where photographs of injuries were also attached to the incident. In this circumstance, the only way I was going to know what had happened was to read the initial report made to the police, which was brief and lacks detail and then study the statement that she had provided. This means I could only go on what had been stated and anything else that may have been said in the process but not relevant for the statement I would not know. This had an effect on my thought process, as certain things that were not clear or questions I would have asked, for example, ‘why is this the first time you have reported to the police?’ or ‘why did you wait a month after breaking up with your partner to reporting to the police?’. Although these answers were not in the statement, it is something that played on my mind before making a final decision. However, it is common for individual officers to have theirindividual roles within an occurrence, such as the ‘Officer in case; Investigator; Attending Officer; Assisting Officer’ and in my case, the ‘Arresting Officer’ as often the investigation may extend past an officers tour of duty and as. As long as the minimum requirements are completed, the case can be handed-on to the next shift. Therefore, a level of trust that everyone has carried out their role with honesty and integrity by completing their part and securing all the evidence ready for the next stage of the investigation, which is encompassed as part of the code of ethics (College of Policing, 2016).

The subject attended the Cardiff Bay Police Station with a Police Federation representative (Fed rep) in an arranged appointment, otherwise known as a voluntary attendance (VA) which had been organised by the previous team that was on shift before mine. A VA is used to interview a suspect who is not under arrest to assist police in their investigation and attend a police station (although not completely necessary) and are entitled to leave at any time unless placed under arrest (College of Policing, 2020). It is a formal process and is used for the purpose of interviewing in relation to allegations of crime in the same way as if a person was under arrest. 

This created an issue that I had to face, as for reasons I am still not wise to, the previous shift thought it appropriate for him to attend voluntarily for an interview to gain his account of the allegations (College of Police, 2020). However, on reading the victim’s statement, there were clear grounds and a necessity for arrest. In terms of the situation, the subject was unaware of his impending arrest which I was aware would most likely shock him and raise questions as to why he and his Fed rep had been asked to attend. Although, this was not the best scenario, it could not be changed at the time under Section 29 Police and Criminal Evidence Act 1984 I knew that I would have to tell the subject immediately, that I decided he would be under arrest, to prevent him leaving at will.

Despite this, I familiarised myself with the victim’s statement and found that it was historical domestic abuse that spanned over 2 years prior to reporting with an array of assaults and controlling behaviour. On route to the police station, I discussed the issues with my colleague and established that the assaults only amounted to common assault, section 39 Criminal Justice Act 1988, and in this case, as a summary only offence, the assaults could only backdate 6 months as part of the legislations limitation of time (Magistrates’ Court Act 1980). Adhering to this, I found seven assaults within this period and from the victim statement, I confirmed there was enough detail to arrest the subject for the assaults and considering the criteria for controlling and coercive behaviour in the Serious Crime Act 2015, I believed there were grounds for this arrest too. This was downI came to this conclusion because the victim reported a pattern of acts that resulted in her becoming isolated and resulted inforcing her to significantly changing her daily routine because of threats, intimidation and the fear of physical violence against her. This also falls in line with what controlling and coercive control has been defined as by South Wales Police (2020), although not a legal definition.

On arrival at the Police Station, the Police Fed rep was waiting in reception, but she was quick to state that the subject had gone outside for some fresh air. I did not believe this was an issue and understood that it may have been a nervous and anxious wait for the subject. I bared in mind that the subject was a police officer and it was in his best interests to be compliant. On speaking to the Federation rep, she was under the impression that it was still a VA and that her client was not going to be arrested.

I explained to her that even though the VA was arranged, the allegations put forward by the victim meant that I would be taking positive action and had grounds and necessity for arrest (Police and Criminal Evidence Act 1984). This news shocked the Fed rep, in that she was not expecting the news and then immediately rang their arranged solicitor. The subject was still not present at the time, but unaware to me, he was around the corner to which I believe he was listening. At this point I recognised that the information was not what she was expecting and I gathered that the information she had provided the subject beforehand would not have been in preparation for arrest. However, weighing this information up, the Fed rep only had information given to her by the subject, which could be a reason for why she was surprised and perhaps at the time, this is why she could not understand the reasons for my actions.

