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Section 1
This section of the portfolio will critically evaluate the role of an inclusive leader within a particular scenario within the childcare sector. Ferdman (2021) states that inclusive leadership is more than just managing a team but managing a team that is equal no matter what differences they may hold. This will allow for people to feel accepted and to be themselves without judgements or feeling the need to hide their values (Ferdman, 2021). Sinar and Wooll (2021) describe inclusive leaders to be those who care about their team fully through getting to know every individual within it to the best of their abilities. Within the school and nursery setting this would be seen through the teacher or nursery nurse getting to know their children and families. Pacey (2021) agrees with Sinar and Wooll (2021), affirming that inclusive leadership within the setting is about paying attention to every child and their families needs, providing individuals with fairness, regardless of their background, culture or gender. According to Booysen (2014) this leadership type will enable individuals to be themselves without any adaptation of who they are therefore in line with Ferdman (2021). Siraj-Blatchford and Hallet (2014) explain that leadership is changing and by adapting to the new ways of inclusive leadership will ensure that everyone in the setting or that uses the setting is included. This will happen when settings consist of a safe, fair and engaging environment (Ferdman, 2021) where everyone can be themselves (Sinar and Wooll, 2021).
Inclusive leadership is important in supplying a high-quality childcare setting (Newstead and Isles-Buck, 2019). According to Robertson and Perry, (2021) express the importance of an inclusive leader saying they make everyone feel part of the group through making them feel valued and allowing them to make contributions in their own lives. As well as this Hollander (2008) shows that inclusion empowers people to make changes and express their needs. Following this Ferdman and Deane (2014) express the importance of inclusive leadership saying that without this leadership type in place children and their families may not feel safe, valued by staff and accepted within the setting. This could therefore lead to less communication, children not meeting their goals and families leaving a setting. 
The scenario
The scenario that is being considered in this portfolio regards a father in a school who has been through an addiction that he has overcome and is now the sole carer for his son named John. The father stands alone at the school away from other parents and does not converse with others. He is also nervous around practitioners and does not speak to them if he can help it, leaving with John as soon as he comes out of class. John does well in school in regard to his work but does not seem to have friends in the class. Due to this the practitioners in the school try to create a sense of belonging in the setting for the father and son using their inclusive leadership skills to help their well-being (Randel et al., 2018).
The family 
The family in this scenario is John’s father and John himself. In order to supply inclusivity to the family the practitioners must first get to know the father and speak to him thoroughly. This could be done through an informal meeting as it tells the father is nervous toward the practitioners therefore an informal meeting may be easier for the father to attend than a formal one (Bektas,G, et al. 2021). The school may also invite John to this meeting as it may make the father feel less uncomfortable, here they can discuss as a whole what they can do for the family to make them feel more confutable and included. Collaborating with the family is fundamental to providing leadership that is inclusive. Creating open ended questions and allowing the father to do most of the talking will mean he will feel he is being listened too and that he is a valued member of the setting. Working with the family is also essential to meeting the child’s needs, creating positive results for them and letting them feel included also. 
On the other hand, there can be barriers to working with the family such as their beliefs, values and how they see inclusion. The families understanding of the importance of partnership can also become an issue to inclusive practice. If the family do not see the need to be involved within the school, they will not partake in any inclusive activities. 
In addition to this practitioners may face challenges themselves when trying to apply inclusive leadership and working in partnership with the family. This can arise if the parents or carers had a difficult experience themselves in school, leading to their dislike or distrust in teachers. If this case arose with Johns father the practitioners in this scenario must be sympathetic to their feelings, understanding of the situation they may be in and use their leadership style to create a feeling of belonging within the school setting for these individuals and a new positive experiences of schools and practitioners. 
Following this the practitioners could provide the father with a dads group to attend or create events for fathers and children to partake in thus including both john and his father in social events for both of them to make friends, by asking johns father what he likes to do in his own time or any hobbies he holds, events can be made around this. Building relationships here could then encourage more communication with other parents when picking john up from school for example or outside of school. Similarly, to this a number of schools offer classes for parents as well as for the children. These classes allow parents to communicate and contact others that may be in similar situations, making them feel that they are not alone and do not need to be segregated. 
The Child
As previously said in this scenario John himself was invited to attend the meeting with his father. This shows that the practitioner is using an inclusive approach toward the child. This also means they are incorporating the UNCRC (nodate) by allowing John to have a voice (article) and being in a space where he is able to express his feelings in a safe space where he will be listened too (article). 
It is important for practitioners to be inclusive when dealing with John and all the other children within the class following Banduras theory of social learning. Where it is suggested that children learn through observing behaviour and imitating this. Therefore, if practitioners are inclusive with and in front of John, he may learn to partake in this ad implement it for the rest of his life. This theory of learning may be why John is shy and reserved within school, as he could be imitating the attitude of his father. Therefore, following the earlier section where involving the dad in the school and more social activities this could then follow on to Johns behaviour, making him become more social and included by the other children. This is important to amend with an inclusive approach as if a child feels isolated it could lead to them becoming lonely and socially withdrawn (Mental Help, 2021). Reinforcing this statement,  the OECD (2020) wrote about social interaction being vital to children’s development as they may not experience the interactions needed to be socially competent in the future or understand their emotions. 
Barriers to being inclusive toward children may arise such as the child in questions age or cognitive ability (Hornby and Blackwell, 2018). It is explained by Murray (2019) that the age of a child may function as a barrier to them having their own voice in a situation as they may not be old enough to vocalise their opinion, which they must have according to the UNCRC (nodate). In order to overcome this the inclusive leader must create a way to involve the child in decisions such as using images for them to choose from (Chernyak and Kushnir, 2013).
The Professionals
There are many professionals in this scenario that will have to provide inclusive leadership. Firstly, there will be a range of professionals external to the school, collaborating with the father performing multi-agency work in order to support him with his recovery from addiction as well as heling wit parenting. These professionals will include social workers which should already be in contact with the school and councillors or addiction support workers. A barrier to having these professionals involved in the family could be that the father and child may feel embarrassed to be Involved with social services and this could reflect upon why the father does not engage with other parents and as he may feel judged. 
The professionals must all be aware of their own practice ensuring they are evaluating ad reflecting on their wok as much as possible to include every person efficiently. It is clear to see in this scenario that the teachers had reflected and assessed their own work due to the steps they have then made in order to include John and his father further. 
However, there may be challenges faced when a group of practitioners come together and be inclusive toward one another. These include the attitudes of individuals, languages that are used and abbreviation understanding. Firstly, the attitudes of individuals within a team could create difficulty in achieving a goal. If an individual is being negative about the process or outcomes it can create tension within the group, the inclusive leader may not be able to succeed in including all the reach the same goal. As well as this difference in language may be an issue, here the inclusive leader would have to create a team that understand one another and allows for translations for example. Unfamiliar terms from diverse backgrounds of work may be difficult to understand therefore it must be made clear than in order to include all professionals these abbreviated terms must not be used. 
Finally, through using a multi agency team it will be easier for the inclusive leader to discover weather the family is suffering from intersectionality. this is where the family is affected by their age, gender, race, religion or poverty. Where in this scenario the father could be suffering from this due to his gender, religion or poverty or in fact a combination of all these factors for example. This is incredibly important to find out as practitioners need to know if this concept must be considered in their further plans to include the individuals effectively while providing equal opportunities for the child and the father. 
The Community 
Schools are a large part of the community and work together with ither professionals as previously stated in order to support the local community and those individuals within it. By creating strong relationships in the community schools can become stronger. By working with businesses and organisations in the local area schools can create a multitude of activities to enhance their tailored curriculum (Welsh Government, 2016). In this scenario this can help through the school being able to run projects such as parents clubs, fathers meetings, father and child sports events. All of which according to Welsh Government (2016) will develop socialism and build upon their link with the community. As well as this by having strong links in the community they can help john and his father when it is time for john to transition onto another school, they can introduce the father and john to the new teachers, helping them build a relationship to ensure johns father and himself do not regress back to being shy and uncomfortable in the new setting with new practitioners. 
Communities first is a key part of schools serving communities, they work together in order to tackle community issues that may be faced such as poverty, diversity and educational issues whether this be in children or adults. Providing these classes to adults is also particularly important for supporting children through the knowledge parents will be able to pass on through their involvement (Brown and Palincsar, 2018). Ryan (2018) supports this statement stating it will also help parents have more confidence in supporting their children with homework for example. 
However, there could be barriers for the inclusive leader  to overcome when working in partnership with the community. Firstly, those within the community may not want to participate within the relationship with the school therefore leading to less inclusion for the school and its users (Iqbal, 2018). As well as this members of the community may not be willing to be inclusive toward all, therefore making members of the school community excluded or leading to the inclusive leader having to teach these individuals how to become inclusive and accepting (Carchedi, 2013). 
To finalise this section of the portfolio there are many opportunities to supply an inclusive leadership style within the scenario. They can use inclusivity to ensure that the father and John starts to feel a sense of belonging in the school and within the community. As well as this the inclusive leader requires a wide range of knowledge to create the inclusive environment which allows every individual, children, families, the community and professionals to feel a sense of belonging (Scheulka, 2018). 

Section 2 
This section of the portfolio will critically evaluate the Welsh Government policy the New Curriculum for Wales (Welsh Government, 2020) and weather this policy enables inclusive leadership to happen within the early years setting. A policy  according too Baldock, Fitzgerald and Kay (2013) and CDC (2015) is a law, regulation and administrative action produced by the government that in the childcare field has to be implemented by practitioners. Policies are important in early years education says Ulla(2018). Ulla (2018) states if there are no formal policies then practitioners would not know how to make the correct decisions. This also ensures all teachers follow the same rules therefore treating all children equally which is incredibly important for an inclusive leader to do. 
This policy is coming into force replacing the previous in order to create a more inclusive curriculum in Wales. this is seen to be true through the Welsh Government (2015) statement on how to curriculum will support individuals in their progression in place of grouping children to their academic abilities. In the previous policy teachers would use age-stage related development charts where now these will be replaced with progression steps for each individual child regardless of their age showing a more individual and inclusive approach to develop the needs of the child (Welsh Government, 2020). Dallimore (2019) supports this new curriculums outlook by stating that the inclusive environment must support and focus on every individuals needs, achieving the best outcomes for them. 
However, policies can be difficult for practitioners to put in place due to their lack of involvement within the field themselves. Within the current curriculum in Wales the foundation Phase 2015, it was designed by people who may not have had the experience on how to deliver it in practice (Welsh Government, 2018). According to too Welsh Government (2014) this could be why this curriculum was difficult to implement. Agreeing with this Viennet and Pont (2017) state policy makers may not take into the account of the educators or settings when writing their policies. Whereas in New Zealand the Te Whariki approach was created by practitioners for practitioners and was adopted and implemented smoothly (Ministry of Education, 2017). Through the evaluation taken out by the Government within the New Curriculum for Wales (2020) practitioners participated in the creation of policy, therefor allowing for inclusive leadership to take place, creating practitioners that feel respected in their field (Department for Education, 2014).
The development of the New Curriculum for Wales aims to see this as the new focus for all school within Wales, this is according to Welsh government (2021) in order to improve education, the standards of schools and the opportunities for children within Wales. in accordance with inclusivity the new curriculum recognises the diverse culture of the country we live in celebrating every individuals differences through promoting equality among other aspects (Power, 2020). 
Within the new curriculum Welsh government 2020 also states educators are required to build around the curriculum in accordance with their setting. Consequently, allowing inclusive leaders to carry out their leadership style easily, making positive changes while working with the community, children, families and other professionals. In order for this to happen effectively the implementation of the curriculum must come with help from the government itself. Woods et al. (2021) agrees here, stating, the policy must be implemented efficiently, be strong and with visionary leaders. Welsh government (2020) has written of its long term roll out plan in order to help practitioners plan and deal with the change of curriculum, also adding they will offer professional learning opportunities to help with this development. Through doing this they are showing their inclusivity to the need of different practitioners, using simple and more direct words rather than words that can be taken differently to different individuals reading them, therefore allowing for a shared vision between professionals (Weiss and Cambone, 1994). With this in mind creating a policy without thinking of its audience may exclude practitioners from involving themselves with it and hinder the implementation of a successful curriculum in schools for both practitioners and its users (Glover and Hutchinson, 2022). On the other hand Tindall et al. (2015) states the success of applying the curriculum could depend on the individual practitioners attitudes, confidence or ability to be an inclusive leader. 
Given these points the New Curriculum for Wales (2020) has created more opportunity for inclusive leadership within the years sector than the curriculum before it. The curriculum written policy allows for more easier understanding of its goals for practitioners and children alike. Inclusive leaders within the childcare sector should follow the policy as written and by doing so be able to implement the curriculum to its fullest potential while removing any barriers previously stated. 

Section 3 
Inclusive Practice from the very beginning
When children and their families decide to become a part of our setting, they are provided with a questionnaire based upon the child in order for staff to get to know them before hand. This questionnaire involves questions such as weather the child has likes and dislikes, if they hold any allergies and what their milk and sleep routine is for example. In order to implement inclusive leadership and practice the Foundation Years (2015) state practitioners need to discover all they can about every child in their care. Scanlan and Johnson (2015) agree with this describing how committing to getting to know every child to the fullest allows for equity and inclusivity. Therefore, this blog will focus on if these questions are adequate to an inclusive leadership practice. 
When a new child joins the setting, we need to gain as much information about then as possible, this is not to say we do not need to know they sleep routine, likes and dislikes but there is a need to know and understand ore about them and their family to include them fully in the setting. Nutbrown and Clough (2011) write about how practitioners should build positive relationships with the child and their family to learn more about them discussing all aspects of their lives such as religion, additional needs, background and ethnicity. This allows us to find out what they feel is important and for us to implement that into their child’s care and achievements (Booysen, 2014). This ties into what Borkett (2018) feels, all families are different, and practitioners need to understand this to gain information from them effectively. Being inclusive makes this easier as it allows full contributions from diverse groups as some parents may not be able to read and write, a questionnaire will not be effective for example here a face-to-face meeting may be more appropriate or sending the questionnaire in the families home language may make it easier for them. This is where knowing the family well comes into advantage (Randel et al, 2017).
Following on from this within setting there are no questions such as what is important to you, what do you want for child to achieve or how can we help you as well as your child. We are currently receiving the minimal information about the child and no information about the family as a whole. Parents are of critical importance in the child’s life and education care., they can make major contributions to a setting if inclusivity allows it (Pijl and Minnaert, 2009). Cornwall (2018) tell of practitioners making beneficial effects on their practice the child and family when they branch out into asking mor diverse questions and getting o know their family using inclusive leadership, these question relate to the child’s values and background. Following this Scanlan and Johnson (2015) state that creating an inclusive [practice means practitioners must adapt themselves and develop their skills in an inclusive way, accepting they do not always know best, but it is the family that holds the key information needed. The Black Nursery Manager (2020) talks of how practitioners should recognise children’s cultures, heritages and how effective engagement with the family will allow for this. the Black Nursey Manger has put this into practice herself making her own setting one that is open, welcoming and free from prejudice, she says this made the parents feel welcome straight away. 
All in all, asking these different questions, allowing parents to effectively communicate their needs and being open about differences it ensures inclusive practice and promotes lifelong opportunities for all children equally. This is leads to true inclusive leaders that focus upon the depth of the child culture, diversity, ethnicity and full understanding of every child. 
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