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	Module Learning Outcomes 
(from module syllabus)

	
Upon the successful completion of this module, the student should be able to:
· Refer to a model of experiential learning as an effective means of developing and improving knowledge and understanding of both personal safety and environmental issues in adventurous activities
· Understand the basic principles of ecosystems and how participating in adventurous activities might impact on them and vice versa
· Demonstrate an awareness of their own physiological needs and prepare appropriately for a range of outdoor adventurous activities in a variety of environments and prevailing conditions;
· Demonstrate an awareness of environmentally friendly practices relevant to outdoor adventurous activities.






	
TASK DESCRIPTION




With reference to Experiential Learning Theory (Kolb, 1984), discuss how your own experience of environmental conditions has developed your understanding of preparing to safely participate in outdoor adventures. 
 
You must identify specific adventurous outdoor experiences that you have had.

You should highlight one or more specific environmental factors, such as weather, tides, vegetation, rock types etc., and how exposure to these factors might affect your personal safety and wellbeing.  

You should identify aspects of your own preparation that have assisted or inhibited your enjoyment and learning during adventurous activities, and ways in which you have or intend to adapt your approach to future adventures.

Experiential Learning Theory (Kolb, 1984) is often seen as the stark contrast to traditional learning which is typically done within a lecture or classroom setting (Campbell, et al. 2013). Experiential learning uses interaction with real life experiences through personal reflection, aiding learning, development, and improvement. Participation in, rather than reading and writing about a topic, creates a pattern which can lead to a habit of becoming a lifelong learner (Kolb, 1984). This essay will outline how safety and wellbeing can be affected by specific environmental factors and how learning from experience can develop understanding to manage safe participation in future experiences. Preparation can assist or inhibit an event and can influence future activities. The link between preparation, safety and wellbeing will be looked at to see if there is any direct correlation.

Environmental conditions such as wet weather and cold conditions can impact the safety and wellbeing of participants undertaking outdoor activities. Concrete experiences of such conditions can help prepare participants for future experiences. I have learnt from my own experience of adverse weather conditions whilst undertaking a hillwalking exercise on Sennybridge training area (Farm 5, April 20th, 2019). The objective of completing a thirty-two-kilometre course within a twelve-hour time limit was made difficult by heavy rain and wind speeds of 60mph (gusting 70mph).

In preparation for the adventurous activity everyone was given hot food at 5:00 am and then briefed on the day's patrol. Preparing the route and checking kit the night before allowed us to set off at 6:30am. We started off with a quick paced ‘tactical advance to battle’(TAB). At this intensity we needed to be monitored closely to determine whether to keep the same pace. The first stand involved a ‘defensive shoot’. This went well, however, as we finished the shoot it started to rain heavily therefore it was imperative that everyone kept their wet kit on and warm kit off to prevent overheating leading to hydration problems. High winds and rainfall made this section of the patrol challenging due to these environmental factors. Ensuring that everyone was prepared before the patrol allowed us to keep sufficient levels of food and water. The second stand on the patrol was an ‘Observation Point’. As we were situated on the hillside exposure to the elements began to drop temperatures. I therefore needed to put two of the strongest members of the team at the front and made sure everyone put on the warm kit while we were stationary. As we finished the stand, I ensured warm kit was replaced with wet. At mid-day we were approaching the second stand. At the halfway point we had a ‘medical scenario stand’ within a sheltered building which meant we were not exposed to the harsh weather. It was fast-paced and action-packed which increased the wellbeing of the group.  Finally, a ‘section attack’ took place pushing the group both mentally and physically. Due to time constraints we needed to run the last leg. The psychological effect this created on the team began to slow us down. It was becoming evident that the wellbeing of my team was deteriorating and therefore we shared carrying the kit belonging to members of the group who were struggling. We were able to complete the thirty-two-kilometre patrol in eleven hours and thirty minutes.

Reflectively observing, I found that the weather never posed a safety concern; however, it did test the groups wellbeing. The communication throughout the day was a success because I was able to manage everyone else’s needs much more effectively due to the information I was getting from everyone (CIF, Education 2020). This kept the team focused which supported their psychological wellbeing which helped limit the chance of something going wrong due to lapses safety. It has been shown that longer activities similar to the one above has a greater impact on wellbeing rather than short multiple activities (Bolling, 2019).
 
