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Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify one of these pedagogical principles as an area for development and justify the next steps in your development.
Primary schools are responsible for the development of children during their early years, the significance of a strong and relevant curriculum is critical. Whelan (2009) suggests effective pedagogies need to be all-embracing and require the flexibility to integrate the diversity of the ability of the learners so that each child has a similar experience and is treated equally. Accountability means that the school has to be mindful of a curriculum that is not rigid but allow for varying social and economic backgrounds and adjust it accordingly to the individual needs of the learner. As a teacher in practice, we learn this throughout our experience. In this essay, I will be discussing the impact of applying Cross-curricular themes to my lessons. For more details, please refer to the appendix at the end of this essay when you will find ‘Rhan 1, Themâu traws-gwricwlaidd.’
At the heart of this is rigorous planning. Without this, pupils will not progress. This entails a process where the teacher is able to centralise challenges and assessment to maximise a child’s progress in school. This can depend on the individual teachers’ personal pedagogy style, one of which can be using cross-curricular approaches to deliver an engaging new perception for the students and teachers alike (Leung et al 2013).
Pollard (2010) states pedagogy is the synthesis of academic knowledge, practical experience, and the management of the environmental and the ability of the teacher to be intuitive with the child’s responses which they deal with on a daily basis, the foundations of teaching. Through interaction with the children in their care, teachers who achieve are able to confidently motivate, encourage communication and social learning by applying their appropriate pedagogy, and in so doing avoid obstacles to thinking and learning encouraging creative solutions. 
Pollard (2010) discusses that psychological research suggests that teachers should use a combination of coaching, instruction, facilitating and challenge in appropriate learning settings, in order to create a generation of effective thinkers. Teachers make their own judgements on a daily basis based on the situations and dilemmas that they find themselves in. The best teachers are able to think instantaneously and make rational and ethical judgements based on the situation they face. They are able to reflect on their practice and adapt accordingly usually going past the practical constraints and ethical and moral preferences. Pedagogy is part of the teachers’ professional identity and, applied in its best form, the means by which the teacher is able to enhance the learning of the child. 
Subject knowledge is important, but learning new knowledge and developing new skills will not happen unless the child allows it. Successful teachers gain this agreement by creating trust and working with the child to pinpoint what personally attracts them to learning and consequently uses this trust to link the new knowledge required by the curriculum, the method to deliver this is down to the pedagogy of the teacher (Littledyke and Huxford 1998).
Motivation appears less of a problem outside the classroom, in real life situations. The child is able to apply their experiences to problem solve, this could be because of the freedom that being outside the classroom allows. Cross-curricular teaching can draw upon this environment and use creative activities to recreate meaningful opportunistic learning situations.  Using activities where the context of the learning is relevant to the child, allowing the child to lead the learning, is a high-level form of teaching but one where the outcomes may be more successful as the child is confident in their own learning and less likely to worry about failure. Using a combination of subjects within one theme or learning environment could allow the child to benefit by seeing, in school, what everyday life may bring to them (Guerriero 2017).
Given that the implication of teaching has consequences for student advancement, then the quality of teaching must reflect the students’ needs in order to maximise the student outcomes and hence successful achievement (Darling-Hammond 2000). One such approach is cross-curricular methodology, where the teaching embraces an amalgamation of a number of academic subjects and skills, with an association between them. It is an approach that uses interconnected topics to help advance knowledge, improve practical skills and help pupils gain confidence by seeing links within the curriculum (Barnes 2015).
Barnes (2015) defines cross-curricular learning as an application of a number of different specialities brought together, usually under a thematic approach, using relevant experiences, problems, skills, ideas, knowledge and approaches. He maintains that principled solutions can be reached through the effective teaching of cross-curricular, and in so doing will prolong interest and raise standards; the approach helping to encourage group motivation and build an individual into a more confident learner. The argument is convincing; however, poor practice can easily be established if managed in an ineffective style; there is room for misperception, confusion or uncertainty if the approach does not allow for an honest context for learning.
Barnes (2010) continues that the significance of worthy cross-curricular teaching should be relevant to the pupil and to achieve this, part of the teacher's pedagogy will be to understand the world in which the child lives. Knowledge and interaction can be planned within the lessons so to heighten engagement, participation and involvement. The point is valuable, as Alexander (2010) agrees, believing that teachers should give clear, comprehensible rationalisation, when mentioning educational aims, pedagogy and providing substantiation evidence for all their selections within the school curriculum.  
The argument is further substantiated by Pollard (2010) stating, that teaching necessitates a high selection of pedagogy skills and techniques when approaching a cross-curricular structure. He believes a cross-curricular approach to teaching is receptive, imaginative and instinctive; allowing the opportunity to maximise and develop as a result of the child’s reactions. The significance of the cross-curricular approach being that the teacher is able to observe and react to the child diverse reactions when they encounter real life situations and use their skills obtained from more than one subject to solve them. Pollard (2010) also infers that for positive outcomes of strong cross-curricular teaching, the teacher must conceptualise situations that necessitate the perspectives of numerous subjects. He believes that teaching should be child lead, insightful, matching access to the individual, linking ideas from different subjects and the teacher acting as a co-learner. 
