	Targed/Target 1
	Ensure correct use of the UWTSD Harvard Referencing Guidance, e.g. please see comment on the reference list, e.g. title of journal should be placed in italic. To address this target, I closely followed the guidelines in the UWTSD Harvard Referencing Guide, to ensure I correctly reference all sources. All journal articles are in italics. 

	Targed/Target 2
	Further develop criticality by ensuring that you support every claim you make with literature evidence. To address this target, I have engaged with a wider range of literature to ensure that I support, and critique statements. 

	[bookmark: _GoBack]Targed/Target 3
	Extend your engagement with literature by engaging further with peer-reviewed journal articles. To address this target, I have extended my use of journal articles by utilising the UWTSD Database. Thus, I have included nine in this assignment. 




Written response - A proposal for a school community project (4000 words).
It is suggested amongst researchers that there is a significant correlation between community involvement and student success (NEA, 2016; Henderson & Mapp, 2016). In the Curriculum for Wales (CfW), the wider school community are key considerations in developing a curriculum accessible to all (WG, 2020). One of the four purposes in the CfW aims to develop ‘’ethically informed citizens of Wales and the world’’ (WG, 2020, p.11). Bronfenbrenner’s (1979) ecological systems theory may argue that there is a missed opportunity in this purpose, to be a citizen of the community. His theory may question that one is not able to be a citizen of Wales, without being a citizenship of your locality (Bronfenbrenner, 1979). Exemplars of current developments in the United Kingdom to promote citizenship for young children involve engagement with local authorities and communities (Willow, et al., 2004). 
This paper will discuss a proposal that is devised for a school community project, the ‘’Community Check-In’’.  The focus identified for the project proposal is based on a previous Professional Teaching Experience (PTE).
The school will be referred to as ‘’School A’’ to ensure confidentially and anonymity. School A is situated in the city and county of Swansea local authority. There are approximately 301 full-time learners between the ages of four and eleven years old. According to the latest Estyn report (2016a), approximately eight percent of learners were eligible for free school meals. This figure is likely to have increased since then, as the national statistics from 2016 to 2019 indicate that the number of learners eligible for free school meals (FSM) increased annually across Wales (WG, 2019a). South West and Mid Wales, in which School A is situated within, is currently the second to highest region in Wales for FSM (WG, 2019a). Within the South West and Mid Wales region, Swansea had significantly the highest number of learners eligible for FSM; this statistic was 3% higher than the National Average in Wales (WG, 2019a). Eligibility for FSM is widely utilised in academic research and Government policy in Wales as a proxy for socio-economic status (Taylor, 2018). The Welsh Government (2015a) indicates that the socio-economic status of families and communities can be a barrier to engagement with the school. 
Estyn (2016a) reported that most learners in School A are White British and that English is the main language at home. Of the total number of learners in Wales aged five or over, 88% of these were identified as White British in 2019 (WG, 2019b). In Swansea, this percentage was slightly less at 85%, accounting 15% of learners from ethnic backgrounds (WG, 2019b). Despite the statistics indicating that Swansea is not a culturally diverse locality, an important factor to consider in the project is the possible language barriers in the community. Gándara (2011) suggested that language barriers can often hinder community involvement. As this project is dependent on one-to-one interactions between learners and the community, perhaps an important consideration will be how to overcome this potential barrier to involvement.
The focus of this proposal is based on School A’s School Development Plan (SDP). In the chosen focus, Priority 5 states that the school aims:
To develop a consistent, whole-school approach, that correlates with the philosophy and principles of the New Curriculum and successfully uses ‘pupil voice’ as a vehicle to drive forward a pupil-led creative curriculum.
(School A, 2016, p.1) 
In considering the chosen proposal, it was important to identify the existing initiatives for developing links with the community. School A demonstrates a commitment to building strong relationships with parents of the school. Existing initiatives include ‘’The Bedtime Stories Project’’, ‘’The Chit and Chat Coffee Morning’’ and Class Assemblies. Campbell (2011) suggests that positive parent-school collaboration gives parents an opportunity to support and encourage their children and to become actively involved in their learning journeys. School A identifies that there is a need to strengthen the school’s relationship with the wider school community. Symth (2004) discusses the importance of creating school cultures that develop trust and connections with learners, parents and communities. Thus, the project proposal will focus on developing the school’s relationship with the community.
Another factor that influenced the proposal’s focus was School A’s vision statement;
To happily learn together in a fair and caring school community achieving our best at all times. 
(School A, 2016, p.1) 
The explicit reference to the school community in School A’s vision suggests that building a community is a priority by all stakeholders. The term ‘’caring’’ also links closely with the nature of this proposal; learners will demonstrate compassion for others in developing an interest for the resident’s health and well-being and engagement in the community. The existing initiatives that have proven to strengthen the school’s relationship with parents do also contribute towards creating a supportive ‘’school community’’. Epstein’s (2001) theory of ‘’overlapping spheres of influence’’ recognise that there are three major contexts in which children learn and develop: the family, the school and the community. 

