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ASSIGNMENT 3: LEARNING SUPPORT REPORT

PART 1
INTRODUCTION
The recent challenge in higher education is to create an inclusive education system in which all students, regardless of their ability, receive fair treatment and equal opportunities. ‘Within an inclusive education environment, student diversity and uniqueness should be celebrated without discrimination.’ (FutureLearn, 2021)  The importance of inclusive and fair societies is supported by numerous international and national laws, acts, and regulations (some will be discussed here). All of them are based on the  social model of disability, which:  
“(…) considers persons with disabilities no longer as objects of charity but as subjects of rights. Rather than focusing on deficiencies, it revolves around society itself and its relationship with persons with disabilities. Disability is considered as a social construct and society should be capable of correcting its own failure to be more inclusive. It is therefore the environment which is disabled if it fails to provide for equal treatment for persons with disabilities.” (Retief & Letšosa, 2018)
It is underpinned by the principle of social justice (Griffiths, 1998) and combines equality and equity in one system as the reaction to common societal ‘intersectionality’. 
"Intersectionality is a metaphor for understanding the ways that multiple forms of inequality or disadvantage sometimes compound themselves and create obstacles that often are not understood among conventional ways of thinking.” (Crenshaw, 1989)
To achieve an education system that is inclusive and free from discrimination, the barriers that limit participation must be removed so that persons with disabilities can access it on an equal basis with others. 
INTERNATIONAL POLICY: UNITED NATIONS CONVENTION ON THE RIGHTS OF PERSONS WITH DISABILITIES (CRPD)
The most comprehensive and authoritative international policy that explains the human right to inclusive education and describes the steps needed to implement it, is Article 24 of the United Nations Convention on the Rights of Persons with Disabilities (CRPD, 2006).
According to Article 24, students with disabilities must be guaranteed access to all forms of mainstream education with proper support and without discrimination (CRPD Article 24, 2006). This requires the primary and secondary schools to be free and in the communities in which they live. Tertiary education must be accessible to disabled people on an equal basis with others. To “enable persons with disabilities to learn life and social development skills [and] to facilitate their full and equal participation in education”, governments are obliged to apply reasonable accommodations (Ferri, 2018). Article 24 provides a set of measures that must be adopted to create an inclusive educational system. These include the employment of teachers, especially teachers with disabilities, who are qualified in sign language and/or Braille, and the provision of training on disability awareness to professionals and staff (de Beco, 2014). 
The Committee also made it clear that placing students with disabilities within mainstream schools, without accompanying support and structural changes to the curriculum and teaching and learning strategies, violates the obligations laid down in Article 24 CRPD (Ferri, 2018). 
UK NATIONAL POLICY: THE EQUALITY ACT 2010
The UK government signed the Convention in 2007 and ratified it in 2009 to guarantee 13 million disabled people in Britain their rights (Equality Human Rights, 2017). By doing this the government agreed, to: ‘ensure [that] the education system at all levels is inclusive and geared towards supporting disabled people to achieve their full potential and participate equally in society’ (Disability Rights UK, 2022).  
The UN Convention is an international policy that does not have direct enforceability in the UK but it can help to interpret relevant domestic laws to ensure disabled people’s human rights are protected and promoted. The main national legislation that replaced previous anti-discrimination laws is called the Equality Act. It was passed in 2010  with the purpose of ‘making the UK more equitable’ (Equality Act 2010 guidance, 2013).
The Equality Act 2010 provides protection against unlawful discrimination, harassment, and victimisation on the basis of nine ‘protected characteristics’ including disability in various domains of everyday life (employment, education, the provision of public functions and services). The limitation of the Equality Act is that it does not take into account a situation in which people may be discriminated against more than one protected characteristic (‘intersectionality’) (The Equality Act 2010 ).
