	
	
	



Carly Garrett – 2110635

Classroom Management 
ECIE6003

This assignment will analyse and critically evaluate current classroom management strategies to assess their effectiveness in promoting inclusivity for all learners. It will investigate various components of these strategies and examine their impact on the diverse needs and learning styles of pupils. 

Classroom management involves various techniques and skills aimed at creating a positive learning environment. This means ensuring the smooth running of lessons, reducing disruptive behaviour, and presenting the learning material in an engaging manner. Effective classroom management is about setting clear expectations that pupils are expected to follow (Adams, T. 2024). Future Learn (2023) states that good classroom management is crucial for educators to teach pupils effectively. When classroom management is lacking, it can have a negative impact on pupils' learning and lead to higher levels of stress and anxiety for educators.

It is important to recognise that disruptive behaviour may not always be deliberate. Pupils may exhibit certain behaviours as a means of communicating their emotions, expressing their needs, or managing stress and anxiety. Before responding to these behaviours, it is crucial to reflect on the underlying factors that may be contributing to them. Addressing the root causes of these behaviours is more effective than merely managing the symptoms (Routledge, 2023). The reasons behind challenging behaviour are complex and often intertwined. Sometimes, the cause is clear, while at other times, it can be difficult to identify the contributing factors. A pupil's home environment can significantly influence their behaviour. When pupils grow up in chaotic households filled with shouting and conflict, they may view such behaviour as normal and replicate it at school. Additionally, a lack of consistent routines, such as regular meals and bedtimes, can lead to fatigue and hunger during the school day. In a chaotic home, a pupil might also see confrontation and aggression as typical behaviour. If this is the norm in their interactions, breaking this learned behaviour can be challenging. Furthermore, disruptions at home, such as the loss of a loved one, parental divorce or separation, or moving to a new home or school, can also affect how a pupil behaves at school. These changes may manifest in many ways, further complicating their emotional and social responses (Higgins. J, 2023). Another factor that may influence a pupil’s behaviour is an underlying health issue. If a pupil is in pain or discomfort, they may exhibit disruptive behaviour as a means of expressing what they are experiencing. Conditions like attention deficit hyperactivity disorder (ADHD), autism spectrum disorder, and other learning difficulties can make it hard for a pupil to manage and express their emotions. Additionally, if they are excluded by their peers because of these challenges, it can worsen their emotional struggles and behaviour (Collier. E, 2018). Another reason for disruptive behaviour may be boredom. Often, more advanced pupils are not adequately challenged or may find the lesson unengaging. Additionally, if a pupil is struggling to grasp the material, they might lose interest and become disruptive as a result. Failure to adequately address any of the issues mentioned above may result in disruptive behaviours that compromise an educator's ability to teach effectively and a pupil's capacity to learn. Abraham Maslow (1987) described in his Hierarchy of Needs (1987) that pupil’s must have their basic needs met before they can focus on anything else. If these needs are not satisfied, their attention will be on fulfilling those needs instead. For example, if a student is hungry, they may overlook other desires and concentrate solely on satisfying that hunger. This can lead to disruptive behaviour, as their priority shifts from learning, to addressing their basic need for food (Bates, B. 2019, pp. 66-67).

