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‘A critical evaluation and the identification of next teaching and learning steps focussing on a case study of an individual learner or a group of learners, based on an observed critical incident.’

Introduction
This assignment will focus on an incident, observed in school, within the context of reflective practice. This means the incident will be evaluated, and thus becomes a critical incident. Furthermore, this assignment will discuss possible next teaching and learning steps that could be taken to ensure the overall learning experience of the class is not negatively affected. 
It is important to note exactly what is meant by a ‘critical incident’. This is described by Tripp to be an everyday, ordinary occurrence within the classroom that does not necessarily stand out. It can be positive or negative and is made a critical incident through the analysis carried out by the researcher (Tripp, 1993, p. 8). Therefore, it must be recognised that a critical incident is not a criticism, it is simply a method by which student behaviour can be analysed.
This kind of reflection must be part of a teacher’s practice as it allows the teacher to see exactly what they are doing well, where they could improve, and perhaps most importantly, it allows for teachers to find meaning in their students’ behaviour and how their actions can influence this (Havard & Hodkinson, 1994, p. 6). 
Observation
The particular critical incident discussed in this assignment took place in a Welsh Comprehensive School in South Wales. This school, in particular, has been identified by the Welsh Government to be a pioneer school for the new Curriculum for Wales that is due to be rolled out within the next few years; the school has taken this role very seriously and has whole-heartedly adopted the new approaches such as the AoLE (Areas of Learning and Experience) structure.
As seen in Appendix 8, the critical incident took place within a Year 11 Physics class at the end of the day. The students had arrived back from lunch and, while excited, appeared to be ready to learn when the teacher called for their attention. The incident took place between ten of the students; once Row 2 had completed the set activity, Row 3 asked them for help with the question the class was answering and each of the students in Row 2 turned around to help the student directly behind them. This critical incident opens discussion surrounding peer learning, the question of engagement of learners, and teaching techniques utilised by the teacher such as constructivism. 
It should also be considered that this observation took place during the COVID-19 pandemic and as such there had been restrictions placed on both the students and the teacher for within the classroom. 
Methodology
The method used for this observation was a semi-structured, non-participant, case study and, as such, the data collected was qualitative. This method was chosen primarily because it allows for genuine interactions to be recorded from an organic social system with a minimal amount of outside disruption. Furthermore, qualitative data is much more useful for this kind of research as it allows for the recording of more subjective information such as attitudes, opinions, and behaviour (Kothari, 2004, p. 5).
Using a case study for this research was considered the best approach as they easily lend themselves to the study of social phenomena where researchers are trying to ask, and potentially answer, ‘how’ and ‘why’ questions (Yin, 2009, p. 4). Perhaps the largest negative effect of using a case study is that researchers are unable to standardise the conditions in which the observation will take place. However, the lack of standardised conditions means what is observed is true behaviour from the desired organic situation. Another potential difficulty with using a case study is that results can rarely be generalised, case studies do not give definitive answers that can be applied to all related areas (Tripathy, 2009, p. 662).
The non-participant aspect to this methodology also lends itself to this research as it focusses on the researcher having as little impact on the social situation they are observing as possible; the researcher passively observes the situation and draws conclusions from what is seen (Kumar, 2005, p. 120). One of the main arguments when considering whether or not to use a non-participant approach is around bias. As the researcher is not interfering with what is being observed there is little opportunity for researcher bias (Best & Kahn, 2003, pp. 168-169), however, while, the people being observed may not know the aim of the study, there may be opportunity for participant bias – in which the observed participants behave differently than usual according to their expectations of the study (Coon & Mitterer, 2008, p. 35). When assessing the risk of participation bias in this study, it was considered to be reduced by the fact that the observed class were Year 11’s in a school that has been partnered with this PGCE course for many years, thus the students would likely be used to the presence of an observer and no longer feel the desire to interfere, either positively or negatively. Furthermore, as discussed by Shelton and Roulston, 2015, in their article Reconceptualizing bias in teaching qualitative research methods bias is not inherently bad and as long as it is considered, there is no need to dismiss the study and results as a whole. This view is part of a wider debate outside of the scope of this assignment.
The use of semi-structured approach was decided upon mainly because it allows for researchers to enter into the study with a general structure in terms of theory, in this case, critical incidents, but is not restricted to only reporting on certain behaviours (Blandford, 2013). This is the main advantage to using a semi-structured approach, however, the primary disadvantage is again the lack of quantitative data and thus the difficulty of generalisation. As touched on above, this is not too large an issue for this type of research because the aim is to analyse an incident for its potential social meaning within the specific context it occurred, thus it does not need to have empirical data to consider, or to be generalisable to every student – by its very nature, a critical incident is the analysing of an incident specific to an individual or group of individuals in a specific context.
Four Purposes
The critical incident this assignment is focussing on took place between ten students. As seen in Appendix 8, Student 2 had been asking Student 1 for help with the activity set, Student 2 had been leaving his seat to help Student 1 and the teacher had asked for Student 1 to sit down on two separate occasions linked to this. After this interaction, the five students in Row 2 (including Student 1) had finished the activity and the five students of Row 3 (including Student 2) asked everyone in Row 2 for help with the activity. Each student in Row 2 turned and helped the student in Row 3 directly behind them. 
