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Bilingual/Multilingual Practice in Early Years
The aim of this assignment is to understand the concept and importance of bilingualism/multilingualism in early years settings, providing examples from practice and exploring the benefits with links to early years framework and programmes. Bilingualism is defined by Education Wales (2019) as being able to read, speak and write in two languages. The Cambridge Dictionary (2019) defines multilingualism as the ability to communicate, speak or write using beyond two languages. However, Grosjean (2012) defines bilingualism/multilingualism as the ability to use two or more languages effectively in daily life, emphasizing the practical function of language rather than fluency. He suggests that individuals can speak, understand, read, or write in these languages, in varied contexts such as their communities or society, meeting the linguistic needs of daily life, with varying degrees of skill, (Baker, Colin and Wayne E. Wright, 2021). 

The Welsh Government aims to produce one million Welsh speakers by 2050 which emphasises the benefits of producing bilingual speakers through education and into the workplace, especially in Wales, (Education Wales, 2019). Jobya (2024) stress how bilingual individuals within the workplace can reach a broader range of clients, enhancing customer satisfaction and loyalty by communicating in their native language. This ability helps businesses expand their customer base, diversify their products and services, and achieve greater success.
[bookmark: _Hlk192850362]The recorded activity is aimed at a category 3 Welsh-medium school where Welsh Government (2025) states that Welsh is the main language for communication, where learners are initially taught entirely in Welsh, with the occasional use of English to support understanding. This explains how there are no English written words used to label objects within the activity and the sandwich technique is used to reinforce understanding – “coch, red, coch”. Anon (n.d.) explains how the ‘sandwich technique’ is a foreign language teaching method that can also be applied to young children when introducing new vocabulary in the desired language. By placing the familiar phrase between new phrases, it helps the child incorporate new vocabulary and understand the meaning quicker.
Mudiad Meithrin (2023) also support Welsh Government’s plan for Welsh speakers, through their ‘Dull Trochi’. Nursery rhymes/songs, repetition and drilling encourages the Welsh language in a fun environment. This can also be seen throughout the activity through use of songs, repetition and actions to reinforce the learning, “Bore da ffrindiau, sut wyt ti?...”
[bookmark: _Hlk192850150]However, Welsh Government (2019) also highlights how the language, literacy and communication area of learning within the curriculum should not only include learning opportunities in Welsh and English but also international languages including literature, this could produce added pressure for practitioners/teachers within their settings. 

[bookmark: _Hlk192081676]Careershodh (2024) defines divergent thinking as the cognitive process that enables individuals to come up with a variety of creative responses or solutions to a problem. Cankaya et al. (2023) explains that play is a process that integrates children's past experiences, allows children to express ideas in diverse, creative ways, explore different possibilities, and generate new meaning. This is supported by the curriculum for Wales’ guidelines which allows for children to naturally exercise their divergent thinking skills through engaging experiences, encouraging independence, creativity, challenge, and successful learning opportunities, (Welsh Government, 2023).
Booton et al. (2021) explains how bilingual children may be more creative and have enhanced divergent thinking skills due to their exposure to diverse life experiences, by living in different countries and engaging with multiple cultures. Children are more likely to have richer multicultural experiences that enhance creativity and divergent thinking. This emphasises the importance as seen in the activity of promoting Welsh culture within settings. Relevant props were used where the children also identified their clothing/costumes as symbolic to celebrating ‘Dydd Gwyl Dewi Sant’. The Welsh Government’s new curriculum for Wales supports this concept stating that schools need to consider, learn and familiarise with pupils’ individuality, identity, their abilities, background and languages to promote the development of self -identity and confidence, which ultimately can boost creativity, divergent thinking and holistic development, (hwb.gov.wales, n.d.).  
Mukhija and Rajan (2025) supports the concept of how bilingual speakers have improved divergent thinking skills and cognitive control through code-switching between two languages. However, according to Bright and Filippi, (2019), divergent thinking may be an advantage to bilingualists, but learning an additional language can also be problematic for some children who can experience delayed language development due to the challenges of learning two languages simultaneously, where focussing on one language may be advised, highlighting dis-advantages as-well as advantages.
