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This essay will discuss the use of the oil painting ‘The Woodland Fox’ by Jen Delyth as the artefact has many aspects to promote creativity. Jen Delyth is a famous Welsh artist who takes her inspiration from traditional Celtic designs, predominately using Celtic knots and symbols in her work. The activities that will be described are suitable for Key Stage 2 classes, following a cross-curricular approach to teaching. This artefact is appropriate for its connections with the Curriculum Cymreig, it helps develop the learners understanding of Wales by researching how many artists there are in Wales and why they are famous. This may include paintings, writing poems, songs, drama, dance and sculptures. Teaching the learners some of the history of Wales, where Jen Delyth originates from, where she has travelled in the world particularly Wales and what historical places have inspired her work. Jen’s work can be promoted and used in many different environments, using resources like the natural environment. This topic fits in very well with the Key Stage 2 Government guidelines where they say that all learners need the opportunity and experience to develop an understanding in the Celtic history of Wales. The Y Cwricwlwm Cymreig states that the learners need to gain a great understanding, knowledge and skills in a range of different historical events, landscapes and people, which have influenced poets, artists and authors across Wales. (Estyn, 2001, p.3) 
For a practitioner to effectively promote creativity, maximise opportunities and experiences for learners they need to provide appropriate resources, a suitable environment and allow correct child led activities. The importance for using child led activities is to allow them to create something unique using their own ideas, encouraging learners to be themselves.  ‘People are attracted to teaching for a variety of reasons, but chief among these are wanting to ‘make a difference’, wanting to ‘inspire’ and wanting to ‘capture pupils’ imaginations. New teachers are hopeful that they have the ability to turn interest into passion, to turn ability into talent and to turn good ideas into achievements.’ (Jones, Russell, Dominic, Wyse, 2004, p.1)
Creativity is essential in a child’s learning as it facilitates them to express their emotions and engages them in new opportunities to allow them to express themselves. There are many ways that a practitioner can help and support learners with development by giving the learner the knowledge and understanding to be creative, to be presented with the right resources and a stimulating environment. This can influence learners to develop their creative thinking and confidence, to provide exciting opportunities they need to inspire creative development. Providing learners with a wide range of visual stimulus in Art and Design, Design and Technology encourages learners to explore and develop enquiring minds. Including regular opportunities for learners to express themselves through expressive arts this includes: music, dance and drama. Promoting open minds to creative thinking and developing imagination. To support this Vygotsky states that creative imagination is contrasted between two different aspects including culture and nature of the world around us. He believes that imagination is captured in the early stages of the child’s development through play. Incorporation and progression of developing the perception and reasoning develops into mature creative imagination in adulthood. (Nolley, 2009)
Considering the development of a learner’s creativity there are many factors that can influence them, this includes knowledge, motivation within the classroom and other stimulating environment that involves a range of disciplinary relationships. Visual and Expressive Arts enhance a child’s learning and confidence helping them to collaborate with others. To build relationships with other people to develop many key skills including communication, listening and sharing ideas.
We usually think of creativity as the talented and gifted people; but opening our minds and not just focusing on the famous names like Picasso and Shakespeare, we see that these are not the only creative people in the world. We need to be looking at the bigger picture, as every person is creative in their own way, every individual does not need to be spectacular artists or playwriters to be a creative thinker expressing their feelings in any way they want to. (Doherty and Hughes, 2009, p.286)
Teachers need the motivation to encourage all learners using different and new strategies to carry out lessons which provide learners with the opportunities to experience creativity in many forms. One of the many lessons that has been observed and experienced is using Pie Corbitt methods in a Foundation Phase classroom. The activity was a follow-on activity based on the story ‘Dear Zoo’ by Rod Campbell. The children had regularly heard the story, read and carried out actions to mimic the animals. To provide more opportunities for children to move around, an outdoor movement activity was planned and delivered. This created a greater understanding on how creativity can influence learners with a variety of different learning needs to express themselves and to gain confidence. However, the focus observation was on a learner that demonstrated no speech during their everyday life at home and in their learning environment and was diagnosed as severely autistic. The learner enjoyed the activity as he was fully engaged and interested in the movement and actions of different zoo animals, the learner then started to make the recognisable sounds of the different animals and for the first time was using verbal communication in role play. 
Implementing a cross-curricular approach is when multiple uses of disciplines are combined into one experience. This maybe including History, Mathematics, Language, Curriculum Cymreig and many more. This approach to teaching promotes key skills to help and support the development of a learner in future life situations. Depending on the teachers experience in the areas of cross-curricular approach can vary the learners understanding in the subject areas. 
