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Business Plan – Collaborative Communication
Introduction
UNICEF (no date) highlights that children have the right to express their thoughts and feelings. Some children are unable to do this verbally and may require other means of communication. Kumon (2024) states that communication is vital for child development. There are many reasons why a child may not be able to communicate verbally. The national autistic communication society (2020) explains that some autistic children are non-verbal due to a language delay and therefore require other means of communication. Similarly, some deaf people also use non-verbal communication strategies. Khalifa (2020) states that non-verbal communication can be just as useful as verbal communication. 
The National Health Service (2021) describes how British Sign Language is used by deaf children in the UK as a means of communication. It may therefore be beneficial for practitioners to consider the varied ways for children to communicate. Zohoorian (2020) recommends that practitioners use picture exchange communication systems (PECS) to promote a child’s language development. Phutela (2016) explains that visual communication strategies are used to support or sometimes replace verbal communication. Subsequently, visual communication strategies may be used as a child’s means to communicate. There are many different visual communication strategies such as Makaton and Picture Exchange communication systems (PECS). According to Makaton.org (2023) Makaton signs and PECS can be used solely or in unison with a child’s speech to promote it. Therefore, these communication strategies can be used to promote speech or used as a speech replacement.  
The idea
Collaborative Communication is a scheme that requires practitioners to teach signing and visual communication strategies to neurotypical children. Thus, giving them the opportunity to communicate with their peers in non-verbal ways, particularly those with Additional learning needs or special educational needs. This scheme would involve training videos or workshops for children to learn sign language, Makaton, and Picture Exchange Communication systems (PECS) and how to use them. Singing videos with signs would be included so that children can form relationships over mutual hobbies or interests. The scheme would be implemented in primary schools initially, with the opportunity to later be used in secondary schools. 
Innovation
Regarding competitors, research was undertaken which indicated that the scheme is unique. The scheme is unique as there is currently no visual communication strategy or learning that is required in primary school settings. According to McKenzie (2016), many children watch Mr Tumble. Mr Tumble is a television personality who signs as he acts and sings. Moreover, signing hands is a popular YouTube Channel that teaches Makaton signs through online videos. YouTube (2024). The scheme is also unique in that it will not require a subscription or cost a fee. There are various courses or learning opportunities that require payment. The National Deaf Children’s Society (no date) states that training courses in British Sign language can cost more than £500. Therefore, the free learning that is provided by the scheme may be appealing. The different signing courses also contain different signs. The National Deaf Children’s Society (no date) explains that the free British Sign Language training courses that are currently offered only provide a brief overview of signs. The scheme would provide children and practitioners with in-depth knowledge on visual communication strategies without the cost that accompanies other training courses. 
Benefits and early years development
McCormack (2023) implies that communication is required for all areas of learning.  It could be suggested therefore, that children would be prevented in excelling in their learning if they faced communication barriers. The scheme would provide children with the opportunity to communicate in various ways. 
It is suggested that signing and other visual communication strategies are beneficial to child development. Kimberley (2016) discusses the significance of children learning sign language and states that it provides a shared understanding. This shared understanding may provide children with the opportunity to build relationships and form connections. According to the NSPCC (2024) a child’s development is linked to their experiences and the relationships they form. Additionally, Kumon (2024) notes that children’s social skills are developed through their interaction and communication. Therefore, through shared understanding and interactions, children’s learning may be developed through the scheme.
Practitioners can play a role in a child’s development. Whilst discussing the Montessori theory, the Montessori guide (2024) explains that an adult’s role is significant. Practitioners educate children and thus assist with their development. It is recommended that practitioners create enabling environments and act as enabling adults. The Welsh Government (2021) states that enabling environments promote diversity and give children the opportunity to express themselves. The scheme would encourage diversity through the teaching of visual communication. Thus, children’s development would be progressed through the enabling experiences the scheme provides. 
This could also be linked to the curiosity approach. Learning journals (2024) states that when children are curious about their learning, they are more likely to be engaged. The scheme would encourage children to be independent in their learning, thus encouraging them to adopt the curiosity approach. It was also through opinions and experiences of children that the idea of the scheme was created. 
When discussing a practitioner’s role in child development, it is beneficial for Bronfenbrenner’s ecological system to be considered. According to Zaatari (2018), the application of Bronfenbrenner’s system in an educational setting demonstrates that a child’s sense of belonging is affected by the interactions in school. Furthermore, a child’s interactions with their peers and their teachers, can affect their feeling of acceptance. The UK Government (no date) explains that positive interactions between practitioners and children promote language and communication development. Therefore, a practitioners role can be linked to child development.
The settings using the scheme could be benefitted as the scheme would teach various visual communication strategies to practitioners. Wellington and Stackhouse (2011) states that visual support in a setting benefits children learning but practitioners struggle implementing it. If practitioners lack the confidence on implementing visual strategies and support, they may not use it in their classrooms. 
Wellington and Stackhouse (2011) continue and state that after training on visual support is provided to practitioners, practitioners feel confident enough to use it in their settings. Similarly, Zohoorian (2020) discusses the benefits on practitioners being educated on visual communication. The scheme may give practitioners the confidence and the knowledge on how to communicate with children already in their setting who require non-verbal communication strategies and support. This would in turn, benefit student achievement and development as teacher support is a substantial part of a child’s learning. According to Paris, Beeve and Sprinter (2024) practitioners play a substantial role in a child’s development and are required to create supportive environments and experiences. Subsequently, practitioners can promote children's development and learning through visually supportive environments. 
It has also been suggested that visual communication strategies can assist in the development of the English language to students with English as an additional language. Mistry and Barnes (2011) concluded that Makaton had a positive effect on speech for students with English as an additional language. It could then be suggested that visual communication strategies assist children’s language development and their learning. It is suggested for other languages to be offered within the curriculum to provide meaningful experiences. The Welsh Government (2021) explains that educating children on different cultures and languages, supply the children with a motivation for learning. Therefore, educating children on visual communication strategies, may provide them with purposeful learning. 
Friendships are considered to be a vital part of child development. Eisenman, Freedman and Kofke (2017) acknowledge that friendships are substantial for children’s well-being, regardless of disability or learning needs. Friendships not only promote a child’s well-being but also assist in the development of their social skills. The UK Government (no date) suggests that a child’s social interactions provide them with the chance to create friendships. Friendships and social interaction are advantageous for all children. Eisenman, Freedman and Kofte (2017) note that those with additional needs or disabilities value friendships. Moreover, the scheme would give children with additional needs and special educational needs, the ability to form these valuable friendships.
It is suggested that children’s development can benefit from social interactions and social skills. According to Maleki et al. (2019), the accumulation of social skills during a child’s early years is significant for their future. It is from social interactions that children can develop their social skills. The UK Government (no date) recommend that practitioners acknowledge that children want social interaction. The scheme would provide children with the knowledge on how to communicate and understand each other through visual communication. Furthermore, children could use the visual communication strategies to interact with non-verbal children. Maleki et al. (2019) found that a child’s social skills were affected by teacher experience and knowledge. The scheme would give practitioners the knowledge on visual communication strategies which would then be taught to children. Subsequently, children’s social skills could be benefitted from the practitioner’s knowledge. 
It is beneficial for Lev Vygotsky’s zone of proximal development to be discussed. Walker (2010) describes the zone of proximal development as one’s ability to progress in learning because of peer support. This relates to the scheme as children’s opportunity to be involved in social interaction, may encourage peer support and assistance to promote learning. 
Play is another key aspect of child development. Yogman (2018) and Murray (2018) state that play is significant in child development. The scheme would give children the understanding of the communication needed for play. Play also relates to the holistic view of child development. Baldo (2023) explains that holistic development relates to the idea that children are at the centre of social and philosophical relations. It is suggested for child’s holistic development to encouraged by practitioners. McIlroy (2023) explains that teachers should give opportunity for holistic learning, so children develop in multiple areas. Play allows holistic learning to take place. The Queen Margaret University (2023) and Welsh Government (2021) explain that play provides children with opportunities for holistic development. The schemes opportunity of mutual communication would assist in children’s play. 
My experiences
My work experiences consist of working as a 1:1 teaching assistant working with children with additional learning needs and as a general teaching assistant in both mainstream and in a specialist resource base. I have undertaken various training such as Makaton, British sign language and Picture Exchange Communication Strategies (PECS). My experiences have highlighted how children are interested and are eager to communicate with children who require visual communication strategies but are prevented in doing this by communication barriers. Teaching children visual communication strategies was implemented in my setting, and we observed an increase in play and engagement between children from mainstream classes and children in our specialist resource base. 
Current practice and policy
There are many policies and procedures in place that ensure that children can develop, thrive, and access their learning. UNICEF (no date) defines article 33 of children’s rights as any child with disability having the right to their own independence and opportunity to be a part of their community. The scheme would encourage this by providing children with an understanding of each other through various communication strategies. 
According to the National Deaf Children’s Society (no date), the children’s Act 1989 ensures that disabled children and their families have access to communication strategies. It could then be questioned why practitioners are not encouraging this learning in schools.
The Department for Education (2023) explains that British Sign Language will be offered as a GCSE in the future. However, there is currently no policy that requires visual communication strategies to be taught in UK primary or secondary schools.
According to the Government Equalities Office (2015) The Equality Act 2010 ensures that no one is discriminated against in society. The scheme would give all children the opportunity to gain experience in visual communication strategies. Thus, children who rely on visual communication strategies would not be discriminated against as they would have a more equal opportunity to learn and communicate.
Practitioners are also encouraged to follow special needs guidelines. The national institute for health and care excellence (2023) explains that practitioners are motivated to follow special needs guidelines to effectively support those with special needs. The recommendations given by the special needs’ guidelines are followed in the scheme. However, as the national institute for health and care excellence (2023) states, the recommendations given are not a requirement. Subsequently, practitioners may not always follow these recommendations or standards. 
The scheme would be beneficial in educating people in various communication strategies. When discussing the accessibility standards, the Central Digital and Data Office (2023) states the importance of ensuring content is accessible to all. The teaching of visual communication strategies to both practitioners and children, could provide more learning opportunities to those with additional learning needs or special educational needs. 
Challenges 
A SWOT analysis was undertaken. Mind analysis (no date) explains that a strengths, weaknesses, opportunity, and threats (SWOT) analysis provides insight on how to make a business more successful. A PESTLE analysis has also been completed. The chartered institute of personal and development (2023) states a political, economic, social, technology, legal and environmental (PESTLE) analysis can be used in a business’s decision-making process. This indicated that there may be financial challenges to the business idea. Jordan and Islam (2024) reported that the United Kingdom has fallen into a recession. This demonstrates an economic decline. Subsequently, less is being spent which could cause issues obtaining the grant needed to start up the business. The Welsh Senedd (2023) describes 2024-2025 as a time of financial difficulty. The difficulty with funding, gives further indication that the government grant would not be obtainable to start up the business.  
We are all living in a changing world. VUCA world (2024) explains that we live in a volatile, uncertain, complex, and ambiguous world. There may be uncertainty in jobs which may cause a lack of interest in the scheme. This can be applied to the financial challenges that the business may face. VUCA world (2024) notes the difficulty in planning for investment and growth due to continuous changes in numerous aspects of the world in which we live. It may be difficult therefore, to plan for future business. However, Class people (2023) note that teaching British Sign Language would be beneficial in providing children skills needed for their future careers. The changes also extend to the curriculum. Howson and Kingsbury (2021) state that curriculum changes frequently and is often confusing.  
There are multiple forms of sign language, all of which have different meanings. Emmorey (2023) and Smith (2021) explain that there are hundreds of types of sign language, and that they are not all the same. This could result in offending cultures due to the different meanings behind different signs. Smith (2021) describes how new types of sign language are created within different communities and cultures. The scheme therefore may not interpret all the signs that are generated in new sign languages. The University of Surrey (no date) explains that a thumbs up is a positive sign to use in British Sign Language. However, Park (2021) explains that a thumbs up sign could be viewed as offensive to some in the Middle East. Subsequently, signs could mean opposing things in different sign languages and the signs taught in the scheme could be offensive to some cultures. Despite this, Emmorey (2023) notes that the creation of new types of sign language promote new language development. The meaning of signs will need to be evaluated before being taught to children. 
It could be argued that practitioners do not have enough time to teach the scheme. If practitioners struggle with teaching the curriculum, how would they find time to teach an additional scheme? Earp (2022) states that teachers feel they do not have time to create planning for effective teaching. It could be suggested that the curriculum leaves minimal time to teach other skills. Earp (2022) also explains that teachers view new initiatives as additional work. Therefore, practitioners may not want to implement the scheme as they may view it as extra work. Additionally, Lujan and DiCarlo (2006) note that the curriculum prevents children from developing a deep understanding of their learning. Therefore, if children are taught the scheme, they may not understand what it is. Class people (2023) describes that teaching visual communication is not implemented in schools due to time restrictions. Moreover, it could be suggested for practitioners to assess their time management. Education support (2024) suggests that practitioners are challenged by their time management and workload. It may be beneficial for practitioners to evaluate their time management so they can effectively manage their time. Educations support (2024) continues and states that it is valuable for practitioners to use time management techniques. This could then then allow time for practitioners to teach the scheme. 
Some parents may not want the scheme to be implemented. This could be due to fears that verbal children will use visual communication strategies rather than verbal communication. According to Phutela (2016), non-verbal communication can generate a barrier in efficient communication. Despite this, Kilgour (2020) explains that visual communication such as Makaton is beneficial in developing a child’s speech and language. If parents had the opportunity to learn how to sign and use other visual communication strategies at home, they may have a different view on the scheme. Kilgour (2020) states that parents are encouraged to attend signing classes to promote their understanding of their child’s communication and development. In addition to this, Kumon (2024) notes that when practitioners provide children with communication skills, they are assisting with their future successes. 
Despite the challenges that may occur because of the scheme, there are many benefits to children and their development. It is noted by Class people (2023) that teaching visual communications should be part of schools learning, regardless of the challenges.
Conclusion 
To conclude, there are many benefits to the implementation of the scheme, however there are also challenges that would need to be considered. The scheme could assist in promoting early years development and could promote the teaching of skills that children and practitioners can use in day-to-day life. No scheme has been suggested to teach children visual communication strategies. Also, there is no policy that requires children to learn visual communication strategies therefore, the idea of the scheme is unique. The scheme would provide children with a mutual understanding of different communication strategies and assist with their development. 
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