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Chapter 1: Introduction 

1.1 Aims of the research project 
The aims of this research project are to investigate and evaluate how well-being can shape and impact a curriculum in a primary school setting in Wales. Also, to understand how current primary practitioners are developing pupil well-being throughout the curriculum. Additionally, how learner's well-being can impact their outlook on education and their drive and desire to achieve and take part. Furthermore, the fundamental aim is to gather a range of research using various methodologies from current practitioners in order to impact my current teaching methods as well as further develop my knowledge of the area of learning and experience (AOLE) of well-being. 
1.2 Rationale 
The rationale for this area of research comes from the revised curriculum for Wales 2020 which includes health and well-being as an area of learning and experience; thus, outlining that health and well-being should be of great importance within the primary school; the education minister for Wales, Kirsty Williams, stated that Wales national mission “places wellbeing at the core of our new curriculum” (Williams, 2019).  Following various school experiences, the writer also understands the importance of pupil well-being in the primary school and therefore was passionate in researching this area further in order to understand the various ways that health and well-being can be incorporated into the curriculum as well as the barriers practitioners face in doing so, in order to develop methods to overcome these.   
It is understood that every school must focus on children's well-being and this is supported by the necessity of a ‘safe-guarding officer’ however, with the implementation of the new curriculum it is the hypothesis of this research project to explore how primary schools are incorporating well-being into the curriculum using a holistic approach (Welsh Government, 2019) and therefore how well-being can shape the implementation of the new curriculum.
1.3 Research methodologies 
The research methods that will be undertaken include: 
· Interviews with teachers 
· Interviews with children 
· Questionnaires with school staff 
· Observations of well-being activities throughout the school 
· A review of literature, case studies and research 
· Learning walks throughout the school 



1.4 Defining well-being
In order to explore how a curriculum can be shaped by well-being, there must be an understanding of what well-being is; the Oxford Dictionary defines well-being as “general health and happiness” (Oxford Advanced Learner's Dictionary, 2020), however The Mental Health Foundation outline that well-being is understood by how an individual sees purpose and value in their life (2015). Davis (2019) states that well-being is underpinned by the status of a person's emotional, social, mental and physical well-being. While Wilson, Mabhala and Massey (2015) and Brown, Learmonth, Mackereth and Ashton, (2015) take on the viewpoint that well-being goes beyond these definitions; to be in a state of positive well-being a person must have their basic needs met along with the a ability to contribute to society, achieve their personal goals and develop meaningful relationships with others. It is evident that the ‘term’ well-being has been debated among authors and the depth of its meaning has also been questioned by governments; since 2015 the British Government has introduced various policies regarding health and well-being such as  ‘Well-being and why it matters to health’ (Department of Health, 2014) and specifically in Wales the ‘Well-being of Future Generations Act’ (Welsh Government, 2015), thus providing emphasis on the importance of well-being for all in the United Kingdom. It is therefore expected that this focus on well-being will extend to schools within Wales and the UK. 
1.5 Curriculum 2022 
Education in Wales is at a pivotal position with the implementation of the Curriculum for Wales 2022 (Welsh Government, 2020) deriving from Donaldson's’ ‘Successful Futures’ document (2015); the aim of curriculum reform is to ensure learners in Wales are equipped with the skills needed for 21st century life and many of these skills are also prioritized by the World Economic Forum as vital (Soffel, 2016). The structure of the new curriculum has evolved from giving explicit teaching and learning opportunities to allowing learning to be pupil lead, moving away from generic, impersonalised topics. Freedom has been released back to teachers and schools to deliver content that is personable to the children and their area; the curriculum has also distanced itself from standalone individual subjects and grouped disciples together that have purpose in today's society such as ‘Science and Technology’ (Welsh Government, 2020) and has called these ‘Areas of Learning and Experience’ (AoLE). The Welsh Government has also included ‘health and well-being' as part of the new AoLE’s which is a new addition to the current curriculum; this focus on health and well-being in its own right further highlights the importance of teaching pupils how to ensure that they are  “healthy, confident individuals, ready to lead fulfilling lives as valued members of society” (Donaldson, 2015, p.29) which is the fundamental purpose of the new curriculum. 



