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Activity Plan

	Activity: 
The Activity/Experience I have planned is a free-flowing forest school mud kitchen session, the children will be free to explore the forest school area, collect chosen ingredients and make a recipe of their choice in the mud kitchen. 

	Number of children:
12
	Age of children:
4 to 7 years of age 
	Number of adults:
3

	Location:
Outdoor Forest School area 
	Preparation time:
15 minuets 
	Activity time:
45 mins 

	Resources:
· Mud Kitchen                         
· Spoons
· Bowls 
· Whisks
· Sieve
· Cake tins 
· Measuring Jugs 
· Water 
· Mud
· Paper 
· Pencils
· Fallen Leaves, Flowers, Acorns etc. 



	Aim/s of activity:
The aim of the activity is to provide children with opportunities to engage in curiosity and experimentation through the use of the forest school and mud kitchen area. 



	
Links to outcomes:
Foundation Phase Profile links: 
Oracy- Presenting information and ideas 
Outcome 3, Outcome 4 and Outcome 5
Mathematical Development 
Outcome 3 and Outcome 4. 
Counting
Outcome 3, Outcome 4 and Outcome 5. 
Reading and Writing Numbers
Outcome 3, and Outcome 4 
Measures and Units 
Outcome 3 and Outcome 4 
Data Sorting and Grouping
Outcome 3 and Outcome 4.

Proposed Outcomes: 
· Children may  use math outdoors, in a way which is fun and different. 
· Children may count to 10 or 20 depending on age
· Children may decide to practice pouring skills 
· To encourage different language new language to be used 
· Children may sort their items into groups of either colour or matching items. 
· Children may discuss and share ideas of chosen recipe 
· Children may explore freely and be interested in nature 
· Children will be encouraged to ask questions- Children will be encouraged to ask what, why, how, where and who questions 
· Children will be encouraged to think about cause and effect for example what will happen if they pick a rare flower or pull up clumps of grass. 

	Differentiation:
This activity can be carried out by any age group with all different abilities, the ground the activity is carried out on is flat meaning wheelchair access is allowed, any ALN children could happily carry out all aspects or chosen of this experience with a 1:1, the activity is easily changeable with different aspects meaning children of all abilities can take part with out struggling or getting bored

	Health and safety:
A risk assessment will be carried out prior to the activity starting, I will explain clear boundaries to the children of where they can and can not go. There will be 3 adults present so child ratios will be correct with an extra member off staff. A full risk assessment is attached. 

	Role of adult/adults: 
For this activity, the role of the adult is to set up the experience such as laying out the mud kitchen equipment and placing paper and pencils on the table. The adult should explain the activity and lay out ground rules and boundaries that the children must follow. 
The adult should be there to support the children, this is an experience not an adult led activity so adults should step back and observe and collect observations if needed, answer any questions the children may have and encourage use of new language and be there as a base for the children.  


	The activity:
The experience planned in a mud kitchen/forest school activity, children can freely explore the forest school area collecting items that they can then use in their mud kitchen recipe, this recipe will be a recipe decided by each individual child. There will be kitchen utensils such as spoons, whisks, bowls, jugs, cake tins and sieves. Mud and water will be provided enabling the children to get creative and use their imagination when making their recipe, the children will be allowed to collect any items they want as long as they are already on the ground/fallen, this means no puling up grass or picking flowers where supply is short, picking common flowers like daisies and dandelions is ok. I will also set up an area with a table, chairs, paper and some pencils/pens, this area can be used for whatever the children feel fit, it can also be used for an area for them to take a break and relax. The experience is designed to encourage the children to be creative and explore nature at the same time. 











































RISK BENEFIT ASSESSMENT

	Location / Activity:
	Forest School / Mud Kitchen Area
	Date:
	

	Assessor:  
	
	Review date:  
	



The boxes in the table below will expand as you type into them; pre-entered text is simply for illustration.  You should delete irrelevant items and replace with text relevant to your circumstances.
Your overall risk rating – Low, medium or high – is based on your judgement about whether the BENEFITS of the activity or opportunity outweigh the RISKS.