There is a clear link here to the Four Purposes of the CfW (Curriculum for Wales), specifically: “Ethical, informed citizens of Wales and the World” (Donaldson, 2015, p. 30), and “Ambitious, capable learners who are ready to learn throughout life” (Donaldson, 2015, p. 29). By taking on the role of ‘teacher’, the students of Row 2 are making an ethical decision to help their peers obtain and understand the information being given to them. The students of Row 2 are also showing they are capable learners by understanding the information given to them well enough that they are comfortable passing this information on in their own words to fellow students. This Purpose also applies to the students of Row 3 as they are taking responsibility for their learning and asking for the help they need to understand the activity and gain new knowledge. 
This critical incident may also be linked to the remaining two purposes, but to a lesser extent. The students of Row 2 must be “enterprising, creative contributors” (Donaldson, 2015, p. 29) to be able to find a new way of presenting the same information to their peers in a way that makes sense to the students of Row 3 rather than how the teacher presented the information. Furthermore, the students in both rows show confidence in themselves (Donaldson, 2015, p. 30); the students of Row 2 for believing they can help, and the students of Row 3 for asking for the help in the first place. 
Literature Review
Perhaps the most glaring discussion point within this critical incident is the occurrence of peer learning. As seen in Appendix 8, it is clear the students in Row 2 want to help their fellow students as, not only did Student 1 go against the teacher’s instruction to stop helping Student 2 and sit down twice, but the entire row also very quickly turned to help with no negative reaction when asked. This kind of reaction implies there is a strong culture of respect and familiarity within the student body of this classroom. This was also demonstrated at various other points within the lesson with varying students. 
The importance of peer learning has been part of research within education for a long time and many of the influential researchers in this field have developed theories that include it. For example, Vygotsky’s theory regarding a ‘Zone of Proximal Development’ (ZPD) (Yanitsky & Van der Veer, 2015, p. 44) suggests there is a level of learning in which students struggle with understanding new information but can be moved forward to a zone of understanding with the help of a ‘More Knowledgeable Other’ (MKO). While the obvious example of an MKO may be the teacher, another can be the student’s peers who have already moved to the zone of understanding. Bronfenbrenner’s Ecological Systems Theory also demonstrates this. At the very centre of a person’s ecological system is the microsystem, the things around a person that directly interact with the person, this includes areas such as friends and family. In the next layer, the mesosystem, are the areas that cover interactions between microsystems such as school (Ettekal & Mahoney, 2017, pp. 239-241). Considering this, it can be understood that a student would be more likely to understand the information given to them by their peers, and will, therefore, be more likely to seek help from their peers with questions they fear may be considered ‘silly’ (Boud, 2014, p. 1). While few of the benefits of peer learning affect the teacher, such as a lack in need to repeat the same instructions over, many advantages directly benefit the students; the experience of leaning is less burdensome and more enjoyable, teaches the skills of learning from and talking to peers, and how to instruct and understand instructions given in different formats (Boud, 2014, pp. 1-2). Ultimately, it helps students feel more confident and positive about the subject they are learning, which is a further advantage to the teacher of the subject.
Furthermore, the building of a safe and secure environment allows for relationships as seen here between the students can be incredibly advantageous, both for the teacher and the students. Outside of the obvious reasons, i.e. personal safety, positive attitude to learning, etc, it must also be recognised that as human beings we are driven toward social interaction. Vygotsky argued children should be given the opportunity for frequent social interaction because, according to his beliefs and research, it is essential to intellectual development. This could be due to the sharing of academic knowledge, however, it should also be considered, even if students do not benefit academically from this socialization, it is important for young learners to have this opportunity. Meaning, people often learn the most about the world around them and how to behave in it from their peers. Rogoff discussed that human development is a cultural process and thus we are prepared from a young age, by both our cultural and biological heritage, to use language and other tools to learn from each other (Rogoff, 2003), thus highlighting an advantage to good classroom relationships; students learn more from people they get along with because knowledge of all types is shared, including from and with the teacher. Further, this exemplifies the point that people are culturally and biologically driven to learn from each other from a young age in all areas of life, not solely within academia, so they may live within the society they are born into harmoniously.
Despite these positives, there are always potential issues. One of which is the teacher cannot be sure the student-teachers are passing on the correct knowledge. This is particularly an issue in the current environment with COVID 19 restrictions, as the teachers are not allowed to mingle with the students in class or take in student workbooks. It also has the opportunity to collapse positive social interaction between students should one student begin to believe they are being unfairly used for information without gaining anything in return (Boud, 2014, p. 3). This kind of a collapse could be greatly damaging to the productivity, engagement, and learning of the class as a whole and there would be very few actions the teacher could take to repair this damage as it is ultimately a breakdown of social ties within the student body. Additionally, Piaget’s research has led him to suggest children learn when they construct their knowledge. The theory suggests intelligence is gained once the child has seen substantial evidence to counter their current belief system and can make sense of this within themselves in addition to using their own experiences (Piaget, 1976, pp. 11-12). Meaning what a student is told by others, be they peers or teachers, will not be learnt by the individual until they have constructed and understood it themselves, and thus peer learning is no more important or influential on a student’s intellect than other forms of learning. 
