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Design a portfolio which presents a multi-agency strategy that uses person – centered planning approaches.

The use of multi-agency work is to ensure children, and families, get the help they deserve and need at the earliest stage of their issue that has arisen or occurred. According to Sidebotham et al (2016. NSPCC Learning, 2019) “Multi-agency working is key to effective safeguarding and child protection” and to do this, multiple agencies and services join to form a plan of action and collaborate and communicate on what is best for the child, and their family, to keep them safe and protected (NSPCC Learning, 2019). Multi-agencies also ensure a Person-Centered Planning (PCP) approach to their work which ensures that the individual in focus is in the center of the planning and they are involved in the changes being made towards their future (Foundation for People with Learning Disabilities, N/D). This ensures a holistic and integrated approach with all aspects of the child being considered and handled with care and precision to provide a better life. 
For this portfolio, I have chosen to focus my Multi-agency working approach (MAW) on designing a multi-agency team which will be focusing on helping the child in need. The child in need is a 5-year-old girl, and her family, who are in dire need of help to better their home life and to ensure the child adapts confidence within her education. The background to this case is that the child is being neglected at home of her basic needs, such as love, care, and health, which is the fallout of financial problems and relationship tensions occurring with the parents, leading to them becoming more involved with each other and their financial future, and ignoring their daughter. The knock-on effect is that the child is suffering emotional and social problems within school and she is not creating bonds with her peers and is more connected to the adults in the classroom to achieve that nurturing feeling. She is very emotional and is reluctant to speak often because she is isolating herself and is very self-conscious. However, she does provide a back-and-forth conversation with adults she is comfortable with and if she is engrossed with an activity she enjoys. 
Throughout this portfolio, I will be discussing and analysing multi agency working, and giving details on the professionals chosen within the Multi-agency team to tackle the needs of the child. The main objectives will be to discuss theoretical and legislative perspectives of the chosen method and the multiple services involved, including the roles and responsibilities of each service and how they will be helping ensure a better life for the individual centered. I will also be evaluating my choice of PCP approach which will be to use a One Page Profile, and why this is the most suitable approach for the case. 

Analysing definitions of Multi-agency working        
         
In accordance with the Welsh Government (2016) “Multi-agency working brings professionals together from a range of agencies to achieve good practice in working together. This way of working will help professionals to address the needs of a family from a holistic perspective and can ensure that all parties involved contribute to a plan of action and achieve a care plan which meets all of the child or young person’s needs.” Multi-agency working is therefore a group of professionals from different services coming together to address and focus on one main goal. The aim of multi-agencies is to not only support and guide children, young people, adults, and families towards a better future, but to also benefit from working together and learning from one another for better practice. To add to this definition, Sidebotham et al (2016, as cited in NSPCC Learning, 2019) also states that Multi-agency working is “key to effective safeguarding and child protection” which links in with the Welsh Government (2016) definition as it states that the professionals involved ensure they meet the needs of individuals in a holistic approach, ensuring a suitable care plan which will in turn safeguard and help to protect the individuals in need.

Another term for Multi-agency working is multidisciplinary teams (MDT’s), and according to Roncaglia (2016, pp. 15-16) MDT’s “enrich the understanding of the client and the context in which the client operates/functions by integrating, and interrelating different perspectives to the formulation of a client’s case with the common aim and goal of a comprehensive programme and treatment plan to the issues presented”. This definition explains in slightly more detail on how multidisciplinary services support individuals, and this by understanding the individuals and their needs clearly, then each service will relate to the needs of the case on how best to support the from their own professional perspectives. In similarity with the previous definitions, they then come together to focus on specific goals to create a sufficient plan of action. Interdisciplinary work can also be used to define a team of professionals working together. Inter/multi-professionals could also be used to describe a team of agencies, however multi/interdisciplinary teams, and multi-agency in this case, are a much broader term, meaning that all members, professionals or non-professionals, are involved if and when needed (Nancarrow et al, 2013).

