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In physical education (PE), assessment is crucial since it shapes students' learning, involvement and personal development in addition to how they are assessed. Recognising strengths, guiding growth and boosting motivation are all possible with effective assessment. However, traditional PE methods have often placed a higher priority on technical ability and physical performance, which may unintentionally single out pupils who may not be strong in these areas. Those approaches run with the risk of ignoring crucial aspects of education and may restrict chances for equal and inclusive practice. This portfolio addresses these challenges by focusing on inclusive and fair assessments in PE. It specifically offers the creation of a rubric that focuses on the social aspects of physical literacy, including cooperation, empathy, communication and respect. This strategy aims to recognise a wider range of student efforts and create more meaningful opportunities for all learners to achieve by focusing on more than just physical outcomes. The rubric is designed to assist both teachers and students in recognising and developing the social skills essential to a lifetime of physical activity. By making sure that evaluation is fair, accessible and appropriate for a range of abilities and experiences. This portfolio will begin by looking at key concepts about inclusion and assessment in physical education, then it will explain why it is important to put an emphasis on the social side of physical literacy. After presenting and justifying the rubric design, it will conclude with a critical analysis of its effectiveness and potential practical applications.

Physical education assessment has traditionally focused on measurable performance outcomes such as speed, strength and technical ability. These components are crucial, but by giving preference to students with more physical prowess or past athletic experience, this narrow focus may result in unfair learning environments (Hay & Penney, 2012). Students who struggle physically can therefore feel disinterested, unwelcome, or left out of meaningful activities. Additionally, summarised outcomes are often prioritised over regular learning processes in traditional methods of assessment. Students may have less opportunities to show growth in non-physical areas like cooperation or communication as a result. Such methods ignore the subject's larger educational goal and fall short of capturing the holistic nature of PE learning (Kirk, 2009). As a result, it is becoming increasingly clear that PE evaluation needs to change to reflect more inclusive and accurate evaluations of student development. A more holistic framework for understanding PE learning is offered by the idea of physical literacy. It includes social, emotional and cognitive aspects that support a lifetime of physical activity in addition to physical competence (Whitehead, 2010). The social domain is very important in this framework because it supports how people connect, work together and feel like they belong in situations including physical activity. By emphasising the social aspects of physical literacy, teachers can identify abilities like leadership, cooperation, communication and inclusiveness. The design of the rubric in this portfolio clearly shows these attributes, which are crucial for creating supportive and encouraging learning environments. By assessing these aspects, the rubric widens the success criteria beyond just physical performance and is consistent with modern understandings of physical literacy. One of the main outcomes of high-quality PE programs is the growth of social and personal responsibility. Models such as Hellison’s Teaching Personal and Social Responsibility (TPSR) emphasise values including respect, effort, self-direction, caring and leadership (Hellison et al, 2025). The social competencies included within the rubric, such as inclusive behaviour, empathy and teamwork, are closely related to these values. PE could significantly add to the social and moral development of children by integrating these components into a standard assessment. In addition to encouraging students to consider how they interact with others, evaluating behaviours like cooperation and respect creates a more positive and welcoming learning atmosphere. This method supports the idea that a person's contribution to the learning environment is just as important to their achievement in physical education as is their physical ability. According to Florian (2015), inclusive pedagogy is based on the idea that all students, regardless of their background or abilities, can learn and achieve success. In the context of PE, this requires moving away from performance-driven models that favour elite or highly skilled students and towards practices that recognise multiple forms of achievement. This change can be seen in the rubric created for this portfolio, which values social interaction, attitude and effort in addition to physical success. By doing this, it gives children who are less capable or self-confident the chance to succeed and feel valued. This is crucial in physical education since bad experiences can cause long-term disengagement from physical activity. Additionally, by giving a range of ways to show their progress, the rubric allows for differentiated learning. It understands that students offer a range of strengths to the learning environment and guarantees that evaluation methods are fair, attainable and meaningful for every student. Rather than only measuring learning, Assessment for Learning (AfL) emphasises using assessment to support and improve learning (Black & Wiliam, 2009). Approaches like formative feedback, peer evaluation and clear success criteria are essential to AfL because they enable students to actively participate in their education. This portfolio's rubric aligns closely to AfL principles by providing clear and simple standards for social interactions and behaviours. Students are better able to understand what is expected of them and how to get better because of this clearness. Additionally, students can use the rubric as a tool for self-evaluation and peer evaluation, which promotes reflection and discussions. The rubric makes the process simpler to provide specific, useful feedback by highlighting observable behaviours like cooperation and communication. This encourages continued growth and aids pupils in recognising the importance of social skills in physical education. The rubric was designed to give emphasis to inclusive, socially relevant results that are consistent with modern views of physical literacy and fair evaluation in physical education. This approach offers a broader and inclusive framework for assessing student development by addressing the limitations of traditional assessment, integrating the values of social and personal responsibility and integrating Assessment for Learning approaches. It guarantees that every student feels valued and supported, creating positive experiences and encouraging a lifetime of physical activity.