It may also be considered that, by allowing this kind of learning to take place within their classroom, the teacher was employing a constructivist approach; the teacher believes the students know enough to teach their peers and is happy to let this happen instead of insisting each student listens to the teacher alone. This kind of approach has been supported by researchers throughout the years such as Piaget (Piaget, 1976, pp. 20-23), Vygotsky, and Leavers (Leavers, 1998, pp. 69-86). While each has taken a slightly different approach to this theory, the general understanding of constructivism is learners should ‘construct’ their own learning, whether this is through the creation of neural pathways, by building on top of existing knowledge when teaching something new, or simply giving students control over their timetabled subjects is debated. Further, constructivists believe the main goal of teaching is for learners to understand, i.e. if a student can apply an abstract concept, teach it to someone else, and explain it in terms of another concept the information has been learnt. However, if the student can simply repeat back what the teacher has said it has not gone below a surface level understanding and therefore has not been learnt. 
The other two theories within education are behaviourism and the humanistic approach. Where behaviourists tend to be the ‘traditional’ teachers, educators who follow the humanistic approach aim for a holistic education including the emotional, social, and intellectual needs of the students rather than a sole focus on the academic. 
Behaviourism is defined by its use of conditioning. Perhaps the most famous thinkers from this school of thought are researchers such as Pavlov (Clark, 2004, pp. 282-284), and Skinner (McLeod, 2015, pp. 1-12). The use of conditioning is not all based on the threat of punishment, for example, if you don’t finish the work you will have detention, in fact, there is substantial focus on using rewards as encouragement. Additionally, there are positive beliefs within behaviourism such as long tasks being broken down into shorter ones, feedback should be given during work, and learning is a step by step process which is strengthened through repetition. While this may work well for certain subject areas, e.g. languages, this is an area for criticism from the other schools of thought who claim this repetition and conditioning is simply surface-level knowledge; the students have not had to think critically at all or develop their own thoughts and beliefs on a topic. More recently this has been compared to the ‘teach-to-the-test’ attitude within education. A further criticism of this approach comes from Mayer (Mayer, 1992, pp. 1-163) who suggests the main issue with behaviourism is it initiates learning based on external consequences and ignores the internal desire to learn that students may have. 
At the opposite end of the scale sits the humanistic approach. This school of thought believes the mental and emotional wellbeing of the students should be at the heart of an education system. This means students could have complete control over the classes they take and when they take them, learners should be allowed and encouraged to pursue their interests and talents, and emotional factors, personal growth, and development are the highest values. As part of the focus on emotional wellbeing, they also believe most ‘bad behaviour’ comes from fear of failure and rejection, therefore there should be no blame culture for mistakes. One of the influential humanist thinkers, Holt, has discussed how the current school system could destroy the minds and emotions of young learners and to stop this from happening educators should stop students from being afraid (Broudy, 1973, pp. 67-77). Many people who do not agree with this school of thought primarily argue the practicalities of this kind of approach; what would a school that fully adopts this approach look like? However, the answer to this question is being considered and countered by the select few schools who have applied this approach such as Summer Hill School in Suffolk. 
Another important consideration is the engagement of learners. Firstly, it is fairly obvious that the students of Row 2 were engaged as they had finished their work with little trouble and were able to pass the relevant information on to their peers so they, too, could complete the activity. The debate comes mostly with the students of Row 3. It is possible they were engaged with the lesson as they tried the activity, realised they didn’t understand and sought help from their peers. However, it could also be argued they were disengaged with the lesson as they did not understand the work that was easily understood by their peers and they did not ask the teacher for help when they realised they could not complete the activity. Although this could be put down to simple misunderstanding, perhaps the students did not want to bother the teacher with a question they perceive as being ‘silly’ as their peers didn’t appear to have any trouble with the activity. 
A lack of engagement from students can quickly become an issue concerning achievement. In a world where exam results are currently the standard by which schools are ranked and students are judged, if students are not achieving as well as they can this becomes an issue for school and students alike, therefore, as Wentling et al discuss, students must be involved so they may achieve their academic potential (Wentling et al, 2007, p. 38).  Unfortunately, as is noted by Cutler there does appear to be a growing issue with student disengagement (Cutler, 2007, pp. 6-7), so it is important teachers recognise when a student, or group of students, are becoming disengaged and actively re-engage them.
Fortunately, there are many known ways to bring students back into the classroom and work when they are recognised as becoming disengaged, such as, questioning, calling individual names, or, for more long term solutions, tactical seating plans, and pair/group work with the same teams in which less engaged students work with engaged students. There has also been interesting research into engagement within blended learning environments which is particularly useful at this time with the actions being taken to protect against COVID 19. As discussed by Halverson and Graham, there is currently no standardised framework for blended learning, however, some educators hope it will allow for greater student engagement due to some of the innate characteristics of blended learning (Halverson & Graham, 2019, p. 146). For example, there may be increased flexibility and personalisation due to the expanding number of learning pathways (Horn & Staker, 2015 p. 565), there are the obvious technical advantages such as immediate feedback, tracking of online data, etc (Picciano, 2014, p. 36), and the possibility for increased learning time, if only a few minutes saved from the need for unpacking and tidying up in a physical classroom, and potentially a wider range of resources available (Means et al, 2013) to both students and teachers. Of course, not all of these would apply to the school where this critical incident was observed, but it does offer some good ideas to be considered by the teachers as part of their reflective practise and professional learning.
