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TRANSITION IN THE EARLY YEARS

A handbook for childhood education to aid in the transition of children beginning at the age of 2-3 years.
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Introduction
This handbook is intended to assist those who deal with children in early childhood settings. Transition can be regarded as a combined effort between infants, professionals and parents rather than an occasion (Early Years Matters 2019). According to (Vogler, et al 2008), transitions are detailed to children’s growth and well-being, and early childhood educators may help them adapt by reassuring all children and their families (Patel, 2019). According to (Hamilton et al, 2003) starting a new school is a normal process for some students, but it is a major disruption for others. According to (Open Learn Create, no date) transitions occur in everyone’s lives, and when they are considered, they may both constructive and destructive. It can revive certain emotions and emotions from the past, which may have an impact on how a child thinks about themselves today and their ability to deal with different circumstances as they get older. According to Dunlop (2007), it is the responsibility of the environment and its staff to make both children and families feel welcome and respected.

Transition
The word “transition” has no definite definition, but it is often interpreted in educational terminology to mean “going from environment to another.” A transition is the period between the first visit to the nursery and the settling in stage and it is expected to involve a change of culture and status (Fabin, 2007). According to (Bourdieu and Wacquant, 1992), the modification phase is seen as a period of substantial and intense development demands that are socially orchestrated, and it does not end until the infant is joined in the new world. Transition, according to Early Years Matters (2019), is about to change and learning to adjust to it. A health adjustment requires the child to forget about the change and many adults are unaware of the effect the change would have on the child. It is important to comprehend the child’s presence, and the child should be included and listen (Burce, 2010).  According to Unicef (no date), every child has the right to be heard and their thoughts and opinions should be taken into action during the transition. To ensure a smooth transition, early childhood educators must provide instruction and assistance to children and their families, guaranteeing that all their needs are fulfilled (Walker,2019).
Transition is crucial to a child’s growth and how they are handled in the early years may have a significant impact on the child’s ability to deal with the change. According to Walker (2019), transitions that are effective need the complete cooperation of all early childhood professionals, as well as good preparation. According to Bronfenbrenner’s Ecological Theory (1979), a child’s growth is influenced by everything in their environment and a seamless transition from home to an early childhood setting is needed for an effective transition. It is important to have a good relationship between home and environment, as well as between parents and colleagues. If parents and colleagues do not have a good working relationship, the child’s success will suffer. The child is at the centre of Bronfenbrenner’s growth paradigm, and the child is surrounded by microsystems, which include the child’s relatives, peers and employees or key people that the child with often. The microsystems are the most powerful influences in a child’s life, and it is critical that they have a healthy interaction with them.

How to use this handbook
This handbook is intended for the setting’s staff and main workers who deal with children ages two to three years. The handbook servers as a resource for all parties participating in the transfer process, including employees, teenagers, parents and caregivers and multiagency personnel. The handbook can be used to collaborate with parents/caregivers. This handbook promotes child-centred practises, which recognises that children are unique people and use this as the foundation for providing treatment and assistance (Welsh Government National Occupational Standards, 2019).

Requirements of a child
Bowlby claimed that the early relationships created by children and their caregivers have an enormous impact that lasts a lifetime (Cherry,2019). Bowlby continues to state according to Cherry (2019), that children like stable bonds and that having good relationships will help them change more easily. To feel loved and appreciated, the child requires continuity and confidence.  A child’s morale will grow if they feel included and cared for. The main worker should have a safe space in which they can experiment more freely. A child-centred approach within the framework would allow for an atmosphere that allows for child-centred observations and preparation, as well as understanding and implementing the child’s best interests while educating and caring for the child. As written by the Compass School (2015), the child-cantered approach would help the change for the child and staff by empowering children to make decisions about what they want to learn and experience rather than being led. When interacting and playing with the child, it is important for the keyworkers to listen for signals and observe how the child’s needs grow in order to develop a suitable strategy for the child. This technique is also known as a play-based learning. A child-cantered community eases the transfer process because the environment is more accessible and the children can learn and approach others at their own pace (The Company School, 2015). Relationships with key workers, employees and other children may form more spontaneously as a result of this. As their friend in their learning adventure as their keyworker. Children are willing participants in their education and as a Reggio Emilia inspired early childhood educator in a child-cantered environment, we strive to be Reggio Emilia inspired. The Reggio Emilia educational scheme is widely regarded as one of the best for children all over the world. The Compass School (2015), associates with Reggio Emilia in the government, involving the local authority and its residents, family and friends where everybody is treated as a participant in learning with the children. According to Cherry (2019), that certain children who will enter the settings care will not have had the potential for connection and it is our responsibility as childcare provides to ensure that all children, regardless of their home life or lack thereof and are referred to immediately and reliably in order to offer quality care. Children will discover who they can trust as a result of this. It is necessary component of attachment. Children should have the greatest possible physical, mental, social and emotional wellbeing and should not be exposed to bullying, discrimination or exploitation according to the Welsh Learning and Teaching Pedagogy manual (Welsh Assembly Government, 2008). It also specifies that children have the right to be heard, to be regarded with dignity and to have their race cultural known.


