ECAD 7003
Carys Lloyd - 1701974


Targets from previous assignment  
 

Target 1 

Try to find and use more recent sources of literature to ensure that your work contains the most up to date findings and research. There are a lot of more recent publications surrounding AfL that could have been used to back some of your points. 
 

Target 2

You are developing a sense of criticality when engaging with sources. However do not take all research as fact, sometimes findings aren't generalisable for many reasons, You may find this website helps you with your critical writing.  Academic Phrasebank | Being critical (manchester.ac.uk)  


How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
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Introduction
For schools to identify weaknesses and improve, every school will have an action plan (Chang 2008) or school development plan (SDP). A SDP is a method used to improve schools by improving overall learner outcomes (Welsh Government 2014). This assignment will look at a school’s SDP and focus on one aspect of it to see how it is developed and implemented daily in schools. 
The school used for this assignment will be kept anonymous and referred to as school x. This is to adhere to the BERA (2018) guidelines to keep the assignment and research ethical and confidential. School x is an English medium primary school located in West Wales. School x had 138 pupils enrolled with 5% eligible for free school meals (eFSM) and 10.4% identified with additional learning needs (ALN) during the most recent Estyn inspection (Estyn 2023). School x’s SDP is reviewed yearly to ensure the targets are linked to the academic year and then reviewed termly to assess progress. School x has identified four main key priorities through detailed analysis of school data and ongoing continuous self-evaluation. The aspect of school x’s SDP this assignment will focus on is developing the pupils as independent learners. 

Literature Review
A SDP is an individualised strategic plan to improve academic standards and school efficiency (Welsh Government 2021). The purpose of a SDP is to provide the learners with the best learning experience possible, regardless of an individual’s background or circumstance (Welsh Government 2022). Effective implementation of a SDP will improve the impact of self-evaluation (Welsh Government 2021). Self-evaluation is staff reflecting on practice and identifying areas for improvement to improve pupil learning (Chapman and Sammons 2013). It is important to use both, qualitative and quantitative data, when self-evaluating to be effective as possible (Welsh Government 2022). The aim of SDPs is to improve teaching and learning in schools (Welsh Government 2014) which will help achieve Wales’ national mission, which is to achieve high standards and aspirations for all in education (Welsh Government 2023a). This will be done by “tackling the impact of poverty on educational attainment and supporting every learner” (Jeremy Miles 2023). Teachers have a responsibility to support learners to make progress when implementing four purposes of the new curriculum for Wales, which ensures pupils are ambitious, enterprising, ethical and healthy individuals (Donaldson 2015). 

SDPs are a continuous working document and should be planned for a minimum period of 3 years, and it should be monitored often and reviewed annually, and after an inspection by Estyn (Welsh Government 2022). Governing bodies are responsible for planning the SDP and must meet the standards and regulations (Welsh Government 2022) and the governing bodies must consult the stakeholders. Stakeholders can be defined as people involved with the school’s success (Brighouse and Wood 2005), which include the head teacher, staff, pupils, parents and carers and anyone else deemed appropriate by the governing body (Xaba 2006, Welsh Government 2022). Stakeholders are essential for a true, non-bias reflection and this provides everyone a sense of responsibility and commitment to the school’s improvement (Welsh Government 2014).
Schools must review and self-evaluate their progress to create targets for the SDP. Each school must prioritise targets for the current school year which is the first school year the prioritised target will take effect (Welsh Government 2022). Prioritising targets for the current school year does mean one main target will dominate and other school targets within the SDP may be slightly overlooked. Each governing body must consider the national prioritise while aligning with the school prioritise when looking and prioritising targets for the school (Welsh Government 2022). SDPs are a method to inform forward, and strategic planning (Welsh Government 2014), Strategic planning must provide clear actions and steps to increase opportunities for Welsh medium education through setting challenging, yet achievable targets (Pembrokeshire County Council 2act023). Strategic planning must be prepared and implemented by local authorities and approved by Welsh Ministers (Welsh Government 2013).