	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Collecting Fallen/Dead leaves, flowers, sticks etc.
	It is important for children to explore nature and become familiar with their surroundings, this activity can also add new language to a child’s vocabulary. 
	Touching a pant/Flower that is harmful for example a stingy bush causing a rash, allergic reaction or scratches/ grazes.
	Children and adults. 
	· Carry out a risk assessment before hand and try and corner off any arears where there is a lot of harmful plants, speak to manager and ask to get them removed if you can.
· Ensure there is a first aid kit and a qualified first aider present 
· Sit children down before hand and explain the consequences of touching plants like this or plants they are not familiar with, show pictures to children to familiarise them. 
· Adults to supervise areas where harmful plants have been found if it’s not possible to cordon off 
· Ensure an emergency phone is available to call 999 if needed
	Low 

	Collecting Fallen leaves/plans/ mixing together mud recipe ingredients
	It is important for children to become familiar with nature.
	Putting any found items into mouths
	Children 
	· Explain to children that they are not to ingest anything they find in the forest school area 
· Ensure a first aid kit is present along with a qualified first aider
· Explain the consequences of eating something they are not supposed to. 
· Ensure an emergency phone is available to call 999 if needed
	Low

	Collecting Recipe Items. 
	The children will be given the chance to explore freely and use the outdoor space to exercise. 
	Children falling over woodland items or uneven ground and injuring themselves for example breaking a bone. 
	Children 
	· Ensure first aider along with a first aid kit are present
· explain they must be careful when walking and running around and to look out for obstacles on the ground
· Any obstacles which are found during the risk assessment that can be removed will be taken away, thing’s such as unneeded toys.
· Ensure an emergency phone is available to call 999 if needed 
	Low 

	Making a mud kitchen recipe
	The activity allows children to be creative and use nature in a different way, children also get to experience different textures and smells. 
	Kitchen utensils being used incorrectly and causing harm to a child or adult. 
	Children and Adults 
	· Demonstrate the correct way to use the utensils and explain to the children the consequences of using them incorrectly for example someone getting hurt 
· Encourage children to pick utensils off the floor and leave them on the mud kitchen / table when done to try and avoid someone tripping over
· Adult supervising the area 
· First aid kit and first aider present. 
· Ensure an emergency phone is available to call 999 if needed
	LOW 

	Collecting recipe items 
	Encourages creativity 
	Allergic reaction to flower/plants
	Children and adults 
	· First aider and first aid kit present at all times
· Ensure an emergency phone is available to call 999 if needed
	Low 

	
	
	
	
	· 
	















	Issue / environmental feature
	Damage that could occur
	How to lessen negative impact 
	Resources needed
	Who is responsible 

	
Nature Walk



	Children picking rare flowers/pulling up grass and or leaves from trees etc 
	-Explain the impact picking rare flowers has to the environment
-Direct children and explain what they can and can not pick
-Monitor the children to ensure they are following the rules
-Use an area of the forest school which already has naturally fallen leaves/flowers. 
	N/A
	Teacher and all other adults accompanying the activity. 

	
Bugs


	-Bugs could be moved around and trod on by children. 
-Bugs could be collected in mud and used in the kitchen area 
-Changing Site Biology 
	-Explain to children that if they find and collect bugs, that they must return them to the original location they were found
-Remind children to be gentle with any bugs they see/find

	N/A
	All Adults should emphasize the rules 

	
Standing on flowers 




	Children could trample and kill flowers 
	-Spread activities out so children are not all in one area at one time
-Avoid areas that already look damaged 
	N/A
	All Adults will be responsible for reinforcing the rules

	
Tree Climbing 
	While Climbing trees children could snap or pull of tree branches 
	-Encourage children to not climb trees that are damaged
-Explain to the children that damaging trees on purposes has a negative effect on the environment 

	N/A
	
Adults are responsible and should remind all children of the rules








	
Leaving rubbish 



	Children and adults could leave behind rubbish which could have a negative effect on the environment 
	-Bring a rubbish bag for all rubbish 
-Encourage Children to put their rubbish in the bin
-Have an adult check the area one the activity is finished and collect all left over rubbish
	-Roll of black bags 
-Gloves
	
