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	Targets 
	How you have worked on this. 
	An example can be found. 

	- Avoid statements that are not supported by literature, support work throughout with relevant literature. 
	I have consistently used tentative language and I have researched my topic carefully finding literature that supports and challenges my points. 
	Throughout the essay, in particular the literature review. 

	- Proof read carefully to avoid simple errors. 

	I have given myself enough time to carefully read over my work, including reading sections out of order to spot additional errors. 
	Throughout the text. 




ECAD6010: Researching the learning: What, how and why am I teaching? 

Research project: Case study based on an Electives Experience – What strategies do staff use to promote emotional wellbeing for pupils in KS2, and what are pupils’ experiences of these strategies? 

An exploratory case study arising from practice (noticing) and investigated further through identified research tools. The assignment concludes with the identification of an intervention which can be piloted throughout professional teaching experience and evidenced through reflection in the professional learning standards. 
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According to BERA (2018) research conducted in the context of education should aim to gather knowledge and understanding of education from all perspectives. Similarly, in the classroom context Estyn (2018) suggests that when teachers are enabled to become researchers, they become more confident, enthusiastic towards new ideas and flexible in their teaching whilst retaining high expectations. Welsh Government (2017) build upon this philosophy stating that teachers are already required to be the expert in teaching subjects, but teachers must also strive to support students in learning how to learn. However, Mills and Earl Rinehart (2019) question how neutrally and unbiased teachers can conduct research as it requires the individual to challenge their own views, assumptions and judgements.  Subsequently, the purpose of this research study was to use a combination of research tools to obtain data concerning the emotional wellbeing support strategies pupils receive in school. 
The research question for this study was ‘What strategies do staff use to promote emotional wellbeing for pupils in KS2 and what are the pupils experiences of these strategies?’. 
According to Welsh Government (2020) the curriculum within schools should be striving towards the four purposes, one of these four purposes is that students will be supported to become healthy, confident individuals which includes developing students’ confidence, resilience and empathy there for improving their mental and emotional wellbeing. Welsh Government (2019) has underpinned the importance of developing pupils in this way by making the four purposes for learners one of the professional standards for teaching and leadership. This could suggest that there has been significant importance placed on underpinning pupils to become healthy, confident individuals who have their mental and emotional needs promoted. 
This study was conducted in a community school within Pembrokeshire, Wales. The area surrounding this school is documented as having approximately 70% of children living in low income families. (Pembroke Dock Community School, 2023). This is relevant to this study as there is a wide body of research suggesting a link between poverty and children not having their basic needs met, which could lead to lower holistic outcomes including emotional wellbeing outcomes for children in poverty, this will subsequently be discussed further on in this essay. 


The broad research topic for this case study was emotional wellbeing. According to McLeod (2023b) Abraham Maslow devised a hierarchy of needs pyramid theory. At the base of this pyramid is an individual’s basic needs, the 1st & 2nd layer reference the physiological, safety & security needs. This theory proposes that these basic needs must be met before children can achieve belonging, self-esteem, self-actualisation and progression. 
Thomas, Thomas and Senedd Research, Welsh Parliament (2023) in their study of child poverty found that by children living in poverty there is an increased risk that it affects their life chances, education attainment, health and future work prospects. 
Combining these findings could suggest that in the context of schools and communities in poverty, there could be an increased risk to pupils holistic needs not being met. If this is the case then the above research by Thomas, Thomas and Senedd Research, Welsh Parliament (2023) builds upon the work by McLeod (2023b) and could indicate a barrier to pupils reaching their full potential. Abraham Maslow gathered a vast body of research when creating the hierarchy of needs pyramid which has since been adapted to reflect the current needs of individuals, this could indicate that this theorist has played a crucial role in this field of study. It could also be suggested that the research conducted by Thomas, Thomas and Senedd Research, Welsh Parliament (2023) is relevant and current as the Senedd research works in collaboration with the Welsh Government who are striving for improved outcomes for all as underpinned throughout the Wellbeing of future generations Act, Future Generations Commissioner for Wales (2015). This Act aims to improve wellbeing outcomes for all in Wales by making a commitment to improve issues such as poverty, health inequalities and climate change by working with people and their communities.

Secondly, Erik Erikson’s stages of psychosocial development theory suggests that an individual’s personality develops through eight set stages. This theory suggests that the first stage occurs during infancy (0-1year) regards the dilemma trust vs mistrust. This stage suggests that at this age a child will either develop a sense of trust or mistrust based on whether their immediate care giver will meet their basic needs including, nourishment & affection. Erikson suggests that without each stage being met, a child has less ability to meet further stages however, he suggested that missed stages can be met later on in development. (Mcleod, 2023). John Bowlby’s attachment theory places paramount importance on a child’s initial attachment with their primary giver and the potential link this has on further relationships and subsequently wellbeing outcomes. Bowlby theorised that this bond becomes the basis for forming other secure attachments throughout life. Unlike Erikson’s theory, Bowlby suggested that if this primary bond is not formed within the first five years of a child’s life, then it may not happen at all. Both theories suggest that there is an important bond to be made between the child and their primary caregiver during infancy and as a result these bonds become the basis for further development. Erikson suggests that this stage can be revisited and achieved at a later date whereas Bowlby suggests that this may not be the case. The above theories have been used and referenced throughout the debate of child development. This could give the impression that both theories have contributed work that has played a significant role in understanding early child development, leading to the belief that promoting pupil wellbeing is a high priority. Whether this is to meet stages or strengthen bonds between the child and others. The above work could imply that by doing so, practitioners can improve holistic outcomes for all learners. (McLeod, 2023a). 


