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Part B

Targets from the last assignment

	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Aim to develop a critical voice by using literature to build and support an argument.
	I have done my best to find literature that backs up both my positive and negative views to help with my critical voice.

	Targed/Target 2
	Ensure to always maintain an academic tone avoiding the inclusion of some unnecessary information.
	I feel I have done my best to take this target on and have been as succinct as possible, using academic language throughout my assignment.

	Targed/Target 3
	Continue to raise your critical awareness of current problems and/or new insights.
	I feel I have done this using both positive and negative examples within my work.












Introduction
This report will explore one aspect of a school’s development plan (SDP). I have selected the element of Higher Order Thinking Skills (HOTS) as this is an area the school has prioritised for development in their SDP and is a component contained in the Curriculum for Wales, (2022). The report will critically reflect on the actions, impact, and evidence base. 
The school involved is based in South Wales, it is in a deprived area and in the Valleys. There are 184 children on roll with a further 44 who attend part time in nursery. The school has around 27% on free school meals and around 38% of pupils with additional learning needs both are figures above the national average. Nearly all pupils come from a white ethnic background and speak English as a first language (Estyn, 2018). The school is housed on two sites, one site caters for nursery and reception and the other site caters for years 1 to 6. 
Literature Review
An effective SDP as stated by Welsh Government, (2014, p.3) will ‘set out the action a school will take to improve learners’ outcomes’. Schools will use both Welsh Government document guidance (2014) and the revised guidance (2022) that has included the Curriculum for Wales, (2022) changes, bringing in the four purposes that structure the curriculum (Donaldson, 2015). The cycle within SDP guidance (Welsh Government, 2014) has a four-stage process cycle to developing an effective SDP. These stages are self-evaluation, strategic planning, making improvement/actions and reviewing impact. To begin developing an SDP the Welsh Government (2014, 2022) and Department of Education, (2010) informs us that the school vision is at the heart of the SDP and is key to devising an effective document. 
Self-evaluation is an important part of the SDP as suggested by Welsh Government, (2014, 2021 and 2022) and Davies and Ellison, (2003). Schools need to be honest and robust which will provide a true reflection of the school a view supported by Welsh Government, (2014 and 2022) and Estyn (2021). This is an opportunity for schools to use their widest and richest evidence to inform self- evaluation and how improvements can be achieved whilst focusing on learners (Welsh Government, 2022). The use of the principles of progression from Curriculum for Wales, (2022) should lead in the self - evaluation process as it replaced the guidance from 2014 but it has included the requirements from ‘The Education (School Development Plans) (Wales) Regulations (2014) into the new framework (Welsh Government, 2022).
Following the self – evaluation process the next three stages strategic planning, making improvements/actions and reviewing impact are developed and progressed, with the school deciding what can be improved and how they will prioritise these (Welsh Government, 2022 and 2014). This will include involving all stakeholders which will be school governors as they are accountable for the SDP, teachers, learners, and parents. It can also include external stakeholders e.g.  the Local Authority and Estyn and together they prioritise targets as following a school inspection Estyn can set recommendations which have to be included within the SDP (Welsh Government, 2022). Target setting and outcomes need to be devised so using the self-evaluation they will draw on methods that will assist in achieving the targets over a period of time and develop professional learning so they will be effective in supporting their learners (Welsh Government, 2021). 
Higher Order Thinking Skills (HOTS) is an area within the Curriculum for Wales (2022) that needs to be developed more within schools. It was highlighted by Driana and Ernawati, (2019) that these skills need to be promoted as in the 21st century due to challenges and situations that will be complex, they cannot always be solved easily, so within education it needs to be prepared to equip learners with HOTS. Previous literature by Marques, (2014) agrees with this as he explains that HOTS will provide learners with a significant life skill and assist them when more complex life situations need to be solved. HOTS covers three areas; analysing, which enables learners to explore different viewpoints, evaluating their answers by thinking about their reasons for choice and lastly creating their new knowledge in a different context, a view supported by Driana and Ernawati, (2019) and Sagala and Andriani, (2019).
Learners will need to be taught HOTS as some are not naturally good thinkers without support therefore scaffolding, which is a process used to assist learners to move from dependent to independent learners (Smidt, 2011) will be required as Collins, (2014) informs us that without the support it will be unlikely that learners will develop in this area. In contrast to this Collins, (2014) continues to suggest that too much scaffolding can be just as detrimental, so an even balance will be needed. It has been highlighted in literature by Tognolini and Shakra, (2022) and Collins, (2014) that explicit teaching using Bloom’s Revised Taxonomy that was completed in 2001 by Anderson and Krathwohl will be a powerful tool to utilise as it helps categorise the learning into sections. Crawford and Smith, (2015) agree with this approach and discuss how this covers all level of thinkers from low to high level. However, HOTS is a skill many teachers need to learn, and it can be challenging and a commitment to make as it means making changes to their pedagogy style (Limbach and Waugh, 2010).
