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Title 
“A narrative literature review to identify flaws in secondary education and how the inclusion of forest school in the curriculum can address this.”

Introduction
The proposed study “A narrative literature review to identify flaws in secondary education and how the inclusion of forest school in the curriculum can address this” through a literature review seeks to identify shortcomings in the current secondary education system and how forest school curriculums can address this. The sections that this proposal will cover the introduction, aims of the study, methodology, data analysis and a proposed timetable to complete the work.  
The basis on which this study is being done is there are significant flaws in the secondary education system and as such a portion of pupils are failing when it could be prevented. Robinson (2010) highlights this stating the problem with the future of education is people are “doing the same thing they did in the past and on the way, they’re alienating millions of kids” (Robinson, 2010, 0:58), Knight (2016) also supports this view stating “The state education system is notoriously unhelpful to those whose skills are not conventionally academic.” (Knight, 2016, pp.135). 
Robison (2010) also highlights another flaw that the problem with current way in which education is structured was designed and conceived for a different age (Robinson, 2010, 1:45), and argues we should move away from the current “production line mentality” and standardisation. This point is further evidenced by Brown et al. (2016) who state:  
“rather than focusing on pencil and paper test scores as a measure of quality, it is recommended that evaluation frameworks are revised to include a greater emphasis on the quality of school mechanisms”.    
Brighhouse and Waters (2022) also highlight failings in the education system stating that in England in 2018/19 the number of students that were permanently excluded from school was 7,894. Brighhouse and Waters (2022) then go on to argue this level of exclusion is “surely not that frequently necessary” and highlight the correlation between students who have been excluded ending up in prison or having an unfulfilled life.  
The reasoning behind advocating that Forest school pedagogies and curriculums have the potential to address some of the flaws mentioned above, is because there is a wealth of research to suggest a variety of benefits for participants, provides holistic growth (Arvantis, Touloumakos and Barrable, 2022) and allows teachers and students to break away from norms and conventions of the classroom (Harris, 2018) 
The Forest School Association (FSA) define forest school as  
“Forest School is the name of a specific ethos – a way of working with people in an outdoor natural space... and have the fundamental aim of building participants’ self-esteem, confidence, independence and creativity.” (Forest School Association, 2013). 
This definition does not cover all the facets of what Forest School is and can provide but does begin to show the just some of the positive things for schools can do to benefit the learner. Another benefit of forest school curriculums are they are taught outdoors and there is a lot of research to evidence outdoor based learning can have positive effects on a participant as well. Forest School also allows for constructivist learning where children to construct their own understanding and meaning through the activities they do (O’Brien, 2009). One of the best aspects of Forest School is it doesn’t have to be used for just outdoor activities it can be used to teach the everyday curriculum in a more engaging way and can help those who may struggle with traditional education methods (Tiplady and Menter, 2021). It is important to note the drop-off of Forest school and outdoor education in the transition between primary and secondary schools even though benefits are well documented, as such this study will attempt to find solutions to allow all pupils to receive the benefits of forest school pedagogies and aiding them to become lifelong learners. 

Aims
The aims of this study are firstly to identify and explore issues/aspects of the current secondary schooling system in England and Wales that might affect pupil outcomes. Secondly, to critically analyse reported outcomes of research into forest schools/ outdoor education curriculums. Lastly to bring the key findings of the previous aims together and discuss whether the inclusion of forest school style inputs can benefit the secondary education curriculum and the outcomes for its pupils.

Methodology 
The methodology for this proposed project will be a narrative literature review. The reasoning for this methodology is that a narrative review can address multiple questions with a broader scope. Given that the nature of this project is to look at two distinct areas and then synthesise and discuss the key findings of both to form a conclusion, a comprehensive overview of the literature seems wise. It could be argued that a mixed method approach utilizing direct teacher/school questionnaires would be beneficial in terms of relevance but as the thrust of curriculum is largely determined by central government and given the time frame of the project, the generation of a broad overview that may highlight proposals which can in turn be analysed and researched using a variety of approaches seems valid. 

Data Analysis
The review of written information can be long-winded and, if not properly managed, wasteful of time and resource.  For both aspects of the project i.e. the secondary curriculum and Forest School/Outdoor Learning approaches (such as Bushcraft), the key words/phrases of secondary education, Forest School, Bushcraft will be the starting points. Within Secondary Education subsequent markers will be standards, results, engagement, and references to the relevance of the secondary pupils’ body of knowledge in moving towards higher education and the world of work. Care will need to be exercised to ensure that assertions that are made in the literature can be supported with evidence or data. Further, evidence and data should be scrutinised for ideological bias to ensure that seemingly “objective” data is not weighted to support a preferred standpoint.  With regard to Forest School/Outdoor learning literature, subsequent markers may be well-being, confidence and achievement but again, great care will be needed to identify evidence and acknowledge any bias. In reviewing literature for all aspects of the project, dates of publication will be noted to ensure that a range of information spanning different academic trends/conventions is represented and to enable the reviewer to contextualise any conclusions/assumptions as appropriate.  
A range of databases will be employed, including; Google scholar, the Institute for Outdoor Learning, SAGE Journals, Ofsted/Estyn reports, DoE and DoE Wales. In using databases, care should be taken to ascertain the validity of the data and to acknowledge where data may need to be qualified (e.g., because the sample is small, or because a group of children are from a single social or ethnic group, for example). 
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