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Component A
Providing early intervention for children with Autism enables parents and other professionals to better understand the child’s needs and provide interventions and approaches that can support them.  Although, it has been criticised as some families have used an early intervention approach that they thought was appropriate for their child which was not effective and believe more research should be conducted before placing an intervention (CEREBRA, 2017).  The National Autistic Society (2018) disagrees as interventions should be adapted to individual needs and monitor its progression because if unsuccessful another intervention can be trialled and could be more appropriate and benefit the child.
Throughout this process children’s rights should remain a priority as stated in Article 3 in The United Nations Convention on the Rights of the Child (UNCRC) (n.d) “The best interests of the child must be a top priority in all decisions and actions that affect children”.  However, Autism is difficult to diagnose before the age of two although they may display some symptoms between 12 to 18 months (Smith, Segal and Hutman, 2019).  If parents have concerns, they can discuss this with their GP or their health visitor providing the child is under the age of five years old.  It is possible to diagnose children this early however it depends on the knowledge of the parents regarding some of the characteristics the child is displaying and who to approach.  Conversely, if a child has been diagnosed early and interventions are not used effectively or have an environmental or personal factor this could also be a barrier (Hadders-Algra, 2011).
Implication to this is that parents may not have concerns or unaware of the symptoms of Autism.  In a study by Anwar et al. (2018) 339 parents were selected to participate in a questionnaire regarding Autism to which 6.84% was scored on knowledge of signs and symptoms. This is significantly low and demonstrates parents should be more aware of the characteristics of Autism (Anwar et al., 2018).  Providing this information to parents may help diagnose Autism earlier which can benefit the child and enable interventions to be in place from a young age to enable the child to reach their full potential (resources for autism, 2019).  After reflecting upon the evidence, it demonstrates a need for parents to be aware of their child’s development.  However, UNICEF does provide some workshops for parents with a child with disabilities providing the child is of preschool age up to the age of eight years old (UNICEF, n.d).  Although there is some support for parents, UNICEF is also limiting the number of parents that can be involved by only including parents with a child at pre-school age to eight years old.  This could be neglecting the needs of parents that do not fit into these criteria, thus parents unable to meet their child’s needs further.
Signs or symptoms of Autism may only be apparent once a child begins school and teacher refers to the Special Educational Needs Coordinator (SENCO) (NHS, 2019).  However, the process to a diagnosis can be long especially if waiting on an Autism Assessment as waiting times for these can be lengthy (NHS, 2019, NHS, 2019).  Bradshaw et al. (2014) states children who are diagnosed between three to five years old may not develop alike their peers.  In order to narrow the gap in development, identifying the child’s needs as young as one years old is possible although, these strategies are currently being evaluated.  Diagnosing children at a later stage also leads to later interventions which take place within 60 days of the diagnosis (Bradshaw et al. 2014).  
By doing this the school can help the child’s needs be met whilst also complying to UNCRC Article 2, 23 and 29 which enables children to reach their full potential and support children with disabilities and their families (UNICEF, n.d).  To ensure all children have equal opportunities to develop and thrive in life an early diagnosis can be beneficial as the setting can prepare and plan accordingly for a child (Early Intervention Foundation, 2020).  This would also enable SENCO to monitor the child’s needs and progress from the start (Council for disabled children, n.d).  This will ensure interventions are placed to support the child although, if a child has not been diagnosed early no interventions will be implemented which can hinder their development.  Early diagnosis usually happens between 4 to 5 years old therefore settings can be waiting on a diagnosis before placing strategies which can delay the child’s development which unfortunately places the child at a disadvantage (Elder et al. 2017).  SENCO can also ensure staff are aware and trained as some staff members may not understand their needs and what is expected from them (Department of Education, n.d, p.7-41).  Although Greenaway and Edwards (2020) studies focused on teachers and teaching assistants (TA) knowledge regarding Attention Deficit Hyperactivity Disorder (ADHD), this could translate into other ALN.  They found that seventy percent of teachers believe they have not received adequate training about managing ADHD behaviours.  Although, TA seemed more supportive and understanding of children with ALN however, sixty eight percent agreed further professional development would be beneficial (Greenway and Edwards, 2020).  Further research into Autism should be considered as this evidence suggests teachers and TA may need continuous professional development.
Articles 12 and 13 of the UNCRC states that children can express their thoughts and feelings in all matters which affect them (UNICEF, n.d).  These articles can be difficult to implement in circumstances such as non-verbal children or if they are too young to communicate.  However, if a child is unable to communicate, they can still express themselves through multiple ways to ensure they are not exempt from Article 12.  To ensure this article is not a barrier for children they can communicate through play, body expressions and drawing and painting instead.  Furthermore, children with disabilities will be equipped and promoted to use any form of communication to ensure they can express their feelings and views (CRC, 2009, p.7).  
Reflecting on Article 3 of the UNCRC there may be circumstances that the parents are not doing what is best for the child which could infringe on the child’s rights and lead to the child not getting appropriate support (UNICEF, n.d).  If the child’s parents do not have their best interests and the child cannot vocalise their opinion the child needs could be neglected.  However, Article 18 of the UNCRC also states that parents should always do what is best for the child (UNICEF, n.d).  With this being considered, Children’s Rights Alliance for England (2012) p.7 express it is the governments responsibility to support parents the best they can.  








Component B
Unfortunately, there is an awareness of the many barriers a child with autism will face however, I will be focusing on how schools can be a possible barrier.  If a child is diagnosed with autism prior to starting school parents can be faced with difficult questions such as if they should attend a mainstream school.  Whilst some parents contemplate this, others are unaware that their child has additional learning needs (ALN) and is currently not an option.  
If parents want to send their child to a mainstream school, they have opportunities to speak to SENCO however, it should be considered whether they have an in depth understanding of the child’s needs.  Parents should conduct independent research into SENCO as some studies have found that the professionals have an unmanageable workload and the children are suffering because of it.  This then impacts on the ability of the SENCO to provide support for the child which is needed to assist in their learning.  As 74% of SENCO leaders that have taken part in this survey have admitted they are unable to provide some support that is needed it demonstrates that children can be missing vital support (Curran et al., 2019, p.4-17).  Although, if parents decide mainstream schools are suitable for their child the school cannot refuse a place to a child with ALN under the Equality Act 2010 (Gov.uk, 2015, SCOPE, 2018).  Additionally, United Nations Educational, Scientific and Cultural Organization (UNESCO) (2016) p.58 declares children who attend mainstream schools feel more included although, in some circumstances they are more aware of differences. School must adapt to the needs of the child to ensure they have equal opportunities alike their peers.  Every child has right to education as well as developing their personalities and abilities as highlighted in Article 28 and 29 of the UNCRC (UNICEF, n.d).  
Talking to the class teacher can reassure parents their child can be supported and discuss strategies that can be implemented as well as the curriculum (National Autistic Society, 2016).  However, if teachers and TA’s are aware that a child with autism will be attending their class it would be appropriate to complete a course to ensure they can fully support the child.  It could also be appropriate for all professionals that are involved with the child to complete the course to ensure they understand and follow strategies set by the teacher (National College, 2011, p.10-16). 
Training in areas can be costly therefore some schools cannot afford to send their staff or only send one member of staff who will then relay information to others.  An implication of this is the adult may have misinterpreted the information which will lead to improper practice that may not meet the child’s needs (Schreibman et al. 2015, National College, 2011, p. 9-16).  To address this issue, practitioners should all attend a course to ensure there is mutual understanding and how they can transfer this into practice to ensure the child benefits.  However, some courses that are available may not be appropriate as they are targeted at supporting children from the age of 5-16 years old therefore, if a child is diagnosed early the interventions may not be beneficial to those under five years old (AET, 2020).  Understanding child’s needs is paramount as when education is inclusive it will benefit all children including children with ALN.  However, if a child attends mainstream school and does not support their needs, they will not be meeting Article 24 of the UNCRC (ALLFIE, 2020, UNICEF, 2017, p.4).
Although there are many free resources available online that can be applied to classrooms, without relevant training these resources may not be implemented effectively.  Without appropriate training this can become a barrier for the practitioners and child as interventions such as Picture Exchange Communication System (PECS) may not be used efficiently.  Despite these findings, for a professional to attend the course online it will cost £330 which demonstrates funding could also be restricting settings from participating (PYRAMID Educational Consultants, n.d).  However, people who attend these courses usually stay at this level and do not continue to progress (Communication Matters, n.d).
