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For this assignment I observed two professional lecturers for a total of six hours. My findings and observations are included in the appendices. I observed each lecturer for a total of 3 hours each. Throughout this assignment I will be referring to them as Lecturer A and Lecturer B to preserve anonymity for all involved.
The aim of this assignment is to observe many different aspects of what makes an effective teacher. I took notes on what strategies were used and how this engaged students, what tactics were used in a disruptive situation, body language, tone of voice and the use of technology in the classroom setting to determine the best way to deliver an effective lesson. I will be critically evaluating all these elements, using relevant literature to either reinforce or refute what was being used. Alongside observing these lecturers, I will be using the experience to better my practice as an educator and learn from those more experienced than myself. Hagger (2008) suggests that educators themselves are learners. They continue to learn throughout their careers developing different strategies that fit their teaching styles to ensure that their students learn themselves.
As this assignments foundation is based on reflection, I will be using Driscoll’s 1994 model (2007). 
My rational for this is that Driscoll's Reflective Model offers numerous benefits in facilitating deep learning and professional development. It consists of three key phases: "what," "so what," and "now what," encouraging individuals to explore their experiences, analyse their significance, and derive action-oriented insights for future practice (Driscoll, 2007a). 
The model is particularly valuable in educational settings, guiding teachers in evaluating their teaching methods, refining instructional strategies, and enhancing student learning outcomes. This allows me to use the information gathered during the observations to better understand what makes an effective educator and how I can use this is in my practice going forward. 

