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Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



Following me qualifying as a Social Worker, I have been afforded regular supervision with my Senior Practitioner. This has enabled me to reflect on my practice and identify areas of strengths and weaknesses within my practice. I feel that I have a positive relationship with my supervisor which I feel has largely contributed to my confidence, areas of identified learning and my development. 

I am based within a Child Protection Team within a Local Authority. Within my role I work collaboratively with service users and other professionals. Given the nature of Child Protection work, this, has at times been a challenge for me. An example of this has been when I have been managing complex cases whereby there has been difficulties with other professionals not having confidence to share concerns in the presence of families. 

One of the fundamental principles of the Social Services and Well-Being Act, 2014 (SSWBA, 2014) states service users should be provided with “Voice and Control”. Thus meaning they are at the centre of their care and that they have more of a voice and more control around achieving the desired outcomes to promote positive change. However, during meetings I have struggled when professionals have not shared important information with families due to the fear of upsetting them or the situation becoming volatile, instead such information has been shared with myself away from families. I found this was leaving me feeling frustrated, however, I lacked confidence in challenging professionals around this. 

During supervision this was identified as an area for development. Using Gibbs Reflective Model I was able to identify ways of managing this (Gibbs and Gambrill, 1999). The model enabled me to look at the situation and discuss my frustrations and lack of confidence in a safe environment. Through discussion the model allowed for reflective discussions around what I could do differently and ways of supporting me to achieve this. My supervisor would challenge my thought resulting in me thoroughly analysing the situation helping me recognise that my frustration were validated as a Social Worker and in relation to my own values around being open and honest. The Code of Professional Practice for Social Care states the following;

“Respect the views and wishes, and promote the rights and interests, of individuals and carers”.  (Social Care Wales 2019)

It enabled me to recognise that I would be correct to professionally challenge professionals and expect them to also be open and honest with families. 

I am also very mindful of the power imbalance when working with families; this has also been a topic which I am mindful of and reflect on in supervision. When working with vulnerable families I am mindful that there is a power imbalance. During supervision I have discussed how important it is to ensure that my work and professional judgements are evidenced based. This has been achieved through ensuring that I keep up to date with relevant legislation and procedures. Given the pressures within my role, supervision is an effective time to explore this. Gibbs Reflective Model also enables me to do this and be more self-aware. 

WORD COUNT 517

Section 3
Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  _14th January 2019 _ 
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



The objectives of this piece of work were to ascertain the views and wishes of a child who will be referred to as 1. 

1 is a young boy who was removed from his parent’s care following the Court granting an Interim Care Order under Section 38 (1) of the Children’s Act 1989. This was due to the Local Authority making an application to the Court due to concerns around the safety and welfare of him. 1 was placed in a foster placement with Local Authority approved foster carers. 

The Local Authority had significant concerns for 1’s safety and well-being due to him being exposed to parental alcohol misuse, domestic violence and poor parental mental health. Prior to the Court granting an Interim Care Order; 1 was subject to a Child Protection Plan under the categories of Neglect and Emotional Harm. Neglect and Emotional Harm are defined in The All Wales Child Protection Procedures (AWCPP, 2008). Such procedures reflect the principles and values that are embodied within the UN Convention on the Rights of the Child (1998). The All Wales Child Protection Procedures 2008 aim to promote the safety and well-being of Children; ensuring that steps are taken to enable each child to be provided a safe environment whereby they are protected from harm. 

1 was residing in a town within Wales with English being his first Language. All steps had been taken to identify a foster placement that best met needs of 1. An important aspect of this was ensuring that 1 would be provided with the opportunity to continue attending his educational setting to meet his education and identity needs. 

The Local Authority has shared Parental Responsibility for 1, however, I ensured that 1’s parents were consulted about this piece of work. Although 1 is not in the care of his parents they still have Parental Responsibility for him. 

Word Count 305

	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice.
1300 (+/- 10%: include your actual word count at the end of each section)


Direct work is a vital part of my role as a Social Worker; ascertaining a child’s views and wishes of the child enables me to build a positive, honest and trusting relationship with them. It also helps to understand their situation, day to day life and their desired outcomes (Nicolas, 2012). The Munro Review (2011) identified that a way in which the system can be truly ‘child centred’ is to ensure social workers have the time and skills to undertake direct work with children.

1 and his mother (referred to as 2) along with his father (referred to as 3) were all born in Wales and their first Language is English. However, a person’s language is an important part of their identity (Welsh Government, 2012). However, it is important to note that if the family’s first Language was Welsh they would be provided a service in Welsh by the Local Authority. The Active Offer (Welsh Government, 2015) sets out to ensure that service users do not have to ask for a Welsh/bilingual service as Local Authorities are to offer a Welsh service to service users. It is widely acknowledged that people communicate more confidently and relaxed in their chosen language (Blaber & Harris, 2011). This also helps to ensure that the environment is meeting the needs of the individual (Welsh Government, 2015). The Active Offer is most positive for individuals as it is recognised that some people do lack confidence to request a Welsh speaking service (Care Council for Wales, 2014b). Thus putting the responsibility of this offer upon services. As the majority of the Wales population are English speakers power issues have to be recognised as Davies (2011) states caution has to be taken in order to respect a person’s culture and identity due to the English language being more widely used.

Prior to completing this piece of work; I explained to 1 that a work colleague would be visiting with me when I next visited him. 1 explained that he was happy with this arrangement and told me that he did not have any questions. I explained that I was doing a University Course and that my colleague would be watching how I work. 1 found this funny and asked me if I would be nervous. I also discussed this with 1’s foster carer (referred to as 4). This piece of work was also explained to 2 and 3 who stated that they were happy for my colleague to observe my visit to 1. Although 1 is in foster care, 2 and 3 still have shared Parental Responsibility with the Local Authority. 

Blackwell (2019) talks about how parents of Looked after Children can often feel confused about the processes and how they can be reluctant to ask for advice and clarity. For me it was important to ensure that 2 and 3 were informed and included in my work with 1. This helps to promote a positive and honest relationship with parents (Trevithick, 2012). I ensured that I told 2 and 3 that the purpose of my visit would be to ascertain 1’s views and wishes around plans for his permanence prior to the Final Court Hearing. The visit was arranged with the foster care for a time that was suitable for 1; this is important as I did not want the visit to conflict with other plans such as out of school activities which 1 enjoys very much. I also ensured that my time management was efficient to enable me to arrive to the visit on time in a professional manner.  