Cowie et al. (2004) suggest that the modern school classroom is part of a wider social/cultural context. Cowie leads on to suggest that given this, practitioners are required to promote pupils’ emotional wellbeing to develop security and self-confidence through enabling learners to understand their own feelings, beliefs and values within their home, school and wider community. Barry, Clarke and Dowling (2017) highlight some potential barriers to promoting pupil emotional wellbeing. Some of these barriers include lack of resources/funding, the possibility that a whole class could present many different needs, all requiring different support which is not always achievable and the potential barrier that there may be a lack of staff guidance and support in implementing emotional wellbeing strategies. It is important to note that although Barry, Clarke and Dowling (2017) highlight potential barriers, it is also stated that promoting emotional wellbeing is an important factor in child development there for enabling them to achieve in school and beyond. Both findings could be highly relevant to this research study. Considerations raised by Cowie could be seen as aligning with one of the four purposes, ethically informed citizens which all schools should be striving to achieve and perhaps suggesting that while conducting this research study there could be a wide scope of emotional wellbeing strategies to analyse. Whereas Barry, Clarke and Dowling (2017) pose some interesting and reoccurring themes that arise when researching the challenges to promoting pupils’ emotional wellbeing which could become relevant in this case study. The research discussed throughout this section ultimately led to the refined research question ‘What strategies do staff use to promote emotional wellbeing for pupils in KS2 and what are pupils’ experiences of these strategies?’.

One aim to this research was to trial using a case study approach. In this context, as underpinned by Crowe et al. (2011), a case study can be understood as an approach used to gain a deeper understanding of the topic in a real life, authentic context. Stake (1995) offers a supporting definition ‘A case study is both the process of learning about the case and the product of our learning.’ This could support the rationale for using a case study approach during this research as the research question aims to explore strategies used within the school environment and pupils’ experiences of these strategies. This could suggest that real life authentic data is not only required but would provide the most accurate retelling of the data. 

There were some notable strengths and limitations identified when choosing to use a case study approach for this research question. Some of these will be discussed in depth during this section. 

Thomas (2013) suggests that when practitioners conduct a research case study it can sometimes lack structure and value. Thomas implies that often the data gathered during these case studies can lack fluidity and is often presented as mismatched quotes from interviews and observation findings there for lacking beneficial depth. To counteract this potential limitation, Almalki (2016) suggests that applying a mixed methods approach to research and in turn data collection allows the researcher to gain more scope and depth to their research. This led to this case study including both qualitative and quantitative data to increase the scope and depth of research gathered. According to McLeod (2023c) qualitative data can be understood as the written or verbal data that can be gathered during research. It is also suggested that qualitative data allows more depth to be gathered on individuals’ experiences and opinions. McLeod (2023c) also states that quantitative data can be understood as the numerical/statistical data, it is suggested that quantitative data can be effectively used to identify trends and patterns. Bryman and Burgess (2002) argue that qualitative data gathered can be difficult to analyse and often time consuming. Similarly, Choy (2014) suggests that quantitative data gathered can lack depth and description and could be limiting in the sense that individuals, their experiences and opinions cannot be displayed accurately through only numerical data. 

As discussed above, a case study has been defined as the exploration of real life, authentic experiences and learning. To achieve this, a combination of qualitative data from staff and pupil interviews and pupil observation and quantitative data from staff questionnaires was collected. This decision was made in light of the above strengths and limitations to strive for a well-rounded balanced scope of data to be collected. The potential strengths and drawbacks to these data collection tools will be discussed further on in this essay. 

