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Individual Script

This poster will critically evaluate the identification and diagnosis of epilepsy, exploring critical diagnostic techniques and challenges. The difficulties that epilepsy poses for young children (Henning et al. 2019) will also be examined, in addition to how epilepsy affects their general wellbeing, social development, and educational opportunities. This poster will also investigate a support strategy for children with epilepsy, that aims to improve their quality of life and encourages effective management of the disorder, in social and educational contexts.
According to the World Health Organization (2024), epilepsy is a chronic, noncommunicable brain disorder, which affects around 50 million people globally, and is defined as recurring seizures, which are short bursts of involuntary movement that can affect either the entire body, or only a portion of it, and is occasionally followed, by loss of consciousness and control over bladder or bowel movements. Many neurons send impulses simultaneously and considerably more quickly than usual, during a seizure, and this spike in excessive electrical activity, can result in uncontrollable actions, feelings, sensations, and/or movements (National Institutes of Health, n.d.). 
The Epilepsy Society (2023) claims that compared to the general population, individuals with learning disabilities are more likely to have epilepsy, and approximately one in three (32%) individuals with mild to moderate learning disabilities, also suffer from epilepsy. The likelihood that an individual will also develop epilepsy, increases with the severity of the individual’s learning difficulties, and approximately 20% of individuals with epilepsy, have a learning difficulty also (Epilepsy Society, 2023a). 
According to Specchio et al. (2022), identifying a particular epileptic syndrome, can aid with prognosis and treatment, however, not all children with epilepsy can be categorised as having that specific syndrome and in order to diagnose a condition, an electroclinical method involving an EEG (Eelectroencephalogram) recording and an extensive clinical history is required. 


Furthermore, Magrupov et al. (2024) claims that an EEG is a fundamental diagnostic procedure that also enables evaluation of the disease's dynamics and the effectiveness of treatment, in addition to establishing itself as an exceptionally educational, non-invasive, and easily accessible diagnostic technique. However, Handa et al. (2024) argues that the low doctor-to-patient ratio and lack of medical equipment, make it difficult to accurately monitor and diagnose epilepsy, through manual evaluation of EEG readings. Additionally, due to the wide range of seizure types and symptoms, from tingling to visual hallucinations, epilepsy is challenging to diagnose, and up to 25% of patients could receive false positive results (Xu et al. 2016).
Yang et al. (2021) claims that according to recent studies, teachers have little knowledge about epilepsy and experience challenges in managing children with the disorder, such as: parents concealing important information, an insufficient level of professional training, limited access to expert comprehension, and a lack of understanding whether a child truly has epilepsy, all of which, place educators and children with epilepsy at risk. Furthermore, Sulena et al. (2023) suggests that it may not be feasible, to provide accurate data with regards to epilepsy in a single workshop, as the concept of epilepsy informed schools, requires sustained national and international efforts in this sector. 
According to Dreier et al. (2024), recent studies suggest that children with epilepsy, have significantly lower standardised test results, and in order to provide the best foundation for these children going forward in the educational setting, educators should ensure that adequate educational interventions are put in place, and that support is provided promptly following diagnosis, given the significant academic performance deficiencies, found in children with newly identified epilepsy.
The Additional Learning Needs and Education Tribunal (Wales) Act of 2018 (Welsh Government, 2024) is supported by the Additional Learning Needs (ALN) Code for Wales 2021 (Welsh Government, 2021), which proposes recommendations for recognising, evaluating, and addressing the needs of students with ALN, guaranteeing their entitlement to adequate support and inclusive education throughout Wales. 