[bookmark: _Hlk192766901]The brain has specific areas responsible for processing and producing language. Kuipers and Thierry (2015) explain how the auditory cortex area within the  brain is where sounds are identified, and transmitted to the Wernicke’s area. Development of this area is associated with language acquisition, and exposure to multiple languages strengthens this area’s capacity and awareness of learning new sounds and phonemes. Hofman (2020) notes how the Wernicke’s area involves the understanding and processing of spoken and written language. He states how bilingual children have higher levels of connectivity here due to their brain’s ability to adapt and code switch between two or more languages, facilitating more efficient and flexible language processing. The Broca’s area involves speech production, where Hofman (2020) states how the information from the Wernicke’s area travels there and is responsible for the movement of speech muscles and has greater grey matter than monolinguals, used for processing and integrating information. Treutler and Soros (2021) describe how the Motor Cortex area involves speech production and perception. 
[bookmark: _Hlk192852021]Reyes and Avt (n.d.) state how the auditory cortex area of the brain is responsible for processing sounds and enabling the ability to hear. Children’s auditory cortex develops in stages, depending on the quality and quantity of exposure and experience. During the recorded activity the children were encouraged to “eistedd yn smart, llygaid yn edrych a chlustiau’n gwrando”, and a clear voice/instruction needed to communicate effectively before the activity started and during to maximize the quality of the listening, to enable the children to hear the sounds/words effectively and understand the spoken language.
[bookmark: _Hlk192776684]Renukadevi (2014) highlights how listening is a crucial skill in language acquisition, being one of the four main components of language proficiency. He states how listening is a receptive skill that is the first to develop and helps increase awareness of language. Listening enhances understanding of sound, rhythm, intonation, and stress, which are essential for mastering a language. Improving listening skills can allow learners to better understand spoken language, making it easier to develop other skills and gain confidence, (Renukadevi, 2014). This emphasises the importance of “eistedd yn smart, llygaid yn edrych a chlustiau’n gwrando”, to support the auditory cortex in hearing sounds and supporting language acquisition. 
However, Reyes and Avt (n.d.) recognise that if children exhibit problems with their hearing this can have a direct effect on language development. Children can find it difficult to understand plurals and past tense, resulting in delays in understanding language and following directions.
Welsh Gov (n.d) states that Welsh as an additional language can be described as when a child’s first language is neither Welsh nor English but receiving a Welsh-medium education and requires support to fully engage with the curriculum in Welsh. However, the United Nations Convention on the Rights of the Child (article 30) states that children have the right to learn and practice their family's customs, religion, and language, even if these are not widely practiced in the country where they live, which also needs to be considered and respected within settings and education, (UNICEF, 1989). 
When children play they naturally use language to communicate and learn from each other, learning new vocabulary and sentence structures from their peers as they may be more confident speakers which can encourage others to use their second language naturally. Welsh Government (2024) acknowledges how bilingualism has a positive impact on performance, children first acquire social language and speaking the language comes before reading and writing. Bruner believed that children are naturally motivated to communicate and that social environments, including conversations and joint activities, play a crucial role in language development, (McLeod, 2024).
NHS (n.d) note that some children who are learning a new language may have ongoing speech, language and communication needs which are unrelated to acquiring a second language, therefore finding language itself difficult. Children face these challenges even if they were learning one language. Early identification of these needs is imperative within the role of the practitioner to support children’s language development, which can directly impact holistic development, (NHS, n.d).
Welsh Government’s guidelines (2024) suggest that practitioners and settings can support the development of WAL through providing a welcoming, safe environment where learning is multisensory with visuals to aid understanding, especially helpful for children finding language challenging. Speaking clearly is important at a normal speed allowing children time to process the spoken language, (Welsh Gov, 2024). This is demonstrated within the recorded activity with use of real-life props to support the understanding of vocabulary, labelled pictures and a clear voice to reinforce learning and understanding. Praise was also used throughout the activity to strengthen the children’s confidence, this is important as Skinner suggested positive reinforcement increases confidence and a higher likelihood that the behaviour will be repeated, (Main, 2023). 
In conclusion, bilingualism/multilingualism play a crucial role in early years education, offering significant benefits for both cognitive and social development. Through Welsh-medium education and the use of strategies, like the sandwich technique, children can develop language skills in a supportive, engaging environment. The Welsh Government's vision for increasing Welsh speakers and promoting bilingualism also aligns with enhancing creativity and divergent thinking. The cognitive advantages of bilingualism include improved brain development and stronger communication skills. However, there are challenges such as speech and language needs, affecting both monolingual and multilingual learners. By providing a rich, multisensory learning environment, practitioners can support the development of Welsh as an additional language, fostering confidence and encouraging children to communicate effectively. Ultimately, understanding and nurturing bilingualism in early years settings supports lifelong learning and success.
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