All adults will be responsible but should encourage children to also be responsible for their own rubbish
















Section 4 
The experience I choose to design for the children was an outdoor forest school/mud kitchen experience this experience was influenced by Frobel who strongly believed that the outdoors was a place where children could learn and grow at their own pace, he believed that children learn through self-activity, rich first hand experience and problem solving play (Tovey, 2018). A Froebelian Garden/Outdoor space should be easily changed and flexible while being responsive to the children’s needs, the environment should include a direct link to nature with things such as bushes, trees and logs present along side wild areas, uneven ground  and flower planters, the children should also be given the opportunity to have diverse movement experiences (Tovey, 2018).  The Reggio Emilia Approach is another approach that inspired my experience, the founder of the approach Loris Mallguzui was a teacher who as well as Frobel believed that real life experiences could enhance a child’s learning rather than following a fixed curriculum, he believed this encouraged each child to develop a love for discovery, Reggio Emilia Education (Sprouts, 2019). The Reggio Emilia Approach believes that all children are full of potential, curiosity and imagination, he believed that adults could further nurture their learning by providing a rich environment and to support the children, teachers are encouraged to step aside and let mistakes happen and children to resolve their own problem if possible, Reggio Emilia Education (Sprouts, 2019). 
 The experience planned encourages children to experiment which helps them actively construct knowledge about the world and encourages them to think scientifically, this can be linked to Piaget’s cognitive development theory where he calls children ‘Little Scientists’ (Miller, 2011). Mud play is also an important part of the experience, children are encouraged to experiment and play with all things natural, including mud, the children are able to explore all different elements of learning with mud, they can make size comparisons, explore measurements and weight, they can make marks in the mud and draw patterns, the mud encourages children to be curious and to experiment and lead their own play (Jenson and Bullard, 2005). 
 Many of the aspects of this activity encourage the children to use their imagination therefore the experience consists of lots of natural objects and loose parts, there is evidence that all children enjoy interacting with variables such as materials, shapes and smells, loose parts can  consist of items or objects such as wooden blocks, leaves,  old materials, stones, tubes, beads and so on(Nicholson, 1971). The theory of loose parts says; 
“ In any environment both the degree of inventiveness, creativity and the degree of discovery are directly proportional to the number and kind’s of variables in it” (Nicholson, 1971). 
Loose parts can be anything from natural objects to synthetic objects, loose parts are strongly linked with open-ended play where children are encouraged to problem solve, explore and lead their own play, loose parts allow children to the opportunity to use a block as a car and a stick as an airplane, rather than the traditional plastic toys.  Loose parts are objects that can be moved, lined up, carried, combined and redesigned, they are objects with no instructions and can be used however the child pleases (Guardian Childcare &Education, 2017).  Loose parts offer infinite play possibilities and have hundreds of outcomes rather than just one sole purpose (Daly and Beloglovsky, 2015).  Many children get bored of playing with objects that have one outcome, and once they have mastered the single use of that object, they quickly get bored, this is why loose parts and open ended play are important (Daly and beloglovsky, 2015).  Alongside the importance of loose parts natural objects also play an important part in offering children hands on experiences with nature, giving them the chance to develop theories of how things work in the physical, living and material world. Natural recourses also help children develop an appreciation and understanding of the natural world and what lives in it (Ministry of Education New Zealand, 2017). The Te Whariki theory supports natural objects in play, the theory suggests that children should learn the traits of their natural environment and should develop a feeling of respect and responsibility for their natural recourses (Ministry Of Education New Zealand, 2017).   
This experience also encourages Education for Sustainable Development and Global Citizenship (ESDGC) by offering children natural objects they can explore with and decide how to use, encouraging children to talk and share ideas. ESDGC is education that helps prepare children and young people for life in the 21st century, ESDGC education teaches children values, attitudes skills and understanding, it links to the environment and the people who live in and form It and encourage the development of thinking skills and helps engage young people in their learning. ESDGC should help children build skills which will enable them to think critically, think laterally, make informed decisions and link ideas and concepts, Education for Sustainable Development and Global Citizenship (Department for Children, Education, Lifelong Learning and Skills, 2008). 