When I arrived at 1’s address for the visit, he was eager to see who was with me and was inquisitive; he presented as confident and relaxed, I did not observe any behavior that appeared out of character for him. I was aware that he may have been a little apprehensive as there was another person (the observer) with me. Initially, my colleague and I sat in the living area with 1 and 4 talking about his day and what he had been up to. 4 left the room and told 1 that she would be in the kitchen area if he wanted her. 

Prior to this visit, I had been visiting 1 on a regular basis in his foster placement and had built a positive relationship with him. However, I remained aware that I was the person who he associated with removing him from his parents care and that it had taken a long time to gain his trust. Tait and Wosu (2013) states that children who have been abused/placed at harm often build a protective barrier around themselves and are often reluctant to engage with professionals as they want to protect themselves and the easiest way is by not talking about their experiences. 

1 enjoys drawing and creative work; therefore for this session I brought equipment with me to use to complete direct work. I explained to 1 that I would like to know his thoughts around where he would reside in the future. Prior to this visit I had completed work with 1 around why he could not live with his parents; 1 also understood that living with his current foster carers long term would not be an option. However, 1 was also aware that a family member would like to care for him long term.

In order to gain 1’s views around his plans for permanence we explored what is important to him. I utilized the What Matters Conversation to ensure that he was provided the opportunity to tell me what is important to him. Social Care Wales (2019) sates that the What Matters Conversation enables service users to tell their story and what matters and what is important to them. When speaking with 1 I tried to ask open questions as this allows the service user to elaborate as well as discuss aspects of their problems in a deeper content. I tried to avoid the use of closed questions to prevent me leading the session and 1 feeling like he was being interviewed. Healy, (2018) explains that whilst closed questioning can be useful in gathering specific information, however, states that they should be used sparingly in social work practice. I was also mindful that closed questioning can reinforce the power of the professional; due to them directing the questions to the service user (Sheedy, 2013).

When exploring 1’s wishes, I was mindful of my body language; I sat next to 1 and ensured my focus was on the intervention. I also ensured positive eye contact to ensure that 1 knew that I was listening to him. However, at times it was evident that 1 did not want to maintain eye contact when talking about difficult experiences. At such times I was mindful not to stare at 1; Burnard (1997) clearly states that it is important that the service user does not feel that they are being glared at. He also states the importance of the service user feeling listened to but not being left feeling uncomfortable by the professional. 

During the session there was times whereby there was a “silence” between myself and 1. I am aware that when I am in such a position I can feel uncomfortable and conscious that it is making the other person feel similar. Through the use of supervision I have become more aware that such silences do not need to be uncomfortable as they can often be when a person is reflecting. Social Care Wales (2019) provides a presentation which explores the topic of communication and “awkward silences”. They explain how that silence is actually ok as it allows a person time and space to think about what they want to say. Therefore, during the “awkward silence I continued to colour and draw with 1. I found this a positive experience as when reflecting, it helped me to understand that it is ok and that unnecessary questions to fill the gap are not required. 

WORD COUNT 1330

Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	She came when I come home from school like she said she would. 

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?


	She spoke to my foster carer. She told me she is doing work for university. 

	Were you clear why the social worker met with you today?

	To draw with me and talk to me. 

	How well prepared do you think, the social worker was for his or her meeting with you?


	Don’t know. 

	  How has the social worker listened to you and respected your views and wishes?


	I think so. 

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	Yes. 


	How has the social worker’s involvement met your expectations for this visit?


	I don’t know.

	Are there any other comments or suggestions that you would like to make?
	No. 


Section 4
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)


This case study will critically reflect upon an assessment completed concerning the safety and well-being of an unborn child. This piece of work will explore the reasoning and rationale as to why the assessment was completed and the legislation, processes and procedures which underpinned it. Relevant social work theories and methods used within this piece of work will be discussed. The assessment was undertaken following the Bruce Thornton Pre-Birth Risk Assessment Framework. 
For the purpose of this case study, I will refer to the unborn child as “1” the mother as “2” and the father as “3”. The Local Authority received a Child Protection Referral in relation to 1. The referral was completed and sent in by a Community Midwife.  Part 2 of the All Wales Child Protection Procedures 2008 (AWCPP) states the responsibility upon professionals when they have concerns in relation to the welfare of a child. It was clear within the referral that the Midwife had been open and honest with the parents during their initial appointment. 
Parents consented to a Child Protection referral being made to the Local Authority in respect of their unborn child. However, if parents had not consented to the referral being made, the Midwife would still have had a duty to make the referral. The Children’s Act 1989 states that the welfare of the child is “paramount”. A child or an unborn child does not have the capacity to consent to a referral being made in respect of their safety and welfare. Therefore professionals have a duty to report concerns and share information (Lamming, 2013).
The identified concerns raised in relation to 1 were as follows

· Poor parental mental health

· Poor and unsuitable home conditions

· Parental substance misuse

· Police investigation in relation to 3 due to an allegation of assault upon a family member and previous offending behaviour

· Chaotic/transient lifestyle – many previous addresses and rent arears 

· Financial difficulties

· Late booking in with antenatal care and sporadic engagement 
The North Wales Safeguarding Children Board; Multi Agency Pre Birth Pathway (2016) guidance document states that a Pre-Birth Risk Assessment should be undertaken. The most relevant in the case of 1 were the following;
Where a child is likely to suffer significant harm as a result of parenting capacity in relation to:

· Where the parent(s) has either a severe mental health condition or learning disability or misuses substances which is likely to impact on their ability to parent the child

· Where one or both parents have convictions or has been the subject of police investigation for offences of either a violent or of a sexual nature

· Where concerns exist regarding the ability of either parent, to adequately protect the baby from identified risks from the other parent/proposed carer e.g. substance misuse

· Where alcohol or substance abuse is thought to be affecting the health of the expected baby

· Late booking for maternity care with an inadequate explanation 

· Transient and chaotic lifestyle (North Wales Safeguarding Children Board, 2016).