Chapter 2 – Literature review 
2.1 Scope of the chapter 
The intention of the authors literature review is to research and evaluate the current literature relating to well-being in the primary school and how well-being can shape a school and its curriculum. The review will include the synthesising of common viewpoints held by various authors on the topic as well as discussing the opposed opinions held by those within the field of pupil well-being and education. 
It is the aim of the author to include a range of literature within the review such as books, journals, government policies and internet sources in order to gain a broad scope of the chosen field of study. 
2.2 The purpose of well-being in primary schools
With the implementation of well-being as an AoLE in its own right as part of the new curriculum in Wales (Welsh Government, 2020) it is evident that the Welsh Government recognise the importance of ensuring that pupils in Wales are equipped with the skills to ensure their own positive well-being. Estyn (2019) outline good practice of schools that ensure well-being is at the core of their values and discus the importance of well-being as daily occurrence. In the context of English education, Ofsted also take the same approach with regards to well-being and their current inspection framework which was revised in 2019 also included the assessment of well-being (Ofsted, 2019). However, it may be questioned as to ‘why now?’ for the intense focus on well-being in Wales and its’ school; in 2015 Wales introduced the ‘Well-being of Future Generations’ Act (Welsh Government, 2015) with the aim of transforming Wales into a more ‘prosperous’ and ‘equal’ country. This act can be viewed as essential for Wales as in relation to the rest of the home nations, Wales, has consistently displayed the highest rate of poverty since 1994 (Joeseph Rowntree Foundation, n.d) and Wales has also seen the development of the Adverse Childhood Experience (ACE) (Adverse Childhood Experience, n.d) training program aimed at all professions that come into contact with children i.e police, hospital staff, schools etc. Thus, evidencing that early intervention is vital to ensure all children in Wales can lead healthy lives yet are equipped with the skills needed to ensure they can promote their own health and well-being and overcome barriers against this. Public Health England’s 2014 report ‘The link between pupil health and wellbeing and attainment’ states that “Pupils with better health and wellbeing are likely to achieve better academically” (Public Health England, 204) which is also supported by Yusr Mahmud (Education Finders, 2019) consequently providing clear and undisputed reasoning as to the obligation to ensure the well-being of all learners is achieved. This approach is supported internationally, with various schools in America also ensuring that well-being is of equal importance in order to support academic attainment (Jardine-Young, 2016). 
 


2.3 The necessity of well-being in 21st century life
It is apparent that 21st century life poses new challenges that generations before us would have not encountered; pressures stemming from social media and social conformity can impact children from a young age (Pearson, 2019). Along with the rapid change in technology resulting in the possibility that in 20 years 50% of current jobs could be achieved by artificial intelligence (Meyers, 2018) and the certainty that teachers are teaching pupils for jobs that are yet to exist (Krueger, 2019). It is apparent that this newly applied pressure and stress can now reach and impact children; whereas due to the lack of social media and the instant access to information online that previous generations possessed, children today are more likely to have their well-being impacted. Burns and Gottschalk affirm that although children today have access to the best education, medical support and regulations, it is reported that children are facing the highest rates of obesity in history, spending more time indoors and report less sleep (2019); these factors will undoubtably impact the well-being of children. It is evident that with the improvement of various areas in society that would have posed issues for previous generations, new, technology related problems have occurred.  The World Economic Forum outline a catalogue of desired skills for children in the 21st century (Soffel, 2016), one of those being ‘persistence’, however it is evident that the skill of persistence is something that needs to be taught at an early age and is associated with achievement academically (Crawford, 2014), in addition Public Health England (2014) note that children with a higher well-being tend to be more persistent. Therefore, it is evident that persistence is a skill that can aid to positive well-being and is also something that can be developed by teachers and schools. 
