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Introduction
The focus of this activity is to develop an intervention that ensures progression for primary school pupils. For the purpose of this task, the intervention will be aimed at improving attainment for pupils eligible for Free School Meals (e-FSM) as there is a growing concern regarding the attainment gap between pupils e-FSM and non-FSM. In order to develop an intervention that can stimulate academic achievement it will be crucial to analyse different methodologies currently in practice across Wales and compare them with interventions used in other countries. The creation of the intervention will be a direct result of research into different theorist’s perspectives alongside current educational policy in Wales. 
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School Context 
Our School is located in the Pembrokeshire local authority. There are 598 pupils on roll aged from 3 to 11 years, in 23 classes. Sixty-two children attend the nursery full-time. Most pupils come from the immediate area. The school also has two classes in a learning resource base for pupils aged 3 to 11 years old who have a diagnosis of autistic spectrum conditions. These pupils come from across the local authority. Approximately 33% of pupils are eligible for free school meals, which is above the national average. Nearly all pupils are of white British ethnicity and come from homes where English is the main language. A very few pupils speak Welsh at home. The school identifies around 25% of pupils as having additional learning needs, including 10 pupils who have a statement of special educational needs. In the 12 months prior to the inspection, there was one fixed-term exclusion. The last inspection of the school was in March 2010. The headteacher took up her post in April 2010. The school is currently a ‘pioneer school’. This means that it is working with the Welsh Government and other pioneer schools to develop a national model of professional learning and to develop and pilot a new curriculum for Wales. The school also receives additional funding as a ‘lead creative’ school. The individual school budget per pupil for our school in 2016-2017 means that the budget is £4,712 per pupil. The maximum per pupil in the primary schools in Pembrokeshire is £6,870 and the minimum is £3,427. Our school is eighth out of the 61 primary schools in Pembrokeshire in terms of its school budget per pupil (Estyn, 2017). 
Our current school development plan encompasses the priorities for the upcoming academic year (see appendix 1). 








Intervention
The proposed intervention aims to raise attainment amongst pupils from disadvantaged backgrounds which remains a priority for schools across Wales (Education Wales, 2017). Both Estyn (2019) and the Welsh Government (2017) prioritise the need to improve pupils’ health and well-being which can be shown through the creation of the health and well-being Area of Learning and Experience (AoLE) in the Draft Curriculum for Wales published by Education Wales (2019). Additionally, a growing concern across Wales is the impact of food poverty on a child’s health as the Children’s Commissioner for Wales (2019) suggested schools need to promote healthier choices for all children. In order to address this issue, the intervention proposed intends to promote healthier choices for the pupil and their family through a family cookery class. 
One of the main challenges of the intervention will be involving parents as Estyn (2012) suggest parents of disadvantaged learners are less likely to get involved in their children’s education. To overcome this barrier, prior to the intervention it will be crucial for practitioners to engage parents in conversations that promote their attendance and try to address any potential issues or fears they may have. Aggleton, Dennison and Warwick (2010) suggested that many parents had a negative experience at school which can influence their involvement in their child’s education. In order to reduce the fears of parents it is vital that practitioners engage parents in informal activities that develop positive relationships and attitudes. 
The structure of the six-week block is based upon Kolb’s (1984, as cited in Aubrey and Riley, 2016, p.159) Experiential Learning Theory which encompasses four elements as shown in Figure 1. The concrete experience happens during the class where the family develop their skills and knowledge of healthy dietary habits. The practitioner managing the intervention will encourage all the participants to continuously reflect on what they have learnt during the class. The family can then begin to implement what they have learnt in the home environment. Although this model of learning is aimed at the learning process of adults, it shares some similarities with the ideas of Haylock and Cockburn (2013) who advocate the role of concrete experiences to enhance children’s learning.  Figure 1: Kolb's Experiential Learning Theory (1984, as cited in Aubrey and Riley, 2016, pg.159)

The learning model does not indicate the significance of social influences on learning, an ideology supported by Dewey (1933, as cited in Aubrey and Riley, 2016) who champions the use of social interaction to boost learning. West-Burnham, Farrar and Otero (2007) suggest schools that value social capital have a significant advantage on promoting standards. Similarly, Estyn (2014) suggest family learning is a strategy of best practice for promoting the attainment of pupils from deprived backgrounds. As a result of the research carried out it was decided to create an intervention that promoted the knowledge, understanding and skills of both the child and their family to ensure that the habits were being supported at home. 