Teacher A
Teacher A delivered a session to 20 Level 4, Health and social care students on the topic of: preparing for success in higher education. To start with she introduced herself to the classroom. Introducing oneself to a classroom offers many advantages. It sets the foundation for a positive and inclusive learning environment, establishing rapport and trust between the teacher and students (Kaplan & Silver, 2005). This personal connection can enhance student engagement and motivation, fostering a sense of belonging and comfort within the classroom (Kane, 2017). Kane (2017) also suggests that this provides insight into the teacher’s background, expertise, and personal interests, creating opportunities for students to relate to their instructor and encouraging a more approachable learning atmosphere. 
Although it was the start of a fresh university year with new students the lecturer did not use an icebreaker at the start of the session, however, began discussing the aims and objectives for the lesson she was about to deliver. When I discussed this with her post lesson, her rational was that not all students want to engage, and an icebreaker would force people out of their comfort zone. She emphasized that it is not a strategy that she employs. Tobin (2014) agrees. He suggests that this might lead to discomfort or disengagement if poorly executed. Harman and Spiro (2005) reinforce this, and claims overused, or irrelevant icebreakers can become a distraction from the learning objectives, impacting the learning environment negatively. In diverse settings, some activities might unintentionally emphasize differences such as language or cultural, leading to discomfort or divisions among students. This would be a violation of several Profession Standards such as creating a safe environment and promoting diversity (Bond et al 2000). Lecturer A was able to create a safe environment for the students. This was evidenced throughout the session, as students were not afraid to answer questions regardless of if they were wrong or right. Although an Icebreaker was not used, lecturer A used humour throughout the session to calm the atmosphere within the classroom. Recent studies show the positive impact of humour in classrooms, promoting student engagement, reducing stress, and fostering a positive learning environment (Frymier & Houser, 2016). Banas et al (2011), states humour can also aid retention and recall of information as it makes learning more enjoyable and memorable, leading to increased participation and motivation. 
Following the brief outline of the course she delved into the lesson. However, when trying to get the whiteboard to work, she experienced technical difficulties and was unable to use it. Ertmer, Ottenbreit-Leftwich, & York, (2007) claim that faulty technology in classrooms poses significant drawbacks. Technical malfunctions disrupt lesson flow and hinder planned activities, leading to wasted instructional time. Reliance on malfunctioning technology can also impede learning, causing frustration among both educators and students (Roblyer & Doering, 2013).
Although she experienced this setback, she was prepared and had handouts of the presentation already printed to offer the students. Planning lessons is fundamental to effective teaching. It ensures an organized and structured delivery of content, allowing for strong learning objectives and clear progression (Wragg & Brown, 2001). Yet again linking into the profession standards that Bond et al (2000) outlines, such as: plan and deliver effective learning, teaching, and assessment. 
Throughout the session Lecturer A did not walk around the classroom, however, stood in one spot and delivered a chalk and talk approach of delivery. Respectfully this is something I would not take away upon reflection. Milne (2019), encourages movement in classrooms to enhance participation and inclusivity by ensuring that all corners of the classroom are reachable, aiding in positive engagement from students. Eilam (2001) reinforces this and suggests movement is a way to break up the rigidity of a classroom and offering a more personalized learning experience.
Halfway through the lesson, lecturer A gave the students an opportunity to have a break. Integrating breaks in classrooms positively impacts student focus and cognitive function. Research indicates that regular breaks enhance attention, reduce stress, and rejuvenate students, leading to improved academic performance and behaviour (Jensen, 2000). This is something that I will use in my practice moving forward. There was a change in engagement during the session before and after the break, with a higher level of engagement being offered post break. Garner (2013) is an advocate of breaks within the classroom. He states that this is a way of revitalizing the students for more effective learning.
During the session, Lecturer A had a clear tone of voice which was of good volume. Given the size of the classroom, it was ensured that all students were able to hear what lecturer A was saying. A well-modulated tone and volume will not only capture attention but also convey enthusiasm, reinforcing the importance of the content and promoting a comfortable and conducive learning environment (Rogers & Webb, 2020).
There are several aspects of the session in which I will use in my future practice, and details that I need to improve on which were highlighted as well. My reliance on technology, be it PowerPoint presentation will change exponentially, due to my first observation showing me that it will not always work. It also shows that preparing and effective lesson planning is a key tool in which I will continue to use in my practice. Rigorous lesson planning ensures that all course objectives are met with an integration of different teaching strategies to use, especially if one fails due to technology issues (Biggs & Tang, 2011).
I need to be mindful of learner’s entry levels within the classroom environment and ensure that all my students are understanding the information that I am delivering. Assessing students' entry-level knowledge allows educators to effectively build upon prior understanding and identify individual learning needs. Understanding students' base knowledge aids in creating more targeted and adaptive teaching strategies, leading to enhanced learning outcomes (Shepard, 2005). Unlike lecturer A I feel an icebreaker is a good way of assessing learners and their ability and willingness to engage in further sessions. Hogan (2018) agrees with this. He claims that an icebreaker is a way of building rapport between educators and students and a way of reducing the anxiety in a classroom setting. 
Furthermore, I will continue to be create a safe environment for my students as lecturer A did. This aligns with the professional standards in which we base our practice off. The importance of this is paramount. A safe environment links into increased levels of engagement and active participation from students, leading to a more productive teaching session (Anderman and Anderman, 2010).
Additionally, I would like to incorporate some Welsh culture in my teaching, unlike lecturer A. This aligns again to professional standards on promoting the Welsh culture. I would adapt by greeting students in Welsh, offering handouts in Welsh to the fluent speakers to ensure inclusivity. The Welsh culture in a higher education setting holds significance in promoting the cultural diversities. It fosters inclusivity, celebrates the country, and encourages further use of the culture (Jones, 2018).