Barnes (2010) advocates, for it to be disciplined, to maximise the outcome of success from cross-curricular teaching, rigour and challenge needs to be preserved alongside resourceful thinking. He suggests, that limiting the number of subjects to two or three within the cross-curricular approach will help development and reliability. He argues that the creative combination of limiting the number of subjects, within the theme, rather than the subjects being standalone, will result in a better response and understanding. The argument is convincing and significance added by Pollard (2010) who agrees that direction and focus of the child’s enthusiasm to encourage enquiry and challenge is best generated from multi-sensory experiences, limiting the number of subjects, hence better for the child to achieve their goals.
Both Barnes (2010) and Pollard (2010) agree that the child should be observed throughout the cross-curricular approach, planning for experiences that will be useful and extend their experiences, from a point in their knowledge that they are familiar with; the significance is not lost as educational theorists such as Dewey and Steiner who advocated for a child centred curriculum. Ring and O’Sullivan (2018) state that Dewey argued that autonomy was crucial, the child should be involved in the development of their learning, and the transfer of knowledge. He maintained that nurturing and fostering problem solving and investigation, would enhance the child and prepare for the challenges of the future (Barnes 2015). Nicol and Taplin (2017) said that Steiner however, deemed that a thematic and subject based curriculum would benefit imagination and resourcefulness for the future.
The argument for a child centred curriculum is convincing, using the child in the centre of their world with instructors that they trust. Cross-Curricular learning is a pedagogical approach where students, if planned effectively, can be encouraged to collaborate within their own environment. Focusing away from rote learning and remembering facts, with no context, cross-curricula has the ability to allow pupils to make their own associations and put their learning in context. Jobs in everyday life involves situations where prompt, unexpected and impulsive decisions have to be made and judgements from information available. Collaboration is vital, as working with others is a skill that is needed when in the workplace, cross-curricular approaches can be modelled on this so preparing students for the future (Driscoll et al. 2015).   
Price (2010) questioned the benefits of teaching and learning through cross-curricular work, he examined the effects of thinking skills, techniques and the language developed as a result. As part of his research project, he investigated case study scenarios. Whilst the case study was undertaken, observations were made. Examination of outcomes were recorded, and the findings showed that there had been a general improvement in various skills and pupil learning. There was noticeable progression in the quality of questioning, sharing of ideas from individual and group reflections. Thinking skills were enhanced at all ability ranges, compromise, awareness and harmony prevailed as many became confident in transferring their skills obtained into various contexts. Confidence grew as tasks were being undertaken, pupils happy to critique each other and suggest ways forward. Teachers had limited input and observed that teamwork and positive relationships grew from the activities. In a post-task situation where a more formal approach was taken, less cooperation was seen, reverting to their previous relationships. This regression is a point reiterated by Barnes (2010) who judges that poor cross cross-curricular teaching would have a similar outcome, producing students with un-transferable skills and temporary knowledge retention resulting in receiving coherent learning. 
In recent years there has been an appraisal of the curriculum in Wales, led by Donaldson, (2015). As a result, it was felt that the curriculum had become cumbersome and restrictive for the learner, recommending a new creative approach where the child is able to use multiple subjects to solve real life situations. The new Curriculum Framework has been developed to encourage teachers to amalgamate the six areas of learning, allowing learners to apply their skills and knowledge in different settings.
With this in mind, it is worth considering the different aspects of what cross-curricular teaching can involve and the different stances on its approach to help meet the requirements of the new curriculum. Consideration must be given to what is needed for a better learning experience for the student so encouraging success; one consideration being cross-curricular methods that inspire group solutions, shared learning, imaginative arrangements and the growth of independent learners. The production of self-assured, creative and adaptable students may be the best course towards a productive population and flexible workforce that the politicians say we need.
Driscoll et al., (2015) and Barnes (2010) agree that a tokenistic cross-curricula approach is only in name. They both argue that, and the point is valid, a tokenistic approach does not make genuine associations between subjects or develop learning in more than one subject; but the introduction of a second subject is jut bringing extra interest and it does not have any educational value, or value to learning. Barnes (2010) identifies different ways of organising cross-curricular teaching and learning, but does not consider exhausted.
Barnes (2018) considers hierarchical cross-curricular learning as involving concepts from one subject discipline that are then used to enhance aspects of another. Driscol et al, (2015) agrees stating that learning skills in one speciality is employed to support the learning in another. Both agree that there may be a prevailing subject where the skills are predominantly encouraged and improved, with the second-rate subject only slightly improved. Driscol et al, (2015) goes on to argue that it has to be stressed that the second subject cannot be labelled as less important. Their point is valid as if one subject is being developed then the categorisation cannot be considered as cross-curricular, there has to be a measure of learning in both subjects.
Theme based cross curricular teaching uses a theme to introduce more than one subject. In order to be successful, it is recommended, that teachers need to have a sound knowledge of the subject or has been involved in rigorous planning. Failure to be in either category will result in uncertainty, the child will fail to identify links in their learning and not understand what the subject is. Theme learning can be memorable, transmissible and transform the learner, as real experiences are used as part of the teaching (Driscol et al, 2015)