It could be argued that the intervention does not promote inclusion as it is aimed at Key Stage 2 pupils and a specific group of learners, whereas Estyn (2014) indicate the importance of developing a whole school approach to raising standards. To ensure that the intervention would allow all families to get involved, it was crucial to develop a space where all parents could contribute to the learning. The aim of an interactive display board to share recipe and budgeting ideas was to develop a sense of community as supported by West-Burnham, Farrar and Otero (2007) who highlight the strengthening of bonds through a strong sense of community. 
The intervention would primarily take place in the school’s community room to promote an informal setting that is still within the school environment, the aim being to encourage parents to become familiar with the school setting and build positive relationships with the staff. The intervention can be piloted as an afterschool club with families that most need the support and skills of the intervention. During the evaluation the staff should assess the benefits and limitations of including family learning activities across the curriculum. 
It is crucial that the learning that took place during the intervention is celebrated across the school. By encouraging pupils to work together on creating a recipe e-book the pupils can develop academic skills as a result of their interest in the topic or theme. By sharing the outcome with parents, it should encourage parents and carers to celebrate academic success in the future and promote an interest in their child’s education, an area that remains particularly difficult for disadvantaged families (Estyn, 2012). 
It will be crucial to monitor the intervention to ensure it is having a positive impact on pupils’ well-being and attainment as supported by Estyn (2012; 2014). The pupils that participate in the intervention will undertake baseline assessments to provide practitioners with a better understanding of current attainment of the pupils. This will be closely monitored throughout the intervention as practitioners undertake more assessments halfway through the programme and after the intervention is complete. The purpose of these assessments is to give practitioners data to analyse which can indicate areas that improved as a result of the intervention by individuals and the group as a whole which may be informative in developing the intervention for the future. 
Simultaneously, practitioners will engage parents and pupils in continuous formative feedback to aid learning and promote communication skills between parents and their children by modelling the types of conversation that stimulate learning and reflection. The feedback can be used to improve the intervention in the future. Aggleton, Dennison and Warwick (2010) highlight the value of encouraging parents to make suggestions to improvements for the school. Therefore, it was important to ensure the feedback system was accessible for all participants, although a survey may have been more time effective in collecting the opinions of parents, pupils and staff. It was crucial to use a feedback system that encouraged communication between everyone involved. 
To avoid relying on the pupil development grant I have researched some other funding options. As a school we can apply to Tesco ‘bags of help’ which invites local shoppers to choose their favourite charitable cause (Groundwork, 2019). Through the scheme we could achieve up to £4,000 of grants which will cover all costs needed for the interventions. There is a similar scheme at Asda ‘Asda Green token’ which awards up to £500 (Asda Foundation, 2019). By applying for the two we will be able to ask parents to get involved and support our school community.





An Overview of Background Reading
The following section aims to discuss the reading materials included in the file by evaluating relevant policy, practice and theory. The discussion is divided into five key themes: Progression; Transitions; Children’s Rights; Well-being; Stakeholders. 
Progression
Education Wales (2019) highlight the move towards adopting a continuum of learning for individuals which suggests the progression journey is unique to each learner. Findings from research highlight the relationship between disadvantaged learners and a lower standard of attainment, indicating the need for schools to break the barriers for progression amongst pupils e-FSM across Wales. Estyn (2012) highlight that pupils from disadvantaged backgrounds are more likely to have poorer health outcomes which could have a significant impact on the child’s ability to attend and participate in learning. There is a particular focus in Wales to reduce the attainment gap between pupils e-FSM and non-FSM pupils as highlighted by the Welsh Government (2017) as it remains a key priority for education systems. 
A key finding has been the importance of ensuring the impact of the intervention is closely monitored (Estyn, 2012; 2014; Welsh Government, 2017). As the intervention is aimed at disadvantaged families it is crucial that their engagement in feedback opportunities will be accessible for them all, therefore all of the parental and pupil feedback would be done through face to face communication to make sure all parents can contribute to the process (Estyn, 2014). Estyn (2019) highlight good practice where a school have devised a system for identifying and tracking pupils from deprived backgrounds. The group of professionals meet often to discuss pupils that need support and begin to identify the intervention needed before monitoring progress. 
Transitions
There is a clear indication from policy, practice and research that transitions between the home and school can be improved should parental communication be increased. Estyn (2012) suggest that engaging parents in their child’s education can be challenging, especially for children from disadvantaged backgrounds. 
A recent study by Husz (2018) into perceptions and interpretations of child food poverty in Hungary highlights the impact that parents’ lack of knowledge and skills to prepare healthy meals can have on increasing numbers of food poverty. The study highlighted that parents of low-income families would opt to buy unhealthy foods for their children when they could afford it instead of preparing healthy meals. This indicates the need for whole family education to promote a healthy diet to ensure that the whole family can move towards adopting a healthy lifestyle in the future. 
Children’s Rights
Winckler (2009) highlighted the Welsh Governments plan to eradicate child poverty by 2020. Although they have acknowledged the inability to achieve this target, they have set out new aims to reduce the number of children living in poverty (Welsh Government, 2016). One aim of the Welsh Government (2016) is to reduce the inequalities of education for those from disadvantaged backgrounds and they aim to achieve this by increasing funding through the pupil development grant.  
The Children’s Commissioner for Wales’ (2019) report regarding the impact of poverty on education suggests pupils that live in the most deprived areas are more likely to be obese due to the cost of healthy food. Additionally, UNICEF (1990) highlight a child’s ‘right to access adequate, nutritious food, clean water and the best possible healthcare’ which emphasises the importance of ensuring children and their families are aware of healthy foods and understand the importance of a healthy diet. 
Well-being
The Department for Natural Resources (2015) highlights the promotion of a healthier Wales in the Well-being of Future Generations (Wales) Act. More recently the Welsh Government (2017) have indicated the need to improve well-being across school as they have identified it as an educational priority. 
Currently in Wales there are many families that are living in poverty. NATCEN (2018, p.7) produced a social research project into food security in Wales which states that ‘20% of people in Wales are worried about running out of food’ highlighting the growing concern of food poverty for families and the impact that can have on many aspects of their life. Statistics for Wales (2019, p.1) highlight that ‘39% of parents with three or more children are materially deprived’ which indicates that people in Wales are struggling to afford substantial meals due to lack of finances, which in turn will have a significant impact on children’s health and well-being. Additionally, an article published by BBC (2019) indicated the growing reliance on schools for welfare services highlighting the demand on schools to support the whole family with a variety of well-being issues. Although the article may be subject to some bias, the report was based on findings from a large survey of school governors which suggests that the information published is valid. 
Stakeholders
Estyn (2013) advocate good practice where a school introduced a range of parenting programmes which aimed to remove barriers that stopped parents getting involved in their child’s education and allowed them to support and encourage their children in academic work alongside raising parents own aspirations. This highlights the need for schools across Wales to support not only the child but the key figures that influence their development to boost the opportunity of progression. This ideology is championed by Bronfenbrenner (1977, as cited in Aubrey and Riley, 2016) who suggests that family, friends and teachers can have a direct impact on a child’s development. Estyn (2019) published a report on the impact schools can have on pupils’ health and well-being which indicated that schools should work with external agencies to discuss how they can best support the pupil and the family, again highlighting the significance of supporting the influential figures in a child’s life to ensure they get the best opportunity to succeed. 
Alternatively, a study by Community Food and Health Scotland (2013) compared the impact different approaches to cookery classes had on improving parents cooking skills across Scotland. The study compared cookery programmes for parents, families and young parents. The study identified many benefits such as social benefits, food budgeting and improved child behaviour which had a positive impact on all three control groups, suggesting that there are different ways in which supporting parents can have an impact of their child’s development.
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See appendix 2.



Evaluation of Activity
The aim of the module was to create an intervention that promotes progression in the primary school before presenting the intervention to a board of school governors. The following section will discuss personal strengths during the task before moving on to discuss the challenges and how they were overcome making connections to the Welsh Government’s (2019) Professional Standards for Teaching and Learning before making judgements on areas for future improvement. I have based the evaluation process on a model by Rolfe, Freshwater and Jasper (2001) as the cycle aims to develop reflection and create action-based targets which is crucial to my continual development as a practitioner. 
