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	Personal Evaluation – to support your academic progress, we are interested to read your own assessment of this work as a measure of your own effort and in order that we may comment on your strengths and weaknesses.
Please ensure you complete this assessment before submitting your work.

	What do you consider are the best aspects of this piece of work?    
	Finding what skills is needed to become an effective classroom learner and how praise has an effect on a pupil’s achievement and behaviour.



	Which aspects do you consider could have been improved in this piece of work?

	Critically discussing the six key components in becoming an effective teacher


	What have you found most satisfying whilst undertaking this submission?

	Finding all the different classroom management support strategies that are available 








This assignment will critically analyse the role of praise in the classroom, accessing both the advantages and disadvantages of using praise within the classroom, as well as using alternative classroom management approaches such as a nature group, the use of encouragement and using a whole school approach etc. Estyn, Welsh Government and other government documents will be used throughout as well as referring to the work of Skinner, Maslow, Kohn and other key educational theorists for support. 

 Effective teaching is a key tool that leads to improved student achievement and engagement (Sutton Trust, 2014). According to the Sutton Trust Report (2014) there are six key components of effective teaching (Sutton Trust 2014) one being content knowledge, effective teachers should have a deep knowledge of subjects and understand the way the pupils think. If the teacher’s knowledge falls then it has an impact on pupils learning (Sutton, Trust, 2014). The second component is the quality of instruction (Sutton Trust, 2014), the way a teacher presents information and instruction to the pupil’s effects how the children learn (Teachers must ensure that instructions given allows the pupils adequate time to develop skills and learning by using good quality of instruction such as effective questioning and assessment to keep pupils engaged and focused (Sutton Trust 2014). The third component states that classroom climate , the environment should be constantly demanding whilst also recognising students self-worth and effort opposed to what the pupil did wrong (Sutton Trust, 2014). The use of effective classroom management is the fourth component, that impacts a pupil achievement (Sutton Trust, 2014). In order to use classroom management effectively a teacher must make efficient use of time, recourses and space whilst managing pupil’s behaviour (Sutton Trust 2018). In order to access if a classroom has good classroom management there are key features that are recognised in a well-managed classroom according to The Welsh Government, (2012, pg, 7) a well-managed classroom should have: 
“rules and routines that is understood by all children, ,have agreed rewards and positive reinforcements, have set sanctions for misbehaviour , have a selection of options for dealing with disciplinary problem , have well- planned lessons and encourage respect and develop positive relationships” 

The fifth component states teacher’s beliefs on what learning is also has an impact on the child (Sutton Trust, 2014). The last component is a teacher’s professional behaviours, this states that the behaviour exhibited by teachers and how they develop professional relationships with other colleagues and communicating effectively with parents (Sutton Trust, 2014). Children see teachers as role models by modelling the appropriate behaviour teachers show the behaviour that should be used around other peers (National Education Association, 2017)  

Under the United Nations Convention on the Rights of the Child and Seven Core Aims in Wales, every child as a right to an effective education no matter race, disability gender etc (Welsh Government, 2015). Classroom management “involves teacher actions to create a learning environment that encourages positive social interaction, active learning and self-motivation (Burden, 2016, pg 2). In order to ensure good classroom management and a positive learning environment teachers must ensure that the classroom is a well-managed structured environment where children feel comfortable and ready to learn (Welsh Government, 2012).  Before determining what classroom management strategy to use it best to determine why a child is behaving disruptively as behaviour can be a way for a child to communicate (Afasic Cymru, 2013). According to (Lewis, 2009) children miss behave due to two reasons, one being that the behaviour displayed can be no fault of the child, due to a special needs condition such as ADHD or Autism. The second reason is that children are not interested in the subject being taught (Lewis, 2009). Either the child is not interested in the subject or the way that the teacher presents the subject is not stimulating to gain the pupils attention (Lewis 2009). Parents Teachers for Excellence (2016) also recognise that problems in the home environment can also contribute to behaviour in schools such as poverty issues, family issues poor discipline etc.  The Welsh Government (2012) recognises that there are five different models of behaviour being Biological, behavioural cognitive systemic and psychodynamic. These five models of behaviour each have a different approach in supporting child behaviour, for example the biological approach recognises the influence of nature, nurture and that the environment has an influence on a child’s behaviour (Welsh Government, 2012). The biological approach emphasises the importance of creating a positive environment and experiences in order to promote good behaviour (Welsh Government, 2012). 

If classroom management is poorly managed and students are disruptive then the teacher, other students and the student miss behaving suffer (Marzano, Marzano, Pickering, 2003).  Classroom Management strategies are used in the classroom in order to ensure that equal opportunities are available to every child and enable them to become lifelong learners (Morgan & Ellis, 2011).