The Fed rep asked for my necessities of arrest and I outlined them as being to allow the prompt and effective investigation of the offence and to protect a vulnerable person (Police and Criminal Evidence Act 1984). This again was immediately challenged and unexpected from my part. The Fed rep, disputed how the necessity could be prompt and effective if the last assault allegation was 1 month prior. I stated that the victim had only made her complaint the night before and from her statement there were outstanding witnesses identified that required further enquiries and investigation. In addition, due to evidenced injuries by the victim, there was clearly a vulnerable party and a necessity for victim safeguarding in the form of bail conditions on the subject under section 47 Police and Criminal Evidence Act 1984. I added that the necessities were viable and that this was part of South Wales Police’s (SWP, 2020) positive action approach to domestic abuse. These actions are reinforced by the College of Policing, where officers have a duty to take positive action and therefore, in deciding not to arrest, they would have to justify why not when the power for arrest exists (College of Policing, 2018). In this case, there was a victim and what she has alleged and provided evidence for, amounted to criminal offences and even if the two parties had separated, the arrest will ensure further support and protection for the victim whilst the potential offences are being investigated in terms of bail conditions (College of Policing, 2018; Police and Justice Act 2006).

In a clear disagreement with the Fed rep, the subject appeared from around the corner and it was obvious he had been listening, due to the fact he quickly mentioned that he understood and would like to get on with it (the custody process). The subject reassured the Fed rep that it was okay and did not want to cause a fuss because he did not want to wait any longer. On that bases, the situation was calm and the due to the subject being a Police Officer, I believed the risk was low in regards to escorting him a short walk to the Custody Suite and therefore did not place the subject in handcuffs (CPS, 2019; NPCC, 2010). I did however lead the subject through the first security door away from the Fed rep so that I could formally arrest and caution him. When I did this, I could see an already anxious man turn to a shocked state because up to that point he was still not aware of what was being alleged against him.

I proceeded to take the subject through to the custody and booked him in so the Sergeant could authorise his detention. It reassured me that I was doing the right thing, because the Sergeant’s desk phone rang and it happened to be the subjects’ solicitor. The sergeant explained that even though the male was a police officer, there were no special arrangements and if it were any other person, he would authorise the detention ‘all day long’. The subject was then handed over to the custody detention officers and the case file was handed over to the South Wales Police Hub officers to take forward to interview. This was my first involvement in arresting and booking a prisoner into custody. 


In regards to this incident, I will now consider and reflect on responsibilities and procedures in line with the relevant Codes of Practice to support victims through the criminal justice system and illustrate how policing values were engaged, as well as any other considerations. In the following, I will use Borton’s (1970) reflective model (Figure 1.) because it is relatively easy to apply and has been argued as being particularly suited to students (Jasper, 2013; McClean, 2019). In this model, Borton's ‘What, So What, Now What’ sequence of reflective practice demonstrates the phases of analysing (What?), evaluating (So what?) and synthesising information and facts (Now what?) (Rolfe, 2014). 
 Figure 1: Framework for reflective practice. Source: Borton (1970).












What?
The responsibilities of police officers in every part of their role is to adhere to the Codes of Ethics in which the College of Policing issued as a Code of Practice in section 39A Police Act 1996 (as amended by section 124 of the Anti-Social Behaviour, Crime and Policing Act 2014). There are many Codes of Practice, such as in victim and witness care, which helps support and guide people through the criminal justice system, especially if they are unfamiliar with the process (College of Policing, 2020). My responsibility in regards to the victim in my example, was to ensure that she was safeguarded by arresting the alleged abuser and ensuring she was informed of when that occurred. Other responsibilities of officers involved was to initially attend the address to be the first face-to-face police contact. This is where a statement was taken and the victim was provided information in regards to her entitlements as a victim of crime. To inform her of relevant agencies, including police victim care and as a domestic violence victim, the officer would have conducted a risk assessment form and public protection notice (PPN) in order for it to be shared with these agencies and partners. 

Also, as part of the Code of Practice, offer the victim the opportunity to complete a victim personal statement in relation to the context of the offending, the impact it has had and how it made her feel, including any health consequences (College of Policing, 2020). The officer taking the statement, as part of their responsibility would have reassured the victim and explained about applying special measures that could be used in criminal proceedings, for example, the victim giving evidence via video link, so not to be near the offender.

So what?
I believe arresting the subject was important in the events of the occurrence as it is a significant element in criminal procedure. Within the victim’s code, domestic violence is treated as victims of the most serious crimes (College of Policing, 2020) and taking positive action, such as arresting the subject, I believe was the right approach. I was taught that SWP use the approach of positive action and must always be taken and in a domestic incident. I think it was a necessary step, which would have also reassured the victim that SWP are taking the matter seriously.