The Team Manager allocated the case to me to complete a Pre-Birth Risk Assessment. Statutory intervention cannot commence until a child has been born (AWCPP, 2008. Page. 331), however, it is vital to ensure all steps are taken to complete a comprehensive assessment of need, risk and support prior to the birth of an unborn child to ensure that appropriate safeguards are in place following birth (Calder, 2003).

Upon commencement of this assessment I made contact with 2 and 3 to advise them that I would be completing an assessment in relation to their unborn child following the Local Authority receiving a Child Protection referral from the allocated Midwife. During this initial contact I arranged to visit 2 and 3 at the family home. 

During this initial meeting with parents it was identified that 3 was a fluent Welsh speaker. This was following me offering 2 and 3 a service in their chosen language under the Active Offer (Welsh Government, 2015). 2 explained that her first language is English and that she does not speak any other language. 3 informed that he was bilingual (English and Welsh speaking) however, he advised that he wished to access a service in English. I ensured to explain to 3 that should he wish any part of the service provided by the Local Authority to be in Welsh this would be ensured. 

Parents were both in their early twenties and identified as British, whilst they both had been born and spent their lives living within Wales. It was clear that they embraced the Welsh culture in particular in relation to rugby as they were both avid supporters of the Wales Rugby team. They also spoke about Welsh celebrations such as St David’s Day. It was clear that this was something that connected them together and whereby they had shared interests. 

During this visit it was identified that the family home did not appear to be habitable and that the parents presented as overwhelmed with their situation. Given that I had limited information about them, I spent time gathering personal information. I explained to 2 and 3 the reasons why this information was being collated and how such information would be stored under the General Data Protection Regulation 2018. Thus meaning that their personal information would be used as follows;

· Fairly and lawfully processed.

· Processed for limited purposes.

· Not transferred to other countries without adequate protection.

· Adequate, relevant and not excessive.

· Accurate.

· Not kept for longer than is necessary.

· Processed in line with your rights.

· Secure. (GDPR, 2018). 

From being allocated the referral, I had 42 working days to complete the assessment. During the assessment process, I met with 2 and 3 on several occasions to get an understanding of their background, history, family functioning to provide me with an insight into them as individuals. When gathering the information I used the Common Assessment Framework tool (CAF). The CAF enables practitioners to effectively assess the needs of a  child who may need extra support from a Local Authority and outside services by adopting a holistic approach to their needs and the environment around them (HM Government, 2010). It was also important that I worked collaboratively with other professionals and agencies. Social Care Wales (2014) states the following;

Collaboration across organisations will help make sure the principles of voice and control are achieved through the design and operation of services (Social Care Wales, 2014). 

Collaboration ensured that all information was shared during the assessment and intervention to support the family. It is widely recognised that poor information sharing between multi-agency professionals have contributed to failings in practice (Ofsted, 2010). I also ensured that information was shared accordingly and in line with GDPR (2018). It was also important that I recorded information accurately and factually on the Local Authority system to comply with legal and organisational requirements. Within my role I am accountable for ensuring that information is recorded within timescales and accurately. It is recognised within current research social work practice has become very bureaucratic and involves a high volume of paperwork (Collins, 2008). Furthermore Thompson (2009) talks about the importance of creating a paper trail to ensure accountability and for evidence of the judgements and decisions made.

To gather the relevant information to inform the assessment I met with 2 and 3 on several occasions. Unfortunately their engagement was inconsistent but during the sessions that did take place I applied a systematic approach. This enabled me to look at what I was trying to achieve, how I was going to achieve it and when how I would know when it had been achieved (Healy,2012). This enabled me to be clear and focused within my practice and not lose sight of the purpose of the work Thompson & Thompson (2008). Prior to each session commencing I would inform 2 and 3 what we would be looking at. Then at the end of the session we discussed what the next session would cover. I found this beneficial in terms of preparing parents with regards to discussing sensitive matters which may cause distress. 

The North Wales Safeguarding Children Board; Multi Agency Pre Birth Pathway (2016), clearly states that health professionals are to complete their own Pre-Birth Risk Assessment. The Pre-Birth Pathway guidance states that the health Pre-Birth Assessment will be commence at around week 12 of the pregnancy. This is completed by the Community Midwife and the Health Visitor.  However, given that 2 had not presented to the Community Midwives until she was 18 weeks pregnant there was a delay in this assessment being completed. 

The Bruce Thornton Pre-Birth Risk Assessment sets out to;

· Understand the parenting capacity of the parents 

· Understanding the needs of the unborn child in utero and post birth

· Assessing the level of harm

· Classifying the harm

· Predication of future harm

· Identifying risks of significant harm (Bruce Thornton, 2013).

During the assessment process with the parents I was mindful of how overwhelming it was for them. I ensured that from the beginning of my involvement I was open and honest with them. In line with social work values, I adopted an anti-discriminatory and anti-oppressive approach and was conscious of being non-judgemental in my practice. As previously stated home conditions had been identified as an area of concern; I was aware of my own standards of home conditions and was mindful not to let this impact upon my judgements that would inform the assessment. I was also mindful that the views around the home conditions reported by other professionals could be based upon their own values and beliefs so I needed to be clear about what was “good enough”. The following succinctly describes good enough parenting;
 A simple definition is: "the ability to parent in a 'good enough' manner long term" (Conley, 2003).

To ensure that my decisions and judgements were validated and evidenced based I reflected upon the PCS (Personal, Cultural and Structural) analysis that Thompson (2006) offers. This model helps understand how individuals can be oppressed on a personal, cultural and structural level. Parents made it clear that their view was that I and other professionals came from a middle class background and that they were working class whereby they had limited opportunities. Thompson (2006) explains that the personal level can indicate a person’s own thoughts and attitudes which could indicate possible discrimination. Therefore if judgements are not evidenced based individuals can be left feeling judged and oppressed. I was also mindful that 2 and 3 resided in an area that was identified as a deprived area. I was aware that there was a risk that people’s personal views around this are shared within local communities and there is the potential that there is a stereotype of a person of 2 and 3’s class and background. This highlighted to me the potential oppression or discrimination on a structural level. This is because I was aware that the views of other professionals may have influenced the decisions made by the Local Authority and that they may have been seen as personal opinion rather that as factual (Maclean and Harrison, 2011)

To ensure that assessments around the home conditions were not personal views but factual, I used the Bruce Thornton Graded Care Profile and Home Conditions Assessment Tool. This enabled me to risk assess the home conditions in an objective way that was measurable to reduce my values impacting upon the outcome. A Serous Case review in 2017 identified the following around tools such as Bruce Thornton’s;

Had professionals had easy access to tools such as the Graded Care Profile, or the Bruce Thornton Risk Assessment Model to inform their professional judgment, they may well have been better equipped to identify areas of concerns and strengths and measure where, when and if any progress was being made (Suffolk Safeguarding Children Board (2017)

The tools are also beneficial in terms of reviewing any progress made. Reviewing is an important part of social work assessment as it helps identify any significant changes to a service users situation and it also ensures statutory requirements are fully met (Thompson, 2009). I found this a useful tool which provided parents with an input and a visual understanding of the concerns. It enabled them to understand why concerns were being raised in terms of their home and lifestyle choices and the changes that they may need to make. 

A multi-agency planning meeting was held by the Local Authority which included parents and other professionals. The meeting identified that all professionals had concerns for the unborn child. The purpose of the meeting was to share information and identify support services and areas of need. The Children Act (2004) ensures that information between Local Authorities and agencies such as Education and Health are sharing information appropriately to safeguard children. Research evidences clear failings to children when this has not happened effectively (Brammer, 2010).

The referral identified that parent’s engagement with professionals was poor and that 2 was not engaging with antenatal care services. Parents were also not accessing the available support around their mental health or cannabis use. 3’s offending behaviour and his lack of insight around his offending behaviour were also of concern. Home conditions had not been improved and a Section 21 Notice under the Housing Act 1998 had been issued resulting in parents being likely to be evicted from their property due to non-payment of rent. 

The assessment was completed within the 42 days as per the Multi Agency Pre Birth Pathway (North Wales Safeguarding Children Board, 2016). The assessment identified that the unborn child was at risk of significant harm. The Children Act 1989 defines significant harm as; 

The ill treatment or the impairment of health and development of a child (Children Act 1989)

The Act also places a duty upon Local Authorities to ensure that measures are put in place to ensure that a child is safeguarded and that their welfare is promoted. Parents were advised that the Local Authority would be following the All Wales Child Protection Procedures (2008) which state that a strategy meeting with Police is to be convened within 24 hours. The purpose of a strategy meeting is to share, discuss and consider the known evidence and agree actions to safeguard a child (SCIE, 2012). I advised that I would inform them of the outcome and they appeared alarmed, therefore I spent time explaining the processes and possible outcomes to them and provided them with an information leaflet around child protection procedures to aid their understanding.

I was aware that this was a difficult time for 2 and 3 and that their situation was a complex one, however, the safety of the child was priority and concerns around their development during pregnancy continued to increase with the risk factors that were present. The Human Rights Act: Article 8 (1998) states that a person is entitled the right to a family life and to enjoy family relations without the interference of authorities. However, I was aware that the safety and welfare of the unborn child prior to and post birth was paramount (Children Act, (1989). Also the United Nations Convention on the Rights of the Child: Article 6 (1990) clearly states that authorities shall take all steps to the maximum extent available to ensure the survival and development of a child as the child has a right to life.

Following the planning meeting a strategy meeting was held between the Local Authority and North Wales Police and it was agreed that an Initial Child Protection Case Conference (ICPCC) would be held. When considering categories of harm; the All Wales Child Protection Procedures (2008) identify four categories of abuse in relation to children;

· Neglect

· Sexual Harm

· Emotional Harm

· Physical Harm

The All Wales Child Protection Procedures (2008) states that following the strategy meeting the ICPCC should be held within 15 working days. Parents were informed of this decision and as expected were worried about the decision. I made sure to ascertain their views to include in my report and during the ICPCC. Mellon (2015) talks about the importance in parents views being heard as this enables them to feel respected and valued. When writing their views within my report I ensured that I wrote it in their words and not my interpretation of what they said. 

As the lead professional completing the assessment it was my responsibility to write a recommendation of harm within my report for the ICPCC. To enable me to do this I analysed the presenting concerns and information and looked at how the concerns would impact upon an unborn child/baby. I used supervision to explore this and ensure that my own beliefs and values were not impacting upon my decisions. To help me analyse the information I drew upon systems theory when discussing the assessment with my supervisor to enable me to consider all the factors that influence their lives. 

Systems theory enables a Social Worker to view individuals within their environment, taking into consideration any patterns of behaviour (Maclean & Harrison, 2011). In this scenario I looked at the patterns of offending behaviour in relation to 3 as well as information from the Police. This highlighted to me the nature and levels of risk that this could have upon 1. Systems theory also enabled me to look at how 2 and 3 interacted within their environment both in a positive and negative nature, as well as enabling me to identify support networks and resources available to them whilst keeping the welfare and safety of 1 at the forefront of my planning. I was able to look at how the needs of 1 could be met within their parents care (Corner, 1997).

Prior to the ICPCC meeting taking place I visited 2 and 3 at home to provide them with a copy of the report that I had prepared. As I visited the address alone and recognised that there was potential for parents to present as challenging and confrontational, I ensured that I followed the Local Authority Lone Working Policy. This involved me making my colleagues aware of where I was going and how long I was likely to be. I identified a buddy within the team who would try to make contact with me should I not return to the office within the given timescales.

I ensured that the report was completed in enough time to allow parents enough time to read and process the information. Ghaffar, et al (2012) state that parents report that they do not feel they were provided with enough time to read through Social Work reports. I also spent time informing parents of the different professionals that would be in attendance during the ICPCC. Parents were slightly reassured that they had already met some of the professionals attending such as; Community Midwife, Health Visitor, Housing Officer, Probation. 

