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Introduction

The following assignment will consist of a review of a specific school’s (which will be referred to as School X) SDP (School Development Plan). This review will critically engage with a specific aspect of the SDP and its action plan, impact on learners and the evidence supporting it, which will allow for further improvement of my professional development. The aspect I have decided to focus on is Diversity, Equity and Inclusion, and how School X has implemented appropriate strategies to tackle this issue, specifically the provision being put in place for BAME (Black, Asian and Minority Ethnic) learners. A young person’s ability to engage with their education is reliant on their sense of belonging (Preast, Bowman and Rose, 2020), meaning if a school is not inclusive with the provision it provides its learners, disadvantaged and minority students will have a poorer educational experience compared to their privileged peers. Within School X’s context, the amount of learners who identify within the BAME community is lower than the  average, standing only at 2.9%. 4% are eligible for free school meals, which again is lower than the national average of 16.4% (Estyn, 2019). This is significant as when reviewing data surrounding disadvantaged and BAME learners, it is important to consider their position within the context of the school, and not to view the needs of School X’s learners in an overly vague manner.

Literature Review

A brief overview as for why diversity equity and inclusion should be included within a school will allow for a more detailed exploration of the relationship between a SDP and diversity, equity and inclusion. Within our society, the importance of diversity lies within its ability to generate new and innovative ideas; by taking into account viewpoints and ideas from a diverse range of people (including race, age, gender, socioeconomic background, religious beliefs etc.), we can create new solutions to issues that we face in our ever changing and evolving contemporary society and its social values and needs (Arpaci, 2022). Additionally, education initiatives that promote diversity, equity and inclusion can enhance the learners engagement with the learning content through the ability to learn from a wide range of different people’s experiences. Performance for learning is also enhanced as multiple viewpoints and skill sets can be exploited to reach unique and effective conclusions (Tiwari, 2022).
Looking more specifically at diversity, equity and inclusion within the context of education in Wales and its relationship with SDPs can be achieved through an inspection of different government policies that have been designed to benefit the quality of education in Wales. Firstly, looking at The Well-being of Future Generations (Wales) Act, it has the ambition for Wales to be: prosperous, resilient, healthy, equal and cohesive within its communities, to have the Welsh language thrive and to be a globally responsible nation (Welsh Government, 2015).  Therefore, at the heart of the Welsh curriculum, the Four Purposes which set out to give pupils the tools to become:
“ambitious, capable learners, ready to learn throughout their lives. enterprising, creative contributors, ready to play a full part in life and work. ethical, informed citizens of Wales and the world. healthy, confident individuals, ready to lead fulfilling lives as valued members of society” (Welsh Government, 2023).
It is apparent that these acts have been catered to support one another, to allow for maximal effectiveness in achieving the Welsh Government’s ambitions. It stands to reason then, that the guidance in Wales for SDPs would also feature strong links between the well-being act and the Welsh Curriculum. However, the initial guidance set out by the Welsh government outlines that a SDP is supposed to advance learner outcomes through regular self reflection and strategic planning, which can be achieved by tackling both long and short term targets, with literacy, numeracy and educational attainment being the top priorities. (Welsh Government, 2014). The explicit connection between the priorities of the Well-being and Four Purposes appears to be absent from the School Development Plans Guidance Document. For instance, the Well-being act has the vision of Welsh communities being equal and be globally responsible; likewise, the ethical, informed citizens aspect of the Four Purposes clearly outlines that learners should understand how to exercise their human rights to ethically engage with current issues within Wales and the world (Equal Education Partners, 2023). Clear links to the topic of Diversity, Equity and Inclusion are apparent with these  interlinked aspects of two separate initiatives. However, when faced with the SDP guidance, there is no explicit link to this aspect that schools must follow; no obvious link to the provision of BAME learners has been outlined in this official government guidance. It could be argued that the overall goal of a SDP – being to improve learner outcomes –  would indirectly include the provision of BAME learners. If the goal is to accelerate all learner outcomes, this would have to involve the closing of the attainment gap that prevents BAME learners from achieving the same successes as their racially privileged peers (Glass, Hickman and Byars, 2023). 
The lack of transparent guidelines to include provision for BAME learners within government documents is concerning as this leads to BAME students relying on staff to accommodate accurate and effective provision without explicit guidance and training. It could be argued that the educational attainment priority covers diversity, equity and inclusion, but the term is too vague to ensure that schools would interpret this to include thorough strategies to improve the provision of disadvantaged and BAME learners.  Further concerns arise when considering the delivery of culturally and ethnically diverse histories within schools. As it is mandatory that schools provide education that covers the contributions of the BAME community (Welsh Government, 2022), a lack of appropriate strategies outlined within a SDP leads to a cause for concern on the quality of the delivery of this education. A more updated guidance document called The national resource: evaluation and improvement takes a more detailed approach when addressing the issue of specified provision for BAME learners; it states that in order for learners to achieve their academic potential, their well-being must be at the centre of their engagement with school (Welsh Government, 2021). This means that schools will be expected to put in place strategies for BAME learners as evidence shows that the majority of ethnic minority students suffer from a deteriorating self-esteem and confidence due to the institutionalised racism in the education system that they experience (Lander, 2022).

