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In this assignment I will be discussing what a School Development Plan (SDP) is, what they are used for and how this relates to my placement school and their specific plan. A SDP is a document containing both past and future targets, including the actions that are taken to achieve these targets to improve the outcome of the school and the pupils over 3 years. This document is reflected on throughout the process measuring the impact of the changes made, until the targets are achieved (Welsh Government, 2014). I have chosen to focus on my placement schools’ priority statement one, “To ensure pupil and staff wellbeing needs are fully supported in school as the Additional Learning Needs and Education Tribunal Act becomes statutory in September 2021”. (School X, 2022). 
[bookmark: _Hlk101692466]The school is located within the Rhondda Cynon Taff and is a mixed gender nursery and infants' school for pupils aged 3-7. This school teaches through English medium to 174 pupils. There are only 18% of pupils receiving Free School Meals (FSM), which is below the national average of 21.3%, as well as the local authority 24.9% (My Local School, 2021). This suggests that although the school is positioned in a deprived area, FSM are at a low percentage, with attendance at a high of 93.8% (My Local School, 2021). This shows that the school is situated in an area where many carers are financially independent and reinforces the importance of education to the pupils, this is demonstrated through their high attendance. 
The school development process is aimed at ensuring that the school has a vision and direction, to improve teaching and learning through continuous professional development. This ensures that the school is aiming to achieve their improvement priorities, according to Estyn (2016). To create this vision and priorities within the SDP, the process must begin with an evaluation of the school by Estyn themselves, providing the school and staff with areas that need improving. From this the school can then begin their changes, looking at their overall priorities identified, creating their objectives to achieve their goal and finally discuss strategies. With the collation of the strategies being effective and achieving the objectives, this will in theory, fulfil the priority points that were identified by Estyn. Through Welsh Government (2016) guidance, the governing body need to include within the SDP details of how the school targets will be met by working with pupils, families and the community through the locality of the school. This Family and Community Engagement (FaCE) ensures that the aspirations from the school are shared, reinforcing the sense of community and communication. Although it is the Governing Body that is in charge of the SDP, it is essentially the act of authority placed within the Head teachers’ role to take responsibility and work with staff, to ensure that the implementation of the correct strategies are put in action to aid improvement (School Development Plans, 2016).
My chosen priority is focussing on well-being of both staff and pupils. Within the Rights of the Child (UNCRC, 1990), the focus of well-being relates to article 6: survival and development, article 24: Health and access to health services and article 29: Aims of education. It is clear that well-being is addressed through the rights as a priority for a child, ensuring that they are happy and healthy both physically and mentally. If this is not the case then they should receive treatment when needed, their needs and well-being is taught to them through their education and understood by ensuring that they know who to contact if needed. In regard to the SDP (School X, 2022), priority 2 is to ensure that the new curriculum is embedded within teaching and learning. Through the reinforcement of well-being the above articles relate to the Four Purposes (Welsh Government, 2015), through healthy, confident individuals who are building their mental and physical wellbeing, as well as applying knowledge of diet and exercise on physical and mental health. This clear connection with the Four Purposes also connects with the curriculum to Health and Well-being, one of the Areas of Learning and Experiences (AoLE’s) (Curriculum for Wales, 2020). This demonstrates the link between the schools SDP priorities, linking between both priorities, demonstrating that with a stronger emphasis on wellbeing this will achieve a section of priority 2. 
In regard to the above aspect, the Well-being of Future Generations Act (2015) refers to making Wales a more social, cultural, economic, environmental place with a vision of this enforced for future generations. A healthier Wales is one of the seven goals, this addresses physical and mental well-being. The importance of this law is stressed through the implementation through the wider community, but also local bodies and the education sector informing pupils and teachers of this vision and their part within the world to ensure their well-being.