As well as using effective classroom management strategies it is beneficial for schools to adopt a whole school behaviour policy (Morgan& Eliss, 2011). Behaviour policies should provide clear guidelines for all staff, clear school values and rules and behaviour strategies used by the school and how to use and monitor them (Morgan& Eliss, 2011). The behaviour policy should take into account needs of all the pupils within the school (Governors Wales, 2014) and to ensure a positive and safe learning environment for all pupils (Parents Teachers for Excellence, 2016)


One of the main classroom management approaches used by teachers in the classroom is praise (Welsh Government, 2012). According to (Welsh Government, 2012) praise is one of the most effective classroom management strategies. Praise is a motivating and positive reinforcement tool (Porter, 2002) that teachers use to motivate student behaviour and work performance (Intervention, Central, No Date). Praise is used by using positive verbal recognition from the teacher to the students for example using ‘well done’ or ‘good work’ (Tassoni, 2006). Praise does not only use positive verbal recognition but also by awarding special privileges and rewards (Porter, 2000) such as a gold stars or pupil of the week. Praise should be used immediately when the desired behaviour is used and rewards should be something that the child wants in order to be effective (Welsh Government, 2012). By recognising students when appropriate behaviour or good work is shown, it motivates children to repeat appropriate behaviour and discourages disruptive behaviour (Porter, 2000). Using praise in the classroom allows teachers and students to develop a positive relationship (Potter,2000). Having a positive teacher student relationship is essential and is key to effective behaviour management as it allows the teacher and pupils to connect and form a strong foundation where behavioural change can take place (Morgan, & Ellis 2011). By having positive teacher and pupil relationship there’s respect between both teacher and pupil (Rogers ,2015), by showing respect the children’s rights are being met and are being treated equally (Rogers, 2015). This support one of the seven core aims in Wales that states children have the right to “be listened to, treated with respect and have their race and cultural identity recognised” (Welsh Government, 2015, pa 5). 

Praise also increases a pupil’s self-esteem (Newell & Jeffrey, 2002). If a child has low self-esteem it can affect both a child’s behaviour and learning. (Morgan & Ellis,2011). Children with low self-esteem are likely not to aim high academically, and feel misunderstood (Morgan & Ellis,2011). This can result in behaviour issues such as anger, frustration and loss of interest in learning (Understood, 2018). Low self-esteem would interfere with Maslow’s hierarchy of needs theory (Gray & Macblain, 2012). Maslow’s theory of hierarchy of needs states that each need of the child must be met before self-actualization can take place which refers to being able to be creative or use problem solving etc (Robins, 2012). One of the tiers of needs that need to be met is self-esteem (Gray & Macblain, 2012) without meeting this need, children can’t meet self-actualization. However, according to (Newell & Jeffrey, 2002) praise increases self-esteem through teacher approval and praising students for good work or when pupils show the behaviour that teachers expect (Intervention Centeral, No date). 

Praise uses Skinner’s behaviour theory of operant conditioning (Robins, 2012). Skinner believed operant conditioning could change behaviour by using reinforcement (Aurbrey & Riley, 2016). His theory states that by using positive reinforcement when the desired behaviour is showed the child is likely to show the desired behaviour more, as they link the behaviour to a reward or positive recognition (Aubrey & Riley, 2016). He also believed that by using negative reinforcement the child is likely not to show disruptive behaviour as children do not want to experience unpleasant experiences (Aubrey & Riley, 2016) such as loss of playtime. Praise uses skinners theory of positive reinforcement to discourage negative behaviour and motivate positive behaviour (Welsh Government, 2012). 

An example of a classroom management strategy that uses praise to encourage positive classroom behaviour in schools is a reward chart or a behaviour chart.  A reward chart uses praise by rewarding a child a gold start or a sticker when good behaviour or work is shown by the child (Open Learn Create, 2017) A behaviour or reward chart is an effective strategy to motivate good behaviour as children can track their progress and stay focused in order to receive a reward at the end of the day or week (Welsh Government, 2012) .A report by Estyn (2016) shows the results of a behaviour chart used in a school, teachers report that using a positive reinforcement tool such as a reward and behaviour chart to motivate good behaviour has been a positive effect, with pupils showing low level of disruptive behaviour (Estyn, 2016) 
It is important to use classroom management strategies that impact all children in the classroom. Under the Equality Act (2010) every child should have the right to equal opportunities and not to be excluded from school or the classroom. Using strategies such as praise and a reward chart can be used with every child no matter if they have a disability meaning that the child is not excluded in the classroom. McCann, (2016) recognise that behaviour and reward charts are an effective way for autistic children to understand and use good behaviour. 

However, there are some individuals that believe that praise has no or a negative impact on the child themselves and their academic achievement. According to Newell & Jefferey (2002) praise increases a child’s self-esteem, Dweck’s self-theory argues that self-esteem is nothing that can be given through external agents such as praise and rewards (Robins, 2012). She believed that self-esteem is gained through a person’s experience for themselves and that it’s the teachers role to create an environment that children can develop self-esteem for themselves (Robins, 2012). Kohn (1994) would agree with Dweck’s theory as he stated “to the extent we as educators want to help children feel good about themselves, we would do better to treat them with respect than to shower them with praise (Kohn, 1994, pa, 89.).  Kohn (2001) believes that praising children reduces the child’s interests to take risk as they fear they won’t receive positive feedback. He believes that the more praise children receive the more dependant they are on the teacher and once they are not praised or rewarded for their work or behaviour they lose interest and revert back previous behaviours (Kohn, 2001). 