Reflection and Evaluation
As briefly touched on before, teachers need to be reflective and evaluative to ensure any explicit or implicit assumptions of our own can be addressed and, if necessary, adapted to ensure the best learning experience for learners. Of course, it is not possible for all assumptions to be caught and, even when they are, they can be perceived differently by separate people (Brookfield, 2017, pp. 1-6). One way to examine assumptions is through the use of Brookfield’s Four Lenses: the lens of the teacher/personal experience, the student, the colleagues, and theory and research (Brookfield, 2017, pp. 7-9). Using this assignment’s critical incident as an example, these lenses can be further explored. 
Through the ‘student lens,’ it may be the students of Row 3 did not understand the instruction given by the teacher in the same way as students in Row 2. It could also have been that the students in Row 3 didn’t want to ask the teacher for clarification as they had already not understood the teacher’s explanation and instead wanted to ask their peers for a different explanation. This allowed the students of Row 3 to ask any follow-up or clarification questions they may have not wanted to ask the teacher; this mindset could come from a multitude of reasons such as embarrassment, or not wanting to ‘waste time’. With this in mind it could be useful for the teacher to carefully consider the language used; is it accessible? Are there other ways to interpret the instruction? 
These questions may be more easily answered if the teacher were to utilise the ‘colleague lens’, meaning, people often do not see other possible interpretations of their own work, therefore, it can be helpful to have another person there to gain another perspective. Inviting a colleague to give their perspective can also provide resolutions to situations that had not been previously considered. Of course, it is not being suggested that every class should be observed in such a way, but if the use of this kind of observation were to be normalised and employed regularly it could help all teachers within a school to further their professional learning. Furthermore, it would allow teachers with differing opinions on approaches i.e. behaviourist, constructivist, and humanist to have open discussions about the costs and benefits of the approaches in varying situations.
Through the ‘teacher/personal experience lens’ it could be that the teacher knows the students of Row 2 are high achieving students and have a good grasp of the information already and so is happy to allow the peer learning to continue. Furthermore, the teacher likely remembers from their time as a student how influential peer learning was on their education and understanding of subjects. This could become an issue if the students are being wrongly believed to have a strong understanding of the knowledge and are instead passing on bad information and the teacher allows it to continue, however, this is where other teaching techniques such as questioning and checking in with students can be used.  
Finally, through the ‘theory and research lens’ teachers can personally find out about new interpretations or techniques they can implement to improve their practice. It is possible that the teacher in this incident had been doing their research and knew about the costs and benefits of peer learning and had consciously made the decision to allow it to happen safely. By this it is meant that the teacher had asked for Student 1 in Appendix 8 to return to their seat and stop helping their classmate because, due to the COVID 19 restrictions, it was not safe practice, however, once the students were all in their seats, and thus safe under the COVID 19 restrictions, the teacher was happy to allow the students to help each other. Ergo this initial resistance from the teacher may have been a safety issue, not an issue with peer learning. 
There are, of course, other reflective models that can be considered such as that developed by Dinkelman (Dinkelman, 2003, pp. 6-18), which focusses on reconceptualizing the process of teacher education to include self-study. Furthermore, models of reflective practise have also evolved in fields outside of teaching that can be applied, for example, Redmond outlines a model of reflective practice to be taught in the training of health and social care workers that is designed to help these practitioners to understand their own attitudes toward the service users and how their employers function as learning organizations (Redmond, 2016, p. 129). This can be applied to the field of teaching as the general aim is to discover personal assumptions and attitudes toward the people you are helping to understand yourself and any reactions in a better, more meaningful way to improve the quality of care or learning. 
Having considered all of this, the importance of developing a critically reflective teaching practice is clear. I believe that the teacher in this assignment’s critical incident reacted to the situation very well and, moving forward, I would like to mirror this in my practice. The recommended next steps would be to continue research into the scholarship surrounding peer learning and try to integrate this into my practice where fitting. I believe it would also be beneficial to continue having conversations with colleagues about situations, how they would handle them, and discuss their views on the methodological approaches. 
Conclusion
In summary, through observing a class at the selected school I was able to see a critical incident in which the students in Row 2 turned around to help their peers with the activity they had been set in the class. My analysis of this not only shows the importance and considerations to be taken when allowing or encouraging peer-learning within your classroom, but also allowed me to research into the teaching theories of constructivism, behaviourism, and humanism, as well as look into the growing trend of student disengagement and how we, as teachers, can combat this. 
To conclude, having discussed the critical incident at length and analysed and evaluated the possible reasons for it occurring, as well as the teacher’s reaction, I believe it is incredibly important to be a reflective practitioner within teaching. This is because of the many benefits that can be brought to both the students and the teacher; the students are better understood and therefore feel safe and secure in the teaching environment with work that challenges them and pushes them to achieve their best, and the teacher will be able to understand why students behave the way they do, what they can change to help the students, and maintain a harmonious classroom where students want to do their best. 
Going forward, I will also endeavour to be a professional learner and ensure that I keep up with current research into both the areas discussed in this assignment, as well as the trends in education as a whole, so I can give the best possible education and learning experience to my future students. 