As a natural and compelling experience outdoor play promotes cognitive, physical, social and emotional well-being, offering the necessary conditions for a child to thrive in, The stimulus of an outdoor environment is not easily replicated indoors and offers very different play opportunities (Bento and Dias, 2017, pp157-160). The outdoors allows children to experience freedom, gross and boisterous movements and have contact with the natural elements of outdoors as well as fresh air, All this combined contributes to healthy bone development, a stronger immune system and daily physical activity (Bento and Dias, 2017, pp157-160).  The nature walk to collect natural items for each child’s recipe encourages the development of fine motor skills by encouraging the children to collect/pick small items such as leaves, twigs and flowers, fine motor skills are important for completing everyday skills, with out the ability to complete such tasks a child’s self-esteem can suffer (Kid Sense, 2020). The experience also encourages children to develop their gross motor skills by offering outdoor space, uneven grounds and opportunity to explore, developing these skills are important because they encourage body awareness, reaction speed, balance and strength (Children’s Hospital of Richmond at VCU, 2020).  Due to the freedom the outdoors offers to move on a large scale, be noisy, active, messy and to use their senses with their whole bodies, young children engage in a way they need to enable them to explore, express their feelings and make sense of life (White, 2020). 
For this experience the role of the adult is very important, adults getting to involved could alter the play experience the child has. The adult should make sure the area is organized which will enable the children to be stimulated and follow their own interests, practitioners should themselves value the outdoors, enabling them to see potential in outdoor play spaces that  adults must have the right attitudes towards the outdoors to fully support child-led learning (White, 2020). Furthermore the role of the adult should also include allowing reasonable risk during play, An article written by Tom Gill explains that Children and Young People have a thirst for challenge and adventure, this is apparent from their first efforts to crawl and walk and can later be seen throughout childhood (Gill, No Date). Adventurous and risky activities are key to a child development because they are engaging, rewarding, enjoyable, they build confidence, offer children new experiences and provide insights to character (Gill, No Date).  Risky play becomes harder for many children around the world due to children’s playgrounds being designed around safety and not risk, this is why forest school spaces can be so beneficial to children (Little and Eager, 2010). Outdoor play is an important part of a child’s social, emotional, physical and cognitive development, it also plays a significant role of children developing the ability to recognize and appraise risks as they learn to avoid injury whilst still exploring their environment and understanding what their bodies are capable of (Little and Eager,2010). The term risk often has negative connotations as the definition of risk is often linked with loss or adverse outcomes, the problem with linking risk and negative outcomes means people often forget or do not acknowledge that risk taking can also be positive, risk would be better described as a situation where the outcome is uncertain (Little, 2015). Many parents and teachers also confuse the terms risk and hazard, as mentioned above risk is a situation where the outcome is uncertain, that could be positive or negative whereas a hazard refers to the possibility of serious injury or death (Little, 2015). To further support risk and outdoor play The Health and Safety Executive, (2012) released a statement stating that play is great for children’s well-being and development, when planning  and providing play opportunities, that the goal is not to eliminate risk altogether but to weigh up the risks and the benefits of the opportunity bring provided, to statements reads that no child will learn about risk if they are wrapped up in cotton wool.  
The experience provided links to the Foundation Phases Outdoor Learning Handbook, which states that all children in Wales ages 3-7 should have access to environments which promote discovery and independence with a greater emphasis on using the outdoor environment as a learning resource along with many other theorists the Foundation Phase highlights the importance the outdoors has on a child’s development, Outdoor Learning Handbook, (Department for Children, Education, Lifelong Learning and Skills, 2009). To further improve this experience, more loose parts could have been provided for the children as well as the ones they were going to collect to allow them to be more creative, more time outside could have been provided to allow children to take part in the activity and then have some free time and a session would be added at the end for all children and staff to discuss what they found and made. 
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