


	
	13/01/2020

	Session Plan –Foundation Phase.

	Name of trainee:
	    Megan Williams                      
	Session ref: CU_130120

	Personal target(s) in relation to QTS: 
Creative and integrated use of LNF

	Year group:
	2
	No. of learners:
	24
	ALN: 
	One child with ALN who’s requirements are listed within his IDP. His personal teaching assistant (TA) will ensure he is supported while also encouraging his independence.

	Additional Adults: 
	One teaching assistant and one specifically for the child with ALN.

	Learning objective(s): To read the book and be able to understand and explain key words, also to use this knowledge to create a story.
	Success criteria:
· Teamwork.
· Expanding vocabulary.
· Understanding emotions.


	Links to previous learning: Building on previous sessions of learning a structure of a story (beginning, middle and end) through the mountain analogy. Also having had a previous lesson where they found adjectives and similes in other story books that they can use. 


	Curriculum coverage (range, skills): Explore emotions and what words can be sued to express a feeling.

	Literacy (LNF) Oracy:
- encourage communication skills.
- Listening skills.
- be able to contribute in a group discussion.
- Build on and develop the ideas of others in group discussions, e.g. by asking questions to explore further, offering more ideas.
- Linking verbalisation with visualisation.
	Literacy (LNF) reading:
- developing their use of a range of sentence starters.
- using connectives.
- expanding vocabulary.
- increase knowledge of alliteration and adjectives. 
-Sentence structures, rhythm and patterns.


	DCF- use of ipads to take pictures or research pictures they want to draw to place in their feeling tray.
	Thinking – what words and colours represent how my character is feeling?
	ESDGC
N/A
	YCC  
N/A

	Key vocabulary (English/Welsh):
[bookmark: _GoBack]Colour/lliwia: pink/pinc, yellow/melyn, green/gwyrdd, blue/glas, red/coch, black/du.  
Emotions: happy/hapus, sad/ trist, anger/dicter, fear/ofn, love/cariad , calm/pwyll , 



	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities.  

	15-20 mins
	Introduction
Story time using the book ‘The Colourful Monster’ by Anna Llenas. 
Have a class discussion by having them answer questions and describe the emotions that match with the colours, they can talk in pairs before giving feedback to class. 
This part of the lesson will also teach the Welsh words for key terms such as the colours and emotions.
	Can you remember the first five colours and what they mean?

Could you name the very last colour the monster felt and how it made him feel? 

Could you tell me why the little girl was angry in the beginning of the story?

Would you change or swap any of the colours for an emotion? 

Could you think of any more emotions and what colour would match? E.g. surprise, confusion, tired etc…

How does body his body language portray what he’s feeling in the pictures?

What can we do when we’re feeling scared/happy/ calm/ sad/ angry?





	30-40 mins
	Main activities

In groups of 5, pupils will need to create their own ‘feeling tray’ and fill it with things that make them feel that certain emotion, e.g. a figurine of a dog to show they love (pink tray) the animal. They can also draw by copying a picture they’ve take on an ipad or collect natural objects such as leaves from the school’s garden/yard which all children will be taken to once they know what emotion they are doing. 
The colour in which the group will focus on will be decided by drawing a piece of paper from a hat which states their colour.

As a group, they will discuss what each person has put in and why, ready to create their own short stories about themselves and their emotions. To do this, they will be using a story board template where they can draw two pictures and describe what’s happening, they can also discuss in groups and have an extra sheet if needed. As they write, they can refer to the objects as an aid for ideas when creating a scene and will be encouraged to be as creative as possible. They will also be given worksheets with sentence starters, connectives and questions to help them create their story.

	

	5-10 mins 
	Plenary
Once all the children have created a small extended story, it’s time to discuss how the monster could overcome his fears and if any of the children has had any similar experiences with any of the emotions mentioned.
This will also be a god time to go over the new key terms they learned.
	

















Resource. 

Activity one; creating the ‘Feeling Trays’.

[image: ]
Created by Megan Williams (1807499), picture shows objects from role play area e.g reindeer glasses, it also shows toys and colouring crayons.


Activity two; the story board.
[image: ]

Created by Megan Williams (1807499) using twinkl.