I have learnt from this process that once you have made a decision to not be afraid when challenged and to trust in my professional judgement. I had mixed feelings at the beginning, because of the initial change in decision in how to deal with the subject. However, indirectly the custody sergeant reassured me that what I was doing was positive because the sergeant’s desk phone rang whilst booking the subject in and it happened to be the subjects’ solicitor. The sergeant explained that even though the male was a police officer, there were no special arrangements and if this were any other person, he would authorise the detention ‘all day long’. 

What now?
Even though I think this was the best course of action to respond to the situation, I think next time, I could explore other options and discuss with my colleague so that I am more aware of other avenues. This will help me make balanced decisions in the future when faced with what action is appropriate and proportionate. In light of this, I think without the step of arresting the subject, which allowed bail conditions to be set, there would have been greater risk for the victim. Furthermore, as the sergeant mentioned, if this were any other person, then their arrest would be lawful and should not treated any other way just because there are commonalities of being a police officers.

In relation to policing values (College of Policing, 2016), I believed that I acted with integrity in dealing with the incident and speaking with both the subject and the Fed rep. I was open and honest with them both from the start as there was initial confusion on their behalf, so I had to explain this to them and be direct that the subject would in fact be arrested. In being transparent, I also believe I acted with authority, and was courteous of the situation in regards to the change of plan and the subject being visibly shocked. I also recognised that he was a police officer and understood the process and what was going to happen and in this respect, I did not have to apply any force. I think as a value, I carried out the arrest as a key responsibility in public service in my role as a police officer. 

In conclusion, this incident was my first arrest and was particularly unusual in arresting a police officer. I also gathered from colleagues afterwards that being challenged on my necessities for arrest is rare and not usually questioned (except by custody sergeants). This has taught me how important necessities for arrest are, not just for legal purposes, but also for being able to explain to a person why they are have been arrested and having those points clear in my head before I do. I learnt that positive action is important in domestic incidents, especially so for the victim in reassuring them that the police are supporting them and carrying out the investigation. Finally, my experience of booking an arrested person into custody went well, and was something I was nervous about, however I felt reassured that I had made the right decision.
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Task 4

Relevant areas of the National Policing Curriculum: 
Decision making and discretion, Conducting Investigations and Criminal Justice (Managing offenders) 

You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	
Critically assess the situation including social and legislative contexts and any relevant cultural, ethnicity and language issues. Reflect on how you applied the National Decision Model (NDM) to assist in resolving this incident. Evaluate the role of discretion in the decision-making process. 

Determine your responsibilities with regards to the provision of the CPIA when conducting this investigation including when managing the offender and suspects and recording and retaining significant information.

Illustrate how policing values were engaged particularly through an assessment of the potential impact of bias on the decision-making process.


2500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

The National Decision Model (NDM) was applied to assist in resolving an incident of a mental health call where a male who I will refer to as ‘subject’ was reported as saying he was going to hang himself from his attic hatch. This occurred at approximately 02:00AM in the morning. In the following, I will explain how the incident developed and reflect how I used the NDM (Figure 1.) by using it as a tool for the reflection within each stage. 








Figure 1: National Decision Model. Source: College of Policing (2014)



 









The NDM can be applied to all scenarios faced by everyone in the police and is used as a guide and rationale for what and why actions were taken or not taken (College of Policing, 2014). At the centre of the model is the police code of ethics, which highlights the requirement that the principles and standards of behaviour should be consistent in underpinning all police decisions.

Gather Information and Intelligence
It was important to discover; what was happening; what I knew; what I did not know; and what further information was required. In a perfect scenario, officers would consider all available information and intelligence available before deciding on a course of action. On route to this call, I looked at the initial reported details on my mobile device, which did not give me more information than that provided over the radio. 

I searched the subject’s previous history on NICHE (South Wales Police’s local information system) and the Police National Computer (PNC), which showed a number of mental health and welfare related calls to this individual. These searches were in accordance with Authorised Professional Practice’s (APP) management of information, which incorporates the General Data Protection Regulations (GDPR) that the Information Commissioner’s Office (2018) documentation provides guidance for the processing of personal data for non-law enforcement purposes. I also worked within APP’s guidance on the Data Protection Act 2018 for the processing of personal data for law enforcement purposes, where both of these pieces of legislation replaced the Data Protection Act 1998. 