My aim during the task was to improve my knowledge and understanding of support for pupils from disadvantaged backgrounds. I decided to focus on pupils e-FSM as there is a need to support this group of pupils in all schools across Wales; the research I have undertaken will continue to improve my own practice in schools for the future. My new understanding of the characteristics of effective interventions for pupils e-FSM has improved which will allow me in the future to incorporate and develop interventions that support learner progression. In the future it will be beneficial to apply this knowledge into my classroom practice, most notably improving communication with parents which has been a key theme throughout this task. The Welsh Government (2019) highlight the importance of practitioners involving parents in children’s learning to achieve this, it will be essential to develop positive relationships with parents and try to encourage parents to get involved in their child’s education through a range of activities. 
The Welsh Government (2019) indicates the importance of professional development through wider reading, which can be seen as one of my strengths during the activity through my ability to research policy, practice and theory to support the chosen intervention. I found that researching good practice examples led me to further develop my ideas for my own intervention. It has been interesting to develop understanding of the key themes of the module: Progress; transitions; Children’s right; well-being; stakeholders and relationship of all the themes on daily practice in the classroom. In particular, I have developed a deeper understanding of the benefits of engaging parents in school activities whilst improving my awareness of the barriers some parents may face and ways in which they can be overcome. 
I have developed my understanding of the importance of assessment and evaluation of practice to ensure it has a positive impact on learners, which is highlighted by Welsh Government (2019) as a professional standard. It was important to ensure that the assessment techniques would provide valuable insight into the impact and potential areas for improvement whilst also being accessible for pupils and parents. 
One area I need to focus on in the future would be to continue to improve presentation skills, with a particular focus on public speaking skills. To overcome this, I believe it would be beneficial to have presentation experiences with a variety of different audiences in order to develop an awareness of the language and tone needed for particular audiences. 
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Appendices
Appendix 1 – School Development Plan
	Priority
	Who?
	How?
	When?
	Cost
	Evidence

	Reduce the attainment gap between pupils e-FSM and non-FSM
	CT  
	Improving parental engagement. 
Improving pupils’ well-being needs. 
	By the end of the academic year.
	£1000
	Improved parental attendance to parent meetings. 
Improved standards across the curriculum by the end of the academic year.

	Further raise standards to ensure all pupils make good progress in order to achieve their targets
	Head Teacher
	Develop self-assessment through a whole school approach. 
	By the end of the academic year.
	-
	Improved learner awareness of their personal targets and how to achieve them in the future. 

	Develop Welsh reading skills.
	Class teachers
	Invest in age appropriate Welsh reading books to engage interest. 
Develop reward scheme for progress in Welsh reading skills. 
	By the end of the academic year.
	£2000
	Improved learner interest in Welsh reading books. 
Increase in learners achieving outcome 5+. 






Appendix 2 – Script
Introduction 
Hello and welcome to this afternoon’s presentation. I have been given the responsibility of addressing the attainment gap between pupils eligible for Free School Meals (e-FSM) and non e-FSM pupils. Today I am proposing the introduction of a new intervention that promotes progression for this group of pupils. 
Why
This responsibility has arrived as a result of our school self-evaluation which led to the priorities in our school development plan for the upcoming year. 
Worryingly, teachers have noted the amount of time pupils e-FSM are spending outside of the classroom due to a variety of well-being issues which include missing meals before coming to school. 
Recently, the Welsh Government and Estyn have put an emphasis on improving pupil well-being in schools. It is my view that by improving the family and pupil’s well-being we should see an improvement in outcomes across the curriculum. As 33% of our school population are e-FSM it is vital that we develop programmes that further support their progress across the curriculum. 
By the end of the school year we hope to reduce the gap, although we currently use a wide variety of strategies to improve pupil outcomes, I believe we should try something different. I think it would be best to support the whole family not just the pupils to improve lifestyle habits at home, with the hope that pupils will be ready to learn when they attend school in the morning. 
How
The aim of the intervention is to improve learner well-being by educating the whole family on the importance of a healthy and balanced diet, this should improve lifestyle habits and contribute to ensuring all pupils have healthy meals at home. 
I suggest we introduce a family cookery class for pupils e-FSM in Key Stage 2 that promotes healthy, affordable meals whilst improving cooking skills and knowledge of food safety. The cookery class will aim to address six themes: Food Hygiene; Healthy portions; Storing and Freezing food; Benefits of cooking from scratch; weekly meal planning and budgeting; Meat substitutes. A local chef has volunteered to help plan and run the sessions alongside staff. 