2.4 Parental and the wider community impact on pupil well-being
Although it is widely considered that well-being should be a core value of all schools (Scottish Government, 2018 and Welsh Government, 2020) it is evident that parents and the child's wider community will have an impact on their well-being (Public Health England, 2013). Parents will be the first people that children will interact with as well as the people that they will spend the greatest amount of time with; therefore it could be considered that parents are a child's first teacher (The Urban Child Institute, 2011). It is undeniable that when a child is born the role of the parent is to ensure their safety and well-being in all aspects such as warmth, shelter, food and drink, which achievies Maslow’s ‘Physiological’ need (Maslow, 2013). Yet as the child grows and develops, parents will begin to teach their children life skills; parents may not feel that they are explicitly teaching their children however they are providing them with the skills that they need in order to eventually function independently (Bosley, n.d). This implies that parents will be the first part of the puzzle in building and ensuring a child’s well-being; however, there are various parental factors that can impact this. Firstly, the well-being of the parent or primary carer will directly impact; the parents eating, and exercising habits will be projected on their child (Young Minds, 2019) along with the way that parents interact with one another and family members, negative interactions can increase a child’s stress hormone which will undoubtably have an impact of the child’s well-being (Harold, 2018). Although many parents aim to ensure the positive well-being of their children, some parents take this to the extreme; in an attempt to ensure that their child achieves their full potential possibly academically or in relation to sport, some parents become ‘pushy parents’ (Carey, 2014 and Kloppers, n.d). Despite their best intentions for their children this relentless ‘pushing’ from parents can have a detrimental effect; this parental behaviour could cause resentment towards parents and the very thing the child was aiming to excel at and internally cause excessive amounts of stress and anxiety for that child due to the fear of failure or letting their parents down (Cook, 2016). At the opposed end of the scale, there is also concern of the impact that overprotective parents have on the well-being of children; it is noted that parents are the most overprotective now than generations previous and is argued that this is due to parents being more aware of the various dangers, that are potentially shared on social media platforms and available internationally along with the online access to public information such as court and police records (Currie, 2015). This can create panic and worry for many parents and results in their overprotective behaviour; however, this develops negative traits and behaviours that can be hard to infiltrate if continued over a long period of time. Ungar (2009) and Williams (2019) voice that overprotective parents develop children that rely on adults in various settings such as school, become more susceptible to bullying and although they may appear academically ahead, they tend to lack the social skills needed to function in society. All of these factors, in spite of the best intentions they began with, will impact a child’s well-being. Beyond the home and school walls, the community also will have an impact on how a child develops; factors such as the economic situation of a community will affect the availability of housing, job prospects and facilities in the area these factors will alter how a parent can support their child (KVC Health Systems, 2018). Deprivation and poverty in the area will not only impact on the resources that a community will have access too but also the mindset of that community. Generational poverty relates to many consecutive generations that remain in poverty; this consistent way of living becomes the norm for these families and transitions into a mindset in itself this extends into the immediate community and overrules other social norms (Volmort, Kendall-Taylor and Gerstein Pineau, 2016). Those living in generational poverty a likely to have negative eating habits, aren't likely to exercise, disregard the benefits of education and ignore advise from health authories (Lintsen, Veraart, Smits and Grin, 2018). If children are brought up in communities with this ideology it is likely that they will remain in this way of life (Early Childhood Matters, 2017). In relation to Bronfenbrenner's ‘Ecological systems’ theory (Sincero, 2013) the mesosystem or ‘school’ system is enclosed between the microsystem or ‘family’ and exosystem or ‘community’ system; thus, evidencing the importance that the ‘school’ system has in regard to ensuring all systems work in coherence with one another. It could be understood that the skills and social expectations developed within the first two systems are put into practice and developed within the third system, all systems are vital to one another in order to develop the child as a whole person. It is clear that if schools support both families and communities by educating them with the best methods to support children’s well-being a clear message will be withheld within the community and has a higher rate of success (Goodall and Vorhaus, 2010). 


2.5 Barriers to supporting children's well-being
It is undeniable that schools will face various barriers in supporting pupil well-being, issues such as the availability of staff who are already stretched, the lack of funding to upskill staff and due to the demand in public services the lack of service support (Patalay et al., 2016 and What Works Wellbeing, 2018). Ensuring parents and the community are on board with the methods used to support well-being will impact the effectiveness of the approach, it is vital that the ethos is not only embedded within the school but at home and the community also. Campbell’s (2011) findings state that parents can be reluctant to participate due to their own feelings towards school, being self-conscious of their own abilities and the worry of being judged as a parent by the school. It is therefore evident that schools need to ensure they display a ‘no judgement’ policy and offer support to parents to need it; this approach will not only improve the well-being of parents but children also. 
2.6 A whole school holistic approach to well-being
It is evident that well-being affects all parts of a person and therefore the approach taken to ensure an individual's well-being is met should, be holistic (Brown, Learmonth, Mackereth and Ashton, 2015 and Hall and Elliman, 2003). This is something that can be supported by schools in ensuring a holistic whole school approach to well-being and Estyn (2019) outline best practice where school leaders ensure that the support provided to promote well-being of all learners is inclusive and warrant the same attitudes are applied to school staff. 
2.7 Summary of the chapter
In conclusion, it is evident that having taken into consideration the various viewpoints from the above literature, everything a person does or doesn’t do is linked to their well-being, health and how they feel, well-being goes beyond the feeling of wellness and impacts a person as a whole-being (Hall and Elliman, 2003). It is of the authors opinion that in order to ensure the progression of a child academically, their well-being must first be addressed, following the guidance of various education authorities it is evident that a whole school ethos to well-being, along with supporting parents and the wider community is a method that has long term positive effects on pupil's well-being. “Promoting happiness” (Seedhouse, 2010, p.2) if it were to be a priority for all schools could be the doorway to promoting well-being. 

Chapter 3 – Methodology
3.1 Scope of the chapter 
The following chapter will discuss the methodologies used to collect data, the benefits and limitations to the methods used as well as discussing the importance of following ethical guidance when collecting all information.
In order to understand how a school can shape their curriculum around the well-being of all learners and answer the proposed question of the research paper, the following research methods were used: 
· Staff questionnaire
· Interviews with children, teachers and the head teacher
·  Observations of well-being activities 
· Learning walks 
· Literature research 
3.2 Ethical guidelines 
It was vital that while gathering the viewpoints of participants and conducting the research within the school, the researcher adhered to both the BERA (2018) and the University of Wales Trinity St David (2020) guidelines. The researcher ensured that the learners consent was ‘informed’, they were aware of the process and what they were agreeing too, along with the ability to stop and retract consent during any point of the interview (Alderson and Morrow, 2011, BERA, 2018 and David, Edwards and Alldred, 2001). It is also a requirement of the The United Nations Convention on the Rights of the Child (1989) relating to article 12 that all children have the right to express their opinion on matters that affect them. In order to achieve this the researcher explained the purpose of the research to participants, asked if they were happy to continue, informed them that they could stop at any time and asked them to complete a consent form provided by the university (Appendix 4). 
3.3 Interviews 
Interviews were conducted with both school staff and pupils, however the questions that were asked differed; due to the nature of the research question interviews offered qualitative data that was vital. Initially, it was of the researcher's intent to interview both key stage 2 (KS2) and foundation phase (FP) pupils, however following the first interview with the well-being co-ordinator of the school it was evident that younger learners may find it far more difficult to discuss this area and it was far more beneficial to observe this age group of learners during well-being activities. This example is one of the benefits of interviewing as this method is flexible, discussions and questions can be altered depending on the answers received (Evalued, 2006). With regards to interviewing learners, interviews allowed for clarification or further explanation of a question if a pupil did not understand, this is something that would not be possible with questionnaires and may result in skewed data. However, it was evident that interviews were time consuming for both the researcher as well as for the teachers involved, this was overcome by ensuring that interviews were arranged in advance and appropriate teaching cover was in place. In addition, the use of interviews is limited by lack of objectivity as the area of research is so specific (Sociology Group, 2019) as well as reality that the research area was provided by the school as an area of expertise. 
3.4 Questionnaire 
The use of questionnaires added quantitative data from schoolteachers; these questionnaires were time and cost effective as they were conducted online adding no additional cost and only contained 10 questions. It is noted by various authors that school teachers lack the time to complete any additional non-essential tasks (Collinson and Fedoruk Cook, 2001 and Southworth, 2019) therefore, it was essential that the questionnaire did not take an excessive amount of time to complete and only contained multiple choice questions using the Likert scale. Due to the wide use of the Likert scale it is greatly understood by the vast majority of the public, allows for the straightforward analysis of the data and anonymity (LaMarca, 2011) however it does prevent participants from providing reasoning and attitudes to their answers along with possibility of dishonest responses due to the fear of being perceived in a negative light (Mcleod, 2019). 