[bookmark: _Hlk101338954]As Estyn (2020) report shows, the implementation of emotional wellbeing strategies throughout the school, enforces the need to discuss emotions and raise concerns. This allows the pupils to express their emotions and to discuss these to try and find an answer to the problem that they are facing. Within School X, this was implemented through circle time, where the pupils discussed their feelings and anything that they would like to tell the group. This also occurred within weekly staff meetings. Staff Health and Wellbeing (2018) suggests, Circle Time allows individuals as a group to address issues and develop positive relationships with others. Within School X, staff members would communicate how they were feeling, their stress level and how they were ensuring their physical and mental health. Where a member of staff was struggling with well-being, as a group we would all help to try and resolve the issue that was causing harm to their well-being. In addition to this, due to the Additional Learning Needs and Education Tribunal Act (2018), the role of the Additional Learning Needs Co-ordinator (ALNCo) has been introduces into Wales. This ensures that pupils are provided with extra support as they have a direct individual to contact. This ensures the pupils are able to have regular check-ins with their ALNCo and discuss their wellbeing. 
[bookmark: _Hlk101365604]To develop the action point and achieve the objective of ensuring pupils well-being, many steps needed to be taken within the SDP to ensure that the overall priority was addressed. As shown within the School Development Plans (2016) document, the cycle to creating the SDP consists of; Self- evaluation, strategic planning, making improvements and reviewing the impact. To begin, before the SDP the school must have a vision set in place to inform others of what they set out to achieve and what the pupils aspire to be. This must be motivational but also ensure that it is routed in using strategies to achieve this vision.
[bookmark: _Hlk101444254][bookmark: _Hlk101438358]The first step of the SDP process is self- evaluation, this is the process where the school is annually evaluated by the staff. Looking at the strengths and the areas that need improving, this will be combined with the results of the PIZA scores, the latest Estyn report as well as pupil tracking information through data analysis. From this, the school is then able to identify and prioritise the issues (School Development Plans, 2016). Although in the PIZA scores the United Kingdom as a general overview are high on the scale of reading in comparison with other countries, there is a clear variation of results from schools within the United Kingdom (Schleicher, 2018). This demonstrates how the PIZA scores are an unreliable source of data to focus a SDP on, as this is not independent data related to Wales. Supported by Rutkowski and Rutkowski (2013), this article suggests that the socioeconomic background of each country can not be measured using the same methods, as education in each country differs due to beliefs, values, religion and demographic. Therefore, from this it is clear that PIZA scores should be used as a guide of comparison as it provides an overview of where the UK is struggling, but not a direct focus on Wales or the specific area that the school is positioned. This therefore shows, that the SDP should be created using the school Estyn report as this is specific to the school, as well as using the pupil tracking information this is an indication to where teaching and learning is effective and ineffective. 
The second step is strategic planning. This stage according to government guidance (School Development Plans, 2016), contains using the data analysis to collate the data and form the school priorities. From this all stakeholders must discuss the improvement targets for each priority, strategies and from this what the expected outcomes will be for the pupils, staff, school and the community. To ensure teacher progression, professional development strategies will also be considered within the plan. To ensure that learning can take place the teacher must have the knowledge and skill set to teach the specific subject or strategy. Without this training, improvements to learning cannot take place as the strategies cannot be put in place effectively, leading to a loss of money and learning (Easton, 2008). 
[bookmark: _Hlk101452894]Within the strategic planning method stakeholders involved include the governing body, head teacher, staff, learners, guardians and community members. This ensures that there is a sense of ownership and commitment to the school from the individuals. As Odhiambo and Hii (2012) through interviews with pupils, guardians and teachers, these key stakeholders suggest that for school development these changes need to be discussed and set by the teachers and head teacher, as these are the individuals that implement the strategies. In regard to the governing body, they are not concerned within the previous article as a key stakeholder. As Gruber and Trickett (1987) suggests, empowerment needs to be eradicated within the school system, there needs to be an equal opportunity for everyone to voice their opinions. But as Odhiambo and Hii (2012) research shows, without the consideration of the governing body, the headteacher is the individual in charge of the SDP. Therefore, Ryan (2010) demonstrates that there is empowerment within the school cycle with or without the governing body. Therefore, this extra level of guidance set for the headteacher ensures that all individuals and aspects are considered within the SDP. This ensures that social justice is being addressed through inclusivity of all members, as well as the consideration of this when creating the SDP. 
