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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Proofread with greater care.
	I read through this assignment in smaller sections each time. This allowed me to read the assignment at a slower pace and in more detail. 

	Target 2
	Use more reflections that made the most of my reading and observations.
	Part 2 of the assignment has been linked to a professional learning experience, where reflections were made. 

	Target 3
	Keep cohesive approach and structure for future assignments.
	I have addressed this target by expressing my own opinions, based upon the literature review conducted, in a cohesive manner. 






Part 1: Professional Learning Passport
https://v3.pebblepad.co.uk/spa/#/public/kwhG4ZxmgZ8sMk48wjrcRtgxxy

Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	The ‘meet’ session took place online on Microsoft Teams. We were able to read up and discuss where evidence came from and the purpose of the 'Successful Futures' and the 'Great Teaching Toolkit' which links in well with Assessment for Learning (AfL) which was the focus of the day. We also discussed assessment changes and strategies to use when marking and providing feedback. In the afternoon, we were able to assess, mark and provide feedback for examples of work in both Foundation Phase and Key Stage 2.
	The ‘meet’ session allowed me to reflect on the importance of AfL in the classroom and how it allows you to reflect on your teaching and for pupils to reflect on their learning. Additionally, it allows 'next steps' to be considered to further the learning of pupils. I was also able to put what was learnt in today's session about AfL into practice by following the frameworks in order to assess the examples of pupils’ work provided. This session allowed me to consider the wide range of AfL strategies and decide on two that I would like to test out in the next teaching week.



Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	Having chosen two AfL strategies to test out within the school, the ‘test’ phase consisted of trying out the two AfL strategies within the classroom. The two AfL strategies that I have chosen to try out are the heads down, thumbs up and think, pair and share. During this period of time, whilst planning I tried to incorporate the two AfL strategies within the lessons along with other AfL strategies. When implementing the AfL strategies, I tried to gather evidence such as pictures of the strategy being used. The first AfL strategy used was the heads down, thumbs up. This was used at the beginning of a Welsh lesson and at the end to assess pupils' confidence levels when presenting their 'Dyma fi' orally. Evidence was gathered, which included what went well (WWW) and even better if (EBI). The second AfL strategy used was the think, pair, share. This was used in a mathematics and numeracy lesson to introduce a new topic. Evidence such as photos of an APK bubble I modelled on the whiteboard and pupils work in their books were included. 

	The ‘test’ phase allowed me to link the different theories I had learned prior to this into real life situations in the classroom and AfL strategies. It was also a chance to try out different AfL strategies and see what went well and what could be improved. It was also a good chance for pupils to assess their own learning, not just the teacher assessing it.




Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	The ‘share’ session took place online on Microsoft Teams. We were able to discuss and share our ‘test' experiences of using AfL strategies within the classroom by presenting using a PowerPoint presentation. 


	The ‘share’ session allowed me to reflect on what teaching practices I would like to use in my teacher training. This session was quite interesting and informative being able to listen to other people’s experiences of using different AfL strategies, and how it varies in different year groups. For example, one of my peers presented their AfL strategies used in a nursery. I noticed and learnt that the AfL strategies are more verbal in nursery than in Key Stage 2 and is very important for individual growth and development. It is key that AfL strategies are introduced at an early age as this allows children to think independently and build confidence early on. ​​






DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? ☐
Paste text here or n/a 

Rhifedd / Numeracy
Evidenced by an asset? a
As part of a lesson for a year 5/6 class in PTE1 block 1, I was assigned to deliver a lesson on long multiplication using the grid method. Due to feeling less confident using this particular method of multiplication, I decided to look for resources that would allow me to gain further understanding of how to use this method effectively. I visited the and watched a five-minute video of the grid method being modelled. This was very helpful and useful as I was able to stop the video and make notes regularly. This then encouraged me to  for future use. When to the class, I felt more confident using this method of multiplication which had a positive impact of the lesson itself and the learning of pupils.   

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? a
I have explored the  resource during a Welsh lesson. We were asked to create a video introducing ourselves to the Welsh department and explaining what we are confident/ and less confident with in Welsh. I enjoyed creating the video as it was easy to use, there was time limit for the video (1 minute video) which eased the pressure and made it quite informal and relaxed. It was also interesting being able to watch other people's videos as we were able to get to know each other better. I learnt not to be afraid or embarrassed of recording myself for others to see. I also learnt, especially from today’s session that this type of resource incorporates citizenship, interacting and collaborating and also producing. I would definitely recommend this to another student as it's boosts confidence and allows you to collaborate and view other’s work/ videos. It isn't time consuming either. My next steps would be to explore and try out more of these resources, and possibly start thinking how I could incorporate this into a lesson plan. For example, using Flipgrid to introduce yourself to a partner, group or class using the Welsh or English language.    

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? a
 



Safonau/ Standards

Professional Experience Template 1: Outdoor learning experience in Key Stage 2
Pedagogy Standard: Influencing: Learning outcomes and well-being
What did you do and why?
This experience took place in a year 5/6 class where I planned an outdoor learning lesson which linked in with the Health & Well-being AoLE. The theme of this lesson was 'I'm a Celebrity Get Me Out of Here', which was also an interest of the pupils in the classroom. Research has shown that outdoor learning experiences in schools can improve educational outcomes, engagement and plays a significant role in the development of children (Marchant et al., 2019). In addition to this, Quibell et al., (2017) highlighted the importance outdoor learning experiences can have on children's well-being. This influenced my decision to create a fun and engaging outdoor learning experience to enrich pupils' learning as well as promote their well-being. This was also my first experience of leading an outdoor learning lesson, therefore having done some research about the benefits outdoor learning can have, I was eager to make it an engaging lesson. The lessons included problem solving activities for pupils to engage in small groups. They were able to solve problems using outdoor objects as a stimulus. I had the opportunity to teach two classes, both year 5/6 classes in rotation. 
This experience can link to the pedagogy: influencing- learning outcomes and well-being. It also has links to pedagogy: advancing- blended learning experiences. Lastly, this can be linked to the innovation standard, developing new techniques. 

What have you learned?
This outdoor learning experience was very important and relevant as it has clear links with the Health and Well-being AoLE which contributed to promoting some of the four purposes. For example, it developed the children's resilience, motivation, decision-making and problem-solving skills which can support them in becoming ambitious, capable learners, ready to learn throughout their lives. The lesson also promoted the development of them becoming healthy, confident individuals (Welsh Government, 2020). As I had to conduct this lesson twice, after the first lesson I realized that some adjustments could be made in order to carry out the second lesson more effectively. Therefore, this can support the standard where I developed new skills of making changes in a short space of time whilst reflecting upon the first lesson. Also, planning and teaching an outdoor lesson for the first time can also link with the innovative QTS standard. This also has clear links with the 'Pedagogy: influencing' standard as I have shown awareness in my preparation and whilst carrying out these lessons the importance of high-quality experiences can have on the well-being of learners. For example, the children were able to develop their problem-solving skills through solving riddles. They could also develop their communication skills whilst working collaboratively within groups to complete the activities. Also having done research in a previous assignment on the importance of children's well-being, this has influenced certain decisions when planning and teaching this lesson. In terms of linking this experience to the 'Pedagogy: advancing' standard, I used the blended learning approach by uploading their task onto SeeSaw for them to access as well as have a printed copy, and upload pictures or responses to the tasks. This was accessible for all the learners. I learnt about the importance that outdoor learning can have on pupil's health and well-being and development as a whole. 


What next?
​​​​​​​As a result of this experience, I intend on incorporating a lot more outdoor learning (where possible) within my teaching practice as it has shown to have many benefits on the learner’s development. In the future, I would like to conduct other subjects in an outdoor learning environment, such as a mathematics and numeracy lesson. It would be interesting to see the effects this could have on their learning outcomes.



Professional Experience Template 2: Welsh St Dwynwen's Day lesson (online) Foundation Phase
Pedagogy Standard: Advancing: Cross Curricular themes
What did you do and why?
St Dwynwen's Day was approaching on the 25th of January, and as part of an online lesson with a year 2 class, I decided and discussed with my class mentor the idea of creating an activity and to conduct live lessons online involving the Welsh celebration. Having a huge passion for Welsh, being a fluent Welsh speaker, I was excited to teach the children about this important Welsh celebration. I filmed an asynchronous video introducing the Welsh task of creating a St Dwynwen's Day card for a family member or friend. This was modelled by myself in the asynchronous video. In the live lessons, I introduced the St Dwynwen's Day story to the pupils. This included learning about the history of this important Welsh celebration and why it is still celebrated every year. I planned these activities and led the online live lessons. The outcomes of this experience were for the children to gain a better understanding of the history of Dwynwen's Day as well as create a card of their own including kind Welsh messages. This experience has shown to have links with 'Pedagogy: advancing'...cross-curricular themes and 'professional learning'- Welsh language skills.

What have you learned?
This experience has been important and relevant as it allows the children to have awareness of different Welsh celebrations. This can also help them become ethical and informed citizens. This experience has clear links with the 'Pedagogy: advancing' standard of cross-curricular themes. The Welsh lesson I planned and taught had clear links three of the six AoLE's. For example, firstly its main link was with the LLC as it was a Welsh lesson where the children were able to write kind messages in Welsh as well as have the option to create a video reading them out in Welsh too. As well as this, humanities were linked with this lesson as pupils were learning about the history of St Dwynwen's Day through listening and engaging with the story introduced by myself. Lastly, as part of their task, the pupils were asked to create their own St Dwynwen's day card, which I modelled for them in a video which enabled them to carry out this activity independently. Therefore, this can be linked to the expressive arts AoLE. This can also be evidenced by feedback from my class mentor in my mid-term review. This experience also links with the 'Professional learning' standard of promoting Welsh language skills. Within the live lessons I incorporated incidental Welsh throughout and also included a Welsh key vocabulary sheet to support the children with their written task. 

What next?
As a result of this experience, I intend on incorporating Welsh and other cultural celebrations within lessons for future practice. I believe that this allows the children to be informed and aware of these special events. The cross-curricular theme worked very well in this experience. Therefore, I would like to consider different links that future lessons may have to the cross-curricular themes. I intend on promoting cross-curricular themes more throughout my practice. I will do this by continuing to utilise the Curriculum for Wales resources (Welsh Government, 2019). This can be shown and evidenced within future lesson plans.



Professional Experience Template 3: Classroom management in Foundation Phase (online)
Pedagogy Standard: Refining: Managing Learning Environment
What did you do and why?
Classroom management plays a fundamental in the creation of a positive and safe learning environment where all pupils can thrive. In block 2 of my PTE1 placement, I was assigned to a year 2 class where all teaching and learning would be done virtually. I was unsure of how I would be able to implement classroom management strategies in an online environment, in comparison to teaching face to face in a year 2 classroom. Therefore, this encouraged me to look further into this. Firstly, I observed my class mentors and how they set out the live lessons and how they dealt with certain behaviour. I recorded some notes from the observations on my online learning journal so that I could incorporate some of these ideas and structures into my own live lessons. Within each of my live lessons, I followed a structure that they were familiar with in school, for example starting off with the register and then getting the pupils to engage with some Welsh questions. I also used some positive reinforcement within the online placement experience. An example of this in practice, was when a pupil shouted out an answer, whereas others put their hands up. I calmly reminded pupils to put their hands up if they knew the answer. That encouraged all pupils to raise their hands when they knew the answer and I rewarded them with positive praise each time. As there are a lot of classroom management strategies available to use, it was interesting trying this particular one in an online setting.
This experience can be linked to the 'Pedagogy: refining and influencing' QTS standard as well as 'Collaboration: seeking advice and support'.


What have you learned?
I was unsure of how I was going to implement classroom management strategies in an online environment with the year 2 class. Having observed the class teachers at the beginning of the placement, this gave me ideas of the ethos of the classroom. I found it very interesting and useful how the teacher's incorporated 'carpet time' within the live lessons. This was done by keeping as many routine’s that would normally happen in the classroom in school the same online, for example taking the register for pupils to engage at the beginning of the lesson. This can be linked to the 'Collaboration' standard of seeking advice and support, which was done through online observations and making notes in my online learning journal. From this experience, I have also learnt the importance of being listening to the learners and allowing enough time for them to think and play an active role within the lessons or tasks. This can be linked to the standard of 'Pedagogy: influencing' where listening to learners is essential in encouraging them to become active participants within their own learning which promotes one of the four purpose of them becoming ambitious learners. This leads on to the last point of ensuring a safe learning environment for all learners. I learnt from this experience that providing pupils with a safe online learning environment would be beneficial for their learning and development. Having a calm manner, I felt that providing pupils with praise and using positive reinforcement to create a secure environment would be beneficial for all learners. In one case, I was faced with a child's outburst during a live lesson and dealt with it by validating their feelings first and staying calm, without ignoring the behaviour. This was evidenced by my class mentor's feedback. This has clear links with the standard of 'Pedagogy: refining' where managing the learning environment plays a crucial role in promoting the four purposes which include promoting positive behaviours and learning habits. from this experience, I have learnt ways I would manage the classroom environment, although in an online setting. 

What next?
Having gained some insight into classroom management online with a year 2 class, it would be interesting to see what classroom management in a Foundation Phase classroom (face to face) would consist of. I would like to further develop my knowledge of all areas and aspects on classroom management and the 'pedagogy: refining' standard in particular. For example, trying out different classroom management strategies and seeing which one's are working best for myself and that particular class. Another aspect I haven't had the opportunity to try out is setting seating plans due to the current circumstances. However, this is something I would like to try out in future teaching practices. I will share this within my lesson plans. 

I am very interested in the use of positive reinforcement such as praise to promote and encourage good behaviour in the classroom. Research shows that building positive relationships with pupils is the most important strategy when it comes to classroom management (Parsonson, 2012). I aim to further develop my knowledge of using positive reinforcement by engaging with literature online. I hope to share this as part of a university assignment. 



Part 2: Critical Reflection
Word count- 1,951 

Introduction
I identified the use of classroom management strategies as an area I would like to develop further. More specifically, behaviour management strategies such as positive reinforcement. This relates to a professional learning experience of classroom management in Foundation Phase in an online setting and has been chosen as it is an area of interest of mine. Also, by weighing up this aspect against other experiences within part 1 of the assignment, classroom management is something I feel like I can develop further. This also has close links to the QTS standard of ‘Pedagogy: refining- managing the learning environment’. As I have had some experience in using some classroom management strategies in an online setting with a foundation phase class, I am eager to develop my knowledge on the use of behaviour management strategies such as positive reinforcement to create a positive classroom environment for future practices. This is an important aspect that I would like to develop further because it plays a crucial role in creating a safe and appropriate learning environment for the pupils’ and teachers. Scherzinger and Wettstein (2019) define classroom management as a supportive environment where learners social, emotional and academic needs are met. With some research indicating that ineffective classroom management can easily result in disruptive behaviours, effecting the learning of all learners (Stichter et al., 2009), this demonstrates a purpose and importance of attaining classroom management desired standards.  


Critical Discussion of Chosen Aspect
Within this literature review, a behaviour management strategy such as positive reinforcement will be critically explored for valuable reflections to be made which will inform future practices.  
 
Behaviourism is a term where the environment plays a significant role in behaviours being learnt. Behavioural psychologist B.F.Skinner was heavily involved in influencing the area of psychology and education by stating that all behaviours are learnt through conditioning. Skinner (1953) argued that Pavlov’s classical conditioning theory could not provide a holistic view of the complexity of human behaviour. Therefore, he introduced the term ‘operant conditioning’ where the focus would be on the causing of behaviour as well as its consequences (Skinner, 1953; Leary, 2004).  An experiment by Skinner (1953) recorded animals' behaviours in his ‘Skinner box’. The animals would either receive punishments or rewards for certain behaviours. Skinner found two types of reinforcement responses from the experiment both negative and positive reinforcements (Skinner, 1953). Sigler and Aamidor (2005) defines positive reinforcement as a behaviour management strategy that promotes and encourages positive behaviour which in turn will increase desired behaviour. This type of reinforcement can be displayed in various ways, for example through non-verbal, verbal or written praise.  
 
Positive reinforcement plays a vital role in ensuring and setting expectations of suitable behaviours to be displayed within the classroom (Miltenberger, 2004). Partin et al. (2009) found that teachers using positive reinforcement such as praise increased desirable behaviour as well as decreasing any negative behaviours displayed within the classroom. This shows the positive impact of teachers providing praise can have on pupils' behaviours. Similarly, Rafi, Ansar and Sami (2020) added that teachers use praise to control the learning environment where they can see some behaviours decrease or increase. In addition to this, Lepper, Corpus and Iyengar (2005) further suggests that motivation of pupils can be improved with the use of positive reinforcement, resulting in better behaviour. Wheatley et al. (2009) conducted a study where 200 pupils were guided on what appropriate behaviours to display in the school lunchroom. This included walking and not running in the room and keeping the area clean. All staff were also asked to use positive reinforcement such as praise when positive behaviours were shown by individuals or groups of pupils. The results showed that there was a 96% drop in the average amount of litter left within the area and 75% decrease in pupils running within the area. Evidently, positive reinforcement can be an effective behaviour management strategy in terms of improving pupils' behaviours. Although this was conducted outside of the classroom in a common area within the school, the importance of showing good behaviour after receiving positive reinforcement should be the same regardless of the setting. Promoting positive reinforcement all around the school is more likely to show an increase in good behaviours. However, due to this study being conducted in America, it would be difficult to generalise results with the UK due to differing education school systems. 
 
Building positive relationships between teachers and pupils is one of the most powerful tools required to create a safe learning environment for pupils to thrive. This in turn will have promising effects on improving behaviours within the classroom (Dietrich, Zimmermann and Hofman, 2020). Conroy et al. (2009) discovered that teachers using positive reinforcements such as praise increased positive behaviours within the classroom significantly. Oxely (2015) adds that increasing intrinsic motivation of pupils and building positive relationships would also promote a better classroom environment. Others argue that both negative and positive reinforcements should be agreed between the teacher and pupils for appropriate behaviours to be produced within the classroom (Roberts, 2002 as cited in Kelly and Pohl, 2018). A limitation of Roberts’ (2002) views is that it can be seen as outdated. This can be problematic as it may not be applicable to the rapid developments in education today. However, the Welsh Government (2012) states the importance of using positive reinforcements in comparison to negative reinforcements. It is argued that pupils will benefit more from receiving praise rather than the teacher emphasizing their mistakes (Welsh Gov, 2012).  
 
Technology is a growing aspect where behaviour management can be monitored more effectively (Bennett, 2017) and is considered to play a role in positive reinforcement. A study by Chiarelli, Szabo and Williams (2015) looked at the use of ClassDojo to improve behaviour in the classroom, specifically, during guided reading sessions. The participants included 24 children from the age of 6-7 years old. The results portrayed that behaviour of pupils improved significantly during the guided reading sessions with the use of ClassDojo. This was due to the children having the freedom to choose their own avatars and being actively involved in adding dojos to their own avatar. The teacher also showed enthusiasm and excitement towards this strategy. A limitation of this study is that the sample size is very small. With only 24 pupils, it would be difficult to compare results of this study with larger sample sizes. Manolev, Sullivan and Slee (2018) agrees with this as they believe that ClassDojo’s are very popular within the education sector. This therefore shows a purpose of technologies like these being used when praising pupils in order to improve behaviour within the classroom.  
 
Another aspect to consider is the danger of teachers using positive reinforcement incorrectly. The BBC (2014) reported that excessive praise being given to pupils resulted in them feeling as though they were not capable to achieve better and that it sounded sarcastic. This can result in pupil's behaviour towards learning turning negative. To resolve this, teachers could praise pupils' efforts as well as their work. Keeping that balance is essential in ensuring pupils intrinsic motivation is retained as well as promoting positive behaviours (Dweck, 1999). 
 
Following on from this, Infantino and Little (2005) revealed that most pupils preferred receiving praise from their teachers in various ways. Robins (2012) found that pupils in their study preferred private praise. However, this response depends on the individual and was considered during the study. Similarly, Burnett and Mandel (2010) looked at pupils’ and teachers’ perspectives of praise within the classroom. The sample consisted of 56 primary aged children (6-12 years old) and five teachers. The results showed that 60% of pupils preferred private praise in comparison to receiving praise in front of the entire class. The teachers interestingly noted that the younger children responded to better to praise of their efforts, whereas the older children responded better to ability praise as some became more focused on their academic work. However, they highlighted the importance of praising pupils for their efforts as well as their ability regardless of their age. Although there are clear links between the ages of the primary school participants within this study and the children I will be teaching in future practices, there are still limitations in conducting the study. Due to the small sample size of (56 pupils), it would be more difficult to compare these results with larger sample sizes. In addition, due to the research being conducted in Australia, the study is less generalisable to the UK due to differing education systems. Nevertheless, this empathises the importance of the teacher getting to know the pupils adequately so that they can personalise the positive responses to cater to the child’s individual needs (Welsh Gov, 2012). Dewy (2010) strongly agrees that for teachers to implement praise in the classroom effectively, they must first show an understanding of each child as an entirety as this will indicate what types of praise or positive reinforcements are appropriate for them.  
 
Perone (2003) states that positive reinforcement can lead to very dangerous effects, including lowering pupils' self-esteem, self-worth and overall well-being. Methods for improvement could include incorporating other behaviour management strategies within the classroom. However, Conroy et al. (2009) and Brummelman et al. (2014) argue that using positive reinforcement such as praise can solely boost pupil's well-being significantly. The new curriculum for Wales also has a close links in promoting health and well-being of pupils which may have a positive impact on their education (Welsh Gov, 2020). Nevertheless, other studies also found that using both negative and positive reinforcement in conjunction increased compliance levels as well as appropriate behaviour (Bouxsein, Roane and Harper, 2011; MacPherson et al., 2010). 
 
In summary, the literature has provided various views of the strengths and limitations of using positive reinforcement such as praise within the classroom. There are many ways in which this aspect of positive reinforcement can be developed within my future teaching practice.  
 


Conclusion
Considering different aspects of the literature review including its strengths and limitations has informed my decisions of where I might develop the use of positive reinforcement within the classroom in future practices. With positive reinforcement being widely recognised and utilised within classrooms in Wales (Estyn, 2020), there is a clear purpose for this strategy being used.  
 
Additionally, with the increasing importance of well-being of pupils and staff in schools as mentioned by the Welsh Government (2020), considerations will be made when implementing appropriate behaviour management strategies in my future practices with the well-being of the children at highest priority. In my professional learning experience where I undertook my placement in foundation phase in an online setting, it was difficult to get to know pupils properly to see how they like to receive praise. Whether it would be private praise or praise given in front of the class. Another aspect mentioned within the literature review was the use of ClassDojo’s to improve classroom management. The next steps I would like to take in order to develop the aspect of positive reinforcement by providing praise in many ways both using ClassDojo's and by personalising praise to the children’s individual needs and personalities. This will be conducted with caution in order to not over-praise too much as mentioned by the BBC (2014).  
 
Within my Newly Qualified Teaching (NQT) year it will be important to create an environment which is conducive to learning as managing the learning environment will become a natural part of the role. The Welsh Government (2011) outlines professional standards in which I feel that I could meet by taking on board and developing the aspect of positive reinforcement. By creating clear classroom management strategies, I will be able to establish a secure and safe classroom environment where all learners can thrive (Welsh, 2012).  
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