Multi-disciplinary cross-curricular approach involves a single idea to study different subjects but in the same ways using the different subjects to study the concept. In this approach two or more subjects can be studied and are introduced separately in order to understand the concept or topic being taught. As with other cross-curricular approaches, its success depends on the detail of planning, the teacher’s knowledge and confidence in delivering the approach (Laurie 2010). This approach is seen as to be beneficial to inexperienced teachers, especially students, as despite the need for extensive planning, the involvement in each subject does not have to be to a high degree. Connections between the subjects are low, hence easier to access, assess and show development. The approach, identified, usually takes the involvement of two subject areas, used to teach a specific experience; the subjects do not necessarily need to affect the learning of the other and hence usually kept separate.
Barnes (2010) and Beekie (2018), describes Opportunistic cross-curricula as being child led. It allows the child to influence the direction of the learning and to what depth it reaches, reiterating the theories of development of Piaget, Bruner and Vygotsky's. The child brings in their environmental experiences both from inside and outside of school arising from a shared theme or experience. This methodology involves risk, as the teacher cannot easily predict the course of the learning, so planning will be difficult. The approach allows for an independent learner not suppressed by the limitations a teacher may introduce when planning a specific topic. The unexpected responses lead the learning and teachers who are confident will allow the child to progress at their pace and not restrict opportunities for learning, in fact the teacher will encourage the direction and help focus attention on small activities to support the child rather than dictate the direction and observe the response. As the questioning will be unpredictable teachers will have to have good subject knowledge and the confidence to empower the child and themselves by following the child’s lead.   
Inter-disciplinary cross-curricular teaching as an intention to associate or combine, two subjects to teach a designated topic, project or problem. Barnes (2015) The difference between this and other cross-curricular approaches is that the subjects need to be linked, hence a higher order method. Planning needs to incorporate the integration of at least two subjects, each having their own goal, with clear aims and objectives. There is an argument here that this approach is higher order than multi-discipline as more aims have to be identified, therefor risk is higher. Once again, teachers need to be confident in all disciplines and their knowledge as there is more unpredictability and learning more diverse. Humes (2013) agrees going further to say that this approach will strengthen an inquisitive attitude and increase motivation, empowering the child. Hand in hand with this will be the confidence to share ideas and development of collaborative working skills, making a better citizen, which is what is being considered as part of the new curriculum of Wales.
Opportunistic cross-curricular, highlights again a process of learning where the child is encouraged to lead. Planning is a consequence of shared experiences, the teacher, in this case, may only have an indistinct subject expectancy. The teacher becomes the observer and reacts and plans according to the reaction of the child. The opportunity for the child to lead their learning, once again needs a teacher who is confident in the subject area and open to the learning proceeding in any direction, failure to do so will result in uncertainty, discouragement and a risk of chaotic learning Barnes (2010).
Double focus is an approach established as a balance Davies et al. (2013) debatably worthy of a mention, it cross curricular approach has the ability to forgo progression and a deeper understanding of individual subjects in favour of enjoyment. This cross curricular process is usually effective in presenting progression when the teachers have secure subject knowledge. It advocates two different styles of learning one subject specific and the other cross–curricular frameworks. The separate subject will use creative and appealing pedagogies to extend the child’s vocabulary, skills and knowledge. The cleaner the subject input the more value that subject will have. This approach needs planning personal experiences and finding equivalent particular experiences to two different curriculum lookouts. 
There have been many different cross-curricular approaches discussed above, all with their own advantages and disadvantages. If they all could be applied to the teaching and learning process, it could be argued that each has their own place and value. From research it is obvious that for success only two or three subjects should be incorporated in the planning, to interpret and experience. Planning is fundamental to success; targets need to be progressive and all subjects represented. Real situations are easier to relate to and the experience needs to connect to the child’s world, with motivational aims and objectives. This is why, for me when researching and planning my English lesson, talking about the environment and building the pupils’ knowledge on this area was key, naturally humanities came a part of this lesson.
What is the significance for my future planning, preparing and teaching and will I be able to successfully meet the criteria of enhancing a child’s learning to develop transferable skills? Research has showed that there is no specific timescale for effective cross-curricular practice. However, it appears that by using less subjects within the theme, I will be able to raise standards within my classroom and guarantee curriculum advancement and coverage. Effective planning appears to be at the heart of this, researching subjects and themes so that I am able to confidentially allow the child to dictate their learning by being confident in the subjects being taught. During the course of my time teaching, I have seen that Child centred learning, amplifies motivation and hence learning is more successful. It must also be noted that using certain themes may encourage a more emotive response, sustain interest and intensify the learning process; which was observed within the classroom from the lessons I had planned.
Within my planning of Cross-curricular teaching I will be mindful of using current ethical topics as well as authentic contexts as this environment is seen as developing children that will have compassionate attitudes, create informed citizens and lifelong learners. Encouraging high level independent thinking, supporting the child’s needs and allowing them to build on their knowledge and practise their skills, rather than dictation from myself, will allow the individual to respond in their own way. However, this style of teaching is once again down to confidence, by using this pedagogy approach within practice, and collaboration with other professionals, with time, I am sure my confidence will grow and help my development. 
The utmost objective for myself is having a child that wants to learn. In order to achieve this my planning needs to be creative, relevant, so engagement is utmost. A rich learning situation with well-chosen vocabulary and a creativity, will encourage curiosity and questioning, thus allowing autonomy from the pupil. Experience of a wider curriculum, combining subjects in a creative cross-curricular manner can allow personal growth, discover passion, for both the learner and myself.