Professional development is a key factor stated in literature regarding HOTS to ensure teaching staff gain the understanding and identify methods to implement it successfully in the classroom (Tognolini and Shakra, 2022). The Welsh Government, (2010) and CfW, (2022) discuss the importance of questioning style used in teachers’ pedagogy in the classroom, this is key to the way HOTS is taught as questions are seen as having the most impact (Limbach and Waugh, 2010). This highlights the importance of questions being at a deeper level for learners to activate their higher level of thinking a view supported by Welsh Government, (2010).
One area that does not seem to have been answered within literature that was discussed by Crawford and Smith, (2015) was how learners move on from the lower order thinking skills to the higher order? They discuss the need for possibly more future research to gain this answer.  The SDP targets for the outcome of HOTS may explain how schools and their learners will move through as the strategic planning will build a process of where the school want to go with the HOTS priority and then evaluate the outcome in the SDP (Davies and Ellison, 2003).
Developing an action point
The SDP is a strategic plan for improvement. It sets out the actions a school will take to improve learner outcomes. To achieve improvements Welsh Government, (2014) suggested a school development cycle to be followed which commences with its vision. This is held at the forefront of the SDP a view supported by Welsh Government, (2014, and 2022) and the Department of Education, (2010). The stages are Self – Evaluation, Strategic Planning, Making improvements/ actions and Reviewing impact (Welsh Government,2014).
Self-Evaluation
Self-evaluation invites the school and stakeholders to evaluate their performance, identifying areas of strengths and areas that could be improved a view supported by Welsh Government, (2022). School X is commended by Estyn (2018) on their honest and robust self-evaluation and realistic priorities set in their SDP. Some of their priorities were developed from recommendations previously made by Estyn, data collected from parents through surveys, speaking to their learners through meetings and book looks. However, the priority of HOTS was initiated by an external agency, the Local Authority (LA) who suggested this is an area that is not fully developed in schools (Teacher B, 2023) the LA are required to provide information that would help support the school and contribute to the self-evaluation (Welsh Government, 2021). Teacher A, (2023) highlighted HOTS was a way in for school X to begin developing the Curriculum for Wales, (2022). It gives the chance for more able learners to develop their skills as Estyn 2007-08 highlighted some learners were not reaching their true potential (Welsh Government, 2010).
When identifying the school priorities, data collection was very important as it assisted in providing evidence of the areas the school needed to improve or conversely the areas, they are achieving well in. When discussing HOTS and asking where the data was collected, Teacher B, (2023) stated that it’s been provided by the LA from their ‘Strategic Equality Plan 2020-2024’ and has HOTS as a target for schools. School X looked at this qualitative data which focuses, on moving on language and understanding skills as it will assist in learners better understanding of the community, society and world around them.
Strategic Planning
After gathering the data and highlighting areas for improvement, to ensure the SDP is effective there is a need for all stakeholders to be involved a view supported by Welsh Government, (2014 and 2022). Teacher A and B, (2023) when discussing strategic planning stated ‘everyone was involved, particularly the staff’, they also informed us that groups of learners were included and were asked their views and they were listened to which demonstrates the school follows the UNRCR, (1989) article 12 ‘ you have the right to give your opinion and for adults to listen and take it seriously’. They also included parents by sending a survey out and sharing the targets through newsletters, this demonstrated stakeholders had some awareness of the SDP (Teacher A, 2023). However, there was no mention of the school governors as their involvement is important with the SDP as suggested by Welsh Government, (2014), they are key stakeholders who determine the time the SDP runs and who oversee the whole SDP.
 HOTS is currently being led by the deputy headteacher as school X designate priorities to certain staff for development and Teacher B, (2023) stated ‘I am not confident in this area and need to develop my learning’, which highlights literature from Driana and Ernawati, (2019) who suggested teachers have misconceptions of HOTS as it has not been an area of focus. There is a need for professional development as a priority for staff to develop their own skills ready to help learners be successful.  