Benefits and challenges of Multi-agency working (MAW)
As multi-agency working is linked with and enhanced by the Every Child Matters initiative, the core value and aim of the strategy is to ensure that children and young people get the best possible outcome of their situation and that the services involved are improving their learning on different matters (Cheminais, 2008, p. 26). When recruiting a multi-agency strategy, there are multiple benefits and challenges in doing so. One of the main and most important benefits of MAW is that through a varied range of different services working together, giving guidance and advice that is easily available, will lead to an enhanced and improved outcome for children and young people (Cheminais, 2008, p. 26). This benefit meets the value of this strategy directly. 
Another benefit is that MAW “improved co-ordination of services resulting in better relationships, improved referrals and the addressing of joint targets” meaning that the needs in question will be focused on by a team that are working together efficiently. MAW also encourages mutual support between staff, and the exchanging of ideas between practitioners helps to improve others' knowledge and expertise, enforcing good practice and better management and organisation which will ensure better outcomes for the individual (Cheminais, 2008, p. 26). According to Kimberely (earlyyearscareers.com, 2017) a supportive team environment ensures the individual in focus will be supported and the professionals involved will gain confidence in themselves and each other in doing their role. A quote from an extended secondary-school coordinator on working with multi-agencies stated “We benefit from having the experience of working with people from other backgrounds. We pick up other perspectives and others’ ways of doing things” (Cheminais, 2008, p. 27), thus showing the beneficial impact on working with multiple services by being able to learn from one another and better their own future practice. 
With multiple agencies working together from different professions and expertise, there are clear challenges to be had in working together and in addressing cases. According to Mary Atkinson (et al. 2005, pp. 12-13), the main issue is resources and funding availability to the services, and not only that, but non-fiscal resources cause issues as well, such as time management, staff availability on set dates and location in where to have meetings. Along with financial and availability issues, another main challenge is the differences of opinions and legislative perspectives of individuals and services. Tensions build within a multi-agency team as some individuals and services do not understand their role and responsibilities, or do not understand other’s roles and responsibilities, causing friction between what exactly the goal is and how exactly it should be led to be met. Also, different agencies have their own set of procedures and policies to follow, causing disagreements between one another about what is best to do and how it is best to do it. Considering they have different protocols on how to manage data and when to intervene in a crisis, combining all legislative perspectives is a difficult barrier to overcome (Atkinson et al. 2005, pp. 12-13).
Communication is a key factor in ensuring multi-agency working is efficient, however miscommunication and lack of sharing data is a quite common and worrying practice within MAW as it is a vital skill, as we know from previous child case studies such as Victoria Climbie, and how disastrous miscommunication can be. The Secretary of State for Health has previously stated that “Down the years, inquiry after inquiry has called for better communication and better coordination” (as cited in Sloper, 2004, pp. 571) yet it is still an issue. Patricia Sloper (2004 p. 576) also highlighted additional factors of challenges within her study, those being the constant reorganisation of the action plan, staff turnovers consistently and the lack of qualified staff within the different agencies.