In accessing this data, I discovered more detail of the person I was dealing with which the Home Office (2020) provides details on what PNC is and the information stored on its system. Headed by the National Police Chiefs Council (NPCC), the ACRO Criminal Records Office states it provides ‘operational benefits to law enforcement’ (ACRO, 2020, p1). In relation to this incident, using these systems allowed me to view the subject’s previous convictions for domestic violence assaults; assaults on police; drugs; warning markers for being violent; carrying weapons; self-harming and medical history for having diagnosed ADHD and being on medication for anxiety and depression. These markers are useful for awareness and for my safety in being prepared.  I believe knowing your ‘audience’ to be a crucial part of effective policing and in Her Majesty’s Inspectorate of Constabulary (HMIC, 2017) publication on the use of PNC, it provides detail as it being ‘vital’ and ‘excellent’ service for UK police forces.

On arrival, I made my way to a top floor flat and knocked on the door and there was no answer. I called the subject by his name and he responded ‘go away’ in an aggressive manner, so I explained that it was the police and there was a reported concern for his safety. He stating the police had no reason to be outside his flat, however, because of the concern for his safety, it was necessary that police sighted and spoke with the male and provided support. I asked if he did not want to speak with the police, would he speak with the ambulance (who were on standby). The subject was more aggressive and kept telling us to ‘fuck off’, and that he was ‘not fucking interested’. I changed my approach and asked what had happened to see if that would help him discuss why he was upset, but to no avail. 

Assess Threat and Risks and Develop a Working Strategy
Throughout the incident it was important to dynamically risk assess (Thornton, 2016). For example, was immediate action needed or more information required; what could go wrong and what was causing the situation; how probable was the risk of harm and was I the appropriate person to deal with this? (College of Policing, 2014). It was clear the subject was not going to let me in, however, because he was talking to me, the risk at the time was low, but in regards to the specific call and his agitation, I still believed there was the possibility of risk to life. 

The subject began smashing things inside so I decided that gaining entry was necessary; however, the door had been reinforced. Therefore, over the radio I asked for a firearms unit to attend, as they had suitable equipment. With this being acknowledged, I tried to use this as a negotiating strategy. I explained that if he would not speak with the police or the ambulance, then we would have to force entry. I made it clear that we really did not want to do this and the subject persisted in angrily shouting. 

I decided not to say much else other than to check he was still there was still an element of risk and he then started a conversation with me by offering an ultimatum. This was that he would jump from the window if we did not move away from the door and I presumed he could see through the spy-hole. This had immediately escalated the incident and the subject repeated himself, but this time saying he had done so before.  

I moved away and ushered my colleague away to the stairwell area. I updated the control room and asked for the supervisor to consider getting a force negotiator to attend. Due to the fact that he mentioned that he had jumped before, I asked the control room to check previous occurrences to see if it was true – it was. Therefore, the risk was now high and there was the potential that our actions could provoke injury or death at the worst. I checked out of the windows I could see the windows could be fully opened like a door, so it could be easily jumped from. When the firearms units arrived, they were met with the same threats and we had confirmation of a negotiator was on route but would be at least 30 minutes. 

Consider Powers and Policy
This element of the NDM relates to police powers, legislation or national guidance (College of Policing, 2014) and in this incident, it was constantly changing throughout. On being assigned this incident, using section 17 Police and Criminal Evidence Act 1984 as a power to enter and if need be, use force would be justified because it would be used to save life and limb. However, on arrival and speaking to the subject, I decided that it was not reasonable to smash the door when he was the other side and without attempting tactical communication de-escalate the matter (Isaza et al, 2020). Despite this, I concluded that firearms were necessary for the equipment to break the door if required.

The development of threats to jump if we did not clear from the door, I believed it appropriate to request a supervisor to require a negotiator, which was agreed. I think this was a good step because in the circumstances, it was difficult to know what to do. The protocols for these situations are in place and specially trained staff are on call to respond, who are more appropriately experienced in talking to suicidal persons in immediate risk. I believed attempting to resolve this situation on my own; with my colleague would not be an acceptable level of risk to take on. In broadening responsibility amongst different police units, I think it shows an awareness of the risks and that procedures were followed to increase support and minimise the risk. 