Part 6, Chapter 2 of the Equality Act focuses on Further and Higher Education (FE/HE) and states that it is unlawful for any post-16 education providers funded by public money (e.g. university) to discriminate against prospective or current students (Equality Act 2010 guidance, 2013). It covers all aspects of studying, including course admissions, the provision of education, access to any benefit, facility or service they are otherwise entitled to and exclusions (Disability Rights UK, 2022)
Bonded by the Equality Act 2010, Higher Education Institutions share the responsibility to proactively make reasonable adjustments to educational environments to prevent students with disabilities being disadvantaged compared to non-disabled people and provide means so they can achieve their maximum potential. ‘Where a disabled student is at a disadvantage, there is a duty on education providers to take reasonable steps to remove that disadvantage’. (Disability Rights UK, 2022)
[bookmark: _Toc119339234]All undergraduate and postgraduate students with health condition(s) and/or impairment(s) are eligible for a Disabled Students’ Allowance (DSA), State-guaranteed funding to reduce any additional costs they may encounter as a result of their disability. These include costs ‘relating to assistive and accessible technology and software, travel, and the provision of more specialist non-medical help, such as BSL interpretation and specialist study skills support’ (Disabled Students Allowance, 2022). 
WALES: WELL-BEING OF FUTURE GENERATIONS WALES ACT
The rights of disabled students in HE/FE in Wales are regulated by The Equality Act 2010 (Equality Human Rights, 2017), however, the Welsh Government (WG) has the autonomy to decide its own laws and policies on ‘devolved matters’. An example of such is the Well-Being of Future Generations Wales Act (2015) of the National Assembly of Wales (WBFG, 2015); the first law in the world that guarantees the protection of future generations and provides a holistic plan to secure prosperity by 2050.  “Prosperity is not just about material wealth – it is about every one of us having a good quality of life, and living in strong, safe communities” (Prosperity for All, 2017). The Act set up seven well-being goals focused on health, prosperity, resilience, communities, language and heritage, equality, and Wales’s role in the world. It also provides the public bodies such as but not limited to, the WG and The Higher Education Funding Council, HEFCW, with five ways of working towards them with the help of Bruntland (Davidson, 2021) ‘sustainable development principle’. Bruntland sustainable development principle is defined as :
“(…) the process of improving the economic, social, environmental and cultural well-being of Wales by taking action, in accordance with the sustainable development principle, aimed at achieving the well-being goals” (WBFG, 2015)
WG outlined four cross-cutting strategies that will help deliver the promises of the WBFGA (Drakeford, 2016). Among them, the ‘Ambitious and Learning Strategy’ links the prosperity to education and underlines the need of transforming the educational system and skills sector and reducing the inequalities and barriers to access them.
“(…) The three objectives for this strategy are: supporting young people to make the most of their potential, building ambition and encouraging learning for life, and equipping everyone with the right skills for a changing world” (Prosperity for All, 2017) 
Almost 23% of all learners at public schools in Wales have special education needs and their academic performance is poorer than the rest of the learners. To address this, WG introduced a new reform, called an Additional Learning Needs (ALN) Act . It replaced ‘special educational needs (SEN)’ and ‘learning difficulties and/or disabilities (LDD)’ with one term ‘additional learning needs (ALN) and sets up a student-centered system for supporting children and young people aged 0 to 25 with ALN.
The steps that WG took to improve its education system which resulted in decision to establish a new State funded body responsible for tertiary education and research in Wales are described in detail in Hazelkorn review (Hazelkorn Review, 2016). The Commission for the Tertiary Education and Research (Wales) will be established in 2023 to monitor, register and regulate the provision as well as setting standards in the sector which will be focused on widening access and increasing opportunities. 