From this input the targets were put into their priorities of development and HOTS was the first, it will be developed gradually over the next three years as the SDP will run for this length of time in accordance with guidance from Welsh Government (2014), although it will be reviewed on a half termly basis. School X has 3 targets to develop HOTS: to strengthen pupils higher order thinking skills to support their development of the four purposes. There is the inclusion of professional development for staff, and they will continue HOTS training during ADDS sessions and INSET days which will run throughout the course of the year. This is in accordance with guidance from Welsh Government, (2014, 2021, 2022) as the need to develop teacher’s explicit teaching of HOTS which will provide opportunities for learners to practice and apply their skills. There is an art to teaching and it will possibly change pedagogy styles as it is a process to promote analysing, evaluating and creative skills a view supported by Limback and Waugh, (2010). 
Creating the success criteria for the targets, school X use documents that support this process, particularly for HOTS the use of Blooms Taxonomy Toolkit (no date), this is already used within school X, however Teacher B, (2023) did explain that they have needed to split the vocabulary into year groups due to mixed abilities and ages so this will hopefully enable learners to be successful understanding HOTS. 
Making improvements/actions
To enable the success for the SDP priorities there needs to be responsibility and accountability for the targets (Welsh Government, 2022) and it must be clearly stated within school X’s SDP who those people are and from discussion with Teacher B, (2023) it was noted the deputy headteacher was lead for this area however, it does also involve the senior leadership team and outside agencies for full success.
Reviewing Impact
The final part of the cycle is to review the impact of the SDP, school X reviews theirs on a half termly basis to ensure they can identify continuous progress is being made (Teacher B, 2023). This is completed by learning walks, listening to learners, and formally asking the governors to proactively get involved monitoring, reviewing, and updating the SDP targets which is in line with Welsh Government guidance, (2014 and 2022).
 Reflection and Evaluation
School X has been actively implementing and reviewing HOTS. They have been implementing their strategic planning by carrying out some of the targets noted, such as several ADDS sessions and an INSET day that has been held with HOTS at the forefront of the training. As teachers A and B, (2023) had explained in a discussion with me, HOTS needs to be developed within the school so it is essential the professional development for all staff is addressed. This will assist the staff in achieving the goal for learners and themselves. This indicates that school X is carrying out their strategic planning as part of the professional learning and curriculum targets. They did this by exploring different documents and toolkits such as Blooms Taxonomy Toolkit to improve their own questioning skills as HOTS is based on more of an analysing and evaluative style of questioning to enhance skills of understanding in a more complex way (Driana and Ernawati, 2019 and appendix 1).
Training undertaken by school X has been imperative to their pedagogy as teachers have been using the Blooms Taxonomy Toolkit and implemented HOTS into their weekly planning using strategies that assist learners to think deeper and gain a better understanding of what they are learning. This has been implemented more recently within planning due to training received and learning new techniques that can be used to assist learners to develop their HOTS. 
The guidance from Estyn, (2018), Welsh Government, (2014 and 2022) have all highlighted the important role of school governors and that they are accountable for the SDP, and ultimately drive the improvements for the benefit of the learners. However, when discussing the SDP and its development of HOTS there was no mention of the governing body other than within the self-evaluation. From this I suggest the school governors engage with the process more to provide a stronger connection and oversee the improvement process by coming into school and spending time with learners and staff to observe and discuss how the implementation of targets is developing.
The link with HOTS could be developed differently, it is not a stand-alone area a view supported by Crawford and Smith, (2015) and needs to be incorporated into all areas of the curriculum. Currently with this focus there is professional development training being implemented, however introducing HOTS into training in areas of learning experiences would be beneficial to assist with the levels of understanding.   
Finally, school X has made their SDP available to all staff within the school as they have it placed on the wall in the staffroom, this enables staff to use it as a reference to reflect on their work and how they can improve as suggested by Welsh Government, (2014 and 2022). However, if an electronic copy was made available to staff this would improve access and benefit their practice and planning.   
Conclusion
The aim of this report was to explore one aspect of school X’s SDP, HOTS was selected. The importance of a school having an SDP in place was recognised by the senior leadership team as both teachers A and B were knowledgeable about the need for a school vision and the importance of the four stages of the cycle required to be completed. There were regular reviews and actions implemented and HOTS was included in staff training. 
There is evidence of further improvements required such as electronic access to the SDP being made available. Continuous professional development for staff and other stakeholders to further enhance their knowledge and skills and increase in school governors’ engagement currently with HOTS.
Undertaking this report has influenced my pedagogy as I understand the importance of ensuring to access an SDP to use as reference within my teaching practice to ensure learners will reach their potential and when I am a stakeholder I will actively contribute with ideas. Also, I will use HOTS across the curriculum to enhance learners’ outcomes.  
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