Resource named ‘Sentence starter worksheet’:

[image: ]
Created by Megan Williams (1807499) using twinkl, inspired by ‘Sentence Opener Word Mat’ created by Twinkl (n/a).



Justification.

The first part of the lesson plan is to read the ‘Colour Monster’ by Anna Llenas to the class, it’s also important to note that this lesson plan will acknowledge the ‘Four Purposes’ as proposed in the new Successful Futures curriculum created by Sir Donaldson. Therefore, the aim is to create pupils who are ambitious and capable learners who are ‘ethical, informed citizens’, creative and finally, healthy and confident individuals who will ‘lead fulfilling lives as valued members of society’ (Donaldson, 2015). The reason for this is because the new curriculum states that the four purposes should ‘underpin all teaching and learning in Wales’ (Donaldson, 2015). By using the story as a starter activity is highly beneficial as it enables ‘children to develop their own feelings and emotions by identifying with story characters and plots by proxy’ (Godwin and Perkins, 1988), it will help in terms of their personal, linguistic and also conceptual development. This is because stories can be used to introduce new key words as well as allowing children to ‘make sense of their own experiences’ (Godwin and Perkins, 1988) by reflecting on the characters actions without having to experience it. This can often help them learn to see things from another person’s perspective.  Storytelling also allows the children to have the ‘opportunity to hear the rhythms and patterns of language’ (Godwin and Perkins). For example, a simple phrase such as ‘do sit down’ (Godwin and Perkins, 1988) can have different underlying meanings, this is because a person can say it by emphasising a different word of the phrase each time resulting in a different pattern of sound that can result in the difference between the phrase being a question or a demand which children tend to quickly understand. The value of storytelling is that it’s making information become ‘easily accessible, provided that the material is appropriate to the children’s stage of development’ (Mukherji and O’Dea, 2000). The reason for this is because it not only increases their range of vocabulary but gives them the knowledge of how sentences are to be constructed. Furthermore, stories will have a ‘familiar structure with which children become familiar at an early age’ (Mukherji and O’Dea, 2000)., this means that they understand that stories have a beginning, middle, and end. They’ll also pay attention to key phrases such as ‘once upon a time’ which ‘communicates to the listener the type of tale they might be going to hear’ (Mukherji and O’Dea, 2000). They can also be useful when trying to help a child come to terms with a major life event such as new siblings. Stories can be used across all ages and can also help with cross curricular lessons, for instance, reading about different religions and cultures. To support this, the City of Sheffield Education Department ‘identified a number of children’s books that can be used to introduce scientific concepts’ (Mukherji and O’Dea, 2000). Once the story has been read, the children will be asked questions that will give them the opportunity to discuss what they think the colour monster should do when he gets sad or scared, and they will also be asked to  retell parts of the story through questions such as ‘why was the little girl cross in the beginning?’. This will be done to help them recap what happened and to make it more interactive.

The next activity will be a group discussion where they decide what each person is going to try and find or draw to place in their feeling tray. A group discussion will increase the child’s discussion and co-operation skills when they participate in group work, this is because it can ‘establish an effective pattern of interaction and collaboration’ (Wray, 2004) as when the teachers aren’t around, other pupils can become role-models for those who may be struggling with the work.  Wray (2004) also states that pupils are more likely to ‘engage more enthusiastically in a participatory writing activity’ than doing it by themselves. Once the discussion is done, members of each group can start collecting objects in the classroom and will be given the offer to go outside fin search for natural objects in the yard and garden with the teaching assistants (TA) to take pictures using the iPad’s or take them from the ground (for example, a leaf). The use of iPad’s will allow them a bit more independence and will be more environmentally safety opposed to plucking flowers and later placing them in the bin. This activity is child led as they get to choose what they feel is best to represent the emotion they were given which should also be useful for when they create the story as they would be able to relate and have reasons as for why they chose the object. Child led activities mean that a learning situation will be based around the child’s own ideas and the teacher will have the role of working as an ‘assistant and facilitator’ who will be continually present to influence and give suggestions to improve the end result however, it will ultimately be the child who takes ‘responsibility for their own learning’  (Reetta, 2009), this approach is supported by theorists such as Piaget who encourages independent learning as this ‘form of participation highlights learners’ independent role in decision making’ (Reetta, 2009). In agreement with this, Woolley (2014) argues that teachers need to engage students in specific activities that offer them opportunities to make decisions and solve problems on their own’ with minimal supervision. As a consequence, to this, Woolley (2014) explains that pupils are more likely to develop self-confidence and take an active role in class activities. This will take around fifth-teen minutes leaving twenty to twenty-five minutes left to create a short-extended story with pictures, this activity is called the story board and will be done in pairs. The reason for this is because shared writing has been proven to help students learn more efficiently. This is supported by developmental psychologists such as Vygotsky (1978) who emphasises that ‘essential elements in learning are social and collaborative’ which enables pupils to attempt activities that would usually be above their developmental stage. He believed that by doing activities within the child’s zone of proximal development (ZPD) in which they needed to be done collaboratively, is ‘when real learning takes place’ (Goodwin, 2005). 

