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SHSS5080 – Jamie Miller

Introduced in 2010 the foundation phase is the statutory curriculum in wales for young children between the ages of three to seven, designed to encourage children to be imaginative and creative, aiming to make learning effective and enjoyable (Welsh Assembly Government, 2015). They go on further to say foundation phase uses play as a vehicle for learning, through this they practise and consolidate learning, play with ideas, experiment, take risks, solve problems while making decisions both individually and in groups. Play activities are defined by Anselmo & Franz (1995) as activities undertaken for personal enjoyment or a sense of challenge; these are freely chosen, intrinsically motivated and lack a purpose; this differs from exercise, which is activity that is planned, structured, repetitive and purposive (Caspersen et al, 1985). Play occurs during foundation phase more than exercise because young children are unlike older children and adults, exercise per se does not feature in their physical activity behaviour; instead they engage in 'active play (Burdette & Whitaker, 2005); Dwyer et al (2009) argue that if physical activity is to be understood, assessed and promoted in young children, it should occur during the context of active play. 

Understanding physical activity or developing physical literacy is a key part of foundation phase, this statement is vindicated because: preschool-age children who have possibly developed basic motor skills, lack proficiency in more highly developed balance, coordination, power and endurance; opportunities to develop and practise motor skills are important for children to develop towards more sophisticated activity (Cech, & Martin, 2002 ; Campbell, 2006; Anselmo & Franz, 1995). The International Physical Literacy association (2017) describes physical literacy as motivation, confidence, physical competence, knowledge and understanding for the child to value and take responsibility for their engagement in lifelong physical activity. 

Levels of physical activity in young children can be predicted and influence by environmental factors (Pate et al, 2004, 2008). This is enhanced because Department of Education (2012) says that outdoor play isn’t exclusive to break times, rather it is included within early years foundation stage framework. Bringing play outdoors takes importance because children are spending less time than ever before outdoors (Karsten, 2005) although Grahn et al (1997) identifies time spent outdoors as an important indicator for quality in early childhood education, claiming higher amounts of time spent outdoors provides better opportunities for undisturbed play, leading to better conditions for children’s learning and development.

Does play have a role in developing physical literacy? Play has a role in the development of a child’s physical literacy, this is because active play is a child’s principal means of physical activity, this is because active play follows an inverted-U developmental course, beginning in infancy, peaking in early childhood, declining in adolescence and largely absent in adulthood (Pellegrini, 1998). Children need active play to promote physical success, allowing the child to explore, test, and expand the limits of their growing body (Berg, 2014), recognising this need for active play is important for adults to meet the child’s needs (Broadhead, 2010).

Western Countries such as those in scandinavia value a child’s free play as an important part of their childhood (Sandseter, 2010,2012; Ärlemalm-Hagsér & Sandberg, 2013), in Swedish classrooms democratic pedagogical practise is used, during which a child’s views and ideas are actively incorporated to support the child’s social development (PramlingSamuelsson, 2006). A flaw in this approach is that as stated earlier the hones is on the adult to recognise a child’s needs (Broadhead, 2010), Berg (2014) reinforces this saying the adult must make sense of the child’s perspective instead of the child being ‘socialised’ into adulthood. Waite, Davis, and Brown in sandseter et al (2012) observed that when an adult tried to take over a game devised by children, the children drifted away; the adult’s intervention was imposed upon the children’s play and therefore broke the ﬂow of their game, this can be a flaw in practises such as teacher-led initiation which Cazden (2011) describes as traditional.

The outdoor environment also has a role in a child’s active play because the opportunity to freely access the environment and affordances, described by Gibson (1979) in Prince et al (2013) as the potential provided by the surrounding environment through their research), contributes to the ability to create play and activity that fosters well-being, health and development. This is reiterated because in an outdoor environment, children experience more freedom to initiate their own learning experiences, allowing them to play for longer periods without interruptions and to show independence of thinking and action (Waite & Davis, 2007). Using outside space in the school environment is emphasised because changes in urban environments prevent children engaging freely in their neighbourhoods (Francis & Lorenzo, 2006); this then restricts children to ‘islands’ including schools (Kernan, 2010). This means that to promote physically active play it becomes important for school environments to include a diversity of design features and green (nature) elements in school grounds (Dyment, Bell & Lucas, 2009). 
There are barriers towards the provision for outdoor play; changes in urban environments prevent children from engaging freely within their neighbourhoods (Francis & Lorenzo, 2006), Sandberg (2012) identifies “Stranger danger” and traffic as restrictions to mobility. Berg (2014) follows this believing that this can lead to a practise of risk aversion, leading to overprotection of children and the potential to limit potential learning gained through risky and challenging activities.