Alongside this vision, School A aims to:
Educate every child to become a responsible member of society, especially the community in which he or she lives.
(School A, 2016, p.1) 
This aim perhaps closely aligns to developing a sense of citizenship. Willow and colleagues (2002, p.180) suggest in order to develop citizenship, learners should have opportunities to ‘’engage in decision making and take some responsibility’’. School A identified that there is a ‘’gap’’ in the school’s partnership with the wider community and a lack of opportunity for learners to engage in the local community. Thus, to strengthen these engagements the reason for this choice of project proposal is to develop learners’ sense of citizenship in the community. 

This proposal is an opportunity for learners to engage with residents in the community of a variety of ages and generations. Park (2015) argues that children and young people can benefit from interactions from older people. He discusses these interactions with individuals from different ages and backgrounds encourage development of important social skills such as compassion, respect, good listening and communication skills (Park, 2015). Estyn (2017a) reported the success of a Nursery Setting’s partnership with a local residential care home and the development of learners’ social and emotional skills through the interactions with the residents. 
Redding (1991) suggests that a school community is a complex structure and that there are three constructs to consider: the school as a community, the school in the community and the school and the community. Redding (1991) discusses the importance of the school functioning as a community to share common values on children’s education. The notion of the school and the community indicate that these contexts exist in complete isolation. Epstein’s (2001) ‘’overlapping spheres of influence’’ may support this to an extent as the non-overlapping areas of the model illustrates how there are school, family and community activities that are conducted independently.  Hiatt-Michael (2010, p.3) discusses Epstein’s model (2001) as a theoretical perspective on school partnerships and outlines the internal model that identities the ‘’interpersonal interactions’’ amongst the educator, members of the community, parents and children. These exchanges may occur at an institutional level or at the individual level; the internal model positions the child at the centre and the reason for these interpersonal interactions (Hiatt-Michael, 2010). 

Hiatt-Michael (2010) furthermore argues that Epstein’s theory is an extension of Bronfenbrenner’s theoretical orientation. Bronfenbrenner’s (1979) ecological systems theory suggests that there are five interconnected systems that influence a child’s development. Redding (2006) suggests that the school community consists of the people who are intimately related to a school, these include the learners and their families, teachers, the administrative staff and volunteers. In Bronfenbrenner’s model, the microsystem is the layer involving those most intimately related to the child, including family, school, community and peers (Pound, 2014). The mesosystem layer involves the connections between the elements of the child’s microsystem (Berk, 2000). According to Bronfenbrenner’s model, this project aims to develop the connections in the microsystem and mesosystem.

The importance of community involvement is furthermore emphasised in the African proverb ‘’It takes a whole village to raise a child’’ (ND, cited in WG, 2016, p.9). The terminology choice ‘’whole’’ indicates the sense of cohesion within the community partnership. This proverb also suggests that learning occurs beyond the school gate, in the community. This is echoed in Hewitt’s writing (2008, p.153) that discussed that parents and the community beyond the school gates ‘’provide an essential arena within which learning takes place’’. The Wellbeing of Future Generations Act for Wales sets out to develop ‘’cohesive communities’’ (WG, 2015b, p.3) in one of the seven well-being goals. Another well-being goal sets out to achieve a ‘’heathier wales’’ (WG, 2015b, p.3). These named well-being goals are perhaps the most relevant to the ‘’Community-Check In’’ project proposal. The Health and Well-being AoLE in the CfW is at the centre of the project; UNICEF(ND) and the Well-being of Future Generations Act (2015) under this AoLE, emphasising that the well-being of the child should be the paramount consideration in devising any provision. This consideration is prevalent in the ‘’Community Check-In’’ proposal. 