As an introduction to the topic of Celts in Wales, the learners will take part in an educational visit to Castell Henllys. The learners need these different educational environments and social experiences to encounter realistic situations of the Celts going back many years ago. This will include, the learners dressing up and acting out the daily lives of a Celt, the jobs they had to do, how they made their houses and how the Celts used the natural environment to make recourses they used in their daily lives. This experience can deepen, support and enhance a learner’s understanding by using hands on experiences to promote the child’s engagement and interest in the topic. 
To demonstrate the importance of Welsh in a learner’s overall education in Wales, it should also include the Welsh culture. Through looking at the Welsh traditions and language, the economy at the time and by looking at the resources they had to use and what materials they were able to access. Observing the environment in the past and present and the changes in how it is used now. The history of how lives were then and how they are now, by looking at different artefacts and visiting historical places and developing the linguistic element of the curriculum Cymreig where learners get the opportunities to experience and use the Welsh language and understand the culture of Wales.
Referenced in Appendix 1A it has been demonstrated the structure and lay out of the activities is sequentially ordered to make the lessons flow smoothly from one to the other. The activities cover many areas of Curriculum and the areas of Education for Sustainable Development and Global Citizenship (ESDGC), this is also known as Cross-Curricular activities. Furthermore, from the findings in Appendix 1B – 22B the skills and ranges from each curriculum Government Document have been identified and highlighted to illustrate the understanding and knowledge of the Curriculum.
‘Creativity research has a long history in music education, including the development of theories and strategies to foster the music creativity of students of all ages and levels. Underexplored is how teacher education programs can cultivate pre- and in-service teachers’ abilities to develop their educational creativity when designing curricula and delivering instruction.’ (Abramo and Reynolds, 2015)
Introducing the first activity the learners will be working individually appraising two different types of Celtic music (referenced in appendix 3A), including one peaceful and relaxing piece and the other a Celtic celebration piece. They will be listening to both pieces to see what instruments are used in both pieces, the pitch, rhythm, tempo and movement. The learners will be given a table of all the different elements of music to help them to reflect on the pieces to compare how different they are. Implementing the assessment for learning strategy think, pair, share into this activity after each piece of music allows the learners to think individually, then to share their own opinion with their partner and then to share as a class to discuss how the pieces are different, are the pieces fast or slow, what instruments are being used, dynamics, pitch and tone. According to Lyman his assessment for learning strategy gives learners the vital thinking time that the learner needs to reflect on the information, to be given thinking time to compose their answer or opinion and combining their thoughts together to create their answer. The learner may share and discuss their ideas with a partner before sharing it with the class to enable them to bounce ideas and thought of one another to provide them with the opportunities to gain and learn a higher-level thinking from other pupils within the class. Lyman also states in his research into think, pair, share that the involvement of pupil’s participation in class wanting to share their opinion has risen since the strategy has been introduced. (Lyman, 1981) 
However, Khalifa states the disadvantages of Lyman’s think, pair, share assessment for learning strategy by stating that it may cause conflict between learner during the discussion with another learner as they may disagree with one another opinion or answer. They also refer to not all lessons are suitable to be supported by the assessment for learning strategy as group work may not be the ideal time to use this method. This maybe that the lesson is not interesting or successful which causes the learner to be taken off task and to talk off topic which can lead to the class noise level increasing to a stage where the teacher is uncomfortable with managing the class. (Khalifa, 2017, p.14)
For the main activity the learners will be working in pairs using computers to use the app ‘Garage Band’, this will help the pupil to construct and present their own modern and unique Celtic music, by using one of the pieces of music that they were presented with in the introduction and making their modification of it. (Reference to the music pieces in appendix 3A). Experimenting with the piece of music the learners will be able to change the bass, the instruments used in the piece and adding their own words over the piece of music they decide to use.
In the plenary the learners will be presenting their compositions to the class, this is to gain feedback from other learners in the class. This lesson covers many cross curricular links within the Government guidelines including Music where the learner will be covering all the skills of preforming, composing and appraising their own pieces of music. (As referenced in Appendix 2B,3B,6B,7B-11B,14B-17B and covering the specific areas of the Education for Sustainable Development and Global Citizenship in Appendix 1A and 1B).
However, when planning activities and lesson it must be consider that the learners individual needs are met. This is essential for all teacher to get to know their pupils on a one-to-one basis, to find out their strengths and weaknesses for them to be able to differentiate to provide the appropriate opportunity and experiences the learner needs to be able to carry out the creative activity efficiently.     