Appendix
Aseiniad ECAD6008: Rhan 1
	Templed Profiad Proffesiynol 1:
	

	Safon Addysgeg
	Asesu ar gyfer dysgu

	Beth wnaethoch chi a pham?

	Yn ystod fy amser yn yr ysgol rwyf wedi penderfynu ymchwilio a threialu pedair agwedd o strategaethau asesu penodol ar lawr y dosbarth i weld pa strategaeth sydd yn fuddiol i’r disgyblion a deall a chyfleu ystod o ddibenion ac arferion ar gyfer asesu. Rhain oedd rhannu meini prawf ag eraill, ansawdd y cwestiynu neu’r holi, ansawdd a’r defnydd o adborth ac asesu cyfoedion a hunanasesu. Mae hyn yn ei ddod o dan safonau addysgeg: Asesu: Deall a chyfleu ystod o ddibenion ac arferion ar gyfer asesu. Fy rôl i oedd y darpar athrawes, felly fy mhenderfyniad i, gydag adborth o fy mentor, oedd sut gallaf wneud hyn a phryd. Y cam cyntaf oedd dod o hyd i ba strategaeth oedd yn orau i ba wers a pa adnoddau oedd angen arna i.

Yn fathemateg, mae’r plant wedi mynd ati i hunanasesu drwy ddefnyddio cyfrifiannell i farcio gwaith ei hunain, mae hyn yn ei chymell disgyblion i gymryd cyfrifoldeb cynyddol dros eu dysgu eu hunain. Maent yn defnyddio pen pinc i dicio atebion cywir ac yn cofnodi smotyn gwrdd ar ochr yr ateb os maent wedi cael yr ateb yn anghywir. I gywiro’r ateb, maent yn defnyddio pen porffor i ysgrifennu’r swm ar ateb unwaith eto, yn ei gobeithio wedi dod o hyd i’r ateb cywir. Mae hyn yn ei dangos annibyniaeth o fewn y dosbarth ac yn datblygu’r plant mewn i unigolion galluog gan fod hi’n gallu datblygu safonau uchel iddyn nhw eu hunain ac yn herio, a chwestiynau eu hunain. Maent hefyd yn hunanasesu yn ystod lliwio ysgolion dysgu yn Fathemateg, rwyf yn rhoi amser iddyn nhw wneud hyn yn sesiwn cloi, yr wythnos dwethaf, ei’n ffocws oedd lluosi. I mi, roedd yn bwysig bod nhw yn deall pa sgiliau a beth maent wedi ei dysgu, yn lle dweud wrthynt ba rhai dylent liwio, roedd gan y myfyriwr amser i ddarllen ac edrych trwy ei gwaith i weld os maen nhw wedi cyflawni a deall y gwaith cyn lliwio yn wyrdd. Mae gan bob grŵp ysgolion dysgu gwahanol, dibynnu ar ei gallu.


	Beth rydych chi wedi’i ddysgu?

	Rwyf wedi dysgu bod asesu yn broses naturiol a barhaus ar lawr y dosbarth, fel arfer, rydyn ni yn ei wneud hyn heb sylweddoli, drwy arsylwi'r ffordd mae’r plant yn ymateb. Does dim angen cymhlethu'r broses asesu, gall hyn fod mor syml a chael trafodaeth yn ystod y wers neu fel dosbarth yn ystod y sesiwn cloi. 