[bookmark: _Hlk40273358]The ‘Community Check-In’ initiative aims to develop stronger links and create positive relationships with the local community. The project also sets out to develop ‘’healthy, confident’’ and ‘’ethically, informed’’ (WG, 2020, p.11) citizens of the community who demonstrate compassion for others. Additionally, the project aims to create authentic, real-life and meaningful learning experiences to enrich the curriculum. 

Initially the project will involve Y6 learners, once reviewed it will then be implemented as a whole-school initiative. The rationale behind this decision is to identify the feasibility and effectiveness of the approach in order to implement as a whole-school initiative. This process, known as a pilot study, is widely used in educational research to inform large-scale deployment and to assess the impact of an approach (Bassi, 2010). 

On a weekly basis, Y6 learners will visit those in the community who responded to the letter to participate in the project (See Appendix 1). The project will utilise the strong relationship that the school have built with the Police Community Support Officers (PCSO) and these officers will supervise the project. The PSCO involvement will aim to also ensure the safety of learners and the school. PSCO involvement in schools can perhaps increase the sense of safety for learners, teachers and the community (Lamont, Macleod & Wilkin, 2011). The two key teaching staff who will be responsible for delivering this proposal will be the lead of the Health and Well-being AOLE, also the Deputy Headteacher and the Y6 Class Teacher. The project will also utilise the established relationships with the Y6 learners’ parents to seek volunteers to support supervision in this project, rather than relying on teaching staff members and to limit disruption to the school day.

Y6 learners will visit homes in the community to conduct a questionnaire to collect information on their health and well-being and engagement in the community. From the results, learners will offer advice and support, or set up their own initiatives to support health and well-being in the local community. The interactions between the learners and residents are an important learning experience; learners will develop social and emotional skills that are perhaps imperative to becoming ‘’healthy, confident individuals (WG, 2020, p.11). There are several aspects of learning in the project proposal that the learners will acquire within the implicit curriculum; Inlay (2016) suggested that a school’s culture and values, taught in the implicit curriculum, can help learners to develop a range of personal and social skills. Aspects of development that will be likely to be taught through the hidden curriculum in this project include respect, compassion and empathy for others. 

Prior to implementing the ‘’Community Check-In’’ proposal, School A will gather information from a questionnaire, regarding the community engagements with the facilities and their confidence to use them, the communities’ attitude towards the school and the general well-being of the residents.  The intended outcomes of this proposal to develop the communities’ confidence and engagement with the community’s facilities. Perhaps the most valuable outcome to the school will be the culmination of a strong relationship between the school and community, as well a development in the well-being of the residents involved in the project. Learners will engage with the social justice issues that exist in society as part of developing as ‘’healthy, confident’’ and ‘’ethical, informed’’ individuals (WG, 2020, p.11). It is argued that teachers that explore social issues offer learners an ‘’academically rigorous’’ learning experience that prepares them to become a ‘’confident individual and effective contributor both in society as a whole and in the world of work‘’ (Arshad, Wrigley and Pratt, 2012, p.3). 

As a result of engagement in the ‘’Community Check-In’’ project, it is intended that learners will develop valuable life skills. Estyn (2013) reported that participation in the community work resulted in a positive impact on learners’ standards, including a development of respect for diversity and a sense of responsibility. Learners’ confidence and resilience also increased, as well as organisation, teamwork, leadership and communication skills. It is intended, that the developments noted in Estyn’s case study (2013) will be similar to those in this project proposal. The significance of these aspects is highlighted in the Wellbeing of Future Generations Act for Wales (WG, 2015b), contributing towards this vision for an improved Wales. 

Pragmatism, also known as Experientialism, is perhaps the most relevant educational philosophy to the aims and outcomes of the project proposal. The terminology utilised in the aims echoes the principles in the CfW, which are closely aligned to experiential learning. 
Dewey (1987) rejected the epistemology philosophy and discussed the role of the school life in reflecting the values of family and community. Dewey (1987) suggested that education should be based on real-life experiences, including interactions with others. This social-constructivist approach to learning is advocated by Lev Vygotsky (1978); for Vygotsky, the learning process was not egocentric, as Piaget (1950) suggested, but social. His theory perhaps proves the significance of the interactions in the ‘’Community Check-In’’ as he viewed the experiences of dialogue with adults as crucial to development. 

To measure the impact of the ‘’Community Check-In’’ project, the lead practitioners of the proposal will conduct a self-evaluation. Evaluation is arguably imperative to determine whether an intervention or provision is worth extending or continuing, it requires close analysis (EEF, 2016). Successful evaluation is perhaps guided by the intended outcomes and aims for developing practice (Chapman and Shammons, 2013, EEF, 2016). Self-evaluation in this project will be utilised to measure the impact against the proposed aims, determining whether it should extend as a whole school imitative. 

Prior to implementing the proposal, School A will collect data from the community in the form of a questionnaire survey. This tool will aim to retrieve information on engagement with the community and the facilitates, health and well-being and attitudes towards the school. At the end of the pilot project, another questionnaire will be distributed, to acquire feedback on the project. Questionnaires are arguably a useful tool in data collection to gain a further insight into the views and experiences of others (Austin, 2016; Punch, 2014; Thomas, 2017). However, questionnaires can be time-consuming to complete and consequently response rates are often low (Taylor, et al., 2005). Thus, Microsoft Forms will be utilised in the study, using a URL to distribute. Thomas (2017) argues that online questionnaires are an advance from the paper form as responses are perhaps collected more rapidly. In devising the questionnaire, it is perhaps important to consider how to address potential sensitive issues, such as the participants’ health and well-being (Cohen, et al., 2013). Austin (2016) furthermore indicates that questionnaires should be inclusive and accessible; the school will need to consider that some households may speak English as an additional language, or perhaps have poor reading skills or no internet access. Microsoft Forms is equipped with an immersive reader and translator and should support these individuals. A paper copy will also be available. Estyn (2019) reported the use of a parent questionnaire to measure the impact on a school’s initiative to develop positive relationships between the school and its families. 

Pupil voice will also be utilised to measure the impact on the Y6 children. The United Nations Conventions of the Rights of the Child (UNCRC) advocate pupil voice and sets out the statutory duty of adults to respect and listen to children’s views. In the project proposal, learners will be given the opportunity to feedback on their experiences in the ‘’Community Check-In’’, in small-group interviews. Estyn (2018) highlighted the impact of promoting pupil voice in developing active citizens, who are confident in leading their own learning; these aspects are key features in the CfW. Punch (2014) indicated that the effectiveness of group interviews is dependent on social interaction, which can prove beneficial in prompting each other’s memory. However, in group interviews discussions can easily lead off focus or individuals may domineer the discussion (Thomas, 2017). The Y6 learners will also deliver a presentation on the ‘’Community Check-In’’ in a class assembly. Learners will have the opportunity to demonstrate their development as ‘’healthy, confident individuals’’ (WG, 2020, p.11).  Parents and those members of the community involved in the project will also be invited to listen to and celebrate the learners’ experiences. This echoes Epstein’s (2001) theory that suggests that the family, the school and the community are interconnected some aspects, and promotes this ‘’whole’’ school community (WG, 2015a).  

To measure the impact on the learners’ well-being, the Leuven Well-Being will be utilised to measure learners’ well-being prior, during and after the project. The Y6 teacher will observe learners in groups, based on similar levels of well-being.  Five individuals will also be chosen to observe individually, these five will have different levels of well-being. Laevers (2000, p.24) suggested that practitioners can gain an insight into ‘’how each of the children is doing in a setting’’ by considering the well-being and involved displayed in an activity. In this project proposal, the Y6 teacher will measure the children’s involvement in the community project. However, Laevers (2000) indicates that his tool is merely an indicator or signal of well-being, rather than a definite measure. Pollard and Lee (2002) argue that measuring children’s well-being is a challenge and the research-based literature into measuring well-being is limited.
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A self-evaluation four purposes audit will measure the extent to which the ‘’Community Check-In’’ had on developing ‘’ethically informed’’ and ‘’healthy, confident’’ learners (WG, 2020, p.11). This tool is utilised in the school’s current provision to evaluate the extent to which the four purposes are developed. Estyn (ND) reports the success on a school’s use of a self-evaluation audit to measure the school’s curriculum developments. Another case study reflected on the effectiveness of utilising a four purposes audit to measure the impact of a community project (Pontarddulais Primary School, 2019).

A ‘’SWOT’’ analysis was devised in order to consider the ‘’Community Check-In’’ project proposal’s strengths, weaknesses, opportunities and threats (See Appendix 1). Perhaps the most significant opportunity of this proposal, that is also closely aligned to the project proposal’s aims, is developing ‘’ethical, informed citizens of Wales and the world’’ and ‘’healthy, confident individuals, ready to lead fulfilling lives as valued members of society’’ (Welsh Government, 2020, p.11). These core elements of the four purposes in the CfW are arguably fundamental to equipping learners with lifelong learning skills (Welsh Government, 2017). Laal and Salamati (2012) suggest that in order to succeed in the twenty first century, it is perhaps imperative to be a lifelong learner. 

In addition, a significant opportunity of this proposal is the authentic learning experiences that the ‘’Community Check-In’’ will offer to learners. This is another principle emphasised in the CfW, which proves this proposals commitment to the SDP. An Estyn case study (ND, p.1) on a school that has ‘’embrace reform’’ outlined the criteria for ‘’meaningful and authentic’’ learning experiences. This criteria is closely linked to the learning opportunities in this project; learners will gain ‘’hands on experience’’ in supporting the local community that will be ‘’challenging’’ and requires ‘’confidence’’ (Estyn, ND, p.1). This case study also discussed the ‘’hidden curriculum’’ that advocates these meaningful experiences which deepen the learning and ‘’ensures that learning is irresistible’’ (Estyn, ND, p.1). However, Alsubaie (2015, p.1) suggests that the hidden curriculum is ‘’one of the current controversial curriculum issues’’ due to the considerations of both the negative and positive influences on learners. The practitioners involved in the ‘’Community Check-In’’ will be aware of their influence on learners’ attitudes and will aim to model positive behaviours and attitudes towards the community in order to have a positive influence on learners. 

Perhaps the most perhaps concerning threat of the proposal is the safeguarding of learners. The ‘’Community Check-In’’ will adhere to the school’s policy on safeguarding and it will be approved by the Head Teacher, Safeguarding Officer and PSCO. Welsh Government (2015a) state that it is imperative that schools follow the safeguarding guidance and to use the appropriate risk assessment when developing community partnerships. The Y6 learners will also discuss and identify the potential causes for concern in participating in the project. This awareness of personal safety is echoed in the CfW in the aspects of developing ‘’healthy, confident individuals’’ (Welsh Government, 2020, p.26). In addition, the Health and Well-being AOLE WM4 statement states advocates this sense of responsibility of learners to know how to keep safe and seek support. 

In a study, funded by the National Foundation for Educational Research (NFER), it was indicated that PCSO involvement can be a challenge due to the negative perception of the police, based on a variety of reasons or experiences (Lamont, Macleod and Wilkin, 2011). This research study also suggested that some schools are reluctant to involve police officers due to concerns of the local perceptions of why the school ‘’need’’ a police presence (Lamont, Macleod and Wilkin, 2011, p.9). The PCSO involvement could be threat in this project due to this stigma. Thus, as recommended by the report, these difficulties will be overcome by presenting the PCSO involvement to the community positively based on a shared vision and mutual understanding (Lamont, Macleod and Wilkin, 2011). School A have built a strong relationship with the PSCO’s and the learners, parents and staff have a clear understanding of their role in school. Another potential barrier to community involvement may arise due to negative experiences in schools, as well as level of education which may lead to feelings of inadequacy that may cause some to feel inferior to the school personnel (Redding, Murphy and Sheley, 2011).

Findings of a professional development programme designed to support police community support officers (PCSOs) furthermore suggested that these officers can act as the bridge between schools and their local communities (Thomas and Trotman, 2017). In addition, PSCOs can share existing knowledge of, and links with, local community groups and organisations (Bhabra, Hill and Ghate, 2004). This expertise offered by the PSCO will be benefit the learners in the ‘’Community Check-In’’ project as they will offer support and advice to residents in order to encourage engagement in the local community. 

To conclude, the ‘’Community Check-In’’ project proposal’s aims and intended outcomes are closely aligned to Priority 5 in School A’s SDP; the proposal focuses on the principles of the CfW and developing strong relationships with the local community, wider than merely parental involvement. Epstein’s (2001) spheres of influence suggest that learners’ outcomes are more successful when the school, parents and the community work in collaboration to support the learning and development. To develop a pupil-led creative curriculum, a vision stated in Priority 5, pupils’ voices will be paramount in the project and the learners’ views on the experience will be valued. The authentic and meaningful experiences offered by the project will contribute towards building a creative curriculum. 