Good preparation led to the team working coherently due to efficient use of soft skills learnt in training (Indeed Jobs, 2020). As the leader, this allowed me to focus on other aspects of the patrol such as safety and wellbeing. Layering systems were prepacked which allowed us to keep warm and dry but not overheat (Morrissey and Rossi, 2013). Nutrition and hydration were well monitored using ‘Maslow's Hierarchy of Needs’ (1943) which allowed the maximisation of the team’s performance throughout the day, which in turn kept wellbeing and safety controlled by evaluation of the team (McLeod, 2018). Parts of the preparation were not fully carried out which inhibited overall performance. Physical training could have been prepared better, however; this was overcome with good overall wellbeing of the group. Due to an accident just before the event I had little time to prepare for my leadership role. Some have argued leadership is something you are born with ‘The great man theory’ which was in the back of my mind going through the course (Organ, 1996). There was a lack of familiarity with the extreme environmental factors showing absence in preparation. 

Endeavouring to conceptualise my thoughts for a deeper understanding, I considered the learning points from the experience above. When leading the team, I feel that I put into practice a lot of well publicised topics discussed by The British Mountaineering Council (2020). An autocratic style of leadership was used to conceal my stress as the leader because if the team saw stress affecting the leader it could have affected the teams’ psychological mind set and wellbeing. Due to the nature of the team and its younger members, there would sometimes be a need for other leadership styles such as democratic, to give them self-confidence. This is supported with research that shows that an autocratic leadership style cannot be used for a long period of time as it can cause a group to become agitated which affects the wellbeing of the overall group (Van Vugt, et al., 2004). The autocratic leadership style also allowed easier management of any safety risks, delegation and to overseeing tasks. It is important to use other styles of leadership because autocratic leadership can sometimes feel deceptive to the follower (Johnston, 2012). Looking at different leadership styles will help me to develop.
 
Verbal feedback was given before and after to aid future preparation, this was given by staff that had been undertaking this type of experience for over 30 years. I was told I had a very good foundation of knowledge but that I need more training to refine the skills used (Staff feedback approximately 21st April 2019). Starting the process of self-evaluation and reflection, enabled me to improve skills showing the importance of feedback for preparation for future activities. This relates to studies involving positive feedback and how a lack of feedback can affect the learning process (Halperin, 2020). I will use this verbal feedback to learn more advanced skills such as the “Dual-Processing Theory” which will allow me to think more effectively in situations that could have affect the groups safety and welling (Culp, 2016, p. 69).  Personal logbooks can be used to further this feedback and will strengthen the reflective process (Gilbertson, 2005). 

Receiving feedback allows me to actively experiment to be better prepared as it is shown to create stronger learning outcomes when used in settings such as a briefing (Boud, et al. 1985). To reflect more deeply I believe it would be prudent to pick one adventurous activity to allow for more concise learning outcomes. The logbook will show evidence of relevant reflection (Chirema, 2007). Logbooks are used by athletes such Alex Honnold who is known for a clear method of log booking talked about in Alone on the wall (Roberts, 2015). Logbooks will allow me to prepare and reflect. Allowing me work on ‘non-cognitive factors’ to help me when in the outdoors, as research shows that outdoor experiences are good places for this to grow (Richmond, 2018). Ord and Leather (2011) talk about putting more ‘meaning’ in reflecting. This is also supported by Dewey (1956) who shows that ‘meaning’ creates a deeper experiential learning effect which creates more depth when reflecting (Moon 2004). I am going to use ‘meaning’ to create a deeper, more useful experience and expand on Kolb’s’ (1984) experiential learning so I can greater prepare for future activities. To add to this reflection, I am not going over complicate, as O'Connell (2003) talks about how keeping aspects of reflection simple can create better reflection allowing for better preparation. Mortlock (1984) also refers to keeping reflection simplistic.

The way in which we lead needs to be constantly developing, so that I am able as a leader to work with different people. To create the best sense of which style to use it will take experiential learning and going out and leading “problem people” (Honey, 1992, p. 1). I have decided to actively experiment through work experience in outdoor centres and ‘The University Officers’ training corps’ that will offer the ideal environment to perfect leadership styles which in turn will allow for better dynamic risk assessment linking to safety and maintaining the wellbeing of the group. Then after reflecting on this experiential learning, I will use Kolb’s cycle (1984) and Gibbs’ model of reflection (1988).

It has been shown, safety is one of the most important aspects of an outdoor activity. Preparation allows the correct range of safety to be carried out, so it is not hindering the activity. The main environmental factor, which was the weather was overcome with good preparation allowing good leadership and teamwork having a positive knock on effect on the safety and wellbeing of the team. Establishing a habit of reflection will allow me to use Kolb’s lifelong learner theory (1984), showing getting into a habit of reflection and evaluation can improve and develop key aspects of outdoor adventurous activities.
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     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
a) experiential learning literature
b) technical and other literature to support your observations, reflections and conclusions
	20
(10)
(10)

	

	




	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	




	
	

	
	
	

	3. Cognitive and Intellectual Skills

	20
	

	




	
	

	
	
	

	4. Practical Application Skills

	20
	

	



	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
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