According to BERA (2018) it is the responsibility of the researcher to take appropriate precautions to ‘balance maximising the benefits and minimising any risk or harm to participants, sponsors, the community of educational researchers and educational professionals’. To ensure that this case study adhered to the BERA guidelines and remained ethical, an ethics form was completed and approved prior to conducting the research (see appendix 1). Building on this, Farrimond (2012) suggests that carrying out ethical considerations prior to the research allows the researcher to consider potential dilemmas. It is suggested that this allows the researcher to plan ahead for potential barriers and the strategies to address these barriers. 
Prior to this case study it was important to identify and acknowledge the researchers’ personal positions and how these may impact the case study. It was identified that there was some unavoidable bias prior to this research into emotional wellbeing, as this is a topic that is highly relevant during day to day school practice meaning that, the researcher had perceptions based on prior experience. Addressing this bias and applying strategies to combat their affects was of paramount importance when conducting the case study to minimise the impact this natural bias would have. Berger (2015) suggests that this can be done by switching the lens from researcher to individual to monitor this positionality, the impact it could be having and identifying steps to remain unbiased throughout the research. Bogdan and Biklen (1997) suggest that it is not possible to fully remove this researcher bias as the researcher’s prior knowledge and past experiences cannot be fully removed. This further backed up the need for ethical considerations prior to the case study so that biases could be identified and steps to limit them could be introduced. 
As stated in the ethics form section J (see appendix 1) all data collected during this case study was anonymised at source, this meant that no names or descriptors were attached to any data gathered. This data was also stored safely to ensure confidentiality, physical data was stored in a locked cabinet and online data was stored on a password protected hard drive. Once all data was transcribed (see appendix 7-8) it was safely destroyed. Section I in the ethics form (see appendix 1) states the processes used to gain assent and consent. Information sheets and consent forms were sent out to all parents/carers within the class (see appendix 5) however due to this research being a case study aiming to gain insight on pupil’s experiences of emotional wellbeing strategies, it was essential to gain verbal assent from pupils to use their experiences and knowledge. Dockett and Perry (2010) state that gaining assent from pupils aligns with ‘their right to have a say in matters that affect them’ by involving them in the research. 









As mentioned above, both qualitative and quantitative data was collected during this case study. The research methods chosen were staff interviews, pupil interviews, pupil observations and staff questionnaires. These methods will be analysed independently in the following section. 
Leavy (2020) states that semi structured interviews can be described as being created with the purpose of enabling participants to discuss their experiences and interpretations. 
Galletta (2013) builds on this by stating that semi structured interviews are beneficial as they allow the research to cover the content they need, whilst also giving the participants the ability to expand and discuss on the content. However, Adams (2015) suggests a potential drawback to semi structured interviews as they require interviewer sophistication, in this context this implies that the interviewer must be sensitive and knowledgeable about not only the research subject but also the potential challenges that can arise with the subject. Keeping this literature in mind, to maximise the benefits but limit the challenges of using a semi structured interview, an in depth literature review was conducted to increase the researchers subject knowledge. As seen in appendix 2, the interviews for both staff and pupils started broadly and become more specific as the interview progresses. The interview schedules were created in this way drawing on the work of DeJonckheere and Vaughn (2019) who suggest that starting with a broad tone setting question not only supports the interview to begin but also encourages the interviewee to open up about their experiences and prior knowledge. Hove and Anda (2005) offer a potential drawback to structing an interview schedule in this way stating that some participants may digress from the intended topic. The risk to this is managed through having a bank of questions to re-focus the participants. Despite this potential drawback a semi structured interview was still used as the research above suggests that the benefits outweigh the potential drawbacks. 
Secondly, group pupil observations were used in this case study. Forman and Hall (2013) Suggest that by conducting pupil observations it allows the practitioner to gain insight into children’s thinking and experiences. This can lead to engaging the pupils more effectively in the research. With this in mind, the group observations were conducted prior to the pupil interviews. This consisted of observing a group of children accessing emotional wellbeing support. This was done in order to gain insight into how pupils accessed this support, what the support looked like on an individual level and to scaffold the interview questions for each child. Kawulich (2012) suggests that a potential drawback to using observations as a research tool is that the data gathered can only be as robust as the researcher’s ability to accurately describe what is being observed and the depth it is described in. With this in mind, the observation schedule (see appendix 3) was designed with space to note the purpose of the observation and then space to document what was happening for each child over a 15 minute time slot. The reasoning behind this was that due to the varying complex needs of each child it was thought that taking general notes would give a more accurate representation of the session being observed. This thinking was backed up by Cowie (2009) who suggested that notes taken from an observation should be written in enough depth and description that the reader could create a clear mental image of the session which would in turn increase the truthfulness of the case study. 
Lastly, online staff questionnaires were used to gain additional insights including quantitative data. According to Kircher and Zipp (2022) questionnaires are a valuable tool in data collection as they can be distributed and collected over a short period of time. This could suggest that once created they are a more independent research tool which could ultimately save time during the case study. However, Lefever, Dal and Matthíasdóttir (2007) suggests that if participants become distracted, disinterested or lose concentration then this could challenge the dependability of the data. In conjunction to this, Porter, Whitcomb and Weitzer (2004) suggest that response fatigue from surveys being too lengthy can drive down response rates meaning that shorter surveys could be more successful. As a result of the above research, a questionnaire was sent out to staff with the purpose of understanding the strategies staff use to promote emotional wellbeing (see appendix 4). This questionnaire consisted of 12 questions with the aim of reducing the risk of response fatigue. This questionnaire was also sent out to all KS2 staff with the aim to increase the number of responses. