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Research Question: 

What Applied Theatre tools are there to support students aged 12-15, with unmet access needs, to develop emotional literacy and to prevent school exclusion?

Definitions

Within this research paper, I use the terms unmet access needs and emotional literacy. The following definitions are the ones that are referred to when reading this proposal. 

Unmet access needs definition:

In the context of education in Wales, "unmet access needs" refers to situations where children or young people with additional learning needs (ALN) are not receiving the necessary support and resources to fully participate in and benefit from their education, potentially leading to barriers in accessing learning opportunities (Gemini AI Overview, 2025).

Emotional Literacy definitions:

Action for Children define emotional literacy as “the ability to understand, express and cope with emotions” (Action for Children, 2025). 

Sen Tutors define emotional literacy as the following:

The emotional literacy meaning extends beyond just recognising emotions; it involves a deep understanding of one’s own feelings and those of others. This awareness allows for empathetic interactions and helps children navigate social situations with ease (Sen Tutors, 2024).

Introduction

From my own experience, schools have a huge part to play with children and young people being included, accepted and to have their needs met. Unfortunately, I have first-hand experience of not feeling included or accepted by being bullied within my secondary education and not having any support to stop the bullying. This bullying was young people feeling they were better than I, not due to me having unmet access needs. 

Since being in my current role as a Youth Arts Development Worker, I have been told of bullying in the education system by many a young people and how there is still not much of a support system for them. However, what has struck me is the amount of smart, sensitive, young people who have pulled themselves out of the school system due to the system not meeting their unmet access needs. These young people have so much to offer, however, are unable to function in a system that does not support them emotionally and has the inability to recognise the support they need to be included, accepted, and engaged.

Not all teachers within the system are the same, some make time and offer additional support to these young people. However, this is not enough when they themselves are under immense pressure to deliver on targets set by the wider educational sector. 

What we need to see is additional provisions that are specifically there to support young people who have unmet access needs, to support them to develop their emotional literacy and to help them stay in education. This should help build resilience, determination and understanding from both perspectives of the young people who have unmet access needs as well as those who are neurotypical.

Through this broken education system, students who have unmet access needs face too many barriers that they cannot overcome as they do not possess the skills to identify what support they need, or the system is oversubscribed which ultimately leads the students to be excluded through no fault of their own or has left them no choice but to opt out and home school themselves. This not only hinders their ability to an education but also heightens risk of social isolation, mental health struggles and long-term negative outcomes.

The exploration and intervention of Applied Theatre methodologies is vital in supporting young people between the ages of 12-15 to develop emotional literacy. Applied Theatre “involves looking at ourselves through self-spectatorship and continual reflection” (Bolton, 1998, p. 266). The idea of self-spectatorship and continual reflection allows the student to examine their own behaviours, thoughts, and emotions as both themselves and other people within their life. While also being encouraged to find a deeper self-awareness and critical thinking about their actions, intentions, and impact.

Prendergast and Saxton also share that by taking part within Applied Theatre workshops, it “Engages facilitators and participants in the Five Cs: Communication, Cooperation/collaboration, Concentration, Commitment and Caring” (Prendergast and Saxton, 2013, p. 2). 

The Five Cs are critical underpinning qualities that form meaningful interactions. The Five Cs allows facilitators and students to create a productive and inclusive environment with safety in sharing experiences and learning. This nurturing exploration, dialogue, and growth in developing emotional literacy and deeper engagement. 

While being a Youth Arts Development worker, it is paramount for me to make sure that my participants are at the centre of my approach and that their voice is the driving power. There is a debate around voice and what the position of Applied Theatre does for voice. 

Within this research proposal, the aim is to use Joe Kincheloe definition of amplifying “the voices of those who struggle to be heard” (Kincheloe, 2008, p. 24). Thus, amplifying the voices of the students with unmet access needs and allowing them to be in control.

This research proposal hopes to investigate how a range of Applied Theatre tools can be used to address and develop emotional literacy of students aged 12-15, providing both theoretical insights and practical applications.

Aims
· To identify which Applied Theatre techniques can support emotional literacy development in students aged 12-15 with unmet access needs,
· To explore how Applied Theatre tools can develop emotional literacy for students with unmet access needs with the intention in supporting them to understand and manage their emotions,
· To assess how this intervention will impact the students ongoing engagement within school and if it prevents them from being excluded.

Objectives
· To enable students aged 12-15 with unmet access needs to develop their emotional literacy in a creative space,
· To enable students to enhance their own school experiences through the development of their emotional literacy.

Intentions
· To understand if an intervention for emotional literacy development is sufficient to enable students to continue engagement within their school experience,
· To share recommendations and guidelines from the research with education boards to show how engagement within Applied Theatre practices can support emotional literacy and lower school exclusions.

Literature Review 

Within this literature review, there is a specific focus on whether Applied Theatre practices could help, and support with lowering the rise in school exclusions within school. Specifically, through the lens of students who have unmet access needs and emotional literacy difficulties. 

By drawing on empirical data and theoretical frameworks, the literature review will explore how Applied Theatre practices and methodologies rooted in participatory and socially engaged contexts, can provide new approaches to support students with inclusion, use of their voice and transformation within the educational system.

Welsh Government (2024) does not keep a record of exclusions of students with unmet access needs. However, the data shows a significant rise in exclusions for students who are diagnosed ALN/SEN compared to those who are not. Refer to Appendix One to see the data. 

These figures highlight the injustice in school exclusions and magnifies that exclusion is often the response of a broken system in which the teachers are unable to meet educational and emotional literacy needs. It further supports the lack of preventative, student-centred interventions that address their emotional and social needs. The figures for the those who are diagnosed as ALN/SEN is already too high, just imagine what the number is for those who are undiagnosed. 

Applied Theatre practices embraces the use of theatrical techniques in unconventional spaces, often with communities who are vulnerable, marginalised and forgotten about. Throughout Augusto Boal’s work, he theories about how Theatre of the Oppressed is a tool for people, whether they are actors or non-actors, where:

Many solutions are enacted in the course of a single forum- the result is a pooling of knowledge, tactics and experience, and at the same time what Boal calls a ‘rehearsal for reality (Boal and Jackson, 2002, p.xxiv). 

Students who have a lack of emotional literacy, could participate in Forum Theatre to identify different ways in how to respond to conflict and authority within school, whether it’s with their peers or teachers.

Within Image Theatre, Boal and Jackson (2002) notes that images are seen as their own language, that they themselves are surfaces that reflect what is projected on to it. That multiple people can look at the image and offer very different interpretations of what they see that image to be. These multiple reflections will reveal to the maker of the image, projections that they themselves might not have seen before, support and help them to look at the different narratives and to take from it what they wish too. 

For students who have a lack of emotional literacy, partaking in Image Theatre workshops, they would start to develop and understand other people’s emotions and narratives and in turn, this would support them to understand their own emotions. This would support them to think, understand and communicate their emotions hopefully before entering a state of heightened vulnerability. If not before, it would certainly support them to understand their emotions when they are in a safer state of being. It can also support non-verbal students to create a pathway for expression of their feelings through a language that they do not need to speak.

Role Play techniques is a highly successful practice of Geese Theatre, who works with offenders and people at risk. Geese Theatre explains the importance of a drama-based approach:

Drama-based methods harness the power of ‘learning by doing’ in a uniquely powerful way…The memory of discussion can easily be lost. The experience of doing is harder to forget, especially if the doing is closely related to one’s own life experience (Baim, Brookes, Mountford, 2002, p.xii).

By student’s role-playing situations, they are no longer passive spectators, the process becomes person centred and they can co-create narratives and outcomes of scenarios. Again, empowering them by giving them agency over decision making, having a voice and being able to understand and develop their emotional literacy.

Applied Theatre structures and methodologies, whether we know it or not, aligns with many public frameworks. Applied Theatre offers inclusive, expressive, and participatory spaces where students can explore identity, agency and belonging. The United Nations Convention on the Rights of the Child states:

Article 12 (respect for the views of the child) Every child has the right to express their views, feelings and wishes in all matters affecting them, and to have their views considered and taken seriously. This right applies at all times, for example during immigration proceedings, housing decisions or the child’s day-to-day home life.

Article 23 (children with a disability) A child with a disability has the right to live
a full and decent life with dignity and, as far as possible, independence and to play an active part in the community. Governments must do all they can to support disabled children and their families.

Article 28 (right to education) Every child has the right to an education. Primary education must be free and different forms of secondary education must be available to every child. Discipline in schools must respect children’s dignity and their rights. Richer countries must help poorer countries achieve this.

Article 29 (goals of education) Education must develop every child’s personality, talents, and abilities to the full. It must encourage the child’s respect for human rights, as well as respect for their parents, their own and other cultures, and the environment (A Summary of the UN Convention on the Rights of a Child, 2025).

UNESCO Framework for Culture and Arts Education (2024) recognises and values that having access to the culture and arts is essential for educational bodies globally to make and develop an environment that is holistic and supports emotional wellbeing development, creates social inclusion and intercultural understanding, and allows for cultural thinking, creativity and civic engagement.

Tseliou, Taylor and Sally (2023) reported in a recent article that Key Stage 3 and 4 is a crucial point for exclusion. That students who have been excluded in early stages, are at risk of being excluded again and that exclusions spike in Key Stage 4. 

By having Applied Theatre practices adopted into a school system, you create a preventative and inclusive approach. These methodologies create safe and brave spaces for students to express ‘big’ emotions without an intended consequence. It creates a peer understanding and collaboration which leads to a co-understanding and reduces issues like bullying and social isolation.

It will also build emotional literacy and self-awareness through character exploration and storytelling. Allowing everyone to access Applied Theatre provisions provides non-verbal communication, embodiment of facial and body expressions that help support students with cognitive and communication challenges.

This research project is heavily grounded in theory and practical methodologies. Freirean pedagogy underpins many of the aforementioned Applied Theatre methodologies. Freirean “emphasizes critical consciousness and dialogue in education to empower the oppressed and challenge oppressive systems” (Gemini AI Overview, 2025). 
Social justice theory “emphasizes the importance of addressing systemic inequalities and promoting the well-being of all individuals, particularly those who are marginalized or disadvantaged” (Gemini AI Overview, 2025).

The basic base line of this project is to offer frameworks for students to develop their emotional literacy and have their unmet access needs met. The research project further explores why school exclusions take place and how they could be lessened. Therefore, addresses systemic inequalities, challenges oppressive systems, and puts the marginalised students at the centre of the process from start to finish.

Research Design

The design of this research proposal includes qualitative research and ATAR (Applied Theatre as Research). 

Researchers using ATAR enter the research space with a desire to see power and power relationships made visible and to ‘give voice to those who have been marginalized as a result of their race, ethnicity, gender, sexual orientation, nationality, religion, disability or other factors (as well as their interconnections between these categories) (Conquergood, 1985, p. 1-13).

The basis for this research is through the medium of Applied Theatre methodologies that are formed of collaboration, reflections, and transformation. This research hopes to engage with students who have unmet access needs to co-create the common ground of knowledge and foster emotional literacy through experiential learning.

The Applied Theatre methodologies can be delivered through either Forum Theatre, Image Theatre or Role Play workshops. There will also be reflective journaling for the practitioner to undertake alongside the workshops. The chosen methods will develop deep emotional engagement and provide a safe and brave space for the students to express and explore their emotions, experiences, and interactions. 

Participants

The participants of the research project are students aged between 12-15, who are awaiting to have diagnoses of ALN/SEN. The students can self-refer, be referred by a teacher, pastoral care teams or parents/guardians. The basis of referral is for students awaiting ALN/SEN diagnoses who are struggling with their emotional literacy and are at risk of being excluded from school.

Students who are awaiting ALN/SEN diagnoses are often marginalised within mainstream education as there is insufficient provisions to accommodate their emotional and learning needs. By being a part of this project, they will not only thrive personally, but they will also be creating a new structure in which to show how schools can operate so that everyone is accommodated for.


Recruitment Strategy

Recruitment will take place through:
· Partnerships with local schools
· Youth support services 
· Community art organisations
· Local GP Surgeries via Arts in Health Prescription services

The first point of outreach will involve practitioner led presentations to school staff and youth workers within the communities. There will also be leaflets handed out to schools, youth services, community art organisations and the local GP Surgeries. 

There will be informal sessions that take place inside and outside of school, where the students, parents/guardians can meet the practitioner to find out more, ask any questions that they may have etc.

For the student to be able to take part in this project, consent will need to be obtained by both the student and their parents/guardians where there will be clear communication about what the project is, that it is a research project, the aims, methods, and benefits of taking part in the project.

Role of Participants

This research project will centre the students at the heart of the project. They will be co-creators throughout the whole process. Their role will consist of the following:

· Engaging in shaping the workshops
· Participate in the workshops
· Openly contributing and leading discussions
· Reflecting on their experiences 
· And lastly, being subjects of the study

By engaging in either Forum Theatre, Image Theatre or Role Play workshops, they will explore personal and universal narratives, develop their emotional awareness and literacy, and collaborate with their peers to create work that reflects their lived experiences.

Throughout this process being led by the students, we come back to ensuring the students voices are central and being amplified through the research, which aligns with Kincheloe’s notion previously mentioned.

It is imperative that the students contribute to the evaluation of the project and offer insights and feedback that will help improve and inform future interventions and recommendations for educational policy.




Methods of Data Collection

A multi-method of qualitative data collection methods will be used to explore what the impact of Applied Theatre methodologies will have on students with unmet access needs and on their emotional literacy. By using workshops and performances, interviews and focus groups and observations and reflective journaling, this will create a triangulation of data and allow for deep and rich data to be collected from the participants experiences.

Interviews and Focus Groups
Pre-intervention of the Applied Theatre Workshops, there will be semi-structured interviews held with the students, teachers, parents/guardians, and facilitator to determine a base line of where the participants are at. Throughout the running of workshops, there will be more opportunities to undertake these interviews to track and follow the student’s journey. Post intervention, there will be evaluation style focus groups to encourage collective reflection and communication among the participants, teachers, and parents/guardians. It will be decided through the process if these focus groups could be mixed with students, teachers, and parents/guardians or if they should remain separated. For the purpose of thematic analysis, these focus groups will be audio recorded and transcribed at every stage.

Observation and Reflective Journaling 
The facilitator will conduct thorough observations throughout the workshops around the student’s engagement, interactions, emotional responses, and group dynamics. This will support the researcher to contextualise the data collected and enable them to gain an understanding into the lived experiences of the students.

Workshops and Performances 
Given which form of Applied Theatre practice the facilitator would like to use as their intervention, Forum Theatre, Image Theatre and Role Play workshops will act as both data collection and an intervention. These workshops/performances will allow students to have the opportunity to explore and express emotions, reflect on experiences and be the driving force of co-creating the narrative. The workshops/performances will be documented through video recording and facilitator notes, this is to be able to capture verbal and non-verbal expressions.

Data Management

All research and data undertaken will fall in line with the University of Wales Trinity St David’s Research Ethics and Integrity Code of Practice. Please see Appendix Two, Three, and Four for more information.

Dissemination
The hope is that with the research findings from this project, that the students themselves will identify where they would like to share the publication and how they want their stories to be represented. By involving them in this process, they have full ownership of the process from start to finish.

The research findings will be disseminated through academic publications, presentations at educational conferences and boards, Welsh Government, and in community reports. Each of these resources will be suitably curated for the audience that will receive the findings meaning that point of access is at the forefront of how people will be able to understand the findings. 

Storage
Access to this data will be restricted to the researcher and anyone who will be supporting the project. Data will be securely stored on external devices and backed up with password protected services.

Deletion
Data will not be held for any longer than it should be. Raw data will be obtained for 5 years after the publication and then it will be deleted.

Data Analysis

The researcher will undertake thematic analysis to decipher the qualitative data collected through the methods of data collection. Thematic analysis involves coding, categorising, and interpretation of the data. To support the interpretation of the data, the researcher will have access to the facilitators reflective journal. This will allow for a comprehensive understanding of how Applied Theatre can support emotional literacy and if it can support the reduction in school exclusions amongst students with unmet access needs.

Ethical Considerations

Rifkin (2011) ethical framework for Participatory Theatre, is highly grounded in this research project. The framework is adaptable and revolves around reflexivity, co-creation and empowerment in spaces with high needs that are also unpredictable. 

Stella Barnes created a model that the facilitator and researcher will use within the entirety of all phases of this research project. These are:

· Choice: participants’ agenda not pre-empted
· Respect: developed in the course of the creative process, modelled by
· facilitators
· Equality: gained through the creative process with groups having little
· experience of equality
· Safety: working focus on present/future, with no requirement to disclose
· traumatic personal material
· Tutor competence: support and training encourage shared perspectives for
· the facilitators (Barnes, 2009).

The facilitator will engage in reflexive practice by maintaining a reflective journal that is about observations, emotional responses, and ethical dilemmas.

The facilitator will be aware of power dynamics that exist within education settings. They will make sure that the students are aware that they have the right to withdraw from the project at any time. A contract will be established collaboratively with the students about what their values will be in the project. Power will be shared through participatory methods and the facilitator will avoid tokenism with the students.
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Figure 1: 12- Month Research Project Gantt Chart generated using an AI tool (Co-pilot, 13 July 2025 at 19:44 PM)




Expected Outcomes 

This project will hopefully have many exciting outcomes for both the students and the schools that participate. The expected outcomes for this research project are:

· To develop emotional literacy within students who have unmet access needs. 
· In developing their emotional literacy, the students should understand their own and their peers’ emotions.
· Have a healthier way of expressing, regulating, and reflecting on their emotional experiences.
· Create a sense of inclusion and agency- in doing so, reengaging students with unmet access needs in the school environment and reduce the risk of exclusion. 
· Gaining confidence with expressing their emotions and perspective therefore creating a more inclusive school culture.
· Through collaborative Applied Theatre workshops- improve peer relationships, build empathy, communication skills, mutual respect, with the possibility of reducing bullying and social isolation.

Contribution to Knowledge 

Applied Theatre methodologies Forum Theatre, Image Theatre and Role Play are already well established, however, by using them to work in the development of emotional literacy in students with unmet access needs, it creates research in a limited field of existing research in Wales.

By incorporating Rifkin (2011) ethical framework for participatory theatre within every stage of this project, it allows the project model to be student-centred and reflexive that can inform future practice and pedagogy. 

Gathering qualitative data from Applied Theatre methodologies being used on developing the emotional literacy of students with unmet access needs and what impact it has on the educational system, allows for further contribution to a growing body of literature. Specifically, about how arts-based interventions in education has a greater impact on students’ engagement within school.

Practical Implications

With the research findings of this project, it has the ability to influence practice and policy and intersect with other areas of work:

· The education sector may increase their budget to allow for Applied Theatre projects to interact with emotional literacy and inclusion, with the focus being on students who have unmet access needs and who are at risk of being excluded.
· Youth organisations may use the ethical framework to co-create and design inclusive programmes of work that include Applied Theatre projects.
· Inform local authorities to make change in their policies to support more arts-based interventions in schools to lower the rates of exclusions.
· Create a model of training for educators and facilitators in co-creation, person centred approaches to develop emotional literacy in students with unmet access needs.

Conclusion 

This research project creates a strong cause for adopting Applied Theatre methodologies into school systems. The research intends to develop emotional literacy in students aged 12-15 with unmet access needs and who are at risk of exclusion. It is the aim of the research to improve emotional literacy within students with unmet access needs with the hope that this retains them throughout their education. 

By integrating Applied Theatre methodologies that are both grounded in critical theory and the policies of UNESCO and UNCRC, it shows that this work is more needed than before. Through integrating Applied Theatre practices in school, it will inherently challenge education systems, amplify marginalised voices, and create a person-centred intervention that will create highly inclusive environments.
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This is a comparison of statistics made from (Welsh Government, 2024)

Key Statistics for Pupils with ALN/SEN

Fixed-Term Exclusions (5 days or fewer)
Rate for pupils with ALN/SEN: 189.1 per 1,000 pupils
Rate for pupils without ALN/SEN: 45.0 per 1,000 pupils

Fixed-Term Exclusions (over 5 days)
Rate for pupils with ALN/SEN: 7.4 per 1,000 pupils
Rate for pupils without ALN/SEN: 1.6 per 1,000 pupils

Permanent Exclusions
Rate for pupils with ALN/SEN: 2.4 per 1,000 pupils
Rate for pupils without ALN/SEN: 0.5 per 1,000 pupils

Exclusions by Specific Needs
Attention Deficit Hyperactivity Disorder (ADHD): 524.7 per 1,000 pupils
Behavioural, Emotional and Social Difficulties (BESD): 459.3 per 1,000 pupils 
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A Summary of Principles for the conduct of ethical research and legal data processing 

1.Summary 

The following is a summary of the guiding principles which Institutes and the University’s Ethics Committee will refer to in making their decisions. It is not intended to be exhaustive, and of necessity, Institutes will need to reference the norms and conventions of their own disciplines in reaching any decision. Additionally, the Institutes, and staff, must comply with Data Protection Legislation as set out in the UWTSD Research Data Management Policy. 