For educators to implement effective classroom management strategies, it is essential for them to build positive relationships and trust with their pupils. Glasser (1998) described the importance of developing strong connections between educators and pupils to ensure effective classroom management. Glasser believed that when pupils feel valued and respected by their educators, they are more likely to cooperate and display positive behaviour (Yussif, 2024). Educators can establish connections with pupils by exhibiting respect and trust, along with empathy for their needs. Ginott (1965) emphasised the importance of empathy in the classroom. He believed that teachers should work to understand and connect with their pupils’ feelings and viewpoints. By showing empathy, educators can create a safe and supportive environment where pupils feel understood and valued. This helps foster a sense of belonging and encourages open communication between pupils and Educators. Educators can accomplish this by recognising their class as a whole and considering each student individually. It is essential to learn about pupils' interests and preferences, as well as their dislikes. It is also important to understand each pupil's preferred learning style; for instance, some pupils may be kinaesthetic learners, while others may be visual learners. In addition to understanding each student on an individual level, it is crucial for educators to engage in positive communication with each pupil's family. This may involve gaining insight into a pupil’s family circumstances, including any unique situations, such as living between two homes due to parental separation or experiencing a recent bereavement. It is also beneficial for families to inform educators about positive events occurring in a pupil's life, such as upcoming religious celebrations or festivals that the family will observe, or the recent arrival of a new sibling. This communication demonstrates the educator's genuine interest in the pupil and their family, thereby contributing to the development of a positive relationship (Ephgrave, 2015, pp. 33-34). It is also crucial for educators to reach out to families not just when issues arise at school, but also to share pupils' positive achievements. Many schools use parent-teacher communication apps to communicate with pupil’s families such as: Class Dojo, Seesaw and Google Classroom (Staake, J. 2023). Many of these apps also update parents on any positive points their child has earned during the week, along with feedback explaining the reasons behind those achievements. As well as building positive relationships with pupils and their families it is vital that educators build positive relationships with their colleagues. Many pupils see their educator as their role model and Bandura (1977) explains that people learn not just from their own experiences, but also by watching what others do and seeing what happens as a result. A key part of this theory is called observational learning or modelling, where people pick up or change their behaviours by observing others. Bandura highlighted the importance of thinking in this process, noting that individuals do not just copy what they see; they analyse, understand, and combine it with what they already know (Ellis, S and Tod, J, 2018, p.147)

In addition to fostering positive relationships with pupils, their families, and colleagues it is crucial to establish a calm and inviting environment in which pupils feel safe, comfortable, and motivated to learn. Cox (2019) emphasises the importance of considering the classroom layout, including seating arrangements, pupil movement, and the overall atmosphere of the space. Furthermore, it is essential to pay attention to the displays, the materials utilised, and the organisation and location of activities, as these factors contribute to the effectiveness of the learning environment. This is significant not only for the pupils but also for educators. According to Melsar (2014), educators must maintain a comprehensive view of all activities always taking place in the classroom. It is essential for educators to arrange desks and furniture in a manner that allows them to see all pupils clearly. This setup is vital for ensuring pupils' safety and for effectively monitoring their behaviour. When educators can observe the entire classroom and are assured that all pupils are safe and engaged in their learning, they are better equipped to address minor off-task behaviours before they develop into more significant concerns. 
In addition to the environment, well-established routines are also fundamental within a classroom setting. Cowley (2024) describes how routines can provide pupils with a sense of security and simultaneously improve their overall safety. Routines can also alleviate anxiety, as pupils are aware of what to expect daily. According to Archer and Hughes (2011) clear and consistent routines allow pupils to navigate them on their own with minimal intervention from the educator, which decreases disruptions and maximises teaching time. Consistent routines promote a positive learning environment by establishing order and structure. When pupils know what to anticipate, they tend to engage more fully and focus better on their learning. This supportive atmosphere can lead to greater pupil achievement, better behaviour, and stronger connections between educators and pupils. In addition to establishing a consistent routine, it is equally important to maintain a consistent routine. To achieve this, classroom rules must be consistently enforced to uphold the structure and predictability of the learning environment. It is important to communicate rules clearly and assertively, while also implementing appropriate consequences for pupils who fail to follow them. It is also essential to prepare in advance for transitions and to effectively communicate any changes or updates to routines to pupils (Teach Empowered, 2023). 

