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Introduction
School Development Planning (SDP) drives continuous school improvement, focusing on self-evaluation, identifying areas for growth, and implementing evidence-based strategies to enhance pupil outcomes (Harris, 2002). This essay critically evaluates the Maths and Numeracy target as outlined in the School Development Plan (SDP) of a school in South Wales. I will refer to this school as School X (Bera 2024). Before analysing the implementation of the chosen target, it is important to consider the context of it’s application. The mathematics and numeracy lead outlines that a targeted improvement plan for numeracy within the school is needed due to recent analysis of assessment data. According to the SDP, this school is among the 50% most deprived in terms of health. Maslow, A. H. (1943) argues that for children to learn and thrive, they need to have their needs met. This covers the most fundamental needs such as health and physiological needs. The context of the school needs to be considered before analysis of the targets can take place, because this context is that of where the targets are aimed for. 
               The SDP includes a range of strategies aimed at improving numeracy across the school. These include more specific differentiation and scaffolding for underperforming pupils, targeted intervention sessions and providing more resources for teachers to track progress of pupils. Additionally, the plan outlines the implementation of daily arithmetic practice for pupils, emphasising the need for improvement. The challenge with implementation is ensuring that these changes lead to long term, sustainable improvement. This essay will critically analyse the numeracy target, actions taken and the impact of this on pupil and staff outcomes. This will be done through reflection, literature and analysis of practices of student teachers. 
             Literature Review 
In Wales, the Curriculum for Wales (CFW) and national policies guide the development of SDPs, emphasising an approach that includes ongoing assessment, stakeholder involvement, and targeted actions to meet educational priorities (Welsh Government, 2021). In addition, international assessments such as PISA (OECD, 2018) provide baselines that influence national and regional policies, helping to shape education practices. However, WISERD (2011) highlights that the Welsh Government’s strong focus on PISA rankings caused broader needs and unique circumstances of pupils in Wales to be overlooked. Gorard, S. (2018) argues that pisa should be combined with national assessments, observations and research for a more balanced approach. Ultimately, policy is a large element that underpins SDP target setting. However, self-evaluation is a core aspect of creating sustainable school improvement. Estyn, 2022 promotes self-improvement for SDPs and argues that it encourages schools to be reflective in their decision making. However, (Sinnema and Stoll, 2020) suggest that self-evaluation can be inconsistent across schools, leading to a decrease in efficacy. While PISA rankings influence Welsh education policy, self-evaluation focus more on local school priorities. This raises questions about whether international baselines and data should be the main driving force of national policy (Sjøberg, 2015). Poor PISA results in 2009 led to policy reforms, including the Curriculum for Wales (CFW), however, mathematics and numeracy were not highlighted as a national priority for CFW (Welsh Government, 2021)., contradicting, the emphasis on the AOLE in School X’s SDP. Additionally, PISA data does not assess the broader, softer skills outlined in CFW (Donaldson, 2015).
          Smith, 2017 highlights that poverty and community can create significant barriers to educational attainment. For numeracy development, these barriers might include limited access to high-quality teaching resources, lack of safe and supportive learning environments, and barriers to parental involvement in education. This applies to School X, as outlined on their SDP was the fact that they are at 50% most deprived for community. 
           Pisa results highlight Wales’ consistent struggle with numeracy attainment, with Welsh scores significantly lower than other UK countries, highlighting need for change. (OECD, 2018). Despite these concerns, numeracy is still not a national priority under CFW (Welsh Government 2022). This creates some contradiction within policy. The school also receives the School Standards Grant, which is funding aiming to bridge the attainment gap in poverty areas, however, research implies that without sustained community engagement, the impacts and longevity of these impacts are limited (Welsh Government, 2021). This is significant when considering that School X is among the 50% most deprived in terms of community engagement. Therefore, a narrow focus on school-based interventions without addressing the wider socioeconomic barriers may limit the success. Additionally, teacher confidence in delivering numeracy is varied, especially among those teaching in the primary sector (Haylock, 2019). This implies a need for further training, potentially a barrier for addressing this target. 