3.5 Observations 
Observations were necessary in order to gather a range of research from younger participants where interviews were not suited. These observations were based on well-being whole class activities and therefore allowed the researcher to observe learners in a natural and realistic setting that pupils were familiar with (Teacher Toolkit, 2014 and Waxman, 2020). These activities were pre-planned prior to the arrival of the researcher and further supported that the school were actively promoting well-being regardless of the presence of an outsider. Nonetheless, it was difficult to record the findings at the time and in the process of returning to the research area some information may have been lost (Choudhury, n.d.)
3.6 Learning Walks 
The use of learning walks allowed the researcher to understand how well-being was being promoted to the whole school in addition to how it was being incorporated into the teaching of the curriculum (The Key for School Leaders, 2018). As beneficial as the insight that a learning walk provides, displays and provisions around the school are not dated and therefore it can be difficult to determine as to how long these provisions have been present and does not explain how and by whom they are used. 
3.7 Summary of the chapter 
In hindsight, it may have been beneficial for the researcher to ensure that observations were recorded in order to reflect and analyse at a later date, this would also have captured any additional details that the researcher may have missed at the time. If the same research were to be conducted in the future, with the implementation of the new curriculum complete, it may also be beneficial to randomly select the school, as the area of well-being would be compulsory and may provide the researcher with different data that was not gained from a school which is sector leading in well-being. 
Chapter 4 – Research 
4.1 Scope of the chapter 
The purpose of this chapter is to present and analyse the data gained from the research conducted by the author. The data collected is both qualitive and quantitative. 
4.2 Interviews with staff 
It was evident from interviewing and talking with staff that well-being was at the forefront of the school's visions and aims and all staff wanted to ensure that all pupils were happy, healthy and confident in school. While interviewing the head teacher she stated that well-being “should be at the centre of the curriculum, as it effects every part of a child’s learning”. While discussing the routes taken to ensure that well-being is included into the curriculum the head teacher confirmed that well-being activities and opportunities are “explicitly planned for, it is thought about and as many opportunities as we can use to extend it are taken”, this methodology lends itself with the new curriculum AoLE (Welsh Government, 2020) and clearly displays that the school are working towards implementing the new curriculum before 2022 (see Appendix 11). The schools well-being co-ordinator and reception/year 1  teacher explained that his aim was to take the school further with their Healthy Schools Award (Welsh Assembly Government, 2010) (see Appendix 11) and in order to achieve this he felt that it was vital to ensure collaboration with the schools ‘Well-being Pups’ (Pupil stakeholders). After speaking to staff members, they said that it was imperative that the pupils were part of making the decisions that affected them and the school, as this gives the pupils ownership and improves engagement (Pulis, 2016). The year 5/6 teacher also explained her use of the ‘cognitive triangle’ (Huntley, 2014) with her class in order to support with mental and social well-being, in addition to this support she said that it had also greatly improved behaviour within her class. Both the head teacher and year 5/6 teacher outline that circle time and restorative practice is widely used and supports mental, emotional and social wellbeing; these methods strengthen the relationships that pupils have with one another as well as the relationships with staff. The school also utilise there outdoor spaces and as they own a forest a short walk from the school premises, during PPA time, the children are taken to the forest to deepen their understanding on what they are learning at the present time (see Appendix 12). The teacher who leads these outdoor activities expresses that as soon as they are to leave the classroom, they have a “surge of energy”, she has observed that the outdoors improves engagement and mood and promotes physical well-being due to the increased movement, which is supported by Lovell (2016). There is an extensive focus on physical well-being for all learners within the school and  following various interviews it is clear that this is achieved by the timetabling of two physical education sessions twice a week in KS2, the combination of ‘Slot Drillo’ with the daily mile and the extensive use of the outdoor provisions. All pupils have access to a range of fruits every day free of charge, these fruits vary and provide broad choice to pupils (see Appendix 12); staff members feel that this encourages healthy eating to all learners and is supported by the healthy meals provided in the school canteen. 