Appendices  
Appendix 1: Lesson 1 Observation
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: Yr 9, 9:00-10:00, 29/09/20

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Year 9
· Lesson 1 – 9:00 – 10:00
· Idiscover – DT
· New unit – plastic and packaging
· Mixed ability
· Indoors 
· Not in the teacher’s regular classroom

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· The class do not seem very engaged at this time possibly because it is the first lesson, however they seem to have a good rapport with the teacher and quickly got started with the starter activity provided the teacher and ask her questions regarding the work. 

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· Teacher told the students the objective for the class and that this was the start of a new topic – she also gave details on the new topic
· Each of the activities related to back to the topic clearly e.g. the starter was to label the logos found on plastics and what they meant

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· The teacher was very clear about the sucess criteria for the activities i.e. they will have completed the activity by doing this section
· There were not many things to help with this e.g. posters aroudn the room, etc, however, this could be down to the COVID restrictions meaning teachers are not necessaarily in ‘their’ room anymore

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· The starter was on the board as well as handouts
· The board was utilised throughout to show videos, information, and activities to be completed
· Activites were also printed on handouts and given to the students to complete and stick into their books

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· The starter asked for students to label descriptive logos on plastic that they already knew – either from inside or outside of the education system
· The first activity asked the students to think about what they had already with regards to the topic in any of their previous classes/subjects
· The students were also asked toward the end of the class to link their new knowledge to existing knowlege
· At the end of the class students were asked to revisit the logos and see if they could label any additional ones they couldn’t from the start of the lesson