This rubric is intended for use in a physical education classroom with children in years 4 through 6, who are typically between the ages of 9 and 11. Since children are developing both socially and physically at this age, it is appropriate to emphasise social skills in addition to physical competency. The rubric is intended to be used in team-based activities and small-sided games where participation depends mainly on communication, cooperation and shared decision-making. In these situations, social skills are more important because students' success depends not only on their physical abilities but also on their ability to communicate, cooperate and include others. Students must listen, share perspectives, resolve issues and assist each other during activities like invasion games or group challenges. As a result, evaluating the social aspect of physical literacy ensures that learning goes beyond performance goals and represents the more general goals of physical education. The rubric developed for this portfolio focuses on four key areas within the social domain of physical literacy. These are communication, cooperation, inclusion and leadership. Each criterion is described across four levels of progression which are Beginning, Developing, Proficient and Advanced. These levels outline observable behaviours, allowing both teachers and students to clearly identify progress. The rubric is presented below and provides a structured and accessible format. In addition to qualitative descriptors, a scoring bracket system with scores ranging from 0-16 is included to support summative assessment if required, while still maintaining a strong emphasis on formative feedback and development.

Rubric targeting the Social Domain of Physical Literacy
	
	Beginning
	Developing
	Proficient
	Advanced

	Communication
	Rarely communicates, struggles to
	Inconsistent communication, may struggle to express ideas or listen actively
	Communicates appropriately, listens and responds to others most of the time
	Clearly communicates with peers, gives constructive feedback, uses verbal and non-verbal cues effectively

	Cooperation
	Difficulty working with others, may disrupt group activities
	Sometimes cooperates, may prefer working alone or struggle in groups
	Works well with others, participates positively in group tasks
	Actively supports others, encourages team success and adapts to group needs

	Inclusion
	Excludes others or lacks awareness of peers’ needs
	Limited awareness of others’ feelings, may exclude unintentionally
	Treats others fairly, includes peers most of the time
	Actively includes others, shows strong empathy and awareness

	Leadership
	Avoids responsibility, disengaged from group roles
	Reluctant to take responsibility, needs encouragement
	Takes responsibility for own role, contributes to group success
	Takes initiative, leads positively  and supports group organisation



Scoring Brackets
12-16 - Advanced Social Engager
8-11 - Proficient Social Engager
4-7 - Developing Social Engager
0-3 - Beginning Social Engager 