Pa bynnag ffordd rydyn yn darparu’r wers, os dydy’r ffordd rydyn yn addysgu ddim yn cyd-fynd a’r ffordd mae’r disgyblion yn ei ddysgu, mae rhaid newid ei’n ffordd ni; a bod hi’n bwysig i’r plant ddeall a phrosesu'r sgiliau a nod y wers i ddatblygu ei dealltwriaeth a bod cysondeb o fewn asesu, bod nhw yn ymwybodol pa liwiau pen i ddefnyddio a beth mae’r lliwiau yn ei feddwl. Mae’r tacsomeg Bloom yn ffocysu ar y byd dysgu a’r datblygiad sgiliau gwybyddol (Pintrich et al., 2001). I mi gwybod pa agweddau sydd angen ei ffocysu ar fwyaf.

Rwyf wedi dysgu'r pwysigrwydd o ddisgyblion yn ei darllen a deall beth sydd yn disgwyl wrthynt felly rwyf eisiau modelu o’r disgyblion bod hyn yn broses naturiol. Mae gan flwyddyn 6 y sgil o weithio yn annibynnol, ac yn ceisio dilyn cyfarwyddiadau. Byddaf yn hybu disgyblion i edrych trwy’r gwaith ac yn creu unigolion galluog.

Ei’n nod ni fel addysgwyr yw ysbrydoli ac annog meddwl o safon uwch wrth y disgyblion trwy adeiladu hyder a gwybodaeth nhw. Trwy neud hyn, bydd myfyriwr yn datblygu sgiliau, ac yn gobeithio cyrraedd top y triongl Bloom, i allu gwerthuso. Wrth gynllunio ar gyfer fy ngwersi, canolbwyntiais ar gryfderau'r myfyriwr a gwahaniaethu gwaith. Er mwyn cynyddu ei dealltwriaeth o bwnc fel argymhellwyd gan dacsonomeg Bloom.
Pintrich, P et al, (2001). A Taxonomy for Learning, Teaching, and Assessing: A Revision of Bloom's Taxonomy of Educational Objectives. United Kingdom: Longman. 


	Beth nesaf?

	Byddaf yn defnyddio'r strategaethau rwyf wedi ei phrofi ac yn meddwl sydd y fwyaf effeithiol yn ystod gwersi. Yn y sefyllfa yma, bydd hyn yn cynnwys hunanasesu. Bydd hyn yn ei dibynnu ar beth yw agwedd y wers ac i ba flwyddyn. Byddaf yn addasu'r iaith i ddisgyblion cael dealltwriaeth o beth sydd yn disgwyl wrthynt. Hefyd, dwi am i’r disgyblion deall fwy am y fframwaith a dyblygu'r gallu o ddefnyddio geiriau o fewn y cyd-destun. Credaf fod hunanasesu yn galluogi disgyblion i greu gwaith o ansawdd dda ac yn datblygu mewn i dysgwyr uchelgeisiol a galluog trwy gosod safonau uchel i’w hunain ac fod yn unigolion ymholgar ac yn fwynhau ei waith ac i ddatrys problemau.








	[bookmark: tblHere]Templed Profiad Proffesiynol 2:
	

	Safon Addysgeg
	Profiadau dysgu cyfunol


	Beth wnaethoch chi a pham?

	Thema blwyddyn 6 oedd ‘Y Byd a Thu Hwnt.’ Un o’r tasgau annibynnol wnes i osod oedd creu a chyfansoddi can neu rap am y gofod. Roedd hyn yn rhan o system cylchdroi. 

Penderfynais gan fod tasgau ffocws a rhan fwyaf o’r heriau yn cael ei chwblhau yn y dosbarth fydd yn fuddiol i ddisgyblion yn ystod y dasg yma i fynd ati i gyflawni tu allan, roedd hyn yn ei feddwl bod y disgyblion oedd yn wneud y dasg annibynnol yn ystod y wers gallu symud o amgylch, fynd i ardaloedd allanol i arbrofi offerynnau a chreu sŵn, fwy o le os ydyn nhw eisiau wneud hyn yn unigol neu mewn grwpiau llai o faint. 

Roedd hyn yn fuddiol i’r rhai oedd tu fewn i’r dosbarth gan fod llai o wrthdyniadau o’i hamgylch. Y nod erbyn diwedd y sesiynau yma oedd i bob grŵp mynd ati i berfformio ar y llwyfan oedd tu allan i’r dosbarth ei gan neu rap i weddill y dosbarth ac i asesu cyfoedion. Roedd hyn yn helpu hyder y disgyblion a helpu ymarfer annibyniaeth a sgiliau gwaith grŵp. Gyda phwyslais ar iechyd meddwl yn ysgol, rwyf yn teimlo bydd hyn yn helpu gan fod disgyblion yn yr awyr agored ac yn teimlo fwy o ryddid yn ystod y dasg yma. 

	Beth rydych chi wedi’i ddysgu?

	Trwy arsylwi ar ddisgyblion rwyf wedi gweld y mwynhad maent wedi cael yn ystod cyflawni’r dasg a pherfformiad. Welais y diddordeb wnaethom gymryd yn y dasg, gyda phob un yn ei barod i gymryd rhan a gweld hyder yn tyfu tra perfformio. Roedd pob unigolyn eisiau ei blesio. Roeddwn wedi galw hyn yn dasg annibynnol, er roedd rhaid i mi atgoffa rhai i aros ar dasg pan ymweld â’r disgyblion tu allan, roeddwn wedi sylweddoli bod y disgyblion yn barod am yr her a phawb yn gweithio a chymryd rhyw fath o rôl. Roedd gweithio a pherfformio yn yr awyr agored yn gantatau ryddid i ddisgyblion ond cadw at reolau'r dosbarth. 

	Beth nesaf?

	Mae Kaufman a Baer (2012), yn trafod am yr amryw o weithgareddau  gallwn gynnal tu allan o’r dosbarth, bod cryfderau unigolion yn wahanol, sydd yn beth dda. Dyma sut rydyn yn ei dysgu pethau newydd o bobl. Ar yr ochr arall, maent yn trafod gan fod creadigrwydd pawb yn amrywio, y mathau nad ydyn yn weld potensial llawn yn y gweithgareddau yr ydyn yn dewis tra cynllunio. 

Tra feddwl am y dyfodol, rwyf am gynllunio fwy o wersi sydd gallu cael ei addasu i weithio yn yr awyr agored. Byddaf yn hoff o ymchwilio ac arbrofi pa fathau o dasgau sydd yn gweithio mewn grwpiau gallu neu gymysg, neu fel dosbarth gallaf a sut i ddarparu'r rhain y tu allan. Cynnal gwersi lle rwyf yn trafod gyda’r disgyblion cyn mynd ati i greu cynllun gwers i wrando ar farn nhw.

Kaufman, J. C., Baer, J. (2012) Being Creative Inside and Outside the Classroom: How to Boost Your Students' Creativity - and Your Own. Netherlands: SensePublishers.














	Templed Profiad Proffesiynol 3
	

	Safon Addysgeg
	Cyd-destunau dilys bywyd go iawn


	Beth wnaethoch chi a pham?

	Yn ystod yr wythnosau cyntaf yn PAP1 bues i addysgu gwersi fathemateg i flwyddyn 6. Roeddwn eisiau ei ffocysu a herio’r disgyblion gosod datrys problemau. Felly, tra cynllunio penderfynais edrych ar y fframwaith ar gamau cynnydd i ymchwilio fewn i beth oedd targedau disgyblion. I helpu disgyblion ddeall beth a sut i ateb, roeddwn wedi rhoi cwestiynau i ateb bar y cyd, gan ddefnyddio byrddau bwrdd gwyn. 

Yn naturiol, creais daflennu gwaith a gwahaniaethu'r rhain. I'r grŵp top, bues i yn ffocysu ar gyllideb, roeddwn yn ffocysu ar y gwaith yma dros pythefnos. Yn ei lyfr, mae Bryson, (2019) yn mynd ati i ddweud bod dysgu sgiliau sydd yn helpu datblygu dealltwriaeth o gyd-destunau dilys bywyd go iawn yn broses parhaus, nid yw disgyblion y cael budd o ddysgu'r sgil yn un wers ac yna symud ymlaen i rywbeth allan. Mae’r ymchwil n canolbwyntio ar y ffaith bod angen cantatau digon o amser i’r dysgwyr brosesu'r wybodaeth. Fel addysgwyr, ei’n rôl ni yw asesu ei lefelau gallu tra cyflwyno’r wers, ac i roi amser i’r disgyblion ymateb ac ymarfer y sgil gan gyflwyno amryw o sefyllfaoedd posib gallwn ddefnyddio'r sgil.

Roedd rhaid i’r disgyblion ddefnyddio tabl i ddehongli a darllen data i ddod o hyd i’r atebion. Roedd geiriau fel cyflog, incwm a chyfanswm. I mi, roedd hi’n bwysig bod y disgyblion yn ei adnabod a deall yr eirfa o fewn y gwaith, gan ddeall y geiriau allweddol roeddwn yn gweld bod disgyblion yn cyflawni’r gwaith a fwy o ddealltwriaeth. 