Adults must always act in children's best interests, and children's general growth, safety, and well-being, should be given top priority in all decisions that impact them, according to Article 3 of the UN Convention on the Rights of the Child (UNCRC) (Unicef, 2019).
The Department for Education (2021) states that the wellbeing of all children, especially those with disabilities, is emphasised under the Children Act of 1989, and encourages integration, while upholding the rights and developmental requirements of each child, by promoting inclusion and support in mainstream education, in addition to ensuring that all children's needs are evaluated and met. The Children Act of 1989 was inspired by the Warnock Report in 1978 (Lindsay et al. 2020) and serves as the foundation for subsequent laws. However, Knight et al. (2022) argue that educator's lack of confidence as caregivers and their belief that they are not qualified to teach every student in their class, are the root causes of exclusionary practices. This also adds to the disparity in inclusive practices, with some schools and classes possessing more inclusive policies than others (Knight et al. 2022). Positive attitudes are crucial for the implementation of inclusion, as this demonstrates teachers' readiness, to adapt their methods (Lindner et al. 2023). Inclusion must be embraced as a continuous practice, rather than a single occurrence, according to Ferdman's inclusive leadership philosophy (Ferdman et al. 2021). Furthermore, Allfie (2020) claims that due to their lack of resources and inability to address their requirements, mainstream schools are increasingly turning away, or refusing to admit disabled children, or children with ALN.
According to the Epilepsy Society (2023b), a child may be considered for a diagnosis of epilepsy, if they have experienced multiple seizures. A child would then be referred to a paediatrician, who would arrange for tests, or an EEG to be carried out (Epilepsy Society, 2023b). However, Quinn and St. Pierre (2021) argue that a minority of children who have undiagnosed epilepsy, could experience a seizure in school, and staff members may fail to recognise, or possess the skills to react effectively, if they are not adequately trained, placing children at risk. King (2024) claims that developmental delays, prolonged discomfort, unexplained mental fatigue, and various other symptoms are indications of undiagnosed diseases in children. Other symptoms include delayed therapy and intervention, stress-related emotions, and difficulties in social and academic contexts (King, 2024).


According to Swansea Council (2023), a school ALNCo offers additional support outside of the curriculum; once a child with ALN has been diagnosed, and informs a child's family regarding external organisations, such as speech and language therapists. To outline each child's requirements and address specific challenges, an Individual Development Plan (IDP) (Dewis Cymru, 2023) is created and implemented, in addition to assessments being carried out by school personnel, to track progress and modify support (Swansea Council, 2023). However, Children’s Commissioner for Wales (2025) argues that due to severe budget constraints, a minority of schools are unable to provide adequate ALN support; as a result, many students with additional needs do not receive the assistance that is required, for their academic and social development. This is supported by NAHT (2021), who claims that according to a recent survey, mainstream and special education practitioners, feel that funding is insufficient to meet the needs of the ALN legislation, or their ALN students. 
Despite these findings, according to Welsh Government (2025), they intend to invest £20 million into educational institutions, which will enable schools and other organisations to purchase new resources, modify facilities to enhance accessibility, and develop sensory environments. Additionally, over the next nine years, the Sustainable Communities for Learning Programme will invest £750 million, to upgrade current resources and develop new specialised services for ALN students, all of which, will encourage access and inclusion into mainstream schools (Welsh Government, 2025). AMS (2025) suggests that the Montessori approach (Isaacs, 2018), benefits children with Additional Learning Needs (ALN), by offering a structured, encouraging atmosphere that is adapted to each learner's unique learning preferences, and independently enhances curiosity, sensory-based resources, and hands-on activities, while promoting self-reliance, self-assurance, and skill growth. Furthermore, according to SDN Children's Services (2024), using recycled materials for outdoor education, minimises the need to purchase new resources, guaranteeing a strategy that is advantageous for the environment and the educational budget at the same time.
Outdoor learning also enables children, to engage with their surroundings and learn from natural materials, like leaves, branches and stones, which is cost-effective and nurtures a deeper connection with the natural world (Daniels and Schroth, (2020).