Bloomfield suggests that in Childhood it is an essential time for a learner to grow and develop at an early stage to explore and experiment with many new experiences. He demonstrates that one of the many ways a learner can meet their physical well-being is through the act of dance as ‘they are able to show their emotions and develop their intellectual and social development.  The child's body is an ensemble of vital powers and the primal condition or orientational centre of how s/he perceives the world around him/her. It follows that dance programmes in school require the stimulation of children's consciousness of themselves, of being alive and of perceiving and understanding the world around them. Dance is experienced through awareness of kinaesthetic flow patterns, the awakening and development of skills through physical control, coordination and, above all, through significance and meaning of movement in a creative and expressive way’. (Bloomfield & Childs, 2000, p.45) 
The second activity the learners will be carrying out a creative arts lesson where they will be preforming a dance. To introduce the activity the learners will be shown a video clip (referenced in appendix 3A) of the history of the Celts and traditions they celebrated. Taking inspiration from Jen Delyth’s painting of the Woodland Fox, expressing the picture into movements, the action of the fox how it would move in different situations. This will also include traditional Celtic dancing, which is also known as Welsh folk dancing in Wales, the learners will gain an understanding in the difference between Celtic dances in Ireland and Wales. The learners will watch the video clip once all the way through, they will then watch the video clip a second time this is will allow the learners to process the information to create a spider diagram of all the key point they believe is essential for them to note down. The learners will be looking at the different types of dance movements including direction, speed, pathways, turning and travelling.
The learners will be working in groups to choreograph their own Celtic dances taking inspiration from the videos they would have been shown in the introduction to the lesson. The learners will be using the remixed modern music they will have previously constructed and created from activity 1. They will be revisiting this activity on a regular basis to improve their performance and quality of movement over the course of the topic. The activity will be used to help the learners to express their thought and feeling, but also supporting the learner’s overall well-being allowing them the opportunity to move around and to be active. The finished performances will then be recorded on the iPad to allow the learners to reflect on their groups performances to see what worked well and what areas they could change to improve if they were to re do the dance routine. 
The class will perform their dances in their groups to an audience, for example parents, siblings and guardians in a Celtic appreciation concert at the end of the topic. It is vital for the learners to be able to show off their work to other as this gives them a sense of reward and achievement as all the hard work the learners will have done will be appraised and praised. Looking at the Government Curriculum the main coverage in this activity Physical Educational looking at the skills of movement. (Curriculum reference list covered in appendix 2B - 11B and 19B - 22B. The areas of Education for Sustainable Development and Global Citizenship coverage in appendix 1A and 1B).
Amabile suggests that, ‘Creative learners are big-picture global thinkers with a willingness to take risks and strive for excellence. With your guidance, your gifted child can become a global thinker and make connections to real life experiences through the arts. This can lead to a lifetime of creative thinking, future problem solving’. (Amabile, 2017)
For the last activity the learners will be working in partners to use the iPads to research into Jen Delyth’s Work, finding out what her art work consists of, where she is from and what has inspired her? To enhance the activity the learners will be shown pictures of Celtic knots and designs including a Welsh gold Celtic knot bracelet from the company of Cymru Gold appendix 3A. They will then use Jen’s work as an inspiration to design three rough sketches of Celtic knots/ symbols they would like to make, they will then choose their best design. They will carry out the main activity working individually creating their own 3D Celtic knot/ symbol out of any resources that they require provided whether it is recyclable material looking at Education for Sustainable Development and Global Citizenship in appendix 1A and 1B, clay or natural materials from the outdoors. The learners will then create a response to their design choosing what their knot or symbol represent whether it is friendship, hope, bravery and many more. The learners will be provided with examples of Celtic knots and their meanings which are referenced in appendix 3A.
The learners will be appraising each other’s work to see where they are? What they need to do next? And how they will do it to improve their overall creative thinking. This is to help the learners to reflect on their work to see what areas they think are good and the areas that could be improved and the steps they can make to make those improvements. Looking at the main Government Curriculum coverage for this activity art and design the learners will be covering the skills in understanding, investigating and making covering the references in appendix 2B, 3B, 8B - 13B, 19B-22B. Education for Sustainable Development and Global Citizenship appendix 1A and 1B.
Providing the appropriate resources for the learners is essential for them to be able to express their ideas and thoughts to create something new and unique. For this to happen the learners need full access to a verity of all resources and to be given the knowledge and understanding to be a creative thinking. To be able to meet the needs of the learners all practitioners need to ensure they are providing the learners with the experiences that suit the individual needs of each learner. 
