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Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	
	Target
	What I have done in this assignment...


	Target 1
	Revise the correct use of the comma and apostrophe of possession. Proofread your work to avoid written inaccuracies and loss of clarity

	Researched the correct use of punctuation and attempted to apply to my written work. 

	Target 2
	Avoid making assertions without referencing relevant research to support them

	Ensure referencing is clear. 

	Target 3
	
	





How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.


Introduction
This report aims to provide an analysis of how a school develops one aspect of its School Development Plan (SDP) critically reflecting on the actions, impact and evidence base. The report shall begin with a brief introduction followed by a literature review and then a discussion on how the school develops one aspect of its SDP. The report will then aim to reflect and evaluate on the schools actions and finally conclude with a brief summary of findings. 
In producing the report, guidelines as set out in the British Educational Research Association (2018) have been adhered to. As such the school shall be referred to as School X. 
[bookmark: _Hlk37329658]School X is an English medium mixed comprehensive school for students aged between 11 to 19 years located in the Cardiff area. School X has circa 1560 students on roll, of which 18% are eligible for free school meals, 17% are identified as having a special educational need and circa 4% are statemented (My Local School 2019). In 2019 School X was placed in the ‘green’ support category by Welsh Government under the National School Categorisation System and the latest Estyn School Inspection Report (2016) rated the school as ‘adequate’.
The SDP referred to in this report is dated September 2019 and covers a three year period to August 2022. The aspect that is the focus of this report is assessment, identified as an action point in School X’s SDP (2019) specifically to ‘further develop assessment procedures so they are robust and fit for purpose’. 
Literature review  
Schools operate in challenging and dynamic environments. Environments within which they must evolve and develop. The school development process can be described in terms of a continuous cycle. A cycle whereby schools reflect on their performance, identify priorities for improvement, develop strategies, implement the strategies and finally reviewing progress and impact (Welsh Government 2014). In summary the process should enable schools to identify where they are, where they want to be and the actions needed to get there. The outcome of the process should ultimately lead to improvement. Improvement is integral to the school environment and should be ongoing (Estyn 2020).  At the heart of this process is the goal to raise standards, improve learner outcomes and support sustainable school improvement (Welsh Government 2014). Estyn (2019) makes clear that the most effective schools are the ones that have a culture of continuous improvement whereby improvement priorities are identified through evaluative activities. 
Hanover Research (2014) state that the school planning process should aim to narrow the gap between existing performance and potential performance. The school development planning cycle starts with a clear vision of what the school is aspiring to achieve (Welsh Government 2014). Following this four stages are identified;  self-evaluation, strategic planning, making improvement/action and reviewing impact (Welsh Government 2014). 
In Wales the school development planning process is regulated by the Education (School Development Plans) (Wales) Regulations (2014). The SDP is a three year plan which sets out the schools priorities, its targets to achieve those priorities and the resources that will be used (Welsh Government 2017). Overall responsibility for the SDP sits with the governing body at the school. Welsh Government (2020) highlight that new evaluation and improvement mechanisms will be introduced in readiness to enable the New Curriculum for Wales. 
Many of the actions identified as part of the school development process should lead to improved outcomes for learners. Often these outcomes are measured in the form of assessment. Assessments in education take many forms and include formal exams, tests and also written and practical assessments etc. Assessment is an essential skill that gives teachers accurate and current information about what students know and what they do not know (The Education Endowment Foundation 2019). Wiliam (2017) argues that assessment provides a bridge between the teaching and the learning. In agreement Donaldson (2015) states that there isn’t an automatic relationship between what is taught and what is learnt and this can only be determined through good assessment. Assessment is often described in terms of formative, summative or assessment for learning. Summative assessment can be considered in terms of an assessment based on what has been learnt often assessed through more formal testing measures. Wiliam (2020) notes that formative assessment sees evidence from assessment used in making better decisions about next steps i.e. informing the learning and that assessment for learning is concerned with an assessment method intended to improve learning, not measure it. Hattie (2012) argues that schools require fewer tests and would benefit from assessment that is more formative in nature. 
An OECD report (2014) found that in Wales that teachers at all levels did not have the capacity to implement good quality formative assessment methods. Donaldson (2015) states that the existing assessment provisions in Wales are not making the impact that they should in improving learning. Indeed Education Wales (2017) note that it is necessary to implement new assessment arrangement and that an emphasis should be placed on formative assessment. 