Developing an Action Plan

 From the concerns outlined in the previous chapter, it is reassuring to see the inclusion of Diversity, equity and inclusion within School X’s SDP. This section of the SDP starts with a justification as to why School X believes it is imperative to have this particular topic at such a high priority within theri SDP: in post covid education they saw a significant increase in the amount of discriminatory behaviour within their school, prompting the employment of a specialist Diversity and Inclusion officer. They believe that this is because young people have increased access to online spaces (especially during the covid lockdowns), so  the opportunity for racially charged bullying has increased. This can be seen in official reports that have expressed their concern with the increase of online discriminatory behaviour  (Welsh Government, 2019). Further reasons to include diversity, equity and inclusion as a priority in School X’s SDP can be justified through the  increase in reports on racially motivated hate crimes (Home Office, 2018) within England and Wales, which aligns with Race Alliance Wales having reported that the majority of BAME students are concerned with the increase in subconscious and indirect racism they experience within schools, which only increases the further they progress through their academic career (Abramson and Cifuentes, 2021). Overall, the evidence provided within the literature review and the additional justification provided by School X, highlights the importance for having diversity, equity and inclusion as not just a part of a SDP but as a priority with the same importance as topics such as the acceleration of numeracy, literacy and digital competency. 
The first specific strategy that School X has set up to tackle these issues is to create an anti-racist environment throughout the school through use of normalisation and repetition. The Diversity and Inclusion officer of School X has set up meetings every 2 months with another partnership school (School Y) to discuss how as a school cluster, anti-racist messages could be integrated into all learner’s day to day experience. These meetings involve  conversations on anti-racist initiatives such as Black History Month, Show Racism the Red Card, and the most recent Anti-Racism Summit event, and how both schools can adapt messages conveyed from these initiatives. Once these messages have been successfully adapted into educational resources such as posters, presentations and discussion topics, School X will then integrate them into everyday practice such as delivering anti-racist presentations and having class discussions about diversity and inclusion during form time. This strategy is intended to be school-wide, so all learners despite their key stage will be receiving the same messages and resources. In theory, this strategy will have a positive effect on learner’s understanding and attitude towards race and ethnicity: “DEI [Diversity, Equity and Inclusion] educational materials can achieve maximal success and long-term impact when implemented as institutional-wide interventions, and the materials are not seen as an isolated or independent to the curriculum” (Corsino and Fuller, 2021). School X is measuring this through progress reports which measure how confident learners are in addressing themes on anti-racism and if BAME students feel that they have experienced a decrease in racist attitudes and behaviour. The national resource: evaluation and improvement outlines the importance of all SDP initiatives and strategies aligning with the other strategies and surrounding institutions (Welsh Government, 2022). School X is meeting this criteria by liaising and working with School Y to achieve the same goal; as this strategy is not just isolated to School X but being implemented into School Y and a larger cluster of schools, the impact of the education will be far reaching and more effective in the long term, creating a adaptable and current provision strategy (Hands, 2023). This strategy considers the provision of BAME learners across all of Wales, not just of those who attend School X. Additionally, the collaboration between School X and School Y allows for a better opportunity to generate quality resources as opposed to a single institution completing this strategy in isolation. Through collaboration and communication, schools and stakeholders are more likely to achieve successful outcomes which will strengthen the provision put in place for BAME learners (Griffiths et al. 2021).
When reviewing the progression steps of well being amongst learners within the new curriculum, one of the overarching ambitions is for all learners to be able to make connections to their belonging in school to the wider world around them; they should be able to consider their own well-being and see it within the context of another’s, despite their cultural or ethnic background (Welsh Government, 2022). This feeds into the strategy that School X has put in place and links back to the socially responsible nation ambition outlined in the well-being act, as well as the ethically informed citizen purpose that the Welsh curriculum has outlined. This displays a cohesive and purposeful initiative that benefits learners and aligns with the values and expectations of The well-being act and the Welsh curriculum.