While it is vital for educators to establish consistent routines, procedures, and rules, maintaining flexibility is equally important. Flexibility and adaptability enable educators to respond effectively to unforeseen circumstances and address the individual needs of each pupil. By adjusting lesson plans, educators can consider different learning styles and unique personalities. Teachable (2023) explains that there are four to seven learning styles including the VARK model that Neil Fleming developed in 1987. Fleming (1987) identified four fundamental learning preferences: visual, auditory, reading/writing, and kinaesthetic. The initial letters of each preference collectively form the acronym VARK. In addition to the VARK model there is also verbal/linguistic learning, social/interpersonal learning, and solitary/intrapersonal learning. When educators consider the diverse learning styles of their pupils, it is likely to lead to a reduction in disruptions and an enhancement of pupil engagement in the classroom. Flexibility is also crucial when creating lesson plans, particularly in differentiating tasks for each pupil. Effective lesson plans should include clear objectives and engaging activities that cater to pupils of all abilities. According to Woodland (2014) pupils have diverse levels of understanding when it comes to the lesson’s objectives. Some may be completely new to the topic, while others might have a basic grasp, and some may fully understand it. Using the same teaching method for all pupils can hinder learning for many. To address this, educators can modify the lesson plan by adjusting the difficulty of activities and tasks, ensuring that challenges are suited to each student's readiness.

Another effective classroom management strategy for promoting positive behaviour is the use of positive reinforcement. Approaches to encourage expected behaviour in children can be divided into two categories: positive reinforcement and sanctions. Positive reinforcement focuses on providing rewards or praise to encourage appropriate behaviour. Some examples of positive reinforcement include using stickers, raffle tickets, special privileges, house points, positive phone calls home, and giving praise. Ellis and Tod (2018, p.162) explain that referring pupils who behave well to a senior staff member can help change the common belief that such referrals are only for misbehaviour. This approach shows that senior leaders are interested in recognising good behaviour, aligning with the overall principle of focusing on the positive. On the other hand, many educators employ sanctions as effective classroom management strategies. Common sanctions include the withdrawal of privileges, removal from the classroom, detention, exclusion from specific activities such as school trips, and both verbal and non-verbal expressions of disapproval regarding the behaviour. B.F Skinner (1937) believed that rewards and punishments could effectively shape pupils' behaviour. Skinner believed that a pupil's behaviour is influenced by the consequences that follow it. By changing these consequences, educators can encourage good behaviour and discourage bad behaviour. Skinner’s theory of operant conditioning suggests that positive reinforcement, like rewards or praise, can make it more likely for a behaviour to be repeated. On the other hand, negative reinforcement, which involves removing something unpleasant, can also strengthen desired behaviours. Conversely, punishments—such as reprimands or taking away privileges—can reduce the chances of unwanted behaviours happening again (Bates, B. 2019, pp. 34-35). On the other hand, Kohn (1993) is a well-known critic of traditional education and a supporter of progressive, pupil-focused learning. Kohn is especially against practices like using rewards and punishments for behaviour management. He believes these methods often focus more on getting pupils to comply than on helping them understand the material, which can kill their natural desire to learn. His work urges a complete rethinking of educational practices, highlighting the need to consider each pupil's individual needs and interests instead of applying a one-size-fits-all approach (Barron, J, 2023).

In conclusion, good classroom management is key to creating a positive learning environment where both pupils and educators can thrive. It includes various techniques to reduce disruptive behaviour, engage pupils, and keep lessons running smoothly. It is important for educators to recognise that disruptive behaviour often comes from deeper emotional or environmental issues. By focusing on these underlying causes instead of just the surface behaviour, educators can foster a more supportive atmosphere that helps pupils learn effectively. Building strong, trusting relationships with pupils, their families, and colleagues is vital. These connections promote a sense of belonging and safety, enabling pupils to feel valued and motivated to learn. Establishing a calm and inviting classroom environment, alongside clear routines, and consistent expectations, further enhances this atmosphere. Flexibility in teaching approaches allows educators to adapt to the diverse needs of their pupils, fostering engagement and reducing disruptions. 
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