The next step within the process is to implement the strategies into practice, ensuring that individuals know their responsibilities and role to ensure improvement (School Development Plans, 2016). Within School X, this included the use of THRIVE, Emotional Literacy Support Assistant (ELSA) and Circle time. These were implemented daily ensuring that all participants engaged within Circle time. With specific pupils being asked to follow the THRIVE strategy, the opportunity for all pupils to engage and experience ELSA was provided with an open acceptance to the use of this within the classroom (School X, 2022). 
The final step, reviewing impact. This is the continuous monitoring and exploration of the SDP, reviewing and revising the objectives and priorities made specifically for the school. This must be monitored by the governing body and assessed, deciding if the strategies have led to achieving the objective. When this has been decided and formally written, the SDP is to be shared with the school community (School Development Plans, 2016). Although, when reviewing the impact that the strategies had on learners, Gugerty and Karlan (2018) states that when we review the strategies that have been implemented, we can not measure the indirect effects, such as pupils’ engagement. Although you can assess pupil knowledge, it is difficult to assess engagement, but if engagement has increased this is an indirect effect of the strategy which has not been monitored or measured. In addition to this, Gugerty and Karlan (2018) also suggested that the results of pupils can not be generalised, as one class could be older, specific pupils enjoyed the way of learning, or that the strategy used influenced pupils in a variety of ways. Therefore, this entertains the theory that measuring the impact of strategies within the school to develop specific areas is unreliable. But, without this generalised overview there would be no indicator if the school was improving and therefore there could not be a use for the SDP (Cordingley et al, 2015). This generalised approach of identifying weaknesses within teaching and learning and applying a range of strategies, shows an optimistic and sensitive approach towards all learners accessing all areas of the curriculum. 
On reflection of the SDP for School X (2022), the objective focussed on was wellbeing needs being addressed and supported. From these three strategies were put in place, Circle time, ELSA and THRIVE. In addition to strategies, professional development opportunities were also displayed through staff wellbeing training, the use of Circle time each week in staff meetings and a member of staff receiving ALNCo training. One area of reflection upon the introduction of the wellbeing strategies was through a parent/ guardian questionnaire. From this questionnaire it stated that 93% of participants suggested that their childs wellbeing was good or very good. Through a questionnaire set to the pupils the results showed that 100% felt safe within school. From this it is clear that a high percentage of guardians are confident in their childs wellbeing, with the pupil’s perspective of school life they are happy and feel that all their needs are being met. There is no data to represent the pupils rating of their own wellbeing, therefore assumptions can not be made that pupils are content with their wellbeing. An alternative to using the questionnaire could be a class discussion on circle time, if the pupils approve of it’s use within the classroom and their opinions on how it benefits or is a hindrance to them. In addition to this, a chart could be used to rate how the pupils were feeling before Circle time and again after to track if their mental wellbeing is altered (Waterhouse, 2020). 
The use of THRIVE will be assessed through the THRIVE assessment sheets, but within the School X (2022) SDP there is no information of how the use of ELSA will be monitored or evaluated. One method that could be used is an unstructured interview, this was used by Wong et al (2020) to measure the results of ELSA within schools. The use of the informal discussion allows the pupils to speak freely and honestly about the ELSA programme without a pre-fixed view. This interaction could also take place by the pupils drawing their expressions of their feelings related to what they have achieved or expressed within the sessions they have completed. For future suggestions of the overall SDP, individuals’ roles within each element of the SDP could be identified clearer, with stakeholders input identified through colour as this would be easier to follow and interpret when identifying specific parts of the SDP. 
To conclude, I have discussed what a SDP is, why they are used, who is involved and how they are used effectively. In addition to this, I have evaluated School X SDP through the aspect of their Priority one; wellbeing, looking at the strategies in place and the methods to measure the impact that this could have on the pupils. Through this assignment I have critically reflected on the SDP as a process, but also independently identifying alternative solutions to School X SDP. From this assignment I have a clearer understanding of what a SDP is, the processes that have to be taken and the responsibilities that it carries as a professional. From this new founded understanding of the SDP, this will aid me within my professional journey to understand and address the priorities within a school. In addition, this will also aid my professional development by understanding the step-by-step processes, therefore this enables me to work with colleagues to create and develop a SDP. 
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