It can be difficult for some mainstream settings as they do not have adequate space or funding to provide resources to the child.  If there is a minority of children with ALN funding can be an issue for mainstream schools.  Additionally, some adults perceive some facilities to be wasteful as funding could have been used to improve the learning of most students instead.  Without funding these facilities for children with ALN it can be a barrier to the child’s future development and can be argued that it is not including the child (Wang, 2009, p.156-157).  If a setting practiced like this, it will be demonstrating the medical and social model of disability by not fully meeting the needs of the child thus making children feel undervalued.  Children also feel they are not included compared to their peers and this can make them feel several negative emotions to which becomes a barrier.  To ensure this is overcome, professionals should use good practice by understanding the child’s needs and how they can overcome these barriers to insure the child feels valued and included (Goering, 2015, p.134-138).
Communication is key to supporting the child especially in situations that are less structured.  Having strategies such as a ‘buddy system’ could prove beneficial however, as they encourage various buddies this could be a barrier to the child as they enjoy structure that can come from one continuous friend.  As well as this, some children who are encouraged to play with the child may want to play with their other friends (Pratt, 2019).  However, without continuous professional development staff may be unaware of this system or how to implement efficiently. 
The current Early Years Foundation Phase (EYFP) could be a barrier as they encourage children to learn through play and are able to direct their own learning however, children with autism thrive from structure.  Using a visual timetable may help overcome this although if there are any changes informing the child in advanced will prepare them for this.  Without this structure some children can demonstrate distressed behaviour (National Autistic Society, 2017).  The New Curriculum is imminent therefore this could benefit children with ALN as it enables schools to tailor their own curriculum.  As some children with autism have strong interests this could be a tool for the child’s learning whilst helping professionals and their peers understand the child better (Welsh Government, 2020, p.4-20). 









Component C 
Children with autism may benefit from visual support systems such as timetables or Picture Exchange Communication System (PECS).  Communication is a vital tool that children use to express themselves however, if a child is non-verbal other interventions are needed to ensure they do not lose their rights as highlighted in Articles 12 and 13 of the UNCRC (UNICEF, n.d).  By using PECS, it can reduce other behavioural difficulties because if a child is not understood they can become distressed and this may impact upon their behaviour (Child Autism UK, n.d).  It has been recognised that disruptive behaviour and low language skills can be linked together and if a child is unable to voice their opinions this may hinder their cognitive development.  If a child cannot communicate with their peers or teachers, they can display distressed behaviour (Kay, 2016, p. 71-84).  
By placing communication methods such as PECS this may help manage the behaviour aspect as they will help children associate a picture with a routine or task.  Furthermore, a child can use cards to make choices without using language therefore this also enables a child to communicate their needs (Elks and McLachlan, 2009, p. 15).  These references are more than ten years old however, it demonstrates that language and communication methods have not changed.  In a study the effectiveness of PECS was researched and although the intervention is helpful, they also concluded that it does not assist speech.  Therefore, further research is required to assist speech whilst using visual supports (Flippin, Reszka and Watson, 2010, p. 178- 195).  In addition, the amount of resources that is required can become time consuming as they need to be cut out and laminated to ensure they are long lasting.  As this requires a lot of resources they can be lost or misplaced easily which can become distressing for the child as this can restrict their communication with the adult if not resolved imminently (Beyond Autism, n.d).  On the contrary, children can use technology to assist with their speech through applications ‘apps’ that provides visual support that also helps them communicate thoughts or needs (Autism Speaks, 2013). 
On the other hand, children with Autism have good visual processing skills therefore strategies alike PECS enables them to grasp an understanding of language which demonstrates although it is resource heavy it can benefit individuals.  Some parents have reported that they do not use these techniques because they feel their child will appear different however, when professionals support the parents there are better outcomes for the child (Borg, 2018, p.27-53).
Though PECS can be a useful tool for communication amongst children with low communication skills it can also help with routines as children with Autism thrive from structure.  Using visual timetables for children with Autism can help reduce frustration and anxiety (National Autistic Society, 2019, National Autistic Society, 2017).  Having visual timetables can also have implications if the routine suddenly changes as this can cause anxiety within children with Autism.  However, preparing a child for these changes through visual supports such as a surprise card can help the child understand.  In addition to this support a child should be rewarded when they have dealt with a change in routine as it can prepare them for future changes that may occur (Beyond Autism, n.d).  In conclusion more research is needed for this intervention to ensure it is an efficient tool.
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