During the ICPCC I presented the information and concerns in relation to 1 in a manner that clearly outlined how my assessment concluded that 1 was at risk of significant harm. During this part of the meeting 3 became agitated and clearly unhappy. He began shouting and getting out of his chair. Initially I felt panicked, however, remained professional and tried to talk to him and offered him a break from the meeting. 3 continued to shout when we left the room, whilst being respectful I was also assertive that such behaviour would not be tolerated towards professionals. I was mindful of my body language and ensured that my posture was relaxed; Trevithick (2011) states that this can help those around us relax and diffuse tension. 

In an attempt to try to help 3 feel less frustrated I listened to his views. I engaged in conversation and was mindful not to interpret what 3 was saying. To achieve this I drew upon the exchange model. Milner & O’Byrne (2002) state that the exchange model allows an individual to be viewed as the expert of their own problems. The model allows the Social Worker to follow what the individual is saying rather than interpret it. I found this model enabled the hostile situation to be resolved as 3 felt that he was being listened to and was able to get his views across more calmly. Teater (2010) identify the exchange model as being empowering for individuals. The Social Services and Well-Being (Wales) Act (2014) reinforces co-production and improved service user voice and control. The ideology of person centred delivery has the potential to become a reality, although this remains to some degree, dependent upon the approach and commitment of the individual worker
The ICPCC concluded with 1 being made subject to a safeguarding plan under Part 7 of the SSWBA (2014). A unanimous decision was reached whereby 1 was to be registered on the Child Protection Register under the category of Neglect. Neglect is defined as;

Neglect is the persistent failure to meet a child’s basic physical and/or psychological needs, likely to result in the serious impairment of the child’s health or development. It may involve a parent or caregiver failing to provide adequate food, shelter and clothing, failing to protect a child from physical harm or danger, or the failure to ensure access to appropriate medical care or treatment. It may also include neglect of, or unresponsiveness to, a child’s basic emotional needs. (AWCPP, 2008)  

As part of the safeguarding plan the housing situation was an area to be addressed. It was identified that the landlord who was renting the property to 2 and 3 was not registered with Rent Smart Wales and it had been identified by Environmental Health that there was structural issues with the property. But, the landlord was not acknowledging this. The Welsh Government implemented Rent Smart Wales Codes of Practice to which landlords must comply and register (Welsh Government, 2015). Due to the landlord not being registered with Rent Smart Wales, the Section 21 Notice that had been issued was not valid. Social work values include promoting social justice for individuals (Thompson, 2006). I felt frustrated that the landlord was not following the correct procedure; I supported parents to access support from the relevant agencies to challenge this issue. 

Another area of need identified within the Safeguarding Plan was for parenting support to be offered to parents which would also focus on providing advice to 2 around healthy lifestyle during pregnancy. As they were living in an area that had been identified as deprived they were entitled to access an enhanced package of support from Flying Start. Flying Start provides support to families in Wales with a child under the age of 4 who live in some of the, most deprived areas of Wales (Welsh Government, 2012). The Child Poverty Strategy for Wales promotes Flying Start as a service to support children to have the best start in life and to improve their outcomes (Welsh Government, 2015). 

Unfortunately parents disengaged from all support and would not engage with any professionals; 2 was not attending appointments and there were concerns for the development of the unborn child. Throughout my involvement with the family I had been clear in outlining the processes of the Local Authority should concerns heighten. Due to the increased concerns a Legal Advice Meeting was held, attempts were made to inform parents however, they were unsuccessful. An alert was sent out to all hospitals nationwide should 2 and 3 present at a hospital different to their chosen one.  

Following the birth of 1 an application was made to the Court under Section 31 of the Children Act 1989 for an Interim Care Order for him to be removed from his parents care. Following me preparing the paperwork and attending Court this Order was granted and 1 was placed into Local Authority foster care. The Children Act 1989 states that for the Court to assert their powers around this they must be satisfied of the following;

“That the child concerned is suffering, or is likely to suffer, significant harm” (Children Act 1989. Section 31. Part 2)

Due to the above, I felt that I had let the family down and that I should have done things differently. During supervision I reflected upon my practice and drew upon John’s model of reflection. John’s model is based on five cue questions which enable you to break down your experience and reflect on the process and outcomes (Johns, 2005). I was able to explore with my supervisor, my feelings whilst describing what had happened with 1 and his parents. By analysing my feelings my supervisor was able to support me and enable me to recognise that knowledge and legislation underpinned my work with the family and that the correct processes were followed. I was also able to identify positive practice during the assessment. One being when I was able to calm 3 down during the ICPCC. I also reflected upon me being able to develop a positive relationship with parents following the Court hearing However despite the difficult circumstances for parents. I also identified area for improvement. One being the benefit that an advocate could have had for 2 and 3 at the meeting to support them with understanding the information being shared and as an independent support for them. 

This case study has discussed an assessment completed in relation to safeguarding a child. It has drawn upon relevant social work methods and theories which help to inform judgements and decisions. Legislation, policies, strategies and procedures within Wales and outside of Wales has been demonstrated along with the National Occupational Standards for Social Work. 
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Section  5
Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


Adult’s Safeguarding within Wales is underpinned by the Social Services and Well-Being Act (Wales) 2014 (SSWBA, 2014). This Act underpins safeguarding legislation for both adults and children within Wales. Previously in Wales, adults safeguarding was underpinned by the Protection of Vulnerable Adults (POVA, 2004) as within the Care Standards Act (2000) Section 7. Within England adults safeguarding continues to be underpinned by the Care Standards Act (2000) (2014), however, this does not incorporate children’s safeguarding. The SSWBA (Wales) 2014 covers both adults and children’s safeguarding. 

Prior to the SSWBA Section 47 of the National Assistance Act 1948 enables Local Authorities the power to remove an individual from their home for their own safety and well-being whereby they will be placed in a hospital or environment where their needs will be met and their safety ensured. The SSWBA identifies an adult at risk within Part 7 Section 126 of the Act as follows;
(a) Is experiencing or is at risk of abuse or neglect,

(b) Has needs for care and support (whether or not the authority is meeting any of those needs), and

(c) As a result of those needs is unable to protect himself or herself against the abuse or neglect or the risk of it. (Legislation.gov.uk 2014).

 The Welsh Government (2017) states the following about the Social Services and Well-Being (Wales) Act 2014;
The Act introduces a strengthened, robust and effective partnership approach to safeguarding.

One of the most important principles of safeguarding is that it is everyone’s responsibility. Each professional and organisation must do everything they can, to ensure that children and adults at risk are protected from abuse. 

Within the United Kingdom, legislation, policy and procedures in relation to Adult’s differ in the four Countries, taking into account Wales and Scotland have their own Governments due to them being devolved Countries

Safeguarding Adult’s within Wales is underpinned by the following fundamental pieces of legislation; Social Services and Well-Being (Wales) Act 2014 which has replaced In Safe Hands 2000 The Mental Capacity Act (2005), Safeguarding Vulnerable Groups Act 2006, and The Deprivation of Liberty Safeguards (Dols) (effective in England and Wales). 

Adults Safeguarding in other Countries includes within the United Kingdom includes;

England – The Care Act 2014 along with the No Secrets Guidance (DH, 2000) and the National Assistance Act 1948, which works to ensure that there is a transparent policy for the protection of Adults. 

Scotland – the overarching legislation in Scotland is the Adult Support and Protection (Scotland) Act (2007).

Northern Ireland – adheres to the Safeguarding Vulnerable Adults: Regional Adult Protection and Policy Procedural Guidance (DH, SSPS, 2006).

Should there be concerns in relation to the capacity of an adult whereby there are safeguarding concerns under the Mental Capacity Act 2005 a decision may be made on their behalf to protect them from further abuse. Should this apply practitioners must follow the following legislation; Mental Health Act 1983 and 2007, Mental Capacity Act 2005 and the Human Rights Act 1988. 

WORD COUNT 493

	Reflect on the difference between safeguarding in adult and children’s work

400 words (+/- 10%: include your actual word count at the end of each section)




The Social Services and Well-Being Act (Wales) 2014 encompasses safeguarding for both adults and children. Guidance and codes of practice were issued under section 145 of SSWBA (2014). The codes and guidance cover both services for adults and children. However, when making an Adult’s at Risk referral one must get the consent from the individual, however, should there be concerns that the individual lacks capacity the referral is to be made without seeking consent.  Whereas, in safeguarding children a referral can be made without the consent of the parents as the Children’s Act 1989 states that the safety of the child is “Paramount”. 

If there are safeguarding concerns in relation to a child the Local Authority has a duty to investigate whether a child is at risk of significant harm under Section 47 of the Children Act 1989 (All Wales Child Protection Procedures 2008). Thus meaning that families must work with the Local Authority to promote positive change for the child. However, when a safeguarding concern is identified in relation to an adult, a service can be declined by the adult in question. There are different types of abuse that an adult may be subjected to such as; physical, emotional, financial, self-neglect, domestic abuse and modern slavery (North Wales Safeguarding Board, 2019). 

As a Child Protection Social Worker, it is important that I understand adults safeguarding legislation, guidance and policies as I have a duty to report any safeguarding concerns relating to adults as well as children. It is important to note that Lord Lamming (2003) clearly stated that safeguarding is the responsibility of everyone. 

It is recognised that a child has very limited rights, whereas an adult has more choices whereby they can choose to endanger themselves (Article 8 Human Rights Act 1998). However, should there be concerns that they are a risk to themselves or others they may lose their rights to make such decision should they be detained under the Mental Health Act 2005 and deprivation of liberty safeguards. 

Koubel (2016. Page 25) states the following children and adult safeguarding differences;

One of the main differences between work with children or adults is that within legislation relating to children there is provision for a child to be removed from a risky situation through a Court order, even if this is against the child’s wishes. With adults, this can only be achieved if the adult is seen as having a mental illness and as being a danger to him or herself or others under mental health legislation. 

On some occasions a child may be assessed as being Gillick Competent in terms of decisions that they make (NSPCC, 2009). 
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Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


From completing my Continuing Professional Education and Learning (CPEL) I have been able to develop my skills around critical reflection and how this contributes towards my practice as a Social Worker. This has enabled me to be more aware when preparing for supervision in terms of identifying areas of good practice as well as areas that require strengthening. 

On commencing this portfolio I identified that an area whereby I needed to develop was managing other professionals not having the confidence to share concerns in the presence of families. I was aware that I lacked confidence in challenging this. From completing research around this from information available I have been able to consider the impact this has upon working effectively with children and families. 

It was suggested that I attended training that was available which covered multi-agency meetings and information sharing (Conferences and Core Groups Training). This training was attended by other professions as well as Social Workers. The training enabled me to listen to the reservations and anxieties that other professionals experienced in terms of sharing their concerns with families. 

My supervisor also suggested that I chair my own meetings on occasions such as; planning meetings and core group meetings. This has enabled me to develop my confidence in challenging other professionals and giving them the opportunity to share their concerns and views. Through supervision I have explored how to achieve this by using reflective models to support me and to challenge positively whilst maintaining good, professional relationships. By using reflective models such as Gibbs Reflective Model I am able to look at the situation wholly and make evidence based decisions in my practice. This has also enabled me to develop and maintain positive working relationships with the families I support as well as working collaboratively with other agencies to promote positive outcomes for children. 

I know feel more confident in ensuring that families are made aware of all the information and concerns held by all professionals. I am also much more confident in chairing my own meetings whilst also recognising when an experienced practitioner would be required to attend given the complexity of different families and their needs. I also find it beneficial for my supervisor to attend meetings so that during supervision I can receive constructive feedback to enable me to continue developing my knowledge and skills. It has also been positive to receive compliments from parents who have shared that they appreciated me being open and honest with them. They shared that some conversations were difficult to hear, however, it helped them understand and work toward promoting positive outcomes for their children. Hearing such comments validated my issues around professionals not always being willing to have difficult conversation with parents. I have found that such honesty does promote positive working relationships with families, for myself and the other professionals involved. 
A further area of development I have identified during this portfolio is Court work. Within the last 12 months I have been expected to hold Court cases through private and public proceedings. This has been an area that has completely daunted me. However, I have been fortunate to be provided with a high level of supervision and oversight to support me in increasing my confidence in this area of work. I have also been afforded the opportunity to attend various training courses to help me develop my practice within the Court room as well as my analytical writing skills. This has resulted in an improvement in my writing skills as well as feeling confident to attend Court and give oral evidence. 

I am aware that this is an area that will always cause me a level of anxiety due to the severity of the outcomes such as removing children from their parents care. The importance of critical reflection is vital to help me ensure that the decisions that are made are in the best interests of the child. Recently I received positive feedback from a Family Advisor from CAFCASS Cymru for my work in relation to a child who was removed from their parents care. Such comments have encouraged me to reflect on this piece of work to identify good practice to build upon.

Within section 2 of this portfolio I discussed the power imbalance and how this can impact upon families. I continue to ensure that I work openly and honestly with families when sharing information with them, whilst always ensuring that the safety and well-being of the child remains paramount to my planning and decision making. 

I have identified that I am more independent in my practice and require less “hand holding”. This has enabled me to offer support to newer members of the team and students. I have found this a positive experience in terms of continuing to develop my confidence and keeping up to date with relevant processes and legislation. This has been a part of my role which I have enjoyed and I hope to complete the Practice Assessor Award in the future to support other students in their placements. 
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	12.11.2019

	2
	23.01.2019

	3
	06.03.2019

	4
	22.05.2019


Notes 
	Mentor’s comments 



	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


The learner has worked within the Local Authority for a sustained period of time and has progressed from a role as a children’s service assistant to a qualified social worker. The learner has shown herself to be proactive in her learning and professional development seeking out relevant training to support her knowledge and skills base and improve her professional practice. Through supervision I have been able to identify that the learner is proactive when engaging with families and the children, and has demonstrated ongoing positive use of legislation and evidenced based practice when engaging with children and their parents. A key skill of the learners was identified as her capacity to form positive relationships with the children and families which promoted better outcomes for the child. 

Through supervision the learner was able to demonstrate her capacity to critically reflect on her professional practice and identify aspects of the social work role in child protection that she found challenging. A key factor the learner identified was that she struggled to challenge other professionals when they were not working in an open and honest way with families due to the professionals own fears of upsetting families and this impacting on their working relationships. The learner used supervision to discuss the need to be open and honest as stipulated in the Social Services and Well-being act 2014 as well as it being a core social work value. Following this supervision the learner become more confident in implementing the need to promote being open and honest with other professionals involved and was able to proactively implement evidenced based practice and legislation to challenge other professionals to take ownership of their own work and specifically their risk related concerns. In follow up supervision the learner identified that by being open and honest and using evidenced based practice she had been much more confident in challenging both professionals and service users. The learner identified this approach had also improved her own working relationships with all involved. 

The learner took this evidenced based open and honest approach into all aspects of her work. The confidence gained aided her to then consider other areas of her professional development that would benefit for new learning and that she found challenging specifically child protection work that had led to legal proceedings and the need to attend court. It was very clear in my observations that the learners confidence had grown but in a positive way were being open honest, respectful to professionals and services users and evidenced based was a foundation used in all work undertaken. Throughout this learning process from children service assistant to social worker to experienced social worker the learner has shown proactive use of learning but most importantly insight into her own learning needs and an ability to utilise critical thinking and critical reflection to not only challenge others but her own professional practice. 

The result of this critical thinking and professional development is that the learner has been able to successfully make the transition to working on multi-faceted complex cases that have required detailed in-depth court writing skills and has shown she can manage in a complex multi-professional arena and work autonomously to statutory time frames. Importantly the learners approach to development has aided her achieve positive outcomes for young people and work towards their best interest showing that as a social worker she is capable to direct other professionals. The learner has shown she is proactive in achieving the best outcome possible for a child, always being child centered in her approach. Key to this has been the learner’s willingness to improve, listen and challenge herself and accept constructive criticism.  

In direct observation I have been able to observe the learner interact with two parents, she demonstrated the open honest approach in what was a very emotive contact with parents as legal proceedings where being initiated regarding an unborn child. Despite the difficult emotionally charged situation the learner was not only open and honest in her approach, she utilised evidenced based practice to put her point across but also showed significant empathy to the parents. The learner has gone on to continue to work directly with these parents supporting them through the legal proceedings but also being direct in regards to the concerns at hand. The learner has also demonstrated her professionalism when managing this case and liaising with other external professionals and legal teams involved.

Overall the learner has progressed to become a person within in the team who can be relied upon to support others and manage challenging complex cases effectivily. 

Section 7
Bibliography

Information about referencing in written assignments and how to avoid plagiarism can be found on Moodle. It is important that you are aware of the importance of ensuring that the work submitted is your original work.     
Blackwell, A. (2019) “Working with parents of looked-after children: key tips for social workers”, Community Care, {Online} 20 March 2019, Available at: https://www.communitycare.co.uk/2019/03/20/working-parents-looked-children-key-tips-social-workers/ {Accessed 12 August 2019} 

Brammer, A. (2010) Social Work Law (3rd Edn), Essex, Pearson Education Limited

British Association of Social Workers. (2012) The Code of Ethics for Social Work, Birmingham, British Association of Social Work

Burnard, P. (1997) Effective Communication Skills in Health Care (2nd Edition), Cheltenham. Nelson Thornes LTD

Corner, R. (1997) ‘Pre- Birth Risk Assessments in Child Protection’. Social Work Monographs, University of East Angela

Conley, C. (2003) A Review of Parenting Capacity Reports, OACAS Journal, 47, 16-22.

Calder, M. (2003) Assessment in Child Care Using and Developing Frameworks for Practice, Dorset, Russell House Publishing

Collins, S. (2008) “Statutory Social Workers: Stress, Job Satisfaction, Coping, Social Support and Individual Differences”, British Journal of Social Work, Vol. 38, (6). Pg. 1173-1193

Care Standards Act (2000) London: HM Stationery Office

Care Standards Act (2014) London: HM Stationery Office

Children Act (1989) London: HM Stationary Office

Children Act (2004) London: HM Stationery Office

Department of Health (2006). Safeguarding Vulnerable Adults: Regional Adult Protection and Policy Procedural Guidance. 

Department of Health (2000). No Secrets: Guidance on Protecting Vulnerable Adults in Care. 

Davies, E. (2011) “From the Margins to the Centre: Language-Sensitive Practice and Social Welfare”. In: Williams, C. Social Policy for Social Welfare Practice in a Devolved Wales, Birmingham, British Association of Social Workers

Gibbs, L and Gambrill, K. (1999) Critical Thinking for Social Workers: Exercises for the Helping Profession. London. Sage

Ghaffar W, Manby M and Race T (2012) Exploring the experiences of parents and carers whose children have been subject to child protection plans. British Journal of Social Work, 42, 5, 887-905

General Data Protection Regulation (2018)

Healy, K (2012) Social Methods and Skills The Essential Foundations of Practice, Basingstoke, Palgrave Macmillan

Healy, K. (2019) The Skilled Communicator in Social Work the Art and Science of Communication in Practice. London. Palgrave

HM Government. (2010) Working Together to Safeguard Children: A Guide to Inter-Agency Working to Safeguard and Promote the Welfare of Children, London, HM Government

Human Rights Act (1998) London: HM Stationery Office

Housing Act (1998) London: HM Stationary Office

Johns, C. (2005) Transforming Nursing through Reflective Practice (2nd Edn), Oxford, Blackwell Publishing’s Ltd

Koubel, G. (2016) Safeguarding Adults and Children Dilemmas and Complex Practice. London. Palgrave

Laming, H. (2003) The Victoria Climbie Inquiry. Norwich: The Stationery Office, 2003

Munro, E. (2011) The Munro Review of Child Protection: Final Report, a Child- Centred System. London: The Stationary Office

Maclean, S. & Harrison, R. (2011) Theory & Practice: A Straightforward Guide for Social Work Students (2nd Edn), Staffs, Kirwin Maclean Associates Ltd

Milner, J. & O’Byrne. (2002) Assessment in Social Work (2nd Edn), Basingstoke, Palgrave Macmillan

Mental Health Act (1983) London: HM Stationary Office

Mental Health Act (2007) London: HM Stationary Office
Nicolas, J. (2012) Conducting the Home Visit in Child Protection. Berkshire. Open University Press

National Assistance Act (1948) London: HM Stationery Office

Mental Capacity Act (2005) London: HM Stationery Office
North Wales Safeguarding Board (2016) Multi Agency Pre Birth Pathway. 

NSPCC. (2019) “Gillick competency and Fraser guidelines Balancing children’s rights with the responsibility to keep them safe from harm” NSPCC, {Online} June 2019, Available At: https://learning.nspcc.org.uk/media/1541/gillick-competency-factsheet.pdf {Accessed 01 September 2019}

Ofsted. (2010) Learning lessons from serious case reviews 2009–2010 Ofsted’s evaluation of serious case reviews from 1 April 2009 to 31 March 2010. Manchester. Ofsted

Protection of Vulnerable Adults Scheme (2004) London: HM Stationery Office
SCIE. (2012) “Child Protection Procedures”, SCIE {Online} May 2012, Available at: https://www.scie.org.uk/publications/introductionto/childrenssocialcare/childprotection.asp {Accessed 12th September 2019} 

Sheedy, M. (2013) Core Themes in Social Work Power, Poverty, Politics and Values. Berkshire. Open University Press

Social Services and Wellbeing (Wales) Act (2014) Cardiff: Welsh Government

Social Care Wales. (2014) “The main principles underpinning the Act: voice and control, prevention and early intervention, well-being,  co-production and multi-agency; Get in on the Act”, Cardiff. Social Care Wales

Social Care Wales. (2019) “Codes of Practice and Guidance”, Social Care Wales, {Online} 14 March 2019, Available at: https://socialcare.wales/fitness-to-practise/codes-of-practice-and-guidance {Accessed 21 August 2019} 

Social Care Wales. (2019) “What Matters Conversations and Assessments”, Social Care Wales, {Online} 10 October 2019, Available at: https://socialcare.wales/service-improvement/what-matters-conversations-and-assessment {Accessed 20 October 2019} 

Social Care Wales. (2019) “Having a good conversation - Chapter 2 – What matters conversation” Social Care Wales”, {Online} 2019, Available at: https://socialcare.wales/resources/having-a-good-conversation-chapter-2-what-matters-conversation {Accessed 20 October 2019}
Suffolk Safeguarding Children Board. (2017) “Serious Case Review Baby E”, Suffolk Safeguarding Children Board, {Online} 22 February 2017, Available at: https://www.suffolkscb.org.uk/working-with-children/serious-case-reviews/ {Accessed 10th September 2019} 

Tait, A. and Helen Wosu. (2013) Direct Work with Vulnerable Children Playful Activities and Strategies for Communication. London. Jessica Kingsley Publishers

Thompson, N. (2006) Anti-Discriminatory Practice (4th Edn), Basingstoke, Palgrave Macmillan

Trevithick, P. (2011) ‘Understanding Defence and Defensiveness in Social Work’, Journal of Social Work Practice, 25(4), p380-412. 

Thompson, N. (2009) People Skills, Basingstoke, Palgrave Macmillan

Trevithick, P. (2012) Social Work and Knowledge a Practice Handbook. Berkshire. Open University Press

Teater, B. (2010) An Introduction to Applying Social Work Theories and Methods, Berkshire, Open University Press

Welsh Government. (2008) All Wales Child Protection Procedures 2008, Cardiff, Welsh Government

Welsh Government. (2012) More than Just Words, Cardiff, Welsh Government

Welsh Government. (2012) Flying Start Strategic Guidance, Cardiff, Welsh Government

Welsh Government. (2015) Child Poverty Strategy for Wales, Cardiff, Welsh Government

Welsh Government. (2916) Code of Practice for Landlords and Agents licensed under Part 1 of the Housing (Wales) Act 2014, Cardiff, Welsh Government 

United Nations Conventions on the Rights of the Child (1990) London: HM Stationery Office

Section 8
Learner details, Signatures and Line manager verification
It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio
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(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).

1. Name of Learner 
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Signatures and Line Manager Verification

CONFIDENTIALITY and PLAGIARISM – to be completed by the learner

All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   
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Date: _ _ _ _ _ _ _ _ _ _
 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.

Signed: ._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)
Date: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 
 Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Signature of LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	

	Name of Team/Agency 
	

	Name of Mentor 
	

	Name of Line Manager 
	


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 

(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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