Instead of using praise children should be encouraged (Evans, 1996). Praise focuses on the task or behaviour completed opposed to the progress that the child has made (PBS Parents, 2018) praise also focuses on what the teacher views are (Extension, 2015) this can result in pupils doing work and showing good behaviour to please the teacher rather than motivating themselves (Extension, 2015). Praise uses rewards, to praise children for their good work or behaviour (Porter, 2000). Glasser would disagree with using rewards to change behaviour (Husson University 2016), as he saw all behaviour as purposeful (Erwin, 2004). Encouragement uses less controlling and judgemental statements (Evans, 1996). Pupils who are encouraged develop stronger self-motivation and pride as it focuses on what the child did well opposed to the teacher’s opinions (Extension,2015). As Kohn (2001) stated praise reduces a child’s interest of risk taking, in the fear that they would not be praised. This would affect pupils learning and Foundation Phase curriculum as the Foundation Phase recognising that aspects of learning come from risk taking (Welsh Government, 2015). However, encouragement creates an environment where children are able to take risks and that its okay to make mistakes (Responsive classroom, 2012). By using empowering language, the teacher gives the students the chance to choose the appropriate behaviour by using phrases such as “show me how you sit quietly in the morning” (Responsive Classroom, 2012). This allows the student to choose the right behaviour whilst the teacher reminds them of the appropriate behaviour (Responsive Classroom, 2012). Glasser would support this as he believes children make the choice what behaviour is used he believes that the role of the teacher is to suggest the appropriate behaviour opposed to changing the child’s behaviour through reinforcement (Burden, 2016). Giving children choice is essential as it allows the children to develop skills such as responsible decision -making and makes them feel part of the decision (Kids Matter, 2018)

Praise does not always work for every child, as children have different needs that need to be met (Estyn, 2015). Other forms of classroom management strategies must be used besides praise to promote good class behaviour and pupil achievement. Nurture groups are a classroom management strategy that use a biological approach by providing a positive nurture environment that’s not in the classroom for students (Welsh Government, 2012). Nurture groups were originally developed in 1969 by education psychologist Boxall who saw a number of children entering schools with emotional or behavioural needs, which resulted in students being able to form trusting relationships with teachers and other students (The Nurture Group Network, 2015). Nurture groups have been shown to be effective with emotional, social and behavioural difficulties (Welsh Government, 2012). The groups are a short term intervention, and children remain an active part of their main classroom, spending appropriate time with the nurture group depending on their needs (Welsh Government,2010). Nurture groups improve behaviour through staff modelling and building positive relationships, using a humanistic approach by developing language and communication skills to talk about feelings and learn how to cope with their feelings when they return to their main classroom (Welsh Government,2010). Unlike praise nurture groups focus on the child learning strategies to cope with emotions and behaviour (Welsh Government, 2010) opposed to being praised for showing good behaviour. Nurture groups recognise that behaviour is a form of communication and often children don’t know how to put their feelings into words and that is why children misbehave (Welsh Government, 2010). Children learn how to use effective social skills and alternative methods to use in difficult situations (Welsh Government, 2012). Like praise nature groups develop a child’s self-esteem (Welsh Government, 2012) however this is done through building positive relationship through listening to the child’s feelings and having an environment where the child feels encouraged and supported (Welsh Government, 2012). Unlike praise which builds a positive teacher student relationship through a teacher’s recognition of the good work or behaviour the child has shown. Nurture groups develop good relationships by listening to the child’s feeling, this develops a respectful relationship between the teacher and child and puts the child at the centre of the learning process (National Children’s Bureau, 2004). Although nurture groups are a positive environment there are classroom management strategies in place such as having clear rules and routines (Welsh Government, 2012)  

A theorist that would support nature groups is Bowlby’s attachment theory (Nurture Group, 2018). Bowlby believed that children acquire age appropriate behaviour through interactions with significant others (Nurture Groups ,2018) however if a child’s early experiences were missing or had a negative impact it leads to social, emotional and cognitive difficulties (Nurture Groups, 2018). By providing nature groups children are able to develop social and emotional skills and are able to learn to build positive relationships and attachments with others (Nurture Groups,2018). According to Estyn, (2015) pupils who have been involved in a nurture group have improved both academically and day to day behaviour has improved. The school state that this is due to having a calm relaxing sanctuary where pupils can go to express their emotions (Estyn, 2015)

In conclusion using praise in the classroom can be an effective classroom management strategy if used effectively and if it meets the child’s needs (Welsh Government, 2012). With any classroom management strategy there are pros and cons to using praise. Other forms of classroom management strategies should be used besides praise in order to create an effective learning environment where pupil’s needs are met. 
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