Teacher B
Teacher B delivered a session to a similar sized class of 20 students. The students were also apart of the Digital Health and Social Care course, however, were being given a lecture on: Developing Employability Skills. 
Similarly, to Lecture A, Lecturer B introduced himself to the classroom and gave information on his background, before giving a recap on the previous lecture. Recapping a previous session promotes the ability to recall information and revisit previous knowledge. If there is a gap between sessions this can reiterate the learning that was achieved previously (Benny, 2019). 
After recapping the previous session, he continued with the session and used the register to create an icebreaker. He would call out a student’s name and they were required to tell him why they have chosen to do this course and what they would like to do moving forward. Prince (2004) is an advocate for icebreakers and claims that it enhances the ability to problem solve and think on your feet. He also claims it creates a safe environment and a more student-centred classroom, which links into professional standards. He also did this by engaging with the students and taking an interest in the answers that they were providing.
Lecturer B also thanks students for their answers regardless of if they were correct or not. This is a behaviourist approach, made famous by B. F. Skinner. Using positive feedback from their answered to get the desired outcome of further engagement from the students (Toates, 2009). Behaviourism in classrooms offers benefits by emphasizing observable behaviours, aiding in creating structured and measurable learning experiences. Skinner's theory focuses on rewards and reinforcements, shaping student behaviour and motivation (Skinner, 1958). This is something that I will continue to develop in my practice for the maximum levels of engagement.
At some point during the lesson, a student was being disruptive and questioned lecturer B on IT issues which were irrelevant to the session being delivered. Lecturer B politely told the student that any queries about IT, needs to be brought up with the IT department and if there were any more questions that students need to raise their hands. Lecturer B claimed that this strategy was used to ensure further disruptions we not caused. I disagree I would not use this is my own practice, as I found the level of engagement dropped following this. Brookfield (2015), claims asking adults to raise their hands can have negative effects. He states that this method often cases discomfort and limits engagement in the classroom among adult learners. He also suggests that this might evoke a sense of patronisation due to raising a hand to answer a question is mainly adopted in pre 16 education settings. Dirkx and Mezirow (2006), strengthen this argument. They assert that it would deter students from sharing thoughts and feelings with the general class and can cause a power dynamic creating a sense of inferiority between the students and the educator. This, in my opinion, doesn’t align with professional standards, as creating a barrier between teacher and student does not promote a safe environment and show commitment to the learners.
Additionally, to ascertain his authority as stated above, lecturer B gave the students a break and reiterated that they must be back at a curtain time as he would be restarting the lecture with or without them. This is something that I feel I would employ in my practice, as rules in university classrooms will establish clear expectations, maintain a structured learning environment and in some cases foster mutual respect between students and educators (Williams, 2018). 
Overall lecturer B stated that his lesson went to plan. 

Action plan
Observing both lecturers was a positive experience, and I came away with many things to influence m practice for the better. Lecturer A and B both had substantial knowledge on the subject that they were teaching. I will adhere to the professional standard of demonstrating commitment to my learners and their learning by ensuring that my knowledge is competent enough to deliver effective sessions. Teacher knowledge is vital in university settings. Educators with deep subject expertise and pedagogical knowledge enhance student learning experiences (Kang, 2015).
Secondly, I would like to incorporate the Welsh culture into my lesson, even in the simplest ways, explained in the reflection lecturer A. Something as simple as greeting the students in Welsh is a way to promote inclusivity and diversity, as well as understanding the importance of the Welsh language and culture. This aligns with several professional standards which I feel would enhance my teaching practice.
Although the experience was overall positive there are things that both lecturers did that, I feel I would not take into my teaching career. Firstly, I would move around the classroom to engage my students, allowing interaction and proximity to all learners for a more inclusive learning environment. Mobility in the classroom also promotes better classroom management, attentiveness and helps to address is students need additional support (Davis, 2008).
Secondly, I would promote students to speak out freely, instead of putting their hands up. Opening the room to discussions in a classroom offers many benefits. It would encourage student participation and stimulate critical thinking in curtain circumstances (Brookfield and Preskill, 2005). Nilson (2010) agrees and reiterates the benefits of open discussion in the classroom. He believes that it improves on communication skills, supporting the students’ skills for their professional and personal development.
Finally, I will continue to treat all students with respect and as individuals, aligning to my professional standards. Treating students as individuals enhances learning experiences, it addresses each students’ individual needs and learning styles. It motivates students to engage and gives them a sense of belonging in the classroom, all of which can lead to an improvement in academic performance (Tomlinson 2014).
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	Teacher

	Beverley Howard

	Date
	
09/10/2023

	Group
	Digital Health and Social Care


	Topic/Context
	Preparing for Success in HE


	Notes on the lesson:

	· To start with several of the students turned up late to the lecture, the lecturer did not let this throw her off her stride and she continued as normal. She made a note during the middle portion of the lecture to address late comers and said ‘If you are going to be late, just come in and sit down and try not to disturb the rest of the classroom.  
· The lesson was outlining the course and the assignment. Throughout the lecture, after every point was taught, she would ask the students if they understood and if they had any questions.
· She outlined her teaching strategies with the students, letting them know that she likes to have open discussions in her lectures and that student participation is welcomed. 
· She used humor throughout the lecture to make the atmosphere less intense. 
· She introduced herself well at the start of the lecture and told the students who I was and what I was doing in the classroom.
· The lecturer was having technical difficulties, and the interactive whiteboard was not working. She adapted well and continued the lecture using a board marker and whiteboard. She also had pre prepared in case this happened and had already printed handouts of what was going to be on the PowerPoint presentation.
· She did not conduct an ice breaker, even though it was the first lesson of their academic journey.
· She was knowledgeable on the subject and answered students’ questions thoroughly, if she did not know an answer, she would respond with ‘I’m not quite sure of that, let me find out and get back to you.’
· The classroom was large, and she did not walk around the classroom, however stayed in one spot at the classroom to deliver the subject matter. 
· Students were not afraid to give answers regardless of whether they were correct or wrong. 
· Halfway through the lesson she gave the students a break to get a coffee, stretch their legs, etc.
·  When students contributed to the lecture, she would thank them.
· Some students were talking to each other during the lecture, the teacher politely asked them if they would quiet down and if they would like a conversation, they were free to leave the room. The students did not disturb the lesson further.
· Voice and tone were strong throughout the lecture, she was clear and easy to understand. She did not use overcomplicated words considering all entry levels for her learners. 
· She directed students towards the resources for the assignment and where to find them although the interactive whiteboard was not working. 
· Stayed at the end of the lesson and informed the students that if they had any queries that they would like to share privately that they would be able to.


	

	What I have learned:

	· I gained knowledge on a lot of different aspects of teaching whilst observing this lesson. I understood the importance of assessing entry level knowledge of the students to ensure that no one is excluded. Thus, creating a safe environment for all.
· To be prepared. Technology will not always work in my favor, and I need to be prepared for all circumstances, this will come with effective lesson planning and experience. 
· To have authority but also be approachable. I need to have a good balance between being friendly but not the students’ friends and having authority that I will not be walked over.
· Icebreakers can be good but also bad. When speaking to the lecturer, her rational for not conducting an icebreaker was, that not all students want to speak publicly in a classroom, and she would not want to force anyone into doing something that they are uncomfortable with.
· Always create a safe environment for your learners, the levels of engagement will increase, creating a more productive lesson.
· Be confident whilst speaking, tone of voice and volume are important. Not only to ensure the students can hear me, but that they have confidence in what I’m saying.
· Understand what I’m teaching. Knowledge on a subject can be the biggest tool to use. This will come across within the lecture and instill confidence in the students that I know what I’m talking about. 
· Plan thoroughly and try to refine my skills to adapt in changing circumstances.
· Humor isn’t the most, but it is important. It can relax the environment.
· Give students a break. Lectures can be long and sometime draining, causing students to disengage, and a quick 10/15-minute break can energize people into a more productive second half of the lecture. 




	

	Targets to improve my own practice (mapped to professional standards):

	· Demonstrate commitment to learners, their learning, safety and well-being – as I am teaching subjects slightly outside of my knowledge base, I will be committed to learning the material myself to ensure that the students are getting the best possible learning experience possible.
· Value and promote diversity, equality of opportunity and inclusion – I will continue to ensure all students are included and given equal opportunities regardless of their differences. 
· Understand the importance of the Welsh culture and language as a bilingual nation – I could improve on this a lot more. As a non-Welsh speaker, I feel I could include some Welsh language in my lessons to include those who are. I am currently learning some Welsh through family members who are fluent Welsh speakers.
· Demonstrate dignity, courtesy, and respect towards others – Although I feel I do this to the best of my ability, there is always room for improvement when it comes to this standard.
· Maintain and update knowledge of my subjects and how best to teach and assess them – This is what I have mentioned above with regards to commitment to my subjects.
· Know how to use evidence and research in my practice – I will continue to ensure that the most up to date and effective materials are used to influence my practice. As I am teaching someone else’s lessons, I need to show more initiative and to additional research and reading on these chosen subjects.
· 
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	Teacher

	Johnathon Wyatt

	Date
	10/10/2023


	Group
	
Digital Health and Social Care

	Topic/Context
	
Developing Employability Skills

	Notes on the lesson:

	· The lecturer introduced himself at the start of the lecture to all students. He did a recap on the last session and used the register to create an icebreaker, and when he called out the students’ names, they had to introduce themselves and say why they wanted to do the course.
· He used his own personal experiences whilst giving examples during the icebreaker, to relate to the students.
· The lecturer showed interest in the students to create a safe environment. 
· A student disrupted the classroom with IT issues, he calmly explained that she would have to get in contact with the IT department for any technical difficulties He also addressed the whole classroom stating that if there were any other queries during his lecture, that they needed to raise their hands.
· The lecturer introduced myself during the lecture and encouraged me to participate during my observations for another perspective on topics raised.
· He thanks students for their contributions to encourage them to engage more.
· Students answered questions often, even if their answers were wrong, they still engaged, and the lecturer thanked them anyway for their contribution.
· This classroom was the same as the first observation, however this teacher moved around the whole room, standing in the middle of the students. He explained that this is a preference and part of his teaching style.
· He explained the assignment well and stopped after every section to check all students understood and if they had any questions. 
· He answered all questions clearly.
· His tone of voice was good, and the volume was loud enough to fill the large room so that everyone could hear.
· The teacher asked students midway if they would like a break to grab a coffee/stretch their legs. He stated that they needed to be back at a curtain time and that he would start the lesson again at that time regardless of if they were back or not. 
· Some students were not back at the specified time; however, he continued his lecture like he said he would. He was not thrown off by the late arrivals and continued as normal.
· He used a PowerPoint presentation to deliver the lesson and he had no technical difficulties. He used chalk and talk, Q&A and discussion for his teaching strategies.
· No handouts were used. He showed the students where to find the resources for the taught lesson and the assignment brief.
· At the end of the lesson, he explained to me that his lesson had gone as he had planned and did not have to adapt his session.


	

	What I have learned:

	
· Icebreakers can be effective; the students were willing to engage, and it made for a calmer environment.
· You should have boundaries with the students. As the lecturer did, explaining that he is not IT, this would set a precedent that no students would disturb another lesson for the same issues.
· I feel I would move around the classroom a lot more. You can engage more with different students and inspect if people are engaging or not.
· Always be mindful of entry level knowledge and check that the students have understood what you have said. It Is ok to go back on something you have already covered to ensure that everyone has understood.
· Be clear and confident when speaking. If you have confidence in yourself, others will have confidence in you as well.
· Give students a break. Also set rules. If I ask them to be back at a curtain time as I will be restarting the lesson, stick to it.
· Don’t rely on technology although it is a useful tool. As with my first observation, the whiteboard was not functioning. 
· When given handouts, some students learn better with a physical copy. This would be inclusive of all students.
· Although this lesson went well and to plan, not all lessons will. Be prepared for anything and provide effective lesson planning. Ensure that I refine the skills to adapt in these circumstances. 

	

	Targets to improve my own practice (mapped to professional standards):

	-	Demonstrate commitment to learners, their learning, safety and well-being – as I am teaching subjects slightly outside of my knowledge base, I will be committed to learning the material myself to ensure that the students are getting the best possible learning experience possible.
-	Value and promote diversity, equality of opportunity and inclusion – I will continue to ensure all students are included and given equal opportunities regardless of their differences. 
-	Understand the importance of the Welsh culture and language as a bilingual nation – I could improve on this a lot more. As a non-Welsh speaker, I feel I could include some Welsh language in my lessons to include those who are. I am currently learning some Welsh through family members who are fluent Welsh speakers.
-	Demonstrate dignity, courtesy and respect towards others – Although I feel I do this to the best of my ability, there is always room for improvement when it comes to this standard.
-	Maintain and update knowledge of my subjects and how best to teach and assess them – This is what I have mentioned above with regards to commitment to my subjects.
-	Know how to use evidence and research in my practice – I will continue to ensure that the most up to date and effective materials are used to influence my practice. As I am teaching someone else’s lessons, I need to show more initiative and to additional research and reading on these chosen subjects.
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