            However, there have been some evidence-based strategies for addressing this specific aim. Estyn (2022) highlighted that catch up sessions with dedicated intervention staff were effective in improving numeracy outcomes. However, sustainability is an issue due to issues with funding. But this could be overcome through fundraising. Additionally, parental and community engagement has been shown to significantly improve numeracy skills in the past, however, some schools struggle when creating structured parental engagement frameworks (Goodall, 2017). This could be solved through online communication with parents and carers. Additionally, family engagement officers have successfully increased parental engagement, so this could be a useful strategy. (Welsh Government, 2021). 
            There are many contradictions within the existing literature on numeracy. CFW emphasises cross curricular learning (Welsh Government, 2022), however, this does not position numeracy as its own national priority. This creates inconsistency for SDP planning where schools must prioritise numeracy-based targets due to poor PISA results (OECD, 2018), despite no specific policy. However, it could be argued that this flexible nature of CFW allows schools to tailor numeracy plans within SDP’s to be more personalised to the school’s needs. On the other hand, without clear structures and policy, implementation still faces issues, causing a variety of outcomes across schools (Estyn 2021). Additionally, another contradiction involves PISA’s influence on SDPs. Sjøberg (2015) critiques PISA for its overemphasis on standardised numeracy skills. However, Wales continues to use PISA outcomes to drive policy (Welsh Government, 2018). This reliance on PISA data could be seen as problematic as it risks narrowing the curriculum and prioritising test performance over deeper learning. However, PISA does offer valuable international baselines and comparisons, allowing Wales to compare its progress against other education systems. Yet, this comparison is only meaningful if interpreted alongside contextual national data and qualitative self-evaluation (Egan, 2020), which is often overlooked.
             Additionally, the application of Bronfenbrenner’s (1979) ecological systems theory in numeracy policy is limited. While policies acknowledge the importance of socio-economic and community factors, interventions focus too narrowly on school-based strategies. This causes neglect of the key elements of the theory- microsystemic and exosystemic influences (Gorard & Smith, 2010). However, the Pupil Development Grant (PDG) attempts to address socio-economic barriers by providing additional funding to support disadvantaged learners (Welsh Government, 2021). But the literature suggests that financial interventions are insufficient without long-term support (Evans et al., 2021). This highlights a gap between policy intention and effectiveness, as many interventions fail to engage families and communities in numeracy development, which is crucial for sustainable improvement (Reynolds, 2019). This is relevant to School X as previously highlighted; they are in the most deprived 50% for community engagement. 
              A key emerging trend is the shift towards digital numeracy interventions (Estyn, 2021), yet the digital divide disproportionately impacts lower-income pupils, exacerbating educational inequalities. While digital learning offers flexibility and accessibility, pupils from disadvantaged backgrounds often lack reliable access to technology, meaning that those who need the most support are least likely to benefit (Higgins et al., 2020). This suggests that digital strategies must be accompanied by targeted interventions, such as providing devices and internet access to low-income families Additionally, teacher continuing professional development (CPD) remains underdeveloped, with limited maths-specialist training in primary schools (Haylock, 2019). While Welsh Government policies advocate for upskilling teachers to deliver numeracy across the curriculum, funding constraints and workload pressures are barriers to CPD (Welsh Government, 2021). Without ongoing professional development and clear guidance, there is a risk that numeracy strategies will be inconsistently applied, leading to continued inequalities in attainment. Therefore, while Wales has made attempts in promoting numeracy, contradictions in policy priorities and barriers such as the digital divide and CPD limitations highlight areas for improvement. A more integrated approach, combining PISA with localised, context-aware strategies could be beneficial to bridge the gap in numeracy attainment.

Developing an Action Point

Improving numeracy standards has been identified as a target in School X’s SDP. This aligns with the school’s mission to provide high quality education and equal opportunities for all learners. The school promotes perseverance, collaboration and responsibility. The decision to prioritise this target was driven by several key factors, including recent Estyn evaluations indicating inconsistencies in numeracy attainment, particularly among Additional Learning Needs (ALN) pupils, whose performance is significantly below national averages (Estyn, 2022). 
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