The option of section 136 Mental Health Act 1983 to deal with the subject in a mental health crisis could not be utilised as he was in his own dwelling and therefore could not be removed to take him to a place of safety. The main option available to the police at this point was to arrest for breach of peace and then in a custody suite allow a mental health practitioner to assess the subject and provide support that way.

In working for the Police for over two years, I have witnessed certain actions taken or not taken because of varying circumstances. Making decisions under pressure and having to account for actions from all angles is, in my opinion, at the back of many officers minds. Although I believed the steps in this incident were necessary, at that time I was aware of the risks and was trying to find the medium of what was an acceptable risk (Clarke, 1991). In this incident, the police service’s integrity was covered in the measures put in place to help save the subject. However, if the support of other units was not utilised, then perhaps the actions of officer’s would not be so defendable, therefore being criticised. In the most critical of situations, the fear of criticism can affect what decisions I make and perhaps other officers. Although, in a positive way, understanding potential criticisms and outlooks from inside and outside of the Police can on occasions in my case, help my thought process in deciding on an appropriate course of action. Almost as a secondary way of thinking as it highlights consequences of actions in a wider context, and not simply justifying actions which are most commonly phrased in the police as ‘covering our arse’. I have not found much research that encompasses this, but taking actions to ‘cover’ oneself is commonplace from what I have experienced.


Identifying Options and Contingencies
This stage reflects on the available resources, amount of time and impact of potential action (College of Policing, 2014). The firearms officers were having no luck with getting the subject to open the door and by this time, the escalation in the situation had meant that there were further units on the ground. A negotiator was still on route and there was still a standoff. At this point, the supervisors were now on scene and outside and the overall decisions being were being made by them, however, as I was still nearest the door with firearm units, anything spontaneous would be dealt with by us. 


Take action and Review 
The subject had opened the windows to the flat wide open and was leaning out of them. This made taking action difficult, as breaking down the door may result in the male jumping or feeling pressured by the police to make a decision that could have significant consequences. Due to this, I was asked to go to the ground and keep observations on the windows. 

What happened next was unknown to me, but the control room got in touch with the reporting person and discovered that the male had been harassing this person. Within the same moment, the subject’s door was forced open and he was subsequently arrested for harassment under section 2 Protection from Harassment Act 1997.

The College of Policing (2014) suggest that in taking action, it is important to ‘respond’, ‘record’ and ‘monitor’ and if the incident is continuing, to renter the NDM again at any point. I think this was done throughout and every new piece of information affected decisions, so it was necessary to keep repeating and changing elements in a dynamic way. After the incident, the ‘review’ phase is available to reflect on how things developed and what could be done differently next time.


In the investigatory phase of this incident, it is imperative that the Criminal Procedure and Investigations Act 1996 (CPIA) is adhered to as it sets the standards and procedures for the investigation and the recording and retention of material that is used or created in the process. The Code of Practice in section 23(1) Criminal Procedure and Investigations Act 1996 defines material as ‘material of any kind, including information and objects, which is obtained in the course of a criminal investigation and which may be relevant to the investigation; Material may be relevant to an investigation if it appears to and investigator, or to the officer in charge of an investigation, or to the disclosure officer, that it has some bearing on any offence under investigation, or on the surrounding circumstances of the case, unless it is incapable of having an impact on the case’. This highlights there are roles of investigator, officer in charge, disclosure officer and prosecutor.

I did not deal with the subject, but in custody, the mental health assessment completed at custody deemed him fit and therefore the investigation continued promptly. At this point, the responsibilities of police officers were to conduct all reasonable enquiries (College of Policing, 2019). The victim in this incident was spoken to and a statement taken from her and other lines of enquiry such as phone messages download. As a result of this, the subject had an interview to account for the allegations of harassment made against him. This is where relevant material starts to build up and be recorded as evidence to form the prosecution case, which includes seized items, statements and photographs and other material such as interview notes. Any material not used to form part of the prosecution case is referred to as ‘unused material’.

Another responsibility is to retain the relevant information which is normally done in the form of a log so there is a record of what has been done and why and the result (College of Policing, 2019). As well as this, tangible copies should also be kept for any material used in the investigation and also material that may undermine the case as this would still be evidence. Once all the evidence is collected the relevancy test is applied, followed by the disclosure test (CPS, 2020). The next responsibility is to reveal material to the prosecutor who will decide whether material needs to be disclosed to the defence (Health and Safety Executive, 2020). The responsibility of the police is to reveal all relevant material we have collected to the Criminal Prosecution Service.