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· When the teacher introduced me and explained I would be observing the class, one of the students shouted out “Why? Have we been bad the last lessons?”. The teacher quickly said no and moved onto the rest of the activities
· As students were still entering the room and getting their equipment ready for the class two of the male students toward the back of the room had an altercation – student 1 stood up and punched student 2 on the arm, the teacher shouted “Boys! What are you doing?”, student 1 said “Miss he...”, upon seeing the teacher’s stern look he sat down and apologised. The two boys continued to chat throughout the class
· Part way through the class, student 3 had been talking with student 4 next to them and made eye-contact with me, student 3 then said “Hi Miss” and waved toward me
· Student 5 had been disruptive during the class multiple times by talking with other students around them, the teacher then asked them to move and gave them a punishment. As the class got on with the next activity student 5 tried to discuss his punishment with the teacher and explain why they should not receive it, the teacher calmly explained that they would have to have the punishment as they had continueally disrupted the class despite being warned.
· The teacher made time during the last activity to talk to two students who had not been particularly engaged with class discussions. The teacher asked if they understood and if thet had any questions, they did have a couple of questions regarding how to complete the last activity and the teacher clearly answered their questions
· Teacher made use of a countdown to silence
· Teacher instructed the students to stand behind their chairs and wait for the bell to be dismissed








Appendix 2: Lesson 1 Critical Incident
CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	· 29/09/20
· 9:00 – 10:00
· Year 9 
· Idiscover - DT
· Mixed ability
· Start of topic
· Two students and the teacher 
· The student had been continually disruptive despite being asked to stop multiple (3) times by the teacher. This disrupition was primarily talking to the other students around them.

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The teacher asked for the student to move seats to be sitting in the row in front – directly in front of the teacher’s desk. The student gave some protest that was ignored by the teacher who continued to set up the lesson activity for the rest of the class. Once the class as a whole was working the student turned to talk to others again and the teacher called their name and gave them a detention. The student then asked why:
Teacher: “You are having it because of your behaviour today”
Student: “but they’re overexaggerating and – “
Student 2: “you’re such a liar”
Student: “see!”
At this point the teacher ignored both students and continued their work on setting up the next activity for the class once they had finished the current activity.
· Behaviour managment strategy – calmly explained reasons for punishment, gave warnings, tried another strategy before punishment
· Peer interactions – blaming behaviour, talking, didn’t appear to have long-term effect on realtionship
· Individual engagement – if they were being distracting or distracted they can’t have been engaged
· Behaviourist approach – bad behaviour results in punishment








Appendix 3: Lesson 2 Observation
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: Yr 11, 10:00 – 11:05, 29/09/20

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Year 11
· Lesson 2 – 10:00 – 11:05 – including 15 minute break
· Ithink – History
· Coming to the end of topic – medicine through time, also discussed exam prep
· Mixed ability – option class
· Indoors 
· Not in the teacher’s regular classroom

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· The feel in this classroom was almost reluctantly compliant, meaning the students were all ready to work and would behave well but they weren’t excited about being in the class or learning. Again, this could be as it was early in the day and as the class went on more of the students seemed to be ‘waking up’. Having said this they were all paying attention enough to answer the whole class response questions correctly and therefore had been following the presented information. The teacher was also able to use humour with this group at points during the lesson. 

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· Teacher told the students the objectives and resons for the work e.g. exam prep
· The information being given was specific knowledge that would be needed to answer the first question in an exam
· Students completed a practice question activity and then fed back to the teacher and checked their answer against the mark scheme 

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· Mark schemes were supplied for each of the practice questions the students had completed, both in class and as homework
· When the students fed-back, the teacher also provided constructive feedback on their answers – clearly explained where they may have gone wrong AND here they had gone right.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· The gap fills used had differing levels of information missing i.e. the same gaps where there for all students, however some of the information was harder to have picked up, but there was no judgement if a student didn’t know an answer in the feeback portion
· The teacher also picked the students to feed back and appeared to have picked the lower level students to fill the easier gaps and the higher level students to fill the more complex gaps

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· Existing knowledge was only shown in whole class response questions e.g. ‘what was WHO stand for?’ the class did respond carrectly but unclear if this was from previous classes or general knowledge – particuarly with COVID awareness
· ‘Space learning’ technique allowed for developed knoewledge to be shown – read information, complete a gap fill on that information, feedback to the teacher

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· A student at the back of the class was using their pen when the teacher was giving them the new information after the teacher had specified that they would not need to write anything. The teacher paused their presentation and questioned the srudent about it. The student stopped for a minute then picked up their pen and started to fiddle with it again e.g. cleaning their nails. 
· While the students were sticking in their loose work sheets the teacher checked they had uploaded their homework and checked in with those that hadn’t for a reason why. The teacher asked to see one of the students after class with regards to this as he had said that he hadn’t completed the homework at all due to illness. At the end of the class the teacher and student discussed this, the teacher understood the issue and asked when it would be reasonable to ask for the work to be done considering the catching up the student also had for other classes. They ultimately agreed on the coming Friday. 
· The teacher asked for the students to complete a quick question she had put on the board. When the students were taking longer than expected to note the answer the teaher said “you don’t have to write the question out guys”. There was a collective faux groan from the class and the teacher replied “well I did say ‘just fill in the gaps’”. This caused a little laughter from the class and the teacher
· Teacher implemented the count down to quiet technique