There is much debate in current thinking about assessment, particularly assessment that is described as formative. Fletcher Wood (2017) argues that learning and performance are not the same because learning leads to a permanent change whereas performance is only temporary.  Fletcher Wood (2017) further argues that simply knowing what a student has learnt at the end of the lesson only provides an impermanent measure of performance and fluctuation, not learning. In agreement Dadua (2014) states learning is not visible and an assessment on performance is not a good indicator as to knowledge that will be retained. However the New Curriculum for Wales it is clear that as a pedological principle, good teaching and learning will mean employing assessment for learning principles (Welsh Government 2020). Indeed the New Curriculum for Wales (2020) will result in number of significant changes to approaches to assessment and accountability in Wales.
Developing an action point 
An SDP should enable a school to develop a robust approach to planning which is built on a clear evidence base (Welsh Government 2014). School X has an SDP dated 2019 covering  the period of 2019 to 2022. All the minimum requirements as specified in the Education (School Development Plans) (Wales) Regulations (2014) are included in the SDP. An action point identified in the SDP is to ‘further develop assessment procedures so they are robust and fit for purpose’. Estyn (2016) described the SDP at School X as a carefully considered document in which key school priorities are highlighted well. Estyn (2016) went on to note that self-evaluation and improvement planning are a regular feature at the school. 
According to Welsh Government (2014) the school development planning cycle should be set against the schools vision. School X have a clear vision of what they want the school to be. This vision is communicated widely throughout the school, is clearly evident in the SDP and is supported by a number of practical strategies to achieve the vision. 
In working towards realising the vision the first stage of the planning cycle is that of self-evaluation. During the process of self-evaluation School X use a number of qualitative and quantitative sources of data. Schildkamp (2019) proposes that decisions which are based on data are a contributory factor in increased levels of learning and outcomes. However Schildkamp, Karbautzki, and Vanhoof (2014) cautiously note that there are barriers to effective data use in schools including limited access to high quality data, professional when interpreting the data and the collaboration of staff. Welsh Government (2014) note the importance of utilising existing data systems in the self-evaluation stage to avoid duplication. In consideration of this School X uses performance data and key performance indicators from its family of schools and other similar schools in relation to the identified action point.  The performance data is used to benchmark School X ‘s performance in terms of assessment results and to set targets for future performance. An example is level 2 assessment results. In the last academic year 68% of students achieved level 2, the targets for 2020 are as stated in the SDP at 70% and for 2021 at 72%.  Qualitative measures as detailed in the schools assessment policy include the schools own assessment policy document, school surveys and inspection reports. 
[bookmark: _Hlk37931629]The process of self-evaluation should also be used to identify areas of strength (Welsh Government 2014 and Estyn 2019). In support Aderet-German and Ben-Peretz (2020) note that data which is gathered as part of the self-evaluation process identifies areas of strength which can then determine the practices that the school should sustain.  An example of this is that School X identifies from performance data that the school is in the top 25% of similar schools in relation to achievement at level 2 in key stage 4 for almost all KPI’s. Where this is identified as being particularly attributable to specific departmental practice the SDP makes this clear. The SDP further notes that in seeking improvement for the action point best practice in relation to this will be shared.
Estyn (2019) state that the most effective leaders in schools are the ones that support school improvement by skilfully assigning roles and responsibilities. Estyn (2019) goes on to state that the leaders in these schools share the vision with key stakeholders. The Education (School Development Plans) (Wales) Regulations 2014 make clear that in preparing the plan the school must consult with parents, pupils and staff. A key stakeholder at any school is arguably that of the students whose voice is imperative in achieving school improvement (Brighthouse & Woods 1999). The approach to school development planning in relation to this action point can be described as top down. The process involves limited input from the wider school and stakeholders and is focused around the senior leadership team with no student input. The action point will impact on all stakeholders as all are subject to the implications of assessment. In taking this approach there is a risk that a sense of collaboration and ownership of the action point will not be fostered (Welsh Government 2014). Indeed Estyn (2016) noted that the view of pupils were insufficiently used as part of the self-evaluation process at School X. 