4.3 Interviews with children
Interviews with children were conducted with KS2 children, all pupils wanted to take part and volunteered themselves once knew what the interviews were about. Answers from all 20 pupils interviewed, aged from 7 to 11 were consistent in stating that they felt safe in school. It was evident from talking one on one with pupils that they were confident in talking about their school and ownership of their school community was clear. A common response to the question ‘What makes your school a safe place’ was “our teachers”, this answer was also given when children we asked ‘if something was bothering you in school what would you do?’. It was clear that pupils felt that their school was a safe place, which is vital to ensuring that the learning environment is conducive to learning (NSPCC, 2020). When asked ‘do teachers ask about how you are feeling’ all learners said “yes” many pupils elaborated by explaining that teachers talk to them, they use the ‘worry box’ (see Appendix 11) and if they put anything in the worry box the teacher will see them on that day. One pupil said that “my teacher knows if there is something wrong with me”, this answer displays the strong relationships that the teachers have with their pupils. After gaining information that the school had a pupil well-being group, the researcher felt that it was essential to interview the members; pupils were able to describe the role and purpose of the ‘well-being pups’, were eager to explain the incentives they were implementing in the school and why it was important that all pupils were healthy. 
4.4 Questionnaires 
As mentioned previously, one of the possible issues when using questionnaires is gaining responses, therefore it was greatly appreciated that all four of the teachers asked to complete this questionnaire did so. As the school contains 101 pupils, the school has only four teachers therefore the data is unproblematic to analyse. 
[image: ]
Figure 1. Question 1 – I know what is expected of me in regards to supporting pupil's well-being? 
It is outstanding to note that 75% of teachers felt that they strongly agreed with this statement, with the remaining 25% still agreeing. It could be interpreted that these teachers are secure in the knowledge they possess in order to support pupil’s well-being within the school. This knowledge will be vital with the implementation of the new curriculum. In response to question 2 (see Appendix 10) within the questionnaire, again 75% of participants strongly agreed with the statement “I feel that pupil well-being is at the heart of everything we do in the school”, further supporting the comment the head teacher made as part of her interview. Although there is a further two years until the full implementation of the new curriculum (Welsh Government, 2020) 75% of those strongly agreed with the statement ‘I understand what is expected with regards to well-being as a new AOLE and I am confident in delivering it’, knowledge of these results would undoubtably comfort the leadership team within the school during a time of such drastic change.  An overwhelming 100% of teachers strongly agreed with the statement that ‘I feel that the well-being AoLE is vital to the new curriculum’ (see Appendix 10) which could interpreted that teachers welcome the focus on well-being and are happy that it has gained the focus it requires. In the final two questions of the survey (see Appendix 10) 75% of teachers surveyed strongly agreed with the statements; both statements were echoed by various teachers interviewed along with the head teacher, evidencing that there are common attitudes shared by those within education in relation to well-being. 

4.5 Observations 
During the observation of various activities during the time spent at the school, the author was able to evaluate the impacts that these activities had on the children involved regarding their well-being. Consistent with the response given in interview from the PPA cover teacher, when the children went outdoors for either the daily mile or the forest actives there was an increased feeling of enthusiasm. This was true for both FP and KS2; while observing the children in FP get ready to walk over to the forest activity, the pupils who were in nursery, were able to put on their own overalls and wellies and helped each other achieve this task. This observation was new to the researcher, while in other FP settings in other schools the researcher recollects learners requiring much more support and asking for help without trying to complete the task independently. This task, in relation to nursery children, can be considered as a massive achievement if completed independently and not only builds on the basic skills the children need as they develop but also will provide a feeling of self-worth. The researcher also noted the presence of resilience within the nursey children, a few children fell while in the forest area, however after the reassurance of “you’re okay” from a staff member, the children all picked themselves up and carried on without fuss or tears. Again, the researcher was surprised and taken aback by this response as the researcher has seen children much older act much differently in the same situation. The researcher also observed the responsibility that the older children had within the school; when walking from building to building for activities such as assemblies, without prompting the year 6’s would proceed to collect nursey, year 5 would collect reception and so on and the older children would lead the younger children to the hall without adult intervention. This caring attitude to those younger than them developed a sense of respecting and empathy for others and it was evident that the old children took the care of the younger children very seriously. 
4.6 Learning Walks 
The researcher found the use of learning walks very beneficial as they allowed for the objective understanding of the ethos of the school. The researcher noted that the school was very proud of the various awards they had achieved that promoted well-being within the school such as the ‘Rights Respecting School’ award and the ‘Healthy Schools’ Award (see appendix 11). Observing this further supported what various staff members had said about the school in interviews. There were numerous displays around the school which focussed on well-being (see Appendix 11) they were all in child friendly language, colourful and relevant. These displays covered safeguarding information, the Well-being Pups, Epic planning and challenges. While observing learners engage with the challenges during a learning walk it was evident that the learners had an ‘I can’ attitude, many wanted to achieve all three challenges for each area and many saying that they wanted to achieve the ‘fire’ challenge which was the most challenging. The learning walks further supported what both teachers and pupils said about the attitudes to learning that the children possess.  


4.7 Limitations of the research
As mentioned previously in chapter three there are various limitations to the methodologies used to gather data. Although the researcher felt that it was beneficial to use a questionnaire, due to the small staff of the school, it was felt that the results were not very broad and did not provide grounds for in-depth analysis. The limited amount of time spent within the school may also have played a part in the data that was collected and if this research project was to be attempted again, a longer time period for investigation may unearth further viewpoints. In hindsight it may have also been beneficial to attempt to reach out the wider community of the school to investigate the impact that the area has on the well-being of the children, however this line of investigation may be problematic in relation to data protection. 
4.8 Summary of the chapter
To conclude the researcher found the investigative process of gathering data very beneficial, the research project not only aided to the development of this assignment but also provided an insight into supporting pupils well-being that can be used in future teaching. It was clear to the research by the end of day one within the school that well-being was an ethos for the school, and it was clear that pupils enjoyed coming to school. The feeling of happiness, care towards one another and community was evident immediately. The research conducted by methodology of interview, questionnaire and observations only validated that feeling. 
Chapter 5 – Conclusion 
5.1 Research project aim
The aim of this research project was to investigate and evaluate how well-being can shape and impact a curriculum in a primary school setting in Wales. 
5.2 Conclusion 
As part of the introduction to this research project the author outlined the purpose of the research and in order to answer the proposed question discussed the following:
· Chapter 1 
Presented the audience with the rationale of the topic, exploring the position that well-being is in in relation to the new curriculum in Wales and internationally 
· Chapter 2 
Considered the literature currently relating to well-being in Wales and further affeild 
· Chapter 3 
Explored the methodology used to gather the data 
· Chapter 4 
Analysed the data collected 
· Chapter 5 
Concludes the research project and explores how the research and data aligns itself with the published literature. 

Considering the all of the above, it is evident that well-being must be at the foundation of everything a school wishes to build. Upon the collection of data and research of literature it now appears very clear that the proposed question should have been ‘In what ways does well-being support a curriculum’ and it is evidently clear that there is no development of a curriculum with the absence of pupil well-being. With the vast focus on well-being in the Western world (Heller, 1997) it is evident that education is at the forefront of ensuring that well-being needs are being met in order to support academic attainment. As the education reform in Wales which is due to be implemented by 2022 (Welsh Government, 2020) includes an AoLe with the sole purpose of supporting pupil well-being it is crucial that schools go above and beyond circle time activities in order to support all pupils. In order to answer the question proposed at the start of this ‘How can well-being be supported by a curriculum?’ I have created a set of recommendations.

 5.3 Recommendations 
To best answer the research question the following recommendations could be adopted: 
· Ensure pupil well-being is at the core of school values 
· Establish key skills such as persistence, resilience and responsibility 
· Build strong relationships between pupils, school staff, parents and the wider community to ensure well-being continuity
· Support staff well-being and evaluate how best to achieve a work-life balance to allow teachers to support pupil well-being 
· Access support services when necessary to further support those children in need 
While planning, it would be beneficial to explore the ways that well-being could be developed such as allowing for problem-based tasks that with persistence, will give the feeling of accomplishment when completed. Or allowing for activities that require collaboration to ensure that children are getting the opportunities to develop their social skills and positively impact their social well-being. Encouraging a ‘Growth mindset’ (Dweck, 2012) and ‘flearning’ (failing to learn) attitude will remind children that learning is a continuous process.
5.4 Professional Learning 
 As a result of the undertaking of this research project the auther has improved upon their research and data collection skills. This is skill will be developed further as part of the Professional Teaching Standards (Welsh Governments, 2019) as it is a requirement of practicing teachers to consistently expand their knowledge by leading research projects, therefore this project has given me the practical skills needed to achieve this requirement. It has also given me to opportunity to put into practice the communication skills developed within the ECAD6002 module with regards to presenting findings to school leadership and stakeholders. 
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