Background of chosen MAW model, theoretical perspective
Focus on integrated working within agencies has been in development for many years, especially during 2003 when the green paper publication for the Every Child Matters was announced and the re-publication of the Children Act was developed the following year, enforcing the importance of teamwork and collaboration (Oliver et al, 2010, pp. 3). 
The Multi-agency working strategy chosen for this case is a Multi-agency Team. A team of multi-agencies is a group of services from different expertise and backgrounds joining together to work towards a common goal (myaccountingcourse.com, n.d.). Multi-agency teams are encouraged by policies, and often mandated, to focus on certain groups of people, these being “young people who have offended, people with mental health issues, children and young people who are at risk of abuse or neglect, and older people with multiple long-term conditions” (Miller, 2018). For a team to work efficiently, the most common elements used are identifying team leaders to oversee and ensure everyone has a role and is doing them correctly, creating a process to recruit professionals and then having regular team meetings to share their insights and information, and keeping electronic records of the individual and their families contacts and assessments to ensure everyone can have access to and knows what is going on (Miller, 2018). 
Within a team full of professionals from divergent backgrounds and organisations, there are multiple challenges that contribute. To become an effective team, frequent collaboration and information sharing is a necessity, and with different professionals being in various locations and doing other things, it can become exceedingly difficult and time-consuming for each member to join and share what they have found. This can take up 2-3 hours of a practitioner's day. With this being said, some members of the team cannot complete their tasks on time like the others as availability of staff or resources may not be available, meaning they are not gathering information simultaneously to others, yet they still must join meetings where they do not have an active role in participating. Another challenge is that if everyone involved does not have access to the information and data being gathered, then their role and responsibility may not be up to their potential, impacting the full potential of improving the individual in focus’s needs (Gaille, 2018). 
Before multi-agencies joined forces to help and support individuals with their needs and issues, professionals would diagnose people using the Medical Model. This view saw individuals as ‘the problem’ and suggested that any learning, behavioural or physical difficulties were an organic disorder or disease that needed to be treated in order to fit in to their environment. The Disability Equality in Education defines the model as only concentrating on the disorder instead of the individuals needs as a whole (Massoumeh and Leila, 2012, pp. 5803). This meaning that the professionals were the ones making the decisions and deeming the individuals as their issues, causing individuals to feel unequal to non-disabled people, and that they cannot do anything for themselves. 
However, during 1976 many organisations, including the Union of the Physically Impaired Against Segregation, fought for an alternative approach to the medical model as they were aware that their impairment was not the cause of their social exclusion, but the way society treated and viewed people with a disability and the barriers it caused (Durell, 2014). This became the Social Model of Disability. This model believes in equality and rights for individuals with impairments and needs, and that society and organisations need to ensure everyone has an equal chance at a good life and that they can choose their own choices on how to control and live it. Working together and having person-centered services are an important underpinning aspect within the social model. Person-centered services ensure individuals have choices and control of their own life and what support they want, by also giving people a chance to set their own goals and what they want to achieve. Person-centered approaches within services also make people feel positive about their choices and ensure that they listen and are developing good relationships with their service users to solidify that person-centered approach and making them feel empowered and a part of their community (Bewley et al, 2011, pp. 7-9).
Another model that is useful to understand and underpins multi-agency working is Thompsons Personal, Cultural and Social model (2006, as cited in Pepper, 2012) on oppression. The model is separated into the three sections, and these demonstrate how personal, cultural, and social views can discriminate against and oppress individuals on a layered level. By having an understanding of this model, communities and organsisations can develop anti-oppressive practices and ensure individuals are not being oppressed. This is similar to the values of the social model. 

Multiagency partner overview, legislative perspective
The multi-agency team model has been chosen for this case because according to Child Welfare Information Gateway (n.d.) multidisciplinary teams are especially useful within child abuse and neglect cases because a variety of services working together and coordinating significantly enhances the investigation into children and families' issues and improves responses for the individuals more efficiently. The mutli-agency team includes the child and her parents, the teacher, school counsellor, a social worker, and financial adviser. The agencies will all work under the guidance from Team Around the Family, who will be creating the action plan. The multi-agency strategy and the services involved all have their own policies and legislations to follow, with some being different from one another, and some being the same.
As people, we all have rights, this coming from the Universal Declaration of Human Rights, which was established in 1945. This Act states 30 articles of rights in which people universally are entitled to, including the right to have equality, the right to “life, liberty and security of person” and the right of access to our local services (un.org, n.d.). Along with the acknowledgment of the Human Rights Act 1945, local services and authorities involved also need to follow children's rights, which was established by the United Nation Convention on the Rights of the Child in 1989. This was established to ensure children have better protection and care as they are very vulnerable individuals (unicef.org.uk, n.d.). 
Along with the rights acts, organisations must also abide by the Childrens Act 2004, which was developed from the 1989 Childrens Act, and the HM Government Working Together to Safeguard 2018. The Children Act 2004 enforces the safeguarding and welfare of all children, and that organisations involved with children, educational or non-educational, should understand how a child gets looked after within the eyes of the law. The principles of the act are very similar to the values of MAW, which is to “Help children to be happy and enjoy life, allowing children to remain safe in their environments, help children to succeed, and help make a positive contribution to children's lives” (Johnson, 2020). Many of the Acts discussed are under the guidance of the HM Government Working Together to Safeguard 2018 statutory legislation, which puts a duty on local authorities and organisations to safeguard children and look after their welfare (HM Government, 2018). 
The agencies involved within the team also need to comply to legislations and policies, and in this case, most of them will be familiarised with and taking guidance from the legislations discussed previously. The Social Worker will become familiar with the Children’s Act and UNCRC, along with the Social Services and Well-being (Wales) Act 2014, which underlies the principles of what social services should be providing to the community and its people. One of its principles is the importance of working within a multi-agency and how it is vital to work with different agencies, such as Health and Housing, in ensuring the right services and care are being provided for the welfare of people (Welsh Government, 2019, pp 27). Social workers also comply with the Equality Act 2010 as according to Welsh Government (2017, pp. 13) social services should “promote equality of opportunity and inclusion for people, including those from protected characteristic groups”, which is the core value of the Equality Act 2010. 