I gloi gwersi, roeddwn yn gofyn am adborth a'i farn nhw am y wers, rwyf yn teimlo fod hi’n bwysig i ddisgyblion adlewyrchu a rai gwaith ac i feddwl yn nol am beth maent wedi ei dysgu, mae hyn yn helpu gyda’i datblygiad ac yn helpu nhw ddeall sut maent wedi dod o hyd i ateb penodol a gallu esbonio ei waith. Trwy ddatblygu sgiliau sylfaen i ddechrau, rydyn allu adeiladu hyder disgyblion i roi cynnig ar ateb cwestiynau a datblygu sgiliau rhifedd yn barod am ysgol uwchradd. O ganlyniad o ddefnyddio geirfa benodol ac ymarfer rhifedd, fydd hyn yn helpu unigolion mewn bywyd bob dydd sut i ddefnyddio ei sgiliau a phryd.

Bryson, E. (2019). 50 Ways to Teach Life Skills: Tips for ESL/EFL Teachers. Wayzgoose Press.



	Beth rydych chi wedi’i ddysgu?

	Rwyf wedi dysgu'r pwysigrwydd o drafod, arsylwi a gwrando at y disgyblion. Bod hi’n bwysig bod gan y disgyblion y sgiliau sylfaenol o fathemateg a rhifedd, cyn symud ymlaen at agweddau mwy cymhleth. Yn yr ysgol, mae 97% o’r disgyblion yn dod o gartrefi di-gymraeg, felly yn yr ysgol yw lle mae rhan fwyaf o’r dosbarth yn ymarfer ei Gymraeg. 

Y brif her roedd rhaid goresgyn oedd addysgu'r eirfa newydd ac esbonio cwestiynau geiriol yma i’r dosbarth, felly trwy esbonio'r dyfyniad ac ar adegau defnyddio’r gair Saesneg, roedd hyn yn helpu dealltwriaeth dra cyflawni gwaith. I ddisgyblion creu gwaith o safon mae’n hollol bwysig bod yr addysgwr yn deall gallu'r disgyblion, a dod i adnabod y ffordd orau maent yn ei dysgu.

	Beth nesaf?

	Wrth symud ymlaen, rwyf yn teimlo fod hi’n bwysig i ddod ac agweddau newydd o gyd-destunau dilys bywyd go iawn i mewn i ysgol ac i roi'r amser i ddisgyblion ymarfer hyn drwy asesu mwy dwfn i ddod i ddeall gallu unigolion. Y tro nesaf, hoffwn weithio ar agwedd wahanol i arian. Sgiliau bywyd fel coginio, neu beth i wneud mewn brys. Y ffordd byddaf yn neud hyn yw arbrofi o fewn y dosbarth ac i sicrhau bod disgyblion yn ei adnabod sut mae beth maent yn dysgu yn gallu helpu datblygu a dealltwriaeth o fywyd tu allan i’r ysgol ac adnabod y sgiliau maent wedi ei dysgu. Ar ddechrau pwnc neu thema, hoffwn gael y siawns i drafod gyda’r disgyblion beth neu pa sgiliau hoffant nhw ei ddysgu, a bod hi’n addas i’w oedran ac yn enyn diddordeb o fewn y dosbarth.
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	Safon Addysgeg
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	Beth wnaethoch chi a pham?

	Yn y cwricwlwm newydd i Gymru, wedi cael ei hysgrifennu gan Graham Donaldson (2019), mae yna bwyslais ar ddisgyblion yn cael digon o gyfleoedd i’w datblygu ei wybodaeth a datblygu sgiliau cyfannol, er enghraifft, meddwl yn feirniadol am broblemau sydd yn ei effeithio bod dynol. Trwy gymhwyso'r sgiliau yma gall ymestyn ei dealltwriaeth o agweddau gwahanol a chynnig cyd-destun cyfoethog ar gyfer archwilio materion cynaladwyedd. 

Dros gyfnod o bythefnos yn PAP1, es i ati i addysgu Saesneg. Tra cynllunio ac ymchwilio yn y testunau phosib gallwn astudio yn wersi Saesneg ac yn ystod trafodaethau gyda fy mentor, penderfynais ffocysu ar COP26. Wnaeth hyn dilyn cynllun iaith, gan gyflwyno ei waith drwy fod yn greadigol a chwblhau tasg oer, i dasg boeth. Yng nghanol y tasgau yma, rhoddais dasgau gwahanol oedd yn seiliedig a COP26 i’r disgyblion ymchwilio fewn I, roedd hyn yn rhoi'r cyfle i ddisgyblion ystyried ei ffordd o feddwl, er enghraifft, tasg WAGOLL I gwblhau gan ddefnyddio adroddiad am COP26 a gwrando ac ymchwilio mewn i eiriau wnaeth Sir David Attenborough trafod yn ystod ei chyflwyniad yn COP26, i ffurfio barn sydd yn seiliedig ar dystiolaeth. 