UWTSD: STRATEGIC EQUALITY PLAN 2020-2024
Admission, provision, and  type of support offered to disabled students by universities and FEIs in Wales is regulated by the UK and Welsh laws. UWTSD is committed to ‘remove barriers to participation and support people from all backgrounds and circumstances to fulfil their potential’ (UWTSD mission) as described in its Strategic Equality Plan 2020-2024. It also fully embeds the provisions of the Well-Being of Future Generations (Wales) Act 2015 and aims to continuously improve equality and diversity and enhance inclusive approaches within the organisation. 

CONCLUSSIONS
The right to education is one of the most important rights in international human rights law and is recognised by numerous laws and regulations. To be educated improves one's self-esteem, facilitates social mobility and enables access to other human rights such as the right to work. It is therefore essential for every human being (de Beco, 2014) . Local governments are responsible for laws and regulations to create inclusive, barrier-free education system. 
Future educators in PGCET programme should contribute to this by ‘demonstrate(ing) dignity, courtesy and respect towards others, (…) commitment to learners, their learning, safety and well-being, plan(ing) and deliver(ing) effective learning, teaching and assessment’ (Professional Standards, 2017).  


PART 2
The advices below are provided to students planning to study or already studying in the OME programme at UWTSD and expected to take chemistry or advanced chemistry module in F-2-F setting.

MEGAN: 
Megan is planning to start the OME programme next year. She declared mental health issues and learning difficulties; none of them has been officially diagnosed. 
Before commencing the studies I would signpost Megan to our Student Services Office and a disability adviser to arrange the assessment of her Specific Learning Differences. As regulated by the Additional Learning Needs Code (Wales, 2021) it is the university’s responsibility to determine if and what ALNs she can have. Based on the disclosed information she can suffer from dyslexia, ADHD and/or ASD. When these are identified, the Individual Development Plan (IDP) will be prepared to specify any special arrangements to facilitate her studies.  Student Services Office can also assist Megan with the DSA application. This additional funding can help her to cover the expenses related to Study Support tutor and a mental health or autistic spectrum mentor.  A laptop with a specialised software   such as advanced spelling and grammar checkers can also be purchased to help with her dyslexia. 
While at the University Megan will have access to a non-medical learning support offered in one-to-one in-person or online sessions offered by PAL mentors who provide assistance in revisions, subject specific study skills or practising presentations. 
Professional Counselling Service will also be available. 
As a lecturer in one of the modules Megan will have to take, I will work closely with her disability adviser to ensure that in my class she is provided with all reasonable adjustments she is entitled to as of her IDP. These can include: 
· Option to communicate verbally or in writing 
· Working in a smaller group or with peers she feels most comfortable with especially when preparing group projects. She will be allowed to prepare her part in advance. 
· Pre-recorded submission of PPT presentations to be played in class to reduce anxiety.
· Regular progress meetings during ‘free-time’ to address any academic and/or (mental) health issues for early intervention and provide more structure to the daily schedule.
· Special seating arrangement to avoid distraction and provide space for short but frequent breaks if needed to improve focus. 
· Using a fidget toy that is not disruptive to the rest of the class
· Clear ground rules when to talk (raise the hand) and what to do if a situation becomes too stressful (special arrangements to cool off and self-regulate as agreed with Megan in the beginning of the term) 
I will comply with the additional arrangements prescribed by the Student Services in terms of extended deadlines, extra time to complete class work or lab experiments, extensions, alternative assessment methods, special room (e.g. windows with blinds or no windows to avoid glare or bright lighting). 
I can ensure, besides of the reasonable adjustment in her IDP that:
· she will receive all instructions in a clear way, in a simple and direct language 
· any changes to the timetable, lecture content, etc. will be announced as early as possible to make sure that she understands them. If it is last minute change I will explain it in person