Appendix 4: Lesson 2 Critical Incident
CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	· 29/09/20
· 10:00 – 11:05
· Year 11
· Ithink – History
· Mixed ability
· Coming to end of topic
· Student and techer
· The teacher had asked the class to stick their worksheets into their books. While they did that she checked on their online homework to make sure everyone had handed it in. She then asked the student why he hadn’t uploaded the homework, he replied that he hadn’t done it, teacher asked to see him after the lesson.

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Once the class had ended the student stayed at his desk. After the rest of the students had left the room the teacher asked why the student had not completed the homework. He explained that it was because he had been ill the previous week – the teacher seemed to have been aware of this. The teacher then got the homework up on the board, went through it briefly with the student and finally said that it would be a good idea for the student to have a go as it would help prepare him for the exam, he agreed. The teacher then asked the student when an acceptable time for her to expect the homework to be done would be, the student suggested the coming Friday and the teacher agreed.














Appendix 5: Lesson 3 Observation
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: Yr 9, 11:05 – 11:55, 29/09/20

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Year 9
· Lesson 3 – 11:05 – 11:55 
· Icommunicate – English
· Start of unit – Romeo and Juliet
· Mixed ability
· Indoors
· Not in the teacher’s regular classroom

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· This was the same class as I had observed in Lesson 1. They were still pretty excitable, however, they settled into work much quicker than previously. The children appeared to have a very friendly relationship with the teacher, however they were also quick ro respond when the teacher asked for quiet or for the focus to be on work – a good rapport. 

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· Teacher told the students the objective for the lesson
· Each discussion resulted from an activity was linked back to analysis of the play/extract 

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· Booklet – extracts, analyses, questions, mark schemes

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· Activites where on the board with explanations of key terms, etc that the students may have needed clarifying

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· The starter asked for children to think on what they know about the term patriarchy, share with each other in a pair and then feed back to the class
· The term was used throughout the lesson in relation to the work that they were doing/extracts they were using

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· A student had not removed their coat upon entering the classroom. The teacher noticed when he had put his hand up to answer a question, the teacher picked a different student to answer. During the other student’s answer the teacher mimed taking a coat off to the student with their coat on and mouthed ‘take it off’. The student did so.
· When talking about the treatment of women and marriage in the Elizabethan Era a student called out “that’s horrible” the teacher replied “well you’ve got to try and sell them [women] off somehow”. The class and teacher all laughed.
· A student was leaning back on their chair to lean on the desk behind. While the extract was being read out by another student the teacher again mimed to the student leaning back to sit up in their chair, accompanied with the mouthing of the words ‘sit up’.
· Two students in the back row were chatting to each other, the teacher asked them to be quiet. Student A said he was explaining to student B, teacher replied “regardless, if you need an explanation hand goes in the air”.
· Teacher implimented the countdown to quiet technique.
· Students all stood behind their chairs ready for the bell, to leave.






















Appendix 6: Lesson 3 Critical Incident
CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 
	· 20/09/20
· 11:05 – 11:55
· Year 9
· Icommunicate – English
· Mixed ability
· Star of unit
· Student and teacher
· The class had just entered the room and the starter activity had been done. As students enter a classroom they are meant to take out their materials for the class and take their coats off, the student had not done this. 

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The student had been engaged witht he starter and wanted to answer the follow up question the teacher had asked. As the student called attention to themselves by putting their hand up, the teacher noticed that the student still had their coat on. The teacher picked another student to answer the question and, while listening to this answer, made eye contact with the student, mimed taking a coat off and simultaneously mouth ‘take it off’. The student did so without any fuss and the lesson continued smoothly. 
· Behaviour management – uninterrupted, quick and precise
· Rapport – the student knew what the teacher meant so they were able to effectively and efficiently communicate in such a way
· Non-verbal communication – allows for this kind of interaction, however may not always be applicable for all students (health and well-being – e.g. students with ADHD)













Appendix 7: Lesson 4 Observation
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: Yr 11, 13:40 – 14:50, 29/09/20

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Year 11
· Lesson 4 – 13:40 – 14:50, lst class, after lunch
· Idiscover – Physics
· Mid unit, new topic – equations of motion
· Mixed ability
· Indoors
· In science classroom – unlcear if it’s the teacher’s regular room
· Clock is wrong 

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· The class were excited and appeared to be ready and eager to learn as they were quick to settle down and start on the work that the teacher had set for the starter. There was also a fairly laid-back and friendly feel to the class, both between the students and the teacher and between the students. 