In addition to this, the story board activity will ‘highlight the setting, the characters, the plot, the problem and how it was resolved’ (Roser et al (2007) cited in Woolley, 2014) which will help the pupils understand how to link different scenes together to create a story by being able to ‘construct a coherent understanding of whole texts’ (Wray, 2004). Furthermore, it encourages a range of different ‘meaning making (such as writing, drawing, dramatisation etc.)’ (Wray, 2004) and to help with this, the teacher and TA’s will play a vital role as facilitators by ‘modelling and demonstrating strategies’ (Wray, 2004) that they can incorporate to make their idea a complete story. In other terms, this means that the teacher and TA’s will need to scaffold the children but also create a space in which the children can reach their ‘optimal learning’ (Woolley, 2004) by becoming more independent. This means that the responsibility of the learning process is gradually being handed over to the learner as a way of encouraging them to become more competent and confident in their work. Tone way of doing this is through the use of the resources such as the objects they use for their tray and the sentence starter worksheets provided which act as stimuli’s. In addition to this, the sentence starter worksheet will increase the child’s story writing skills and expand their vocabulary as they create their own short story, it will also keep them on track as they can refer to the boxes to make sure if they have included certain aspects such as a clear opening to the story.


For the plenary at the end of the session, the class will come together in a group on the floor to discuss emotions and what can be done when someone may be feeling sad or scared. This will be a good opportunity to emphasise who they can go to if they have a problem and will also be a good way of incorporating two of the Area of Learning Experiences (AoLE) that is part of the new curriculum called ‘Successful Futures’ created by Sir Donaldson. There are six AoLE’s in total which are all equally important and contribute in various ways to the four purposes which has briefly been discussed, the aim for these six AoLE’s is to ‘ensure a broad educational experience for all children and young people’ (Donaldson, 2015). 

The first AoLE that this lesson plan focuses on is language, literacy and communication which enables pupils to ‘gain knowledge and skills in Welsh, and English’ (Welsh Government, 2019), this will be covered in the starter activity and also the plenary where the class will be asked to go over the new terms they’ve learned such as the colours and emotions in Welsh. This will increase their opportunities and will help them ‘develop an appreciation of the origins of words and an interest in language patterns’ (Welsh Government, 2019). The new curriculum states that by doing a multilingual approach, it will ‘ignite learners’ enthusiasm’ by providing them with a solid foundation of a ‘lifelong interest in learning subsequent languages and in literature from Wales and the world’ (Welsh Government, 2019). It has been highlighted that literacy, language and communication is vital within education as it is ‘fundamental to our sense of identity and of our place and voice in society’,  Donaldson (2015) also recognises that language is an important tool that can be used to express empathy  and develop the four purposes, one being an ‘ambitious, capable learners, ready to learn throughout their lives’ (Welsh Government, 2019), as language will help them make sense of concepts so that they are able to articulate their reasoning when solving issues and analysing information. The new curriculum has expressed their belief that by supporting a child to become successful in literacy, language and communication, learners will be able to succeed across the whole of the curriculum as it gives pupils the skill to be able to analyse and understand the world around them. 