A key aspect of engaging in physical education competently is communication. During activities, it enables learners to respond to others, discuss ideas and provide feedback. By ensuring every individual in the group understands their responsibilities and feels heard, effective communication promotes teamwork. Additionally, it increases participation since students who interact regularly are more likely to be engaged and feel confident in their involvement. In group-based physical activities, where success often depends on teamwork rather than individual performance, cooperation is vital. The rubric assesses cooperation and identifies behaviours such as positive interaction, shared responsibility and teamwork. Students are encouraged to to value group success and improve social skills, which are important life skills outside of physical education. Promoting respectful and supportive learning environments requires inclusion. Due to difference in skill, confidence, or social dynamics, students in physical education may experience feelings of exclusion. The rubric encourages students to actively include all of those around them and develops awareness of others by assessing inclusive behaviours like empathy and fairness. This guarantees that every student has an opportunity to engage in meaningful participation and is consistent with inclusive pedagogy. The development of responsibility, initiative and confidence are key components of leadership. In the context of physical education, leadership is more than just giving instructions. It involves setting examples, coordinating group activities and supporting peers. Students can identify and improve these abilities through leadership assessment, which promotes both individual development and team performance. For both teachers and students, the decision to use four levels of progression offers a clear and manageable structure. This range is simple to understand and broad enough to represent behaviour variation. By presenting a clear path for improvement, it also promotes growth. The rubric's language avoids unnecessary technical language and is inclusive and accessible. This ensures that students can understand the criteria, get involved with peer and self-evaluation and take accountability for their education. The rubric can be used for both formative and summative purposes thanks to the scoring brackets. The focus remains on student development and descriptive feedback, although numerical scores may help with reporting. Ultimately, this rubric assesses behaviour and engagement rather than physical ability. This difference, which encourages effort, interaction and personal development over just physical performance, is crucial for fostering an inclusive PE environment.

The rubric was used on a Year 5 physical education class with mixed-ability students who had a variety of social and physical skills. The instruction was part of an invasion games unit where students worked on their decision-making, cooperation and spatial awareness abilities. Small-sided games were used to help maximise student engagement and encourage participation. However, the rubric was used through close observation of a single student during the lesson rather than being used as an assessment tool for the entire class. This approach was used as a first attempt to measure whether the rubric could monitor and evaluate social behaviours in a real classroom. Developing teamwork skills was the main goal of the lesson, with a focus on leadership, cooperation, communication and inclusion. Without the challenge of monitoring a full class, observing a single student made it possible to pay more attention to how these behaviours were demonstrated in practical scenarios. Instead of using peer or self-evaluation, the rubric was used as an observational assessment method. The criteria were reviewed before the activity to make sure it was clear what behaviours would be observed, with an extra focus on the four key social domain areas. The chosen student was watched while participating in small-sided activities during the lesson. The rubric criteria were used to make notes that indicated the student's level in each category. Instead of depending on broad impressions, this made it possible to record behaviour in an organised and consistent way. The rubric gave a clear framework to evaluate social interaction in a more focused and objective way, even if it was not directly shared with students during this trial. Although it served mainly as a teacher-led evaluative tool in this trial, it demonstrated the rubric's potential for application in peer and self-assessment in the future. Since the main goal of this portfolio was to assess the rubric's validity and clarity through observation, a structured peer feedback method was not used. The observed session did, however, still have natural peer interaction, which offered insight into how feedback might take place in future applications. Throughout the process, it was clear that students interacted and communicated often, giving each other support and casual criticism. This showed that using the rubric as a guide, a structured peer assessment may be added to the future lessons. If used in greater detail, students would need support, modelling and clear instructions to provide positive feedback. To guarantee that feedback is helpful and relevant, techniques like sentence starters and focusing on observable behaviours would be crucial. Rather than being a limitation of the rubric itself, the lack of formal peer assessment in it suggests a need for further development. The rubric's evaluation through focused observation was crucial in determining its clarity, relevance and practicality in a practical PE scenario. The rubric made it simpler to evaluate learning elements that are often overlooked in conventional physical education assessments by providing clear guidelines for identifying and categorising social behaviours. The observed student showed different levels across the categories, demonstrating the rubric's ability to fairly identify strengths and highlight areas for improvement. For example, leadership and communication were less developed, while cooperation and inclusion were more regularly shown. This demonstrated how the rubric can offer a deeper understanding of students' performance which goes beyond their physical ability. Despite being a small evaluation with just one student, the results indicated that the rubric has plenty of potential to support an inclusive assessment. It allows the recognition of achievements that may not be clear through performance-based assessment alone by focusing on social behaviours. This is particularly important for pupils who may be less physically confident but contribute positively to group dynamics. However, conclusions about overall effectiveness must be made with caution due to the method's small scale. Opportunities for students to reflect and engage with the rubric were also missed, due to the lack of peer and self-assessment. With all factors considered, the rubric proved to be a practical and effective observational tool with clear potential for broader use. To fully utilise its effectiveness in promoting inclusive and meaningful learning in physical education, future use should involve whole-class implementation, including peer and self-assessment aspects. 

