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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.

Learner and employer learning agreement

At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 

All assessment materials may be submitted and assessed in English, Welsh, or a combination of Welsh and English. Your work will be marked by a suitably qualified assessor from another Authority. Submissions through the medium of Welsh will be treated no less favourably than written work submitted in English.


How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.

Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.

Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 



Section 1


Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 


Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2

Developmental review (a)

Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.

	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals
· Applying analysis in assessment to inform interventions
· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)





My case load up until now has complied of Care and Support Cases and Looked After Children. I therefore haven’t had an opportunity to case hold cases on Child Protection. Consequently, one of my learning needs is to have experience of case holding Child Protection cases, where the risk for the child is higher that with Care and Support cases. This will give me the opportunity to work collaboratively with children and their families who are on the Child Protection Register in the hope that I can support that family to lower any risks that are present. This will only be successful if I am able to communicate effectively with the child and family in order to develop a good working relationship and support change. (Lishman, 1994) Working with Child Protection cases will therefore offer me the opportunity to gain knowledge and skills in person led interventions to support change and lower risks. 

Another of my learning needs is gaining confidence in applying analysis in Parenting Assessments to inform interventions. Parenting Assessments are an important aspect of social work intervention and “has a central legal position in childcare practice” (Woodcock, 2003). As a student I carried out a Parenting Assessment. However, upon reflection I do not feel satisfied that this assessment included enough analysis and really got to the heart of what was impacting the individual and their parenting ability. Although this may be an obvious and important aspect of parenting assessments, research shows that it is a much overlooked aspect (Woodcock, 2003). During the course of this year therefore, I wish not only to gain experience of assessing parents, but also give myself time to analyse the information collected in order to successfully inform my assessment and consequentially my intervention.

Lastly, another of my learning needs is having experience in presenting reports to court. This would not only involve writing court reports and applying analysis in the report successfully, but also gaining experience in providing evidence to court. By increasing my confidence in my own ability to present my professional judgment accurately and succinctly, I hope to improve my general skills as a social worker. In addition, I hope to gain experience of explaining, justifying and evidencing the interventions I have carried out with a family in order to satisfy the court that all avenues of support have been explored, before ending up in the court arena. This is an important aspect of anti-oppressive practice (Dominelli, 2002).

Presenting evidence to court is an important aspect of social work, and “can be vital in securing the right outcome for vulnerable service users” (Hardy, 2017). Giving evidence in court will therefore give me the opportunity to gain experience and knowledge around applying my professional judgment in the court arena. Consequently, my skills and confidence in this area will increase, which will improve my practice. One way of doing this will be to attend Court Skills Training. It is hoped that this training will give me an in-depth knowledge of the court process and best practice when presenting reports and evidence in court. 

Word Count: 511

Section 3

Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.

In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.

Date of observation:  31/10/19

To be completed by learner 

	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  

300 words (+/- 10%: include your actual word count at the end of each section)







Mother – 7
Father – 8
Child – 9

During this observation I was sharing a Parenting Assessment with 7 and 8 and informing them of the decision taken in the Agency Decision Maker’s Meeting to apply for a Placement Order for their child, 9.

9 had been on the Child Protection Register for a month before the police visited 7 and 8’s property and felt that their 3 month old child, 9, was at risk of serious harm due to both parents been intoxicated. The police therefore used their powers to take out a Police Protection Order in order to safeguard 9. 9 was placed in foster care that night. Following this, the Local Authority was granted an Emergency Protection Order followed by an Interim Care Order. I had been carrying pour a Parenting Assessment in relation to 7 and 8 in order to form the Final Care Plan and to establish how best to safeguard 9 in the future. 

I presented my Parenting Assessment within an ADM Meeting where the Head of Service had agreed to apply for a Placement Order for 9. Following this I had filed my Parenting Assessment, Final Care Plan and Final Statement with court.

A Directions Hearing was scheduled for a fortnight after filing my paperwork with court, and I felt that it was important that I go through my Parenting Assessment with the parents and explain the reasoning for the Local Authorities decision to apply for a Placement Order in relation to their child. In addition, during my investigations as part of the Parenting Assessment I had come across very sensitive information regarding 8’s childhood that I felt was important to share with him before the Court Hearing.

7 and 8 reside in a rural area of North Wales. They are of White Welsh origin and both speak Welsh. However 7 has requested that I speak English to her and 8 has requested I speak Welsh to him. 


Word count: 323





	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person-centred approach, Code of Professional Practice for Social Care Workers, culturally sensitive practice, language needs including the “Active Offer” principle, and ethical practice.

1300 (+/- 10%: include your actual word count at the end of each section)



Mother: 7
Father: 8

Before beginning the session, I gained permission from 7 and 8 for my Practice Lead to observe the session. This was important as The Code of Professional Practice for Social Care states that all workers must “respect the views and wishes and promote the rights and interests of individuals” (Social Care Wales (a), 2017) as well as promoting the “well-being, voice and control of individuals” (Social Care Wales (a), 2017). Although gaining individuals wishes and feelings has always been an important aspect of any work carried out by a social worker, there is further emphasis on the importance of this within the Social Services and Well-being (Wales) Act 2014. One of the main principles of this Act is ensuring that individuals have voice and control by putting the individual and their needs at the centre of their care, and giving them a voice in, and control over reaching the outcomes that help them achieve well-being (Social Care Wales (b), 2017). I ensured I thoroughly explained the role of my Practice Lead in the session and as 7 and 8 had already met my Practice Lead previously, I felt that this would be easier for 7 and 8, rather than having someone they did not know at all. I found it useful having my Practice Lead, as 8 can be aggressive and volatile at times, and so felt it was appropriate to have another person in the room with me when sharing such difficult information.   

It is important that every worker in Wales implements ‘Active Offer’, ensuring that they provide “a service in Welsh without someone having to ask for it” (Welsh Government, 2015). Adhering to language choice of individuals is extremely important and ensures that individuals are treated with respect and makes sure that all individuals feel empowered and confident that their needs will be met. As I have met 7 and 8 on several occasions, and previously spoken to them about their preferred language choice, I already knew that although both are fluent in Welsh, 7 prefers me to communicate to her in English and 8 prefers me to communicate to him in Welsh. During the session therefore, I would switch between Welsh and English, depending on who I was speaking to. 

From a court ordered Psychological Assessment carried out on 7 and 8 I knew that both of them had low levels of understanding and from previous sessions carried out with 7 I knew that she had difficulty reading. As a consequence, during the conversation, I would be very mindful of the language that I used. It was important that I did not speak down to them, but it was also important that I communicated on a level they understood. Lefevre (2010) points out that one way of ensuring that you communicate in a clear way is to ensure you do not use difficult words, jargon and over-complex concepts. I therefore ensured that my language was clear, jargon free and that I communicated in short sentences. In addition I would ensure I explained any terms clearly and would often ask 7 and 8 if they understood what I was saying or whether they needed me to clarify anything further. Furthermore, I printed out the Assessment in large print so as to try and make it easier for 7 to read. After I highlighted key bits of the Assessment, I gave them a lot of time to read the text themselves in order to help them process the information.

During the session I went through the Parenting Assessment with 7 and 8, highlighting the key issues that arose during the assessment. Although the assessment was overall negative, I felt it was important to ensure that I highlighted some of the positive aspects of the assessment to the parents to ensure a balanced approach. It was also necessary for me however to ensure that both parents understood why the assessment was negative overall and gave examples of their actions which would result in 9 being at risk of harm. This is in line with The Code of Professional Practice for Social Care which states that social workers must be “accountable for the quality of your work” (Social Care Wales (a), 2017).

Both parents strongly disagreed with me and became angry and agitated during the session. It was therefore important that I continued to communicate with them in a calm manner (NASW, 2013). Although I would empathise with them, I would continue to highlight the right for 9 to be brought up in a safe and loving environment, highlighting why 7 and 8 could not provide this for 9. This ensured that although he was not part of the session, I was respecting and promoting the rights and interest of 9 (Social Care Wales (a), 2017).

Although the decision had been made regarding the Local Authorities Final Care Plan, it was still essential that I listened to the views of 7 and 8 and did not talk over them. Good listening skills are a core characteristic of effective communication but it is a very demanding skill (Wilson et al, 2008:297). In order to communicate that I was listening to them, I would repeat back snippets of what 7 and 8 would say and also ensure that my body language was open and alert.

I personally found this session very difficult. Placing a child for adoption is a big step, and although I feel that this is the best thing in order to safeguard 9, telling parents that you will be trying to remove their child from their care is not easy. I was glad that I was able to reflect on these feelings in supervision with my Practice Lead. I was also glad that I was able to use supervision in order to prepare for the session with 7 and 8 so that I felt more confident in communicating the Local Authorities Final Care plan with them.

Upon reflection, I feel it could have been better for me to have two sessions to go through all the information I wanted to go through. Initially I had thought it would be easier for both parents to go through the Parenting Assessment as well as hearing the Local Authorities Final Care Plan was for 9 to be adopted. However, after the session I felt that this was a lot of information for the parents to process in one go, especially considering that I needed to share very sensitive information with 8 regarding his childhood, which was very difficult for him to hear. Smeeton and Boxhall (2011) discuss the fact that birth parents find information regarding adoption very difficult to process. Although I had been honest and open with the parents from the beginning of the Parenting Assessment process regarding the possibility of adoption, I felt it would have been fairer to give the parents more time to reflect on the fact that the Parenting Assessment was negative before telling them of the Local Authorities Final Care Plan.

In addition, I feel I should have gained consent from 7 and 8 for my Practice Lead to observe the session prior to the session, rather than at the beginning of the session as it would have been hard for them to not give consent in front of my Practice Lead if they did not want her there.

Word count: 1,226

Feedback and comments from an individual using services, their family or carers

This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.

Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.


	Was the social worker on time?  Or if delayed did he or she contact you?

	Unable to gain feedback as parents were understandably very upset following the meeting and left.


	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	

	Were you clear why the social worker met with you today?

	

	How well prepared do you think, the social worker was for his or her meeting with you?

	

	  How has the social worker listened to you and respected your views and wishes?

	

	Did the social worker talk to you in a way that you understood?
Did you understand the language they used?

	

	
How has the social worker’s involvement met your expectations for this visit?

	

	Are there any other comments or suggestions that you would like to make?
	







Section 4 

Safeguarding and working in complex situations – Case Study

	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 

4000 words (+/- 10%: include your actual word count at the end of each section)




I work in an Intensive Intervention team in a rural Local Authority. I was working with a family on a Care and Support basis, due to mother 1, feeling unable to cope with the behaviour of her eldest child, 2 who is in his final year in primary school. There is also a young baby in the family, 3, who was at risk due to 2’s behaviour. 1 is in her early thirties and the family live in a small rural costal town. The family are English speaking and mother grew up in another part of the UK and does not understand Welsh. 2’s father has deceased and mother is no longer in a relationship with 3’s father. The family were open to an intensive support team in the department where another social worker was carrying out attachment work with mother and 2 in order to improve their relationship and to gain mother’s confidence in dealing with 2’s behaviour. 

During a conversation with the intensive social worker (ISW), mother explained that she had started a relationship with an unknown male, 4. Although the ISW informed me of this development, there were no concerns at this point. During another conversation, 1 was talking to the ISW and informed her that the male, had children and she mentioned their names. During this conversation, the ISW realised that she had previously worked with the children and that the male had a serious history of domestic abuse. The ISW had tried talking to mother, without sharing confidential information, and suggested using The Domestic Violence Disclosure Scheme (DVDS), or ‘Clare’s Law’ to gain information on any new partner, however the mother stated that she knew 4 and trusted him. DVDS “gives any member of the public the right to ask the police if their partner may pose a risk to them” (Met Police, 2019). 

The ISW returned to the office and informed me of this information. Consequently, I requested that the police carry out a PNC (Police National Computer) that day, that would inform us of any criminal record 4 may have. As there were Child Protection concerns, it was deemed that I would not need 4’s permission to do this, as would be the case if there were no Child Protection concerns as state it in Data Protection Act (2018). When the check came back it came to light that 4 had a long list of previous offences, including dealing drugs and domestic abuse and had in fact been jailed for strangling his partner in front of her children and drugging her.

There were clear concerns therefore, not only for 2 and 3’s safety, but also for the safety of mother. Following the All Wales Child Protection Procedures (2008), I made a referral for a strategy discussion. This discussion was held the following day between the police and my manager. It was felt that the information held regarding 4 was so serious, that it should be shared with mother as soon as possible. Consent was gained by the police to share this information. As I was on training that day, my manager decided to ask the duty Social Worker to carry out this visit to share the information. Although I feel it was difficult for 1 to have an unfamiliar social worker share the information, it was important that this information was shared as soon as possible. 

The following day I went out to discuss the disclosure with 1. 1 explained that 4 had shared most of the information with her already and had explained what she felt was the true story. She stated that she wanted time to reflect on this new information and asked if she could take the weekend to consider her next steps. I felt it was important to allow 1 to have this time. By looking at The Cycle of Change (Prochaska and DiClemente 1983), it is possible to see that there are several stages that an individual can expect to go through when modifying behaviour. Prochaska and DiClemente state that six stages, beginning with Precontemplation, where there is no intention for an individual to change their behaviour and the individual may not be aware that a problem exists. The individual then moves onto the Contemplation state, where they are aware of a problem but have made no commitment to change. The Preperation stage follows this as the individual intends to take action and to change their behaviour followed by the Action stage, where the individual is in the active stage of modifying their behaviour. Following this is the Maintenance stage where change is sustained and new behaviours replace the old ones. At this point comes the Relapse stage, where often an individual replaces into their old behaviours. The model points out that this is not failing, but a natural part of the change process which implies that change is not an end game but that an individual is ever-progressing in the cycle (Pacheco, 2017).It is hoped that in the states of Preparation, Action and Maintenance ”that a person has developed resiliency, a support system and other coping mechanisms so that they can avoid the Relapse stage or get through it quickly” (Pacheco, 2017).

At this point, 1 was at the Contemplation stage. She had been informed that a problem existed, and so had moved from the Precontemplation into the Contemplation. Research demonstrates that if we wish for individuals to change, it is important to give them the tools and time to do so (Pacheco, 2017). If it was hoped that 1 would change her behaviour and end the relationship with 4, then it was only right that she was allowed time to reflect and take this information on board.  As a consequence, I felt it was a fair request for her to have the weekend to contemplate this matter further, but it was also essential that the children were kept safe over the weekend. I felt that giving 1 time and space to reflect was important for anti-oppressive practice. In addition, I felt it was important to work with 1 to empower her, rather than force her to make a decision before she had had time to think about it.  

Consequently, we devised a Safety Plan together. 1 had already planned to spend the weekend away with her mother and 2 in a caravan park in another county. My main concern was that 4 would be present and this would pose a risk for 1 and 2, but I was also aware of 1’s right to respect for private and family life as stated in Article 8 of the Convention for the Protection of Human Rights and Fundamental Freedoms (1950) and Article 12 of the Universal Declaration of Human Rights (1948). As a consequence, the Safety Plan stated that 1 would not spend any time with 4 over the weekend in the presence of her children. I discussed with 1 and agreed that as she has capacity to make decisions, she had a right to put herself in danger if she wished to spend time with 4, but that she did not have a right to put the children at risk, this being in line with the The United Nations Convention on the Rights of the Child (UN,1989) which has its principles embedded into the Social Services and Well Being Act (Wales) 2014 (WG, 2014). It was therefore important that the children were not present if 1 and 4 were to spend any time together over the weekend. It also stated clearly that 4 would not enter the house or the caravan in which they were staying at the caravan park, even if the children were asleep and so would not interact with 4. 1 agreed to this and said she was happy with this plan as it would give her time to reflect and to decide on what she wanted to do next.

On Monday I went round to discuss the situation with 1. She explained that 2 had misbehaved all weekend and she had struggled with his behaviour. While talking to 1 I felt that she was not been honest with me about the weekend. She was very clear in blaming 2 for his behaviour, which I felt was a step backwards from the work she had been doing with the ISW around attachment and managing 2’s behaviour. From careful questioning in transpired that 4 had been to the caravan park over the weekend with his children and that 2 had felt he was missing out on spending one on one time with his mother, which is why his behaviour escalated. I pointed out to 1 that this had gone against our agreed Safety Plan and that this was not a positive move. 1 explained that she understood that, and stated that she did not feel 4 was a risk to herself or her children and thus would not be ending the relationship. I explained to 1 therefore that I would need to make a referral for another Stagey Discussion with the police which would more than likely action that a Case Conference should be organised. This follows the All Wales Child Protection Procedures (2008). I talked through the process of the Case Conference to ensure that 1 understood the next steps. I felt it was important to ensure that 1 was fully aware of the consequences of her actions. 

Upon my return to the office, I made a referral for a strategy discussion. All Wales Child Protection Procedures (2008) state that “the staff involved in the discussion should be sufficiently senior to make decisions on behalf of their agency. The discussion can take place either in person or over the telephone. It should happen at the earliest opportunity within 24 hours of the decision to hold it.” (CPP, 2008). The discussion was held with my manager and the police, and actioned that a Case Conference be held. I therefore followed the Local Authorities procedures to organise a Case Conference. As the family were already open to me on a Care and Support basis, I felt that it would be good working practice to inform the members of the Planning Meetings that a case Conference was being held and to update them on the family situation. I also asked them whether they had any relevant information or concerns. The school shared that 2 had been talking about 4 at school 4 and his children had slept overnight in the house and that 2 had slept on the sofa as 4’s children had slept in 2’s bedroom. I felt this was relevant information as it demonstrated that 1 was putting the needs of 4 and his children above the need for 2 to have constancy; something that the ISW and 1 had been concentrating on while carrying out the work around attachment. It also highlighted the fact that 4’s children have been spending time with 4 and 1. Because of this, I felt that 4’s children could also be at risk if 1 and 4 continued their relationship and consequently made a referral to the duty team to assess this concern. I followed the Local Authorities procedures to do this. 

Following the All Wales Child Protection Procedures (2008), the Case Conference was booked within 10 working days of the decision to go to Conference. Following these procedures and the LA standards, it was necessary for me to complete a Case Conference Report in which it would be necessary for me to assess the risk posed to the children, and any positive factors that may be present which would safeguard the children. To assist me in this, I also had a risk assessment tool used by the Local Authority, which would then feed into my report.
Using a risk assessment tool to guide social work practice is essential. This ensures that social workers are using a consistent approach to identify and assess risk, as well as protective factors, ensuring there is evidence behind a social workers actions, rather than just ‘gut feelings’. The National Occupational Standards of social work highlights that risk assessment tools are more productive if they are used in conjunction with the family and with other agencies supporting the family, and it is important to “assess needs, risks and circumstances in partnership with those involved” (Social Care Wales, 2018).  It is important to note however, that although assessments identify the likelihood of harm as well as assessing the “impact of it on key individuals and pose intervention strategies which may diminish the risk or reduce harm” Hope and Sparks (2000), quoted by Hothersall & Maas-Lowit, 2010:28) risks assessments in themselves do not prevent risk. Consequently, implementing the intervention strategies following using a risk assessment tool is essential to lower any risk and support the family. Completing the risk assessment tool in relation to 2 and 3, highlighted the seriousness of the situation and the fact that there was risk of significant harm to the children. 
Although 4 was not open to the Probation service at the time, I was aware from his PNC check that he had previously been and had finished working with them within the last 6 months. Consequently, I contacted the service to establish whether he carried out any courses while working with them and what they assessed his risk to be at the end of his time with them, as this would be essential information for my Case Conference Report and my own Risk Assessment. The Probation Service stated that 4 had completed the Building Better Relationships programme. This programme aims to “empower participants to break their cycle of harmful behaviour and develop better relationships with their families and society” (Rise, 2017). Probation service had assessed 4’s risk of re-offending as medium, however this would increase to high when in a relationship. 
I felt it was important for me to create a chronology regarding the information we had about 4 and his past relationships. From looking at the previous history, I was able to establish that 4 had three serious relationships over the last 10 years and there was a clear pattern of abuse within these relationships. Additionally, the level of violence had increased with each relationship, thus possibly posing an even greater risk for 1 and her children than the risk 4 posed to his previous partners. Applying the Cycle of Change theory (Prochaska and DiClemente 1983), I was able to state that although 4 had completed the Building Better Relationship Programme, and said that he had changed, there had not been enough time establish whether he would maintain this change. As relapsing in this case could mean serious risk to the safety and well-being of 2 and 3, it was not felt that 1 was safeguarding them by remaining in a relationship with 4.

Collecting 2’s wishes and feelings informed an important part of my assessment. To do this I took 1 to play football and we talked together. 2 loves playing football and often relaxes more when we are outside playing. He stated that he liked 4, however 4 and 1 would argue a lot and he did not like this. He also stated that things had changed a lot recently and he felt his mum wasn’t doing all the things they had been doing together, such as reward charts, and so 2 had been acting out more. This was important to note as myself and the ISW had been working hard with 1 around consistency due to 2’s attachment difficulties.      

In order to work in an anti-oppressive manner, it is first important to understand the oppression and discrimination that people experience. Understanding and analysing how society constructs notions of difference “and how people function within society as a result of this construction” is essential to ensure anti-oppressive practice. As Maclean and Harrison explain, “this understanding has to be there for any worker to be able to assess and plan in partnership with an individual around what could support them.” (Maclean and Harrison, 2015). Therefore, during the days leading up to the conference, I used feminist theory guided my work. The ultimate objective of feminism is to deconstruct the power structures that enable a gendered hierarchy to exist in society (Powell, 2011). It is not possible to do this by using these same power structures. As Lorde (1984) noted, "the master's tools will never dismantle the master's house" (p11). Using a feminist framework to analyse 1’s situation involved linking 1’s situation and her current difficulties with her social position and role as a woman in order to improve her well-being (Dominelli, 2002). Several authors have highlighted the similarities between social work and feminist values (Wetzel, 1986; Morell, 1987; Collins, 1986; Nes & Jadicola, 1989; Powell, 2011). In particular, ‘standpoint feminism’ emphasises listening to women and in turn giving these women a voice (Swigonski, 1994; van Wormer, 2009). This perspective is reliant on the fundamental principle that less dominant members of society are able to have a broader view of social reality directly as a result of their oppression (Swigonski, 1994). Using this theory meant placing 1’s life experience at the centre of my work and aim to give her a voice (van Wormer, 2009).

As a consequence, it was essential for me to listen to 1 and work with her in order not to disempower and oppress her further. During the days leading up to the conference therefore, I went out daily to talk with 1. 1 would sit with me and share her thoughts and feelings around her relationship with 4 and how she felt he support her with 2’s behaviour. From these conversations I felt that 1 wanted to be in a relationship with 4 due to her lack of self-confidence, rather than having strong feelings for 4. A lot of my work during those days therefore, was building up 1’s confidence and showing her how far she had already come with 2’s behaviour without the support of 4. I also tried to show her that 4’s presence was actually detrimental to 2’s behaviour, rather than improving it. I did this by using scaling questions from Solution Focused Therapy. Solution Based Therapy emphasises the need “to change the focus of discussions from being dominated by problems to being built upon answer, and from experts holding the resources and power to enabling people to build on what works for themselves.” (Maclean and Harrison, 2015)

Although I would not presume that I could carry out Solution Focussed Therapy, it is possible to incorporate the values behind this type of therapy into Social Work practice. As a consequence, when I started working with 1, we had used scaling questions to establish where she felt the situation was at that time, and what she felt was possible to do to move her situation forward. 

Visser (2011) explains that scaling questions work in the following way:
1. Explain the scaling question: Imagine a scale from 0 to 10. The 10 represents your desired situation (such as having a day where 1 could manage 2’s behaviour). The 0 represents the situation in which nothing of that desired situation has yet been achieved.
2. Ask about the current position: Where are you now on this scale?
3. Ask about what is already there: Focus on what is there between the 0-position and the current position. 
4. Ask about a past success: Ask about a situation in the past in which the client was already a bit higher on the scale. 
5. Visualize one step higher: Invite the individual to describe vividly what the situation will be like when the client will be one step higher on the scale. 
6. Ask about a small step forward: Invite the individual; to name one step forward he or she may take. 

We made a note of the answers that 1 gave to the scaling questions when I started working with her, and repeated them after I had worked with the family for 3 months. We then re-did the scaling questions while 1 and 4 were in a relationship. 1 was able to see that the family had gone back on the scale since 1 had been in a relationship with 4, rather than continuing to move forward. This was a useful tool to visually show 1 how much 2 was struggling with the situation and how it was impacting him negatively. 
A day before the conference, when I went out to see 1 she informed me that she had broken up with 4 over the weekend. She stated that the work we had been doing together over the last few days had highlighted to her the fact that she was putting her own needs and wants above the needs of her children. Although she felt that 4 was still not a risk to her, she did acknowledge that if I was so concerned, then she should be taking that concern on board. She also talked about the fact that she really didn’t want her children’s names been placed on the Child Protection Register again, especially as it would be because of her actions and decisions. Although I was wary that this could be disguised compliance, I was also hopeful that the work I had been carrying out with 1 had helped 1 realise the seriousness of the situation. 

After a discussion with my manager, we agreed that it would still be appropriate to carry on with the case conference, in order for the other professionals to voice their opinion on the situation. During the case conference, the decision was taken not to place 2 and 3’s names on the Child protection register, due to the fact that 1 was stating she was not in a relationship with 4 and that she had blocked all communication with him. Consequently, it was felt threshold had not been met. The chair talked to 1 and explained that if the Local Authority found evidence that this was not the situation, we would be bringing the case back to conference. Target hardening was discussed in the conference, as professionals felt that as 1 had decided not to maintain her relationship, 4 might try and gain access to her property to talk to her. The police at the conference said that they would organise this and support 1 with this.

Following the conference it has become apparent that 1 did break up with 4 and that it was not disguised compliance. I am glad that the work I carried out with 1 had such a positive impact. If she had not finished her relationship however, I am confident that the conference would have decided to place 2 and 3’s names on the Child Protection register. If this had happened, the case would have been discussed in Legal Gatekeeping. This is a meeting with Local Authority solicitor and a senior manager to discuss whether threshold is met to begin proceedings. If this had happened, 1 would have been invited in to a Public Law Outline Meeting (PLO Meeting). 

A PLO Meeting is a meeting held by the Local Authority and is attended by the Social Worker, Practice Lead, Local Authority solicitor, parent and the parent’s solicitor. During the meeting, the Local Authority concerns are highlighted and a contract of expectations is signed ensuring that the parent knows what needs to happen to protect the child from harm so that Court proceedings and orders are avoided. However, “if the concerns are so great and there can be no protective plan put in place, the Court proceedings will be started and the PLO Meeting will be used to advise the parents of this” (Sowden, 2017). Consequently, this case could have ended up in the court arena had 1 not ended her relationship with 4. The assessments and work that I carried out with this family would have informed the court paperwork, which highlights the importance of documentation and ensuring proper case notes are kept at all times. 

Using Gibbs’ model (1998) of reflection on this case, I would say that before the Case Conference I felt very worried about the safety of the children. Following 1 telling me she had ended her relationship with 4 because of the work we had carried out together, I felt proud of the work I had carried out, as well as very proud of 1 for coming to the right conclusion which safeguarded her children. I felt that I had helped empower 1 to make this decision through the work that we had carried out together. I learnt that it is definitely worth continue to work closely with families, even if they appear determined in their decision. I had not imagined that 1 would change her mind, and so often worried that my work with her was a waste of time. If I was in this situation again therefore, I would feel more confident in my work and more positive to continue working for change with the family.
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Section  5

Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 

	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 

500 words (+/- 10%: include your actual word count at the end of each section)




Safeguarding within adults social work has changed since the introduction of The Social Services and Well-being (Wales) Act 2014. Section 126(1) of the Social Services and Well-being (Wales) Act 2014 defines an “adult at risk” as an adult who: “a) is experiencing or is at risk of abuse or neglect; b) has needs for care and support (whether or not the authority is meeting any of those needs); and c) as a result of those needs is unable to protect himself or herself against the abuse or neglect or the risk of it”.. 

Section 126(2) of the 2014 Act sets out that the Local Authority has a right to make “whatever enquiries it thinks necessary to enable it to decide whether any action should be taken” in order to protect a person within its area. Additionally, Section 127 of the act enabled applications to be made to the court for Adult Protection and Support Orders to be made. These orders enable a professional to “speak in private to a person suspected of being an adult at risk in order to establish whether he or she can make decisions freely, to assess whether the person is an adult at risk and to establish whether any action should be taken, and if so, what action” (Law Wales, 2016). 

The Mental Capacity Act (2005) is very relevant to Adult safeguarding. The Act encourages people to “make decisions for themselves wherever possible” (MCA, 2005) whilst at the same time protecting people who lack capacity. Adults are always assumed to have capacity, unless proven otherwise. A lack of capacity could be due to illness or disability such as a mental health problem, dementia or a learning disability (Mental Health Foundation, 2019). The Act aims to “empower and protect people who may not be able to make some decisions for themselves” (Mental Health Foundation, 2019). 

The Deprivation of Liberty Safeguarding (DOLS) ensures “people who cannot consent to their care arrangements in a care home or hospital are protected if those arrangement deprive them of their liberty” (Social Care Institute for Excellence, 2017). Care homes or hospitals must ask a local authority if they can deprive a person of their liberty in order to ensure that restrictions are only used if they are in a person's best interests (Social Care Institute for Excellence, 2017). As part of the DOLS, practitioners are authorised to carry out best interests assessments which is a “complex but vital task” (Community Care, 2018). Its purpose is to decide whether a deprivation of liberty is happening or may happen, and if it is whether this is in the best interests of the person affected (Community Care, 2018).

The Social Services and Well-Being Act (Wales) 2014, required that Safeguarding Boards implemented policies and procedures to protect adults who have needs for care and support or are experiencing, or are at risk of, abuse or neglect (North Wales Safeguarding Board, 2019). A North Wales Safeguarding Adults Board has been established, which contributes to national policy and procedure; raises awareness; reviews efficiency; carries out practice reviews and adults; disseminates information; cooperates with other boards; as well as protecting and preventing abuse, neglect, sexual and financial exploitation at home, in care homes, hospitals and other places, raise awareness everywhere, and for all vulnerable people.

Word count: 547


































	Reflect on the difference between safeguarding in adult and children’s work


400 words (+/- 10%: include your actual word count at the end of each section)






The online Oxford Dictionary defines safeguarding as “to protect something/somebody from loss, harm or damage; to keep something/somebody safe” (Oxford University Press, 2019). In this sense, there is no difference between safeguarding in adult and children’s work. Moreover, when looking at the different categories of abuse in relation to both children and adults, both are almost identical, although as Mantell and Scragg (2010) highlight, financial abuse is more common in adult abuse. In addition, it is important to highlight that in both children and adult safeguarding, it is everybody’s business (North Wales Safeguarding Board, 2020). 

Furthermore, in each Regional Area, there are Local Safeguarding Boards for both children and adults which safeguards and promotes the welfare of individuals. Following Lord Laming’s inquiry into the death of Victoria Climbié, The Children Act (2004) required Local Authorities across England and Wales to set up a Local Safeguarding Board. Also the Social Services and Well-Being Act (Wales) 2014, required that Safeguarding Boards implemented policies and procedures to protect adults who have needs for care and support or are experiencing, or are at risk of, abuse or neglect (North Wales Safeguarding Board, 2019). 

However, if we look deeper, we see that there is a fundamental difference between safeguarding in adult and children’s work. The main difference between safeguarding in adult and children’s work is capacity. Adults are presumed to have the mental capacity to make choices, and thus have a right to make choices and decisions for themselves, even if they are unwise decisions. The right to make an unwise decision is one of the five main principles of the Mental Capacity Act (2005). Mantell and Scragg (2010) explain that as a consequence, powers to intervene to safeguard adults are more limited. If, however, adults are deemed not to have capacity, professionals are able to make decisions over them to protect them under the Mental Capacity Act (2005).

Children are not deemed to have capacity to make decisions regarding safeguarding, and thus professionals have more powers to intervene on their behalf. However, it is important to note that following Gillick v West Norfold and Wisbech Area Health Authority (1986), the court ruled that if a young person is of sufficient understanding and intelligence they would be able to give consent to treatment without parental consent (NSPCC, 2018). This is now known as ‘Gillick competence’ and is important to remember when making decision on behalf of children, even when safeguarding them from harm.
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Section 6

Developmental Review (b)

	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.

800 words (+/- 10%: include your actual word count at the end of each section)




One of the learning needs that I identified in Section 2 was to have experience of case holding Child Protection cases. This is something that I have had a lot of experience in since writing Section 2. I have worked with many families whose children are on the Child Protection Register, including going to Initial Case Conferences where there is risk of harm in order to establish whether the child’s name should be placed on the Child Protection Register. I have found working with families very fulfilling. Building trust with the families has been challenging, but very rewarding, and being key in developing changes and promoting a good outcome has been a privilege. I have been able to use different tools and communication methods in order to support families to make the necessary changes in order for them to stay together and to remove the child’s name from the Child Protection Register.

The second learning need that I identified was gaining confidence in applying analysis in Parenting Assessments to inform interventions. I have carried out several Parenting Assessments since beginning this course and feel that they have been of great value and benefit in helping to inform my practice and providing the appropriate support for the family. I have found carrying out Parenting Assessments a good way to get to know the parents well and have been surprised at how open and honest some parents have been about issues that have impacted them in the past, or are still impacting them. As Woodcock explains, “the assessment of parenting ….has a central legal position in childcare practice” (Woodcock, 2003). I have carried out an in-depth Parenting Assessment with a couple whose child was in foster care due to the place carrying out a Police Protection Order over a weekend due to serious safeguarding concerns. I was able to carry out this assessment and analyse the information collected in order to inform my Final Care Plan and Final Statement for court. I found this assessment particularly difficult as the parents were not easy to work with, and would be avoidant and aggressive. Furthermore, as I knew the Assessment would form the basis of the Final Care Plan, I felt that it was even more important to ensure the assessment was thorough and correct.

The last of the learning needs that I identified was having experience in presenting reports to court. Since writing Section 2, I have attended Court Skills Training to prepare me and increase my knowledge and confidence to attend court and present reports to court. I found this training extremely useful as I learnt a lot about court room etiquette as well as gaining experience of sitting in the box giving evidence as it took place in a court room. Following the training I had experience of court work where I worked with a family whose child was in foster care and the Local Authority had been granted an Interim Care Order for the Child. I worked with the parents to try and encourage change and to assess their capacity and willingness to change. During this process it was necessary for me to write reports for court and also give evidence in court regarding the case. Following this, the Local Authority was granted a Full Care Order as well as a Placement Order.

I am very glad that I was able to use supervision effectively during this period. Although I knew that applying for a Placement Order was the best thing for the child, I found the process emotionally draining and difficult. Howarth (2018), discusses the emotionally difficult situations Social Workers can face and the importance of talking to your supervisor and manager as a form of self-care. During supervision I was able to reflect on the case and my feelings about it. Knott and Scragg (2010) highlight that reflection in social work is a complex concept, but an essential one to ensure effective social work. By using Gibbs’ Reflective Model (1998) during supervision, I was able to discuss how I felt about the case, evaluate what I felt was going well and not so well, analyse the experience and conclude what I could be doing differently. 

Overall I feel feedback from families that I have worked with has been positive. The main thing that families say about me is that they feel they can trust me and that I am honest with them. I am proud of this fact as I feel that being open and honest is not only an important personal value for me, but also one that established trust and confidence of individuals. This not only underpins good social work practice, but is also a standard set out in the Code of Practice: “Strive to establish and maintain the trust and confidence of individuals and carers” (Social Care Wales, 2017). Having trust in the social worker can be key to instigate change (Rodgers, 2014), which is an essential part of social work. 

Looking forward at my professional development I would like to attend ABE training in order to carry out Section 47 Investigations independently. I feel this will increase my social work skills and ensure that I am continuing to progress and learn throughout my career. 
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	27/11/19

	2
	20/02/19

	3
	04/04/19
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	04/02/20



Notes 







	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.




I have been supervising Angharad in my role as Practice Lead since January 2019 and have therefore had the opportunity to see Angharad develop and progress over this last year. We have met for monthly supervision sessions and have regular non formal case discussions. In addition to this I have been able to observe Angharad in a variety of professional settings including meetings and attending Court. I have seen and heard positive feedback which has been received from families that she works with and from the children themselves. 

I have had sight of both reports regarding completed by Angharad where she has spoken about her wishes to progress as a social worker and how she feels that she has been able to progress over this last year.

Angharad has a varied caseload with care and support cases, child protection cases, Court cases and adoption cases. This has progressed over the last year due to Angharad’s professional and development capability.

Angharad has completed several parenting assessments on a variety of parents in a variety of situations. Her analysis skills have developed over the parenting assessment and the process involved in this. Angharad completed parenting assessments as requested through the Court process. These were complex assessments taking into account the parents’ history and ability to care for their young baby. The parents were extremely reluctant and difficult to engage in this process which made the assessment process additionally difficult and challenging however Angharad maintained a professional relationship with the parents. The negative parenting assessments resulted in the Local Authority seeking a placement order for the child. Angharad was required to give evidence to Court outlining why adoption was in the best interest of this baby.
Angharad displayed confidence in the Local Authority plan based on her parenting assessment whilst being cross examined in a pressurised situation. This was due to her analysis within the parenting assessment.

Angharad has made positive use of supervision to help her reflect on the progress and development within her cases which has enabled her to focus on risks and positive factors.

Angharad is always passionate about supporting the families that she is working with and will go above and beyond to ensure that the wishes and feelings of the young people she works with are responded to.

It is positive that Angharad prides herself in working in an open and honest manner with the families. Angharad has been observed by myself working with families in this manner and has been observed sharing difficult messages.

Angharad is a positive member of the team and is happy to take on new challenges. Her skills and professional development has progressed over this last year as new opportunities have been given to her. Angharad’s confidence will continue to develop as further professional opportunities are given to her. 
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Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Learner)

Date: _ _ _ _ _ _ _ _ _ _




 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.


Signed: ._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)

Date: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 



 Line manager verification
Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner 
1. learning and development undertaken 
1. reading and personal research undertaken 
1. level of knowledge and skills demonstrated 
1. understanding shown of the Code of Practice and National Occupational Standards 
1. core values of the learner 
1. content of the development plan within the portfolio 
1. work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
SIGNATURE OF LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _



Section 9


PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	Angharad Gerallt

	
Name of Team/Agency 
	IOACC, Mon 5

	
Name of Mentor 
	Kelly Williams

	
Name of Line Manager 
	Kelly Williams



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)

Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 

Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 



The employer’s training department agrees to: 
 
· Arrange for eligible staff to join the programme 
· pay course fees directly to the University  
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor
0. providing programme induction and Consolidation Workshops 
0. providing learners’ with guidance and support about programme requirements and portfolio completion
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme
· Identify with manager/mentor appropriate internal training and arrange to attend these courses
· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 
· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 
· make and keep agreed appointments with mentor/line manager
· ensure they are prepared adequately and obtain all necessary consent for observed practice
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.
· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 
· take personal responsibility for preparing and completing all work necessary to submit their portfolio 
· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes
· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)



Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 
· guide and support the learner for the duration of the programme
· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 
· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development
· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 
Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 
(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 
(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….
(Mentor, if different to above)


PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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