The next aspect to discuss is how does play in an outdoor environment during foundation phase affect a child’s movements and their development of physical literacy? Changes in the environment can affect how a child changes the way they move and react. 
Newell’s model of constraints (1986), seen in Haywood & Getchell (2009), focuses in the interaction between individual, task and environment and changes in movement. The model suggests that changing one of these factors changes how the individual will interact with other factors; this would suggest that changes in environment could influences changes in movements, this could possibly mean that the outdoor environment provides exclusive opportunities for children to experience different patterns of movement. This hypothesis is reinforced by Fjørtoft (2000) who found that functional play such as gross-motor activities and basic skills were predominant when children played in nature compared with traditional pre-school play areas; examples of these types of activities include running, jumping, throwing, climbing, crawling, rolling, swinging and sliding. Prince et al (2013) goes further along this theory, believing that in nature children using landscapes such as steep slopes, rough cliffs and trees developed better motor abilities than when they were using traditional playgrounds, this enabled pupils to experience activities such as climbing and sliding. Other research vindicating Newell’s model of constraints states “the determinants that influence the activities levels are based around individual, social and environmental factors” (Armstrong et al. 2003; Cardon et al. 2009; Dowda et al. 2004; Dyment 2005; Flynn et al. 2006; Hannon and Brown 2008; Trost et al. 2003).

From this it can be argued that outdoor play develops a child’s physical capabilities, other influences included in physical literacy could be perceptive, cognitive and affective. 

Perception could be seen as important, Haywood & Getchell (2009) describe development as a sequential change, change resulting from interactions within the individual as well as interactions between the individual and the environment. This means that how a child interacts inside perceiving their environment is a as much a part of their development as how they physically react. Through outdoor play children can develop perceptual competences such as depth, form, shape, size and movement perception (Fiskum, 2004; Rakison, 2005); this is added to by Bjorklund & Pellegrini (2002) saying outdoor physical play helps to develop general spacial orientation. Another aspect of a child’s perception is the perception of risk, through challenging outdoor play children can improve risk assessment by experiencing challenging and risky situations (Sandseter, 2010, 2012), this is opposed to the practise of risk aversion stated earlier (Berg, 2014).

Affective benefits of outdoor physical play include a strengthening of a child’s self-worth, this is because the child develops their independence learning how to manage the environment and nature, in which they live, play and explore (Nilsen, 2008); this development of independence is added to because children experience more freedom to initiate their own learning experiences, to play for longer periods without interruptions and to show independence of thinking and action (Waite & Davis, 2007).

Cognitive aspects of physical literacy in outdoor play can be challenged because in an outdoor environment, children can transcend traditional compartmentalisations (Ärlemalm-Hagsér and Hellman, 2012); this transcending argument is added to by ambiguity in outdoor environments enhancing playful child-initiated learning (Sandseter et al, 2012).

[bookmark: _GoBack]In Conclusion the concept of play has a prevalent role during the foundation phase and use of an outdoor environment provides various benefits to the child’s levels of physical literacy. Through the use of an outdoor environment playful pedagogy addresses issues such as patterns of movement, perception of their environment and affective benefits with the child and their patterns of thought. Patterns of movement are addressed by exposing children to different types of environments that give children the chance to explore the different affordances they would not gain through traditional play environments. Children develop their levels of perception through outdoor active play, this can include learning how to perceive different levels of risk as well how their general overview of their environment. Affective benefits of learning through play include the child being exposed to situations that challenge them to think independently, this independent though is facilitated because foundation phase provides the child with opportunity to initiate their own learning experiences without interruption. However, the facilitation of play in foundation aged children has challenges in an environment where urban influences limit the child’s exposure to outdoor environments that are beneficial to their overall development. These are emphasised by a developing practise of risk aversion among adults. Adult’s behaviour could also become a barrier to a child’s opportunities for play as they have to recognise the child’s need for outdoor active play as well providing the child with the opportunity to experience outdoor environments. 
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