Article 23 of the UNCRC, ensures that children with impairments, are guaranteed a fulfilled, respectful life, with adequate care and assistance, while according to Article 28, all children have the right to an education (Unicef, 2019).
According to Famaks (2024), epilepsy training should be provided to school staff as a safeguarding strategy, to identify seizures promptly, and respond effectively. Since children may become anxious, if they are unsure if the responsible adult can assist them during a seizure, staff training will also foster a supportive and safe environment, where all students can flourish and learn with confidence. Furthermore, MacLochlainn et al. (2022) states that according to recent studies, every staff member associated with an educational setting, should receive trauma-informed training and, as a result, have more positive attitudes toward children who have experienced trauma. Additionally, research also suggests that students' health and well-being, are considerably enhanced by ELSA (Emotional Literacy Support Assistant) training, underscoring the critical role that ELSA plays, in fostering a supportive and healthy learning environment (Estyn, 2024). 
SNAP Cymru (n.d.) believes that by placing each child's individual needs, passions, and abilities first, a child-centred approach promotes self-assurance, independence, and imagination. This is supported by Pestalozzi's child-centred method (J.H Pestalozzi Society, 2024), which states that learning is emphasised, through hands-on experience, emotion, and physical activity, in addition to education that develops a child's hands, head, and heart, and lessons that are tailored to the developmental stage of each child, while also promoting children’s individuality and overall well-being. 
However, Young Epilepsy (2025) argues that concerns regarding poor communication between families and educators, in addition to health and education agencies, were frequently voiced. Furthermore, recent studies suggest that over 50% of students, believe that a minority of their peers and teachers, are unaware of their epilepsy (Young Epilepsy, 2025). Despite these findings, Cwlwm (2016) maintains that all staff members, should receive adequate ALN training, as early identification minimises risks and challenges prior to their escalation, and results in rapid support, which aids students to flourish intellectually, socially, and academically. Additionally, Tollan et al. (2023) claims that by establishing common understanding, enhancing communication, and encouraging a proactive attitude to 


support, ALN staff training and timely interventions strengthens partnerships, in addition to collaborating closely with children, families, and external agencies, recognising needs earlier, and establishing consistent strategies.
To conclude, even while educators may already be informed of children with ALN, in addition to the government and professionals working to promote inclusive environments within mainstream schools, it is still crucial that educators receive trauma-informed and ALN-specific training, to ensure promotion of a holistic environment, which guarantees early symptom recognition and diagnosis, prompt interventions, and the application of specialised assistance and resources.
Another important aspect to consider, is that it is essential that educators, families, and external organisations collaborate to form robust partnerships, and adopt a child-centred approach. Additionally, to promote the accomplishments and well-being of children with ALN, it is essential that all participants have a common positive outlook and strive toward shared objectives.
Tracy asks question: “That is a very interesting point you made, about children with ALN being more likely to have epilepsy, which suggests that epilepsy is more common than people believe. Is there any specific epilepsy training that would be beneficial to all schools?”
Christie responds: “Yes, Epilepsy Action (n.d.) and Young Epilepsy (2023), offer free training for schools, such as: ‘Caring for people with epilepsy’, ‘Being epilepsy aware’, and first aid training, which trains staff how to detect when a child is about to experience a seizure, and how to administer first aid, for six various kinds of seizures. These courses are also free of charge, and are available online, therefore, this helps by eliminating training expenses, relieving financial constraints, and providing flexible learning that works with demanding schedules and minimises interruptions to lesson time.
Charis asks question: “You mentioned practitioners not feeling confident to teach the children with epilepsy and ALN in their class. Besides staff training, how can practitioners ensure that their teaching methods are inclusive for these children?”




Christie responds: In order to ensure that pupil's needs shape learning, Vale of Glamorgan (2021) suggests that children's voices should be given top priority, and each child's developmental stage ought to be considered, rather than their age expectations. Environments must be modified by leaders, to encourage accessibility and safety, in addition to the enhancement of comprehension, and the utilisation of consistent techniques and visual aids (Vale of Glamorgan, 2021). Educators should also demonstrate role model qualities, cultural awareness, and establish robust, trusting relationships with each child, to learn their preferences, difficulties and triggers (Laurence, 2023).
Sophie asks question: “You suggested that by enhancing practitioner’s knowledge of ALN, this will enable staff to identify symptoms earlier, however, what about the parents with undiagnosed children? How can practitioners ensure that those parents are able to recognise symptoms at home earlier?”
Christie responds: Great question Sophie. Estyn (2024) believes that practitioners could provide parents with workshops, on early symptom identification, to raise awareness and understanding, in addition to suggesting free online training materials for parents (Epilepsy Action, n.d.). In order to assist families with early detection and intervention, build awareness and trust, and promote two-way communication, practitioners should encourage frequent check-ins and work in tandem with support staff (One Education, 2024). ELSF (n.d.) claims that educators could also exchange resources and advice, through the utilisation of digital platforms, and offer multilingual support, by providing resources in multiple languages, to guarantee accessibility and comprehension. 
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