As food is cooking in the oven parents and pupils will be able to complete small activities based on the theme for the session. Additionally, the time can be used to support the whole family with homework tasks that have been set or supporting communication between parents, pupils and the staff. 
To accompany the class, I plan to create an interactive display board in the reception area that will allow families across the school to share recipe ideas and food budgeting tips. The aim of this is to ensure all parents can contribute to helping the community alongside trying out new recipes with their own family at home. 
How will we engage parents?
In the past we have struggled to involve a majority of the parents of pupils e-FSM in their child’s education. As this programme does not focus specifically on academic achievement it should encourage parents to get involved, we can use this as a gateway to building a positive relationship and improving parents views of staff and the school which will encourage them in the future to become more involved in the child’s education. 
To encourage parents to attend staff will need to engage parents in face to face meetings before and after the school day, for those that do not bring their child to and from school we should try to promote the programme through our social media page. For parents that struggle to access the school w may need to utilise the school minibus to pick up and drop off parents.
It will be important to arrange a day that suits the whole group to ensure maximum attendance, therefore we will need to remain flexible when choosing a day and time. 
Who?
As we are focusing on pupils e-FSM and their families we should pilot the programme with those that most need our support, we can ask all members of staff for nominations of those most in need. The group may consist of pupils from across Key Stage 2.  
I have specifically addressed Key Stage 2 pupils to address the practical nature of cooking activities. 
To ensure the class is most effective for the participants we should limit the programme to four families during the pilot to ensure the group is manageable and can run effectively. I suggest we have two members of staff alongside our volunteer to ensure all families are given full support throughout the sessions.
When?
The programme will be best suited to run over the course of six weeks for an hour and a half each week after school. This will allow for food preparation, cooking and additional activities and tasks.  
Each week will focus on a different theme as previously mentioned, with the aim to build on the knowledge and skills of the entire family. 
Should the intervention be a success we can look at delivering more blocks throughout the year, allowing more families to benefit from the intervention. By piloting the intervention as an afterschool club, staff can evaluate the benefits of engaging and involving parents in activities during the school day. This may be an area to develop in the future as it can be applied to many topics across the curriculum.
It would be held in the community room as the community room provides an informal space away from any academic pressures or fears parents may have. However, it encourages parents to come into the school environment. For some recipes will need to use the oven in the staff room. 
Celebrating learning
As a way to celebrate learning, pupils that take part in the intervention will be able to work together in the final term to create an e-book of their favourite recipes they have tried during and since their participation in the cookery class. 
This can be published on the school website for all families to access at home, the purpose of this activity will be to involve parents in celebrating the achievements of their child which should encourage future parental engagement in more academic events. 
Impact
Estyn highlight the importance of evaluating interventions to ensure they have a purposeful impact on children’s outcomes. 
Prior to the intervention we will record baseline assessments of individual pupils. Before the intervention we will meet to discuss with parents and pupils what they would like to learn during the cookery class and any areas they feel they need support, this will inform the weekly planning of the intervention. 
During the intervention we will meet with parents, pupils and staff on a weekly basis to discuss what they have learnt from the class and any areas that need improvement. This is key to the success of the intervention as the feedback will allow us to tweak the programme to the needs of the group alongside building a positive relationship with members of staff. 
Further pupil assessments and observations will be carried out by class teachers. This will provide us with an indication of any areas of significant improvement for individuals and the opportunity to compare with the rest of the group. 
After the programme teachers will feedback final assessments and observations of the pupils in the classroom. Allowing us to analyse the overall impact on individuals and allow us to identify the areas that benefitted the most from the intervention which may allow us to further adapt the intervention for the future. 
To accompany the assessments, we will hold a family meeting to allow parents and pupils the opportunity to give feedback on what they have learnt and benefitted from during the intervention alongside giving them the opportunity to note any limitations and possible suggestions for future improvement of the intervention. Staff will also take part in an evaluation of the intervention and be given the opportunity to provide proposals for change. 
Cost
The main costs of the intervention are the ingredients and additional staffing costs. 
To avoid relying on the pupil development grant I have researched some other funding options. As a school we can apply to Tesco ‘bags of help’ which invites local shoppers to choose their favourite charitable cause. Through the scheme we could achieve up to £4,000 of grants which will cover all costs needed for the interventions. There is a similar scheme at Asda ‘Asda Green token’ which awards up to £500. By applying for the two we will be able to ask parents to get involved and support our school community. 
Thank you for listening to my proposal. 
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