School x’s SDP consists of four main key areas and targets for school development. The chosen area of school x’s SDP for this assignment is developing the pupils as independent learners. Independent learners can be defined as individuals having the ability to take charge of one's learning (Şanal 2016) or when an individual can meet their own learning needs (DeLong 2009). There are many benefits to students being independent learners which include an increase in confidence and motivation, increased academic performance and enabling teachers to provide differentiated tasks for learners (Meyer et al., 2008). A study found there is a positive relationship and interaction between independent learning and lifelong learning (Yurdakul 2017). This suggests developing students as independent learners can equip students with the skills for life after school, developing and increasing personal skills. However, this study used secondary aged school participants aged 11-16. Independent learning involves using and developing problem solving skills, interpersonal skills, self-reflection and meta-cognitive skills (DeLong 2009). An increase in metacognitive skills ensures learners are active participants in the learning process (Donaldson 2015). Research indicates children, aged 3-5, are capable of independence within their learning (Whitebread et al., 2005). 
Meyer et al., (2008) suggests the responsibility needs to be shifted from the teachers to the students. The new curriculum for Wales is supported by twelve pedagogical principles which implies good teaching encourages learners to take increasing responsibility for their own learning (Welsh Government 2023b). The new curriculum for Wales ensures consistency throughout an individual learner's school-life to gradually develop and progress personal skills to learn in school and life (Welsh Government 2024). Teaching throughout the years has been teacher-centred approach and a high dependency on teachers, whereas the new curriculum for Wales focuses on a student-centred approach (Welsh Government 2024). The new Curriculum for Wales practices good pedagogy and creates authentic context for learners which will provide learning opportunities and forge links with the outside world (Donaldson 2015). 
It is essential for teachers to understand how students learn, cognitively and practically, to increase student's capacity of independent learning. Research has shown there was a strong statistical relationship between school policy, teachers professional learning and the teacher’s ability to promote independent learning (James and McCormick 2009).

Developing an action point
Self – evaluation
School x follows the school improvement guidance to effectively self-evaluate and reflect on their practice (Welsh government 2022). School x self-evaluates by whole staff work scrutinies. This involves different areas of learning experiences (AOLEs) leaders working collaboratively to complete work scrutinies. School x also uses listening to learners, examines data and has shared staff meetings with a primary school which school x is soon to be federated with to self-evaluate. School x uses qualitative data such as staff discussions, feedback from parents, ELSA referrals as well as quantitative data, such as research-based evidence and Estyn inspection 2023 to reflect and self-evaluate. School x holds an all-staff meeting at the start of the academic year to refresh ongoing targets and ensure everyone embodies the same vision for new targets (Beavis 2024). 

Strategic planning
School x works as a collective group to ensure teaching staff feel the SDP is developed collaboratively and not just given to them to action. This provides staff with ownership, involvement at all levels throughout the school and different opinions with expertise at all age ranges. The SDP is shared with support staff to ensure they feel and are equally involved. School x has regular staff meetings to monitor students' academic progress and health and well-being. Staff reflect on what strategies are working well and what could be implemented to improve a specific target area, taking into consideration the school setting, resources, staffing etc. When a target is identified, the staff at school x work together to plan and create appropriate strategies to develop each target. 
School x’s strategic planning targets are to improve the learners’ ability to work as independent learners and improve staff understanding of how and when to allow pupils to work independently, making mistakes, discussing learning and overcoming challenges. School x’s strategy is giving pupils the responsibility and ownership of their learning through independent tasks in lesson and utilising the outdoor learning area (Welsh Government 2023b). The learning environment should encourage learners to be independent, take responsibility in their learning and is a key enabler for the new curriculum for Wales (Welsh Government 2024). 

Making improvements action 
School x has an increased emphasis on outdoor learning in lessons to create the authentic context from the new curriculum for Wales (Welsh Government 2024). School x will provide all learners the opportunity to explore a range of experiences in an enhanced learning environment and increase pupils’ confidence to participate in a range of activities both in and out of school. For school x’s vision to be successful, it is important for parents and carers to understand the vision, target and how the school plans to implement it daily (success criteria). This further understanding of the school vision can increase opportunities to learn out of school when with parents and carers. 
According to Donaldson (2015) it is essential to secure the understanding and support of key stakeholder groups, particularly parents and carers. School x works closely with parents and carers to maximise opportunities to improve the parental relationship which will increase the chance for learners to develop (Powell et al., 2010, Pirchio et al., 2013). For example, school x is pro-active and hosts open days during summer to begin developing the relationship between the school and parents. Schools having increased parental contact and a good parental relationship, can help the teacher learn more about a pupil’s needs and support (Pirchio et al., 2013). School x has regular events throughout the academic year which include parents and carers e.g. harvest enterprise fair, community light night, exhibition afternoons, Christmas plays. Within school x’s SDP, there are planned parental engagement activities which allow the parents and carers to see different areas of learning and learn about the new curriculum for Wales (Welsh Government 2024). Research recommends when parents understand what happens daily in school, they are more likely to support and reinforce it (Cullingford and Morrison 1999).


Reviewing impact
School x follows the guidance provided and regularly measures the impact of their SDP (Welsh Government 2014) through various methods. These methods include daily assessment such as work scrutinies and listening to learners, ongoing assessment such as assessment and monitoring through ELSA feedback, parental feedback, learning walks, lesson captures, and staff meetings, and termly assessment by being reviewed by the Governing Body at meetings. School x implements good pedagogy daily and it is used throughout their SDP. This target links with influencing pedagogy leading the learning and listening to learners.



Reflection and evaluation
School x has made an effective start on developing students as independent learners. One strategy school x is using is increasing the use of the outdoor learning area to create authentic context for learners. It has been proved outdoor learning is more effective than classroom learning to develop cognitive skills (Dillon et al., 2016). An increase in cognitive skills allows learners to become involved in their learning journey (Donaldson 2015). Potential barriers could be an individual’s fear or concern, the teacher’s confidence and school resources and equipment (Dillon et al., 2016). The most effective step school x has taken is creating a strong, positive relationship with parents and carers. There are improved academic and social outcomes when parents and carers are involved (Hornby 2011) and school x have effectively implemented this into their practice, 
However, research identified the benefits of parental involvement did not occur when there is a higher level of parental involvement (Wong et al., 2018). This suggests for effective practice there is an optimal level of parental involvement which will not hinder the student's progression. Potential barriers of creating a strong positive relationship between teachers and parents could be socio-cultural differences, parent’s lack of trust in teachers and teachers meeting with parents when only money is required (Stroetinga et al., 2019) e.g. school trip. 
School x’s current strategies are working but further strategies could be implemented to be more effective. Estyn advises the use of home schoolbooks to keep parents and carers informed of their child’s achievements and progress (Estyn 2020). This provides parents and carers with an understanding of current academic level and identify next steps of learning. Another way Estyn encourage and develop parental engagement is by a Home School Link Coordinator (Estyn 2020). This can develop a positive relationship with school-life in general for the student and parents, regardless of parental education or views. This can also help families who live far or out the catchment area for the school, which means the families get personal contact. Estyn also suggests a family engagement officer (FEO) to help parents engage with their children’s learning (Estyn 2019). The FEO could plan activities to help with cognitive, physical and social ability. A recent provision, where primary aged children went to a local care home, has developed social cohesion within the community (Estyn 2019). School x could use this strategy to increase curiosity in learners which provides intrinsic motivation for the learners (Pluck and Johnson 2011). An increase in curiosity and intrinsic motivation can aid and develop learners to become more independent. 
School x has followed the SDP guidance from the Welsh Government and effectively incorporated the new curriculum for Wales with aims to continue to develop students as independent learners. School x is providing the learners with increased responsibility and creating links and relationships with families to support the child. This aligns with Bronfenbrenner’s child development theory (1995) which looks at the conditions and nature of the child’s environment. This can also help schools with an understanding of the level of cognitive and physical skills. 

Conclusion
The purpose of this assignment was to critically reflect on how a school develops one aspect of its SDP. This assignment shows school x has effectively began working towards the target of developing students as independent learners through good pedagogy and practice. However, school x could use other strategies alongside their current strategies to help achieve the target to develop independent learners. The strategies recommended by Estyn include a home schoolbook, Home School Link Coordinator and a FEO. These strategies can be easily implemented into daily school life and do not cost the school much regarding resources and equipment. The only detriment would be the time it would take the teacher to create the home schoolbooks and plan meetings with a Home School Link Coordinator. 
These ideas could be implemented into my practice, and this assignment has aided me with the awareness and understanding of the significance of independent learners, but also the practice required for learners to become independent.
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