Throughout the incident and in my career I have become aware of biases and especially unconscious biases. Being aware of these is beneficial as it helps to consider more perspectives and allows me to consider why I am thinking the way I am and making decisions and acting on them. The College of Policing (2016) introduced a new framework for policing values, which encompasses being resolute, compassionate and committed; inclusive, enabling and having visionary leadership; intelligent, creative and informed policing. Each of those headings have further subheadings and I believe it is important to know and understand them, however, once that knowledge is honed and the values of a police officer are embodied, it can be put more simply by SWP. South Wales Police (2020, p1) values are ‘to be proud, professional and positive in everything we do’ and I believe my intentions in this incident were always to help the subject from harming himself and through a range of decisions taken once the situation escalated, I believe this was done professionally and adhering to protocols that were already in place. Perhaps, the last one, which I do not always account for is being proud of what I did. However, on reflection, I am proud of what I did, I tried to resolve the situation and was not afraid to ask for assistance because I could not achieve it by myself. More importantly, as a team of officers and staff, the matter was dealt with collectively and a positive outcome was achieved and moreover, a victim was identified and this resulted in an investigation into offences.


In conclusion, in this incident I could have been more definitive at the beginning and attempted to use force to enter straight away. The grounds were justifiable and perhaps this would have prevented the situation escalating the way it did. I learnt a lot whilst thinking about what resources were available to assist and trying to problem solve in order to resolve the situation. This incident provided an experience where I continuously had to think on my feet and progress numerous times through the NDM. This has resulted in me gaining knowledge, which I can apply when faced with similar situations in the future by recalling on this incident and the actions I took.
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Task 5
Personal Development Plan (PDP)

As part of your reflective process, please use this table to aid you in identifying the next steps for development. 

This is equivalent to 500 words towards the overall wordcount, please note this is not the actual number of words used in completing the table, the count reflects the thought and research behind it.


	
Area of Development 

	
How it will be achieved
	
Who can provide support
	
Timeline

	
Statement writing.








	Taking / volunteering to take more statements and taking more time over them to ensure I get enough detail. Also, consulting points to prove to ensure I include all of them within a statement as they are important.

I have already been taking time to read other person’s statements on my team when they upload theirs on to occurrences. 
 - I do this because I think I complete statements fairly well already as I had previous experience from being a PCSO. Although, when writing statements on incidents or offences that are new to me, the statements can be tailored slightly differently, so I think it is important to read other peoples so I can get a more rounded understanding and pick up phrases regularly used to strengthen my work. 
	NICHE system. And, my team mates in an indirect way – from me reading their statements and also they can assist in a direct way in reading my statements before I complete them to provide me instant feedback and so I can make adjustments and learn.
	Ongoing. 

	
Custody process – dealing with a prisoner from interview onwards.










	I have done this on a couple of occasions; however, I do not feel like I could do this on my own yet. There are certain processes to complete on NICHE involving completing tabs and MG forms, so I feel I will benefit in leading this process next time, whilst with a colleague, when I have a prisoner to deal with. This would be beneficial in order to become fully competent in what I am doing in relation to admin and NICHE correctness. 
This is something that I have not been overly exposed to due to many of my arrests being handed on to the following team or to the HUB team to process.
	Again, my team will help guide me through this process. My tutor has a 40 point plan of everything required to deal with a prisoner, that I will need to re-read as now I am more familiar with what things are, I am in a better place to understand what it applies to and means. 
	Ongoing – by the mid 2021.

	
Continuing to learn more around offences 

· common offences and offences that are less common. 











	For example, there have been a lot offences around harassment, stalking and malicious communications. I am aware of these, however, through training school, they weren’t emphasised a great deal, so offences that have been popping up quite regularly I have been making conscious effort to read more detail so I have a better understanding of them. In addition, offences not taught during training that are popping up, for example, section 6 Criminal Law Act 1977 - ‘violence for securing entry’ and various aspects of traffic legislation that I have been learning on the go, which I fully expected to do. So on these occurrences; I am also looking at the statements to increase my knowledge around the offence.
	I regularly use legislation.gov.uk, pocket sergeant App on my phone and Blackstone’s.
	Ongoing – I’ll keep reading into new offences and / or until I know them. 
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