The other AoLE that this lesson plan will incorporate is health and well-being, this refers to the physical, psychological, emotional and also social aspects of a pupil’s life. The reason for including this in the new curriculum is because they recognise that good health and wellbeing is a ‘key enabler of successful learning’ as it supports the child’s mental and emotional health as well as their physical health to ensure that learners are supported to develop positive relationships by building their ‘capacity to make informed decisions’ (Welsh Government, 2019), about their wellbeing and encouraging them to engage critically so that they can achieve a positive state of well-being.  By doing a lesson based around emotions, it will allow learners to gain knowledge and understanding of how a range of different factors can affect a person’s well-being and state of mind. The activities planned also allow room for playing outside when searching for objects which encourages physical activity and in addition to this, by having the story board activity done in pairs, it creates a space for collaboration which develops social and team-working skills.  There will also be a discussion in the plenary on the emotions and how to ‘find creative and enterprising ways to deal with these challenges’ and by creating a discussion on how to combat any negative feelings will result in students becoming ‘healthy, confident individuals’ (Welsh Government, 2019) who are ready to become valued members of their society (one of the four purposes). By achieving this purpose, they will learn how to make informed decisions to support their health and wellbeing, how and where to seek support and how to develop safe and healthy relationships.



Word count: 1999


Reference List:
Godwin, D. and Perkins, M. (1988), ‘Teaching Language and Literacy in the Early Years’, London: David Fulton Publishers. 
Mukherji, P. and O’Dea, T. (2000) ‘Understanding Children’s Language and Literacy’, Cheltenham: Nelson Thornes.
Wray, D. (2004) ‘Teaching Literacy Using Texts to Enhance Learning’, London: David Fulton Publishers.
Goodwin, P. (2005) ‘The Literature Classroom’, 2nd Edition, London: David Fulton Publishers.
Woolley, G. (2014) ‘Developing Literacy in the Primary Classroom’, London: SAGE. 
Roser, N., Martinez, M., Fuhrken, C. and McDonald, K.  (2007) ‘Characters as Guides to Meaning. The Reading Teacher’, cited in Woolley, G. (2014) ‘Developing Literacy in the Primary Classroom’, London: SAGE, P.142, 192
Niemi, Reetta. "From Active Joining to Child-led Participation: A New Approach to Examine Participation in Teaching Practice." South African Journal of Childhood Education (SAJCE) 9.1 (2019): E1-e7. Web.
Donaldson, G. (2015) ‘Successful Futures, Looking at the Curriculum and Assessment Arrangements in Wales’, Welsh Government,  Available at: https://gov.wales/sites/default/files/publications/2018-03/succesful-futures-a-summary-of-professor-graham-donaldsons-report.pdf , [Last Accessed: 12.01.20)  
Donaldson, G. 2019, ‘Area of Learning Experience Languages, Literacy and Communication’, Welsh Government, Availabe at :  https://hwb.gov.wales/draft-curriculum-for-wales-2022/health-and-well-being/ , [Last Accessed: 12.01.20]
Donaldson, G. 2019, ‘Area of Learning Experience Languages, Literacy and Communication’, Welsh Government, Availabe at :  https://hwb.gov.wales/draft-curriculum-for-wales-2022/languages-literacy-and-communication/,  [Last Accessed: 12.01.20]
Twinkl, ‘Story Frame’ and ‘Sentence Starter’ created by Megan Williams 1807499, (2019), Available at: https://www.twinkl.co.uk , [Last Accessed: 12.01.20]
image1.jpeg




image2.png
=3





image3.png
Order of Place.... Time
SEGLEnCE connectives...
——
At first/ Under... One day...
firstly... Over.... One afternoon...
Inside... After a while...
Secondly....
Far away... Afterwards...
Then... Next to... Meanwhile...
Next.... Nearby... During...
. Now...
Lastly.... Opposite.... Th ov\; d
o In the e next day...
Finally.... middle of .. A moment later..
To connect To add
and compare.... information....
pees—
However... As well as...
Even though...
ven thoug Also...
fYets
Onithelothen Along with...
hand....
For
Rather than... X
instance...
Although...
Similar to... G