Reflection and Evaluation

Upon reviewing School X’s SDP, the measurement for the success of the previously described aspect is via the use of termly progress reports.  The first thing that must be considered is the reliability of progress reports as an accurate form of measurability. Authors have suggested that this form of measurability is especially ineffective when referring to disadvantaged learners as school staff are not provided with the correct training and understanding to accurately report on the development of disadvantaged learner’s situations (Enright, 2022 and Kidd et al. 2023). As established in the literature review, a lack of official provision put in place to ensure school staff are fully educated and trained to navigate the diverse needs of BAME students, their ability to successfully report on these learner’s wellbeing progress could be impaired. School X have assigned the responsibility of reporting the progress of this aspect of the SDP to the Diversity and inclusion officer, as they organised and lead the development of this initiative. As the review is completed by the Diversity and inclusion officer, there is no need for concern over an absence of training on understanding BAME learners, which will result in accurately presented and reliable progress reports. Progress report 1 was submitted in January, covering School X’s Autumn term. The report outlines what provisions have been put in place (what videos, presentations, posters etc.) and how they are being used (i.e. presentation A is being delivered to all form classes across all key stages). School X are using the information as a starting point to further measure the overall well-being and attainment of their BAME learners. As mentioned within the previous chapter, the everyday integration of messages on diversity should have a long term effect on learners' attitudes and BAME learners’ well-being, which should be measured in the 2nd progress report. Although no direct information was given on how this would be measured within the progress report, it is very likely that it will be completed through questionnaires. These would likely be anonymised as it is the most effective way of gathering sensitive information on students’ perceptions of their progress and understanding (Meretsky, 2013). 
A recommendation for future cycles of diversity, equity and inclusion provision within School X could revolve around creating a pupil voice for BAME learners. This could be realised by the diversity and inclusion officer organising a group for School X’s BAME learners where they can discuss experiences and topics on what they would like to see change in School X to improve their well-being. Student-led strategies will not only empower the school’s BAME students, but will create authentic strategies with solutions that will have meaningful outcomes (Littlefair, 2023). As School X only has 2.9% of BAME learners, this will also be a chance to create a community for these students which will increase their sense of belonging during their time in school. Lastly, having the diversity and inclusion officer initially organise and arrange this focus group should increase the interest of BAME students as opposed to a white staff member organise it as the learners are more likely to feel comfortable sharing their experiences to someone of a similar ethnic background (Cifuentes, 2023).

Conclusion

It has been established that School X has put in place an effective provision for BAME students and is working with other schools to create a long reaching and lasting impact. The suggestion to include a more student-led provision which would also have an impact on the learners’ sense of belonging was also included. Suggesting and implementing strategies that will have an impact on students well-being and ultimately the overarching ambitions for Wales improves my own professional development and my ability to fulfil pedagogical leadership standards.  
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