Roles and responsibilities
The main needs of the child in focus are social and emotional needs, therefore the aim of the multi-agency team is to develop self-confidence and self-esteem within the child, specifically at school where this is causing issues with her education and relationships with peers. It will also be important to acknowledge the child’s home environment and the parents' issues as well to ensure a better future for everyone. 
As the needs of the child have become apparent within school, the child’s teacher and head teacher will come together to discuss the issues and make a referral to the Team Around the Family (TAF) service, with approval from the child and her parents beforehand, that will then be sent to the Early Intervention Panel where they will establish if TAF is required or an individual agency. In this case, two or more agencies will need to be involved therefore TAF are eligible to support. A TAF Family worker will then make a visit to the home of the child to discuss with the family about what is going well and what is becoming a problem and will then organise a TAF meeting with the family and schoolteacher to discuss further the strengths and areas needing assistance. Once the assessment has been made, a plan of action will be written up with tasks for everyone in the family and the other agencies involved (Neath Port Talbot Council, n.d.). 
The other agencies recruited as part of this case will be the social services, a financial adviser, and the school counsellor. The social worker will be under social services who have the authority to safeguard and protect children, young people and adults who are at risk. A social worker will visit the home of the child to make their own professional judgement on if the child is at risk of being harm or not, and if so, the social worker can then decide to take out a Child Protection investigation following the Section 47 Enquiry. However, in this case, the child is not at risk of being harmed, and the social worker will refer and offer support to the parents on extra support and adult meetings to address their concerns and issues (localsolicitors.com, n.d.). The social worker will be working closely with the family and visiting often throughout this case as they are recruited under TAF. The family will also get advice and support from a financial adviser who will offer support and advice on how to manage their money and what options they have for earning. This will help ease the home environment, not just for the parents but for the child as well, as the financial stress will not be such an issue anymore, meaning the parents can now focus more on their child and her development. 
The school counsellor will be involved with the child within the school, where the child will have weekly sessions to talk about her concerns, issues, and joys and will receive guidance on emotional, social, and behavioural support. The counsellor will have responsibility in ensuring the school system fits the needs of the child and that they receive the best support they can within the class. School counsellors will work closely with the child’s teacher to inform them on any issues or changes and will be involved within the person-centered planning approach that will be developed as an action plan to develop the child’s personality and self-confidence within school. Counsellors may have extra knowledge and information on the child on what they like and dislike and how is best to support them, and they can act as an advocate to the child, as the child is very shy and isolated, especially within a large group of people. 
The support plan from TAF will be a 12-week action plan, with regular meetings between everyone involved, with changes being made collaboratively. If the child and family receive the support they need and begin to achieve their outcomes, the case will be closed, however if the outcomes are not being reached then the child and family will be referred to specialists outside of this team (npt.gov.uk, n.d.). 