According to Art Council of Wales Government document it is stated that for learners to learn about the culture they live in and around them looking at the arts and principles in learning and developing many key creative skills should be embedded in the education for all learners of all ages. ‘These are essential ingredients for a well-rounded, rewarding and motivational learning experience’. However, by allowing these high quality creative and expressive arts with in the primary schools it is valued giving them a respected place within the Government Curriculum documents. These skills that need to be met have been made available for all learners including those with deprived backgrounds, ‘that we can nurture the potential of our learners and develop skills we need for our economy’. Creative learning through the arts –an action plan for Wales (Arts Council of Wales and Welsh Government, 2015, p.3)
Taking on the Reggio Amilia approach inspires many practitioners to take on this teaching approach within their learning environments, where there is suggested evidence that the approach supports creative development to provides learners with multiple experiences that they need to gain full involvement and interest with the topic. The approach drives learners to be inspired and take control of their learning through child led activities, as they are capable individual learners. Learners need the opportunities to work in a group to have their thoughts and opinions valued by others, to share and to consider other thoughts.
One of main importance to the Reggio approach is providing the time and resources to allow the opportunities for expressive arts to be carried out. The approach uses the words ‘vehicle for learning’ this implies the learners repeating and recapping to be given the opportunities on a regular basic to draw to improve to been acknowledged to be an outstanding piece of work to improve their skills and knowledge. They encourage all learners to contribute and partake in, ‘sculpturing, dramatic play, shadow play, puppetry, painting, dancing, music, ceramics, construction and writing’. (The Reggio Emilia Approach to Early Years Education, 2006, p.9)
Looking at the planning the Reggio approach supports all areas of the activities set, allowing the learners to work in groups gaining feedback discussing ideas and their opinions. Providing a range of Expressive Arts including music, dance, art and design. Also, the resources that should be available for every individual learner, to be able to explore a variety of materials, investigation what they are best used for expanding their knowledge and understanding of each material. 
Considering Donaldson’s 4 new purposes which are:
· ‘Ambitious, capable learners who are ready to learn throughout their lives.
· Enterprising, creative contributors who are ready to play a full part in life and work.
· Ethical, informed citizens who are ready to be citizens of Wales and the world.
· Healthy, confident individuals who are ready to lead fulfilling lives as valued members of society’. (Donaldson, 2015, p.31)
Donaldson’s new curriculum brings a whole new line of skills and creative experiences that learners need to be exposed to. To be able to gain the knowledge and understanding they need to be successful in their future life experiences and not to be afraid to take part in new experiences, to be confident with themselves and to be confident with giving their opinions and thoughts. For them to be an individual, to be unique in their own individual ways to express creative thinking when they are young and ready to learn can help them in future life experiences to think outside the box and not to stick to the safe options. These experiences can help learners to problem solve thinking of new techniques and methods, to take the lead effectively in group working, working with other gain that responsibility taking risks to gain a positive outcome. 
Barnes theory states that there are a variety of schools across Wales and the UK, to explore ‘Creative Curriculum.’ Although there is no such guide the term creative curriculum is associated with the cross-curricular approach to promote creativity. The approach is to help and support children to make connections between the many areas of the curriculum. (Barnes, 2015, p.72) 
[bookmark: _Hlk529201100][bookmark: _GoBack]In conclusion, this essay has demonstrated the importance of influencing the five strands of Y Curriculum Cymreig which are cultural, Economic, Environmental, Historical and linguistic in the resources that will be used the support the activities planned. Teaching the y Curriculum Cymreig thought creative arts is proven one the best way to promote the five strands, this may be through Film and Media, Physical, Music, Art and Design, Design and Technology, Drama and Dance. The topic that has been selected to support the lessons planned are relevant to this assignment as stated in the Y Curriculum Cymreig document that Key Stage 2 pupils need to be given the knowledge in the history of Celts in Wales. Many theorists have supported the activities planned around the topic of Celts in Wales including Vygotsky, Donaldson, Blooms and Barnes providing that all these theorists suggest that using the creative approach engages the learning into the activity with full concentration, using hands on experiences is valued as a great opportunity for the learner’s education. The increase of teaching Y Curriculum Cymreig is essential to extend the learners over all knowledge and understanding of where they live and the History of Wales. By allowing the learners to create their own end of topic celebration ‘Celtic appreciation concert’ the learners gain a great sense of reward of their work that they would have put all their time into during the sessions they had. It is essential for a teacher to appraise the learners good work, this may be to use a range of assessment for learning strategies, which can allow the learners to share ideas, gain instant feedback and an explanation on what they would need to do next time to improve. Looking at the many aspects that contribute to supporting the teachers in providing the education a learner needs to be a healthy, confident and highly educated, to be able to grasp the full concept, knowledge and understanding the learner needs to grow in their life experience, career and to be a unique individual. 
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