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· The teacher told the students that they would be going over exam questions for new equations 

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· It was obvious from the activity that in order to achieve well the students would have to use the correct equations to reach the correct answers to the practice questions
· The teacher also talked through the answers as the last activity

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· Once the students had been set up to complete the work the teacher spoke to a few students individually (as much as possible given the COVID set up) to check in with them – each had questions which gives the impression the teacher knew these students would need the extra help/clarification

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· The starter required students to interpret a graph of motion
· This existing knowledge was then built upon so that they could interpret the new equations in graphs

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· The first few students to enter the room asked the teacher if they had a seating plan, the teacher replied “sit where you want today and we’ll see”
· As the majority of the class had entered and the teacher finished drawing the starter on the board he immediately asked for a student to move seats, the student protested, and the teacher’s response short and undeterred – the student had to move
· A student came in late during the register, the teacher paused the register to ask why he was late. The student said he had been talking to another teacher and the teacher nodded and continued with the register – they discussed this further at the end of the class when the students were waiting to be dismissed by the bell
· While the teacher was explaining the second part of an equation student 1 asked student 2 a question. Student 2 then leaned closer and whispered to student 1 while motioning to the practice question and the board – assumed peer learning
· When the talk in the ‘free’ parts of the lesson became too loud or the majority was off topic the techer gave a stern look
· One student had his raised hand ignored/unnoticed a couple of times. One of these times resulted in the student calling out his question when the rest of the class had been set off on an activity. This question was pertinent to the question they were doing so the teacher stopped the class and discussed the question and answer with the class as a whole
· When the students were working on the questions on their own the students in row 2 turned to each other to discuss and clarify some of the limits of the question and equation
· A student had a question that he needed the teacher to look at his book for, obviously this couldn’t be done with the COVID restrictions so the teacher allowed the student to come as close as they could and ‘present’ the problem from their book in order to help
· Student 1 in row 2 got out of his seat to talk to student 2 in row 3, the teacher asked for student 1 to return to their seat, the student said they were only helping but sat back down. Student 2 asked student 1 another question and student 1 went to help again, the teacher again asked for student 1 to sit down. 
· After this the students of row 2 seemed to have finished their work. The students of row 3 asked them for help and all of row 2 turned around in their seats to help the students in row 3 that were directly behind them
· Teacher used the count down to quiet techinique
· Students all stood behind their chairs at the end of class to wait for the bell to dismiss them








Appendix 8: Lesson 4 Critical Incident
CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	· 29/09/20
· 13:40 – 14:50
· Year 11
· Idiscover – physics
· Mixed ability 
· Mid unit – new topic
· Between students
· Student 2 in Row 3 had asked student 1 in Row 2 a question regarding the practice question they were working on. Student 1 got out of his seat to get closer to student 2 and answer her question. The teacher saw student 1 out of his seat;
Teacher: “Student 1, do you need to be out of your seat right now?” accompanied by hand signal to go back to his seat
Student 1: “I was helping” went back to his seat as he said this
· Student 2 then asked student 1 another question a few minutes later and student 1 got out of his seat to help answer the question again. The teacher saw
Teacher: “Student 1, can you not be out of your seat?”
· Student 1 went back to his seat

	[bookmark: _Hlk54607827]What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	After the above the students of Row 2 seemed to have finished their questions and a few of the student in Row 3 asked the students of Row 2 for some help generally figuring out the question and how to use the equation. Each of the students in Row 2 turned around and helped the person in Row 3 that was directly behind them. Student 1 was helping another student in Row 3 while student 2 was being helped by a different student in Row 2. The teacher did seem to be aware of the situation and allowed it to continue.
· Peer learning – the students want to help each other, what if they’re wrong?
· Engagement/disengagament – the students of Row 2 were clearly engaged as they not only finished their work quickly, they helped each other and then Row 3. Row 3 were perhaps disengaged as they didn’t understand the teacher’s explanation, however asked for help so may have been misunderstanding
· Classroom culture – clearly have a rapport between students
· Constructivist – the students clearly know enough to teach others, the teacher trusts that they do and allows it to happen
· Thorists – Vygotsky (children need social interaction, MKOs), Bronfenbrenner (Meso-system), Piaget (periods of cognitive development, active participation of learners – must construct their own knowledge).
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