UNFINISHED WORK BELOW

DAFYDD:
Considering Dafydd’s physical impartment, I would recommend visiting UWTSD on one of the open days before commencing his studies to see how easily he can access our facilities. It could also be a good opportunity to meet the disability adviser and/or learning support managers to discuss his individual needs. 
With declared disabilities such as cerebral palsy and being partially sighted Dafydd should be eligible for support from a professional qualified team of Non-Medical Helpers such as note-takers who will make a comprehensive (although non-verbatim) record of the content of lectures, labs in his preferred style and format. Due to his impairments amended risk assessment will be require, especially for the lab work. To perform any experimental work, he will be paired with partner and where possible the measurable adjustments will be provided, such as plastic laboratory equipment with additional clamps and stands to avoid falls or spills or high chair to sit while safely doing the experiment.
The campus is fully accessible with wide doors and elevators. To address Dafydd’s mobility impairment I can request the lectures to take place in ground floor with enough space to put his crutches close to him. If possible, the same room will be booked for all lectures with a special chair/space. 
To address his low vision I will provide large print, high contrast instructions in bold san-serif font that are easier to read. If needed, verbal descriptions of demonstrations and visual aids can be provided. UWTSD can provide the lecture notes and lab instructions in Braille. 
Allow extra time for set up and completion of lab work.
To help Dafydd to keep his independence UWTSD offers an accessible accommodation to students with mobility impairments. I would signpost Dafydd to the accommodation office directly to discuss his specific needs in more detail. The accommodation is not located in a very close vicinity to the university which for Daffyd could be an obstacle. I would suggest looking into DSA Travel Allowance if there were extra travel costs to pay to get to/from university and to participate in social events. 
DSA funding could also help Daffyd to arrange for a notetaker. If no assistance can be available, the adjustment should be to allow him to record the lecture. I can provide printed version of the notes and make the slides available in advance.  
I will make sure that the lecture rooms are easily accessible. To reach the laboratory there is an elevator. 
He should be allowed to record lectures and I will make sure that the lecture material and lab manuals are available before the class. 
For the special arrangements for the exams Dafydd should contact Services for Disable Student to discuss extra time
He can request an Assistive Technology and there will be an IT expert available to consult in case of troubles. 



ALYS
Pregnant students are explicitly protected from unfavourable treatment at University by Equality Act 2010. ‘Student Pregnancy, Maternity, Paternity and Adoption Leave Policy available in Academic Quality Handbook (Chapter 12) provides details of the rights Alys has due to expecting a baby and University obligations to support her in her studies. 
To discuss the plan of support for the time of pregnancy and maternity and the time for her return to study Alys must complete SC17 form (Pregnancy and Maternity Support Form) and arrange meeting with our Programme Manager. 
Potential interruption of studies will have to be discussed. 
To protect Alys and her baby from the early days of pregnancy is of very high importance, Risk Assessment must be completed as soon as possible. Risk Assessment will identify any risk that may be present which could harm the student or the baby. Detailed steps must be put in place to alleviate or minimise these risks. As in second year of her studies she will be required to take advanced chemistry module with the lab it can be advised that the enrolment to this particular moduel is postponed.
Although our lab experiments do not use any dangerous chemicals, appropriate risk assessments have to be in place and discussed on individual bases. A specific risk assessment can then be undertaken a The outcome of the risk assessment may indicate an adjustment in work activities to remove the hazard for the period of pregnancy and breast-feeding. 
As the lab activities are an integral part of my chemistry module and the arrangements are not possible
Where this is not possible for operational or research reasons then the individual will need to be found alternative duties of an appropriate nature. It can be advised that she completes the chemistry module when safe for her and baby.
Regular meeting with Programme Manager will be arranged to assess the effectiveness of the support provided and the need for further adjustments. 
Alys is eligible to apply for Extenuating Circumstances if her situation affects significantly her performance in assessment(s). 
She is entitled to request time out of study to manage medical appointments and maternity leave. I can record my lectures and deliver on teams and make arrangements to catch up on missed classes.
University provides baby changing facilities on campus and information about breastfeeding facilities can be obtained from the Reception Desk. 
At all times, staff must ensure those students are not treated less favourably than any other student on the basis of their circumstances. In line with the University’s legal obligations, flexibility should be shown where possible to ensure continued learning is facilitated
My responsibility whilst an appropriate degree of flexibility is exercised, will be to ensure that academic standards are not compromised. A balance must be achieved between ensuring the student is not disadvantaged and giving undue special treatment.
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