Ffocws oedd sut bydd hyn yn ei ddatblygu sgiliau a dealltwriaeth y disgyblion, a sut gallaf weithredu hyn mewn sefyllfaoedd bywyd go iawn ar bwysigrwydd o wneud yn siŵr bod cysondeb mewn thema'r iaith a bod y gwersi yn cysylltu gyda'i gilydd. Cefais yr arweinyddiaeth wrth fy mentor i sicrhau bod amcan clir, i'r plant cael ei ddeall beth sydd angen ei wneud a pam yr ydyn yn ei wneud hyn, cyn i ddisgyblion symud ymlaen at gyflawni'r dasg neu ymlaen at dasg arall. 

Prif nod dros y pythefnos oedd i ddisgyblion adeiladu ar wybodaeth flaenorol gan ddefnyddio sgiliau TGCh wrth ymchwilio ar-lein i gasglu, trin a chyflwyno data ei galluogi trafodaeth a gwerthuso problemau, a phenderfynu pa wybodaeth sydd ei hangen i ddeilio a’u bywydau, i greu dinasyddion egwyddorol a gwybodus sy’n dangos eu hymrwymiad i sicrhau cynaladwyedd y blaned. Yn naturiol, wnaeth y ffocws yma cyfuno gyda’r Dyniaethau, mae’r drafodaeth am yr amgylchedd yn barhaus, a trwy ffocysu ar hyn gall ennyn diddordeb ar draws y meysydd dysgu.

Gall ddefnyddio wybodaeth yn effeithiol mewn cyd-destun gwahanol, wnaethom ddatblygu gwybodaeth, cynnig cynnwys cyfoethog ar gyfer archwilio tirweddau ffisegol a dynol, a chyd-destun ar gyfer achosion a chanlyniadau rhyngberthynas a rhyngddibyniaethau ffisegol a dynol sy’n nodweddu ein byd modern a gallu trafod y materion cyfoes ar sail eu gwybodaeth a dangos eu hymrwymiad i sicrhau cynaladwyedd y blaned. 

Llywodraeth Cymru (2019). Cwricilwm i Gymru. Available at: https://hwb.gov.wales/cwricwlwm-i-gymru/ (Accessed: 4 December 2021)

	Beth rydych chi wedi’i ddysgu?

	Rwyf wedi dysgu yn ystod y profiad yma gan ddewis a chynllunio’r gwersi o amgylch pwnc sydd yn ddilys, denu diddordeb ac yn fater sydd yn effeithio pob unigolion, bod hyn yn cymell y dosbarth i gymryd rhan, ffocysu a chwblhau tasgau. 

Mae dysgu yn gallu digwydd drwy ddefnyddio strategaethau gwahanol o brofiadau, mae ymchwil yn ei ddweud bod disgyblion yn dysgu wrth ei gilydd, a drwy wrando at ei gilydd, a dod i adnabod y wybodaeth maent yn gwybod yn barod. Mae gwybodaeth yn gallu prosesu yn well. Trwy wrando ar lais y plentyn roeddwn allu addasu fy nghynllunio i greu gwersi mwy effeithiol. 

Mae’r profiadau rwyf wedi cael yn ei wneud i mi sylweddoli gan arwain addysgwyr, gall disgyblion mynd ati i ymchwilio ar ffocws maent eisiau ond dal fod ar y trywydd cywir ac yn dangos annibyniaeth drwy neud hyn, rydych allu gweld aeddfedrwydd disgyblion Blwyddyn 6 yn dod trwyddo. 

Yn olaf, rwyf wedi dysgu bod hi’n bwysig i dangos diddordeb o fewn beth maent blant yn gofyn yn ystod y wers, mae’n bwysig i gadw'r dosbarth ar drac ond os mae cwestiynau'r ddod lan yn ystod y wers am agwedd o’r pwnc mae disgyblion eisiau ei drafod, mae hyn yn iawn; dylem ddim pryderu os dydy hi ddim ar y cynllun wers.

	Beth nesaf?

	Rwyf yn gobeithio drwy adeiladu fy hyder gan ddarllen fwy am yr ardal drawsgwricwlaidd yn y Cwricwlwm I Gymru, gallaf ddatblygu fy nealltwriaeth a dod i adnabod sut i fwydo hyn mewn i fy ngwersi a chynllunio yn naturiol tra mynd trwy fy mlwyddyn TAR. Yn ystod fy amser rhydd, gallaf fynd ati i ymchwilio llenyddiaeth a darllen am brofiadau athrawon eraill, gan ystyried sut maent nhw yn dod ac agweddau gwahanol trawsgwricwlaidd i mewn i gynllunio a gwersi.  
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