Welsh Government (2014) state that the SDP should be regularly monitored with a formal review and revision happening at least annually. School X’s SDP is seen as a live document that is circulated to all staff and available in read only format on the shared drive on the schools IT network. The action point is subject to two reviews over the academic year and status towards achieving the action is traffic light coded via a red amber green (RAG) system. However the actual SDP does not make clear the boundaries to which of the RAG ratings relate. It should also be noted that the most recently viewed SDP for the purposes of this paper in January 2020 does not include a rating for October 2019 review point. 
Reflection and evaluation  
​A schools improvement cycle should support teachers, school leadership and school improvement teams to place their focus on improving the outcomes of learners (Victoria State Government 2019). In agreement Welsh Government (2014) state that development plans should be judged in terms of their impact on improvement for learners. It can be argued that the development of the action point for School X is not primarily focused on improving outcomes but driven by accountability. Schildkamp (2019) argues that a tension is often evident between using data for school improvement and development and using data for accountability. Whilst the SDP in relation to its action point has clearly used data to identify current performance and set targets for future performance it does not make clear how these targets will be achieved. Welsh Government (2019) note that data is not always effectively used to drive improvements. Estyn (2019) proposes that in a number of cases self-evaluation focuses on compliance with school policy. The evidence base to measure the performance is identified as being taken from the School Information Management System (SIMS) target setting and tracking function which will monitor if school staff have entered data in relation to assessment. The points detailed underneath the action include specific actions such as setting high targets for student progress and ensuring accuracy of assessment to ‘feed’ a reduced number of data drops. This suggests that the action focuses on accountability of staff in inputting data as opposed to school improvement. It could be argued however that in having accurate and up to date data that this will be used to inform improvement although this is not evident in the action point in the SDP. 
The approach to development planning is mostly top down at School X. Decisions are made at a senior level and then communicated throughout the school as part of the planning process. In going forward School X could consider developing a whole school approach to development planning. Estyn (2019a) note that self-evaluation is often carried out by senior leaders and not always reflective of the whole school. Whilst for School X this is likely to be a challenging and resource intensive approach given the volume of teaching staff and students, Hopkins (2001) argues that increased standards in learning and achievement can only happen once an holistic approach to improvement is taken, an approach that is strategic and inclusive. An example of best practice is offered by Estyn (2019b) whereby a systematic and considered approach to self-evaluation and improvement planning is viewed as a whole school responsibility and is shared collaboratively. In this approach staff are given the opportunity to express an interest in an element of the SDP and then work in teams to drive the way forward. Welsh Government (2017) also propose the use of an audit as part of the SDP process that would allow the school to gather data in the form of feedback and input from not only school staff and governors but also parents and learners. 
Schildkamp (2019) notes that because of an increased focus on formative assessment that more attention is given to student learning as opposed to student achievement. This is echoed in the New Curriculum for Wales (2020) which is clear that whilst self-evaluation and target setting may include data gathered through assessment that this is not be conflated with external accountability at local, regional or national levels.
Conclusion 
In summary the SPD at School X is a considered document that meets the requirement of Education (School Development Plans) (Wales) Regulations (2014) in terms of process and content. Opportunities for development are identified notably in the approach to assessment measures reported in the SDP and a move from not using these measures for accountability but to inform learning.  Assessment reform as part of the New Curriculum for Wales (Welsh Government 2020) is likely to lead to schools re-thinking how assessment is approached and captured on the SDP. The new curriculum will see a move towards more formative and assessment for learning principles, indeed one of the twelve pedological principles identifies that good teaching and learning will mean employing assessment for learning principles (Donaldson 2015). 
The importance of the school development plan and specifically the importance of self-evaluation in the process is clear to me. It has also taught me that at the core of the SDP process should be a drive for improvement with strategies and evaluation methods to determine success. In practice I will use this information to ensure that I am fully aware of the school’s SDP and its planning process. I will also seek out opportunities to be involved in the school development planning cycle, recognising its importance and the opportunities this represents for improvement. 
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