The rubric’s strong alignment with inclusive practice is one of its main strengths, as it broadens the concept of success beyond physical performance. By focusing on leadership, cooperation, communication and inclusion, it reflects Florian’s principles of inclusive pedagogy, which recognise that all students can succeed in different ways. This allows students who may struggle physically to still demonstrate competence and feel valued, reducing the exclusion often associated with traditional performance-based PE assessment and promoting a more inclusive environment. The rubric also supports the development of physical literacy, particularly within the social domain. Drawing on Margaret Whitehead’s concept of physical literacy, it acknowledges that meaningful engagement in physical activity requires more than physical skill. By assessing behaviours such as empathy, cooperation and communication, it highlights qualities that encourage lifelong participation in physical activity and reinforces the idea that PE should develop well-rounded individuals rather than just athletes. Additionally, the rubric promotes social development by valuing respect, effort and leadership which are all key outcomes in Don Hellison’s Teaching Personal and Social Responsibility (TPSR) model. Encouraging students to reflect on how they interact with others helps foster a positive and cooperative learning environment. It's clear criteria also align with Assessment for Learning (AfL) principles proposed by Paul Black and Dylan Wiliam, improving clarity, understanding and potentially student motivation. Despite these strengths, several limitations must be considered. One key issue is the validity of peer assessment. Although peer evaluation is central to AfL, research suggests students may provide biased or inconsistent feedback without proper guidance. This is particularly relevant for younger pupils, such as Year 5, who may struggle to accurately judge behaviours or be influenced by friendships, reducing reliability. Another limitation is students’ understanding of the criteria. Terms like “leadership” or “inclusion” may be interpreted differently, leading to inconsistent self- and peer-assessment. From an AfL perspective, unclear success criteria reduce the effectiveness of assessment in supporting learning. Practical constraints also pose challenges. PE lessons are often shorter due to changing time, making it difficult to balance activity with observation, feedback and reflection. In game-based contexts, consistently applying the rubric can be challenging, potentially leading to selective or superficial assessment. Furthermore, the rubric risks oversimplifying complex social behaviours. Although categories such as empathy and leadership are divided into levels, these behaviours are context-dependent and nuanced. As noted by David Kirk, reductive assessment approaches in PE can overlook important aspects of learning and development. Several improvements could enhance the rubric’s effectiveness. Providing modelled examples of each performance level would clarify expectations and reduce ambiguity, supporting AfL practices that emphasise clear success criteria. Incorporating visual aids such as icons, colour coding, or scenarios would improve accessibility, particularly for younger learners and support inclusive pedagogy. Using the rubric across multiple lessons rather than as a one-off tool would also be beneficial. This would allow students to track progress over time, apply feedback more effectively and support the continuous development central to AfL. It would also produce more reliable assessment data and a deeper understanding of students’ social development within physical literacy. Overall, the rubric aligns well with key PE frameworks. Its emphasis on social behaviours reflects physical literacy theory, while its structured criteria support AfL. It also embodies inclusive pedagogy by valuing diverse forms of achievement. However, its success depends on careful implementation, ensuring students fully understand and engage with the criteria. Without this, its formative potential is limited. In conclusion, the rubric shows strong potential to support inclusive and meaningful assessment in PE, but its effectiveness relies on thoughtful application, clear communication and alignment with broader pedagogical practices.
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