Above all it should be remembered that the integrity of any research depends not only on its scientific rigour, but also on its ethical adequacy. Ethical issues are many and varied and may be quite complex. Research involving human participants is undertaken by many different disciplines and conducted in a broad range of settings and institutions. While some issues are specific to professional groups, all research should be guided by a set of fundamental ethical principles to ensure the protection of human participants. Underpinning the standards are the ethical imperatives of ‘do no harm’ (non-malfeasance) and ‘do good’ (beneficence). Consideration of risks versus benefits need to be weighed up by researchers. In medical research, physically invasive procedures are easily defined, but what constitutes risk in social research is sometimes less clear cut. Questionnaires, observation and interviews can all be potentially intrusive and provoke anxiety in participants, or worse, involve psychological risk. It is important to think through carefully the likely impact on participants of any data collection methods. Certain groups are particularly vulnerable and may succumb to pressure, for example students, children or people with learning disabilities. Some participants are unable to give informed consent and are therefore less able to protect themselves, for example people with dementia. Research activities may be so unobtrusive that individual consent is not warranted, such as in the case of some community-based studies. 

The following standards have been developed to guide staff and students undertaking research involving human participants. They are intended to cover general principles, but they may not address all situations and the researcher should seek further advice from their Institute’s Research Ethics Officer, the University’s Research Ethics Committee and their profession’s code of practice for research ethics as appropriate. In general, the University’s researcher should: 

· Beneficence: 'do positive good' 
· Non-malfeasance: ‘do no harm’ 
· Rights: Protect participants’ interests 
· Risk Management: Ensure participant and researcher safety and risk: i.e., the need to avoid harm or potential harm. 
· Proportionality: Consider and protect against where necessary the impact of work on others
· Ensure informed consent: i.e., the need to inform participants of the aims and procedures of the research and obtain their agreement to take part on the basis of this information (although this should not be the legal basis for processing research data under the Data Protection Act and UK GDPR) 
· Avoid deception: i.e., the need to avoid deception in informing participants about the research, or to justify the need for deception if necessary 
· Provide debriefing: i.e., the need to provide participants with additional information to support them after taking part in the research, and/or to provide true information if deception was necessary originally
· Allow withdrawal from Investigation: i.e., the need to inform participants of their right to withdraw from the research at any stage, including during or at the end of their involvement 
· Ensure confidentiality: i.e., the need to reassure participants that information they provide will not be disclosed without prior consent to others other than within the context of the research, or at a minimum will be made anonymous 
· Data security and archiving: i.e., to ensure that research data is held in a secure manner consonant with the requirements of the Data Protection Act and that it is archived in such a way that it will be accessible for future audit purposes. Special attention should be made with regard to funding body requirements to submit research data to open repositories (University of Wales Trinity Saint David, 2022, p. 20-21).
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5. Anonymity and Confidentiality 

The University as a Data Controller, and researchers as members of staff have obligations under the Data Protection Act 2018 and the General Data Protection Regulation 2018 (“UK GDPR”). These are set out in the UWTSD Research Data Management Policy which must be followed at all times. 

The right of the individual to privacy is a pre-eminent ethical driver in western societies. In the social researcher’s relationship to participants this translates into two imperatives: anonymity and confidentiality. Anonymity and confidentiality may be defined as follows: 

· Anonymity refers to concealing the identities of participants in all documents resulting from the research 
· Confidentiality is concerned with who has the right of access to the data provided by the participants. 

In practice the obligation of the researcher to the researched may be summarised thus: 

· Anonymity and privacy should be respected. This means that care should be taken in deciding whether or not sensitive information or personal data should be recorded 
· Identities and research records should be kept confidential whether or not an explicit pledge has been given (University of Wales Trinity Saint David, 2022, p. 24).
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Appendix 2. Safeguarding - Disclosure and Barring Service (DBS) 

The Disclosure and Barring Service’s aim is to help organisations in the public, private and voluntary sectors by identifying candidates who may be unsuitable to work with children or to hold particular positions. The definition of a child in this context is a person aged under 18 years of age. 

Staff and students at whatever level undertaking research work which involves one-to-one or other unsupervised contact with children will be checked. The need for a check should be identified by the researcher and supervisor on the basis of the nature of the activity involved. The Ethics Committees may also make recommendations regarding DBS checks for projects they review. 

The Ethics Committee will require confirmation that an enhanced DBS check has been obtained where researchers are working individually or unsupervised with participants who are under 18 years of age. Evidence of the check should be presented alongside all other documentation provided when making an application to the Ethics Committee. 

Processing the DBS forms 
When it is identified that an individual post will require a DBS check then notification is made on the RS1 form (Permission to Recruit form). DBS checks are administered by the Human Resources Department. 

Should the University receive notification of a criminal record that bars an individual from undertaking the proposed regulated activity, the matter will be considered by the Director of HR, the Chair of the Ethics Committee and the Chair of the Research Committee. Matters will proceed in accordance with the relevant Human Resources policy. 

There are three different levels of DBS check available, and an enhanced check will be obtained: 

· Standard checks are suitable for certain financial and security positions. A standard check will show any unspent convictions, cautions, warnings or reprimands along with any spent convictions and cautions that are not eligible for filtering. 

· Enhanced checks are suitable for eligible roles where the applicant will be working/volunteering with children, young people and/or vulnerable groups. An enhanced check will show any unspent convictions, cautions, warnings or reprimands along with any spent convictions and cautions that are not eligible for filtering. Intelligence held by the police may also be included if the Police reasonably believe it is pertinent to a recruitment decision. 

· Enhanced with DBS Barred List checks are suitable for roles where the applicant will be working/volunteering in a regulated activity with children and / or vulnerable adults. An enhanced check with DBS Barred list check will show the same information as an enhanced check along with any information held on the barred list(s) being checked. 

Regulated Activity 

Regulated activity is work that a barred person must not do. The definition of regulated activity (i.e. work that a barred person must not do) in relation to children comprises, in summary: 

· unsupervised activities: teach, train, instruct, care for or supervise children, or provide advice/ guidance on well-being, or drive a vehicle only for children; 

· work for a limited range of establishments (‘specified places’), with opportunity for contact: e.g. schools, children’s homes, childcare premises. Not work by supervised volunteers; 

DBS Code of Practice 

The DBS recognises that the Standard and Enhanced Disclosure information is extremely sensitive and personal, therefore it has published a Code of Practice and employers’ guidance for recipients of Disclosures to ensure they are handled fairly and used properly. Organisations that wish to use DBS checks must comply with the DBSs Code of Practice. The University's policy is available from Human Resources. 

Vulnerable Persons 

While the DBS no longer recognises the category of ‘vulnerable adult’, particular attention must be paid to the research design, research implements, gaining consent and respecting confidentiality regarding research with a vulnerable adult. A vulnerable adult is a person who is aged 18 years or over and: 

· is living in residential accommodation, such as a care home or a residential special school 
· is living in sheltered housing 
· is receiving domiciliary care in his or her own home 
· is receiving any form of health care 
· is detained in a prison, remand centre, young offenders institution, secure training centre or attendance centre or under the powers of the Immigration and Asylum Act 1999 
· is in contact with probation services 
· is receiving a welfare service of a description to be prescribed in regulations 
· is receiving a service or participating in an activity which is specifically targeted at people with age-related needs, disabilities or prescribed physical or mental health conditions or expectant or nursing mothers living in residential care (age-related needs include needs associated with frailty, illness, disability or mental capacity); 
· is receiving direct payments from local authority/HSS body in lieu of social care services 
· requires assistance in the conduct of his or her own affairs. 

From a data protection perspective, all vulnerable persons (child and adult) require special protection. As set out in Section 10, a DPIA should be carried out whenever working with vulnerable persons (University of Wales Trinity Saint David, 2022, p.27-28).
image2.png
12-Month Research Project Gantt Chart

1 Preparation
Finalize ethical approval and permissions 1 Data Collection

Establish partnerships with schools and youth orgs W Data Analysis & Dissemination
Recruit participants (students aged 12-15)
Design workshop structure and materials

Train facilitators and brief school staff

Deliver Applied Theatre workshops.

Facilitate performances and reflections

Conduct interviews and focus groups

Observe participant engagement and responses
Transcribe and code qualitative data

Conduct thematic analysis

Reflect on researcher positionality

Draft final report and recommendations

Prepare dissemination materials

IS
o
®

10
Month




image1.png
Prifysgol Cymru
Y Drindod Dewi Sant

N University of Wales
Trinity Saint David