Role of the Adult
When caring for a child going through a transformation it is important to take holistic approach. Nurturing the entire person, including their physical, social, moral education, intellectual and artistic needs, would be beneficial. According to reference (2019), a holistic e, approach focuses on all aspects of a child’s life, regardless of age, gender, or socioeconomic background and promotes full, connected development of the child’s needs. The Monstessori approach is one of the most well-known, in which children are expected to study at their own pace and in a more exploratory manner. During the transition it is crucial to attend to the needs of the children and their families. Explaining the transitioning phase to the infant and their family or carers will make them feel more at ease in the new atmosphere. Children and their parents or carers should be informed about the transition and complete participation in decision making should be encouraged. It is the duty of the setting to promote and inform parents and carers that the team, core workers and parents are all working together to address future difficult circumstances during the transition (Children’s Workforce Development Council, 2010). In addition to the above, as described in the Children’s Workforce Development Council (2010), on working together to support integrated working it is critical for a child’s main worker to navigate the adjustments process in a manner that will assist the child in achieving beneficial outcomes by making decisions that are acceptable for their age and stage of development. Key workers can help the child gain trust in their decision-making abilities. 


Being a Keyworker
Being a keyworker is to form a close bond with the child in their supervision. A keyworker’s job is to make sure that the child’s needs are fulfilled and that a positive bond is established with the child. Each child may feel safe and cared for with the help of a keyworker. This builds trust and allows the child to become acquainted with the nursery setting while still providing a sense of comfort. To maintain continuity of care and reduced disruption when key worker is unable, a keyworker should eventually allow the child to establish relationships with other members of staff and children.

Responsibilities of the Staff
According to Allingham (2011), core employees and managers must be mindful of the following characteristics for a successful transfer to occur:
· Respect- Value the infant and their families by paying attention to their desires. Recognize that each child in the classroom is unique and has unique needs.
· Secure Partnerships- make sure the children in the environment know who their main worker is and that they feel safe containing them.
· Physical and Social Wellbeing- understanding the emotional and physical wellbeing of the child and their families. To help your own growth, prepare and refer to this handbook. Develop a holistic perspective and keep in mind not everything is as it seems.
· Welfare- Promote a clean and healthy place for the child or children in your supervision. Children would be more likely to come and play if the environment is appealing, safe and well presented. Remember to enforce and clarify the rules with the children in your care.
· Strong Listener- building confidence in the relationship with the child by listening to them.
· Relationships-ensure that the children in the environment are conscious of who their main key worker is and that they are safe to contact them.
· Modification- understanding that diversity and difference are not just about diverse holiday’s and festivals but rather about respecting different values and understanding children’s cultures and home life.



Parents
According to Perry (2013), the value of parents and carers recognising their part in helping the child through the process and being mindful of the importance of reassurance, guidance and assistance that the parents or carers need. Throughout the transformation it is important to understand the feelings of the parents and caregivers (CWCD, 2010). Parents can experience anxiety. When they must leave their child in a new environment, according to Hobart And Frankel (2003). According to Allingham (2011), the parent’s perspective- how they see the environment and the staff is always critical, not only during the transformation as mentioned by Nutbrown and Page (2008). The importance of a mutual understanding between the families and the environment cannot be overstated. 

Involvements
According to Nutbrown and Page (2008), enrolment forms do not include any of the details that you might like to inquire about the child as they first arrive at the environment. An entry form, although very helpful, will only provide you with a limited amount of detail. Some methods of gathering, knowledge is useful to the environment, for example, after transition the child and their relatives should be welcomed into setting, since there is no suitable for communicating individually with the parents and carers. For children and families with special needs or who may be especially vulnerable provisions are in effect and confidentially is still maintained. This is a chance for parents and caregivers to visit their child’s main worker and discuss any questions that might occur. The settling in time is an important aspect of the transition because it allows the infant to be left alone in the environment. The settling in process will begin with short sessions and allowing parents and caregivers to say their goodbyes and return a short time later. The communicates to the infant that the parent or caregiver will return shortly. The settling in sessions would eventually grow longer over time and building up to the proposed hours decided upon between the setting and the family. Parents and key staff will communicate with a daily log which would be full of information about what their child has been up to whilst at the setting. This will show parents how well their child is adjusting and at what level of growth their child is at.

Conclusion
The desired result is for the transition to be adaptive, equitable and attentive to the needs of the child and family. It should show appreciation, recognition, diversity and consideration for the interests of all parties concerned. Transition can be seamless and optimistic, with parents and carers sharing priorities, beliefs and hopes (Dunlop and Fabin, 2007). All children mature at varying rates and they all have unique attitudes, talents, abilities, histories and experiences, all of which influence hoe they adjust to the transition. The importance of changes and how they are prepared for is emphasised in good practice (Welsh Government, 2018).
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