Person-centered planning (PCP) approach 
Carl Rogers (1951) was among one of the most influential people to develop the humanistic approach to psychology and created the person-centered approach as a way of understanding humans and their personalities. He believed optimal development was the right way to “the good life” where the individual is aiming to fulfill their full potential within their own life. Rogers (1951) also applied this theory within the educational setting, developing the concept of learner-centered education, with one of his five hypotheses being “A person cannot teach another person directly; a person can only facilitate another's learning” meaning that what the student does is the focus of the teacher learning, as they are the center of their own experience and what they contribute to the class is the leeway into the teaching (Wistreich, 2020). According to the Welsh Government (2015, p. 7) person-centered planning approaches ensure that the child/children in need are getting their voices heard and their needs met to receive the best quality of support they can for a better life. 
PCP approaches value supportive relationships between individuals to ensure they feel heard and understood, encourages empowerment so that individuals can make informed choices of their own about their future, that there is a holistic approach so that all aspects of the individual are considered, and that the qualities and passions of the individual, along with their weaknesses, are valued (Wigglesworth, n.d.). The SEND Code of Practice (2015, as cited in Guillen, 2019) stated that “A person-centered approach within a family context can ensure that children, young people and their parents are involved in all aspects of planning and decision-making”, therefore, to ensure the child in focus is receiving the best possible support to develop their confidence and self-esteem within her school and home life, the chosen PCP approach is a One Page Profile. A One Page Profile is becoming essential within schools as it is greatly beneficial to many aspects of children’s development and life, and to create one, the individual is involved along with any other person who is key, in this case, the teacher, the child’s parents and school counselor (Guillen, 2019). This profile will then be edited and reviewed throughout the school year and passed on throughout classes as they grow older. 
Helen Sanderson (2014) was the original developer of One Page Profiles in 2004 so that her daughter's teacher could get a greater understanding of her personality, as she was a very shy individual. Therefore, Helen developed a form with three main headings saying “what people appreciate about me, what’s important to me and how best to support me” which will highlight the individuals' strengths, what they like and dislike and how is best to support them (helensandersonassociate, n.d.). As the individual in this case is incredibly young and has social and emotional issues, the format of having a small meeting with the people she is most comfortable and known to, which will be her teacher, her parents, and the school counselor, it is the ideal approach as she will feel less overwhelmed. One Page Profiles are beneficial to the individual in focus as it allows the people around them to get to know them on a more person level and ensures that the child does not just get the support they need, but also has a focus on what they enjoy. The involvement of parents also is beneficial towards informing others on what the child likes and dislikes, along with their hobbies, however in this case, the parents' involvement allows them to get to know their child on a deeper level as they are quite distant from their child, and the voices of the parents are also valued and information shared ensures child and parents are getting the support and advice they need to ensure their child is developing on her needs (Welsh Government, 2015, pp. 28-29). 
There are multiple other PCP approaches such as MAPs, which similarly has the individual express their emotions, feelings, and aspirations into a profile to create an action plan to see who can do what and by when (helensandersonassociates.co.uk, n.d.). This can be done one-on-one, however, given the fact that the child in focus is young and isolated, only communicating effectively with those closest to her, it is not a promising idea to have an overwhelming amount of people in the room asking questions, and especially not strangers. This would not help her emotional and social needs as it would just cause panic or even have her become more inverted. This is also a strenuous meeting, lasting 2-3 hours with eight sections to work through, and it is a much longer process overall, therefore One Page Profiles are the ideal approach for this case. 

Conclusion 
It is safe to say that the use of Multi-agency working through person-centered planning approaches is a highly effective and useful tool in ensuring better outcomes of quality of life to children, young people, and adults. This is all beneficial due to the use of the PCP approaches, as this ensures that the individual or group in focus are receiving full attention, and because of the legislations and policies local services and authorities must abide by, such as the UNCRC and the Children’s Act 2004, this has become mandatory practice over the years and is becoming greatly beneficial. However, there is still one significant challenge within a multi-agency working strategy, and that is communication. This is still seemingly an issue within the collaborative scheme of agencies, and although the Children’s Act 2004 re-enforced the importance of communication, with the mention of The Secretary of State for Health stating that there has been a call for better communication and coordination within teams for a considerable number of years. This could be a major red flag on the other hand on how multi-agency working can be slightly more complex than we think, and how time consumption with staff and availability makes it difficult to collect relevant information and to address the findings back to the others. 
The use of the PCP approach within schools is a brilliant and useful tool for the education sector as it thoroughly allows teachers and those closest to the child to develop a deeper relationship with the child, and also establishing the personality and character of said child. Helen Sanderson developed an extremely useful tool with the One Page Profile, and it is so easy and simply to complete, especially for a young, reserved child. The use of other key people within the child’s life joining in on the meeting and sharing their thoughts and feelings is also a subtle way of creating a closer bond with the child, and to have the child hear these words of kindness and adoration is likely to give them some self-confidence in just that. 
Creating a multi-agency team deemed more complex and difficult than imagined and trying to establish who would best fit the team and how to go about that did not come easy. Referrals through Team Around the Family was the most effective process in this case, and the fact that teachers themselves could make the referral makes the process much simpler. 
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