The commitment to teachers’ engagement with parents, caregivers and the ‘’widest school community’’ is demonstrated in the professional standards for teaching and leadership in Wales (WG, 2017, p.87). There is perhaps a clear distinction between the terminology ‘’involvement’’ and ‘’engagement’’ (Baker, et al., 2016, p.163). Baker and colleagues (2016) suggested that engagement is a far more proactive partnership, rather than involvement, suggesting that involvement is merely the parent’s presence in the school building. This perhaps echoed the ‘’The Learning Country’’, a Welsh Government document published under the leadership of the previous Minister for Education (WG, 2001). In the document, the vision for schools to establish strong relationships between schools and the community that they serve is shared as well as the view that the school building extends further than education and training, but also a family support, health and enterprise promotion facility (Welsh Government, 2001). Aspects of the ‘’Learning Country’’ (WG, 2001) are arguably evident in the CfW 2022 such as the local community involvement in the curriculum design (WG, 2020). However, there is no statement in the CfW document that encourages schools to promote further education and training to the local community (WG, 2020). School communities are arguably built on strong relationships, mutual respect and a shared responsibility (Redding, Murphy and Sheley, 2011).
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Appendix 1
School Logo

School Address

Headteacher: Mr Phil Williams

Tel: 01289128913223
Fax: 23710847084784
Email: 24329832-98-03989-3-3298-3

06/05/2020
The Community Check-In Project

Dear Resident,
We are writing to you to ask for permission to visit you on a Wednesday afternoon at approximately 2.30pm. We care about your Health and Well-Being and want to conduct a survey to check-in on you. The questions will not be invasive, we want to ask you simple questions based on your well-being. These surveys will also give us fantastic learning opportunities to develop mathematical, literacy and other skills. 
We also would like to simply have a chat with you, building links with the community is important to our school and to also develop as ethically, informed citizens.

If you do want to be involved, please either ring or email the school office.  Alternatively, you can give this letter to Helen in the school office. 
If you do not want to be involved, please do not reply to this letter, as an ‘’Opt Out’’ option. 

We respect both decisions because like us, you have a right to have your say.

We hope to see some of you very soon.

Yours sincerely, 
Year 6 Pupils 
Appendix 2
	
	Helpful
	Harmful

	Internal (within the school)
	-Minimal, if any additional funding required

-Parental engagement is strong as a result of several successful initiatives set up in the school to build close relationships with the parents


-Health and Well-Being AOLE leader will be able to offer expertise to support the learners

-The school is situated in the middle of a small community with approximately 100 houses within a 2-mile radius

-Extensive amount of homes that are within a walking distance


-Several members of the staff live in the local community and have established relationships with the residents. 



-The ‘’Community Check-In’’ will give learners an opportunity to develop a sense of responsibility for monitoring and developing the well-being of residents in the local community.





	-Additional staffing/supervision will be required to support the project. Some staff will need to be taken off teaching timetable.

-Learners may not demonstrate enthusiasm in involvement or supporting the community. This could lead to developing negative relationships with the local community. 


	External (outside the school)
	-Strengthening the relationship between the school and wider community.
 
-Promoting the principles of the Curriculum for Wales 2022

-Developing 
· [bookmark: _Hlk40123650]ethical, informed citizens of Wales and the world.
· healthy, confident individuals, ready to lead fulfilling lives as valued members of society.

-Opportunities for learners to develop responsibility and independence

-Demonstrating care and compassion

-PSCO may provide parents and the community with reassurance

-Creating authentic and meaningful learning experiences

-Outdoor learning aspect is appealing to learners

-Good form of exercise as learners will be walking into the community 


-Development of emotional and social skills

-Supporting members of the community who are isolated and do not have family

	-Safeguarding issues – residents may require a DBS check?

-Some households may speak English as an additional language so there could be a language barrier between the learners and residents. 

-Local community may not want to commit or engage in the project. 


-Parents may not approve of their child knocking on strangers’ doors.

-Neighbourhood may feel it is an invasion of privacy, may not want learners to be walking around the housing estate. 

-Weather dependent, would not be able to do during rain showers or cold temperatures

-PSCO present may be threatening to some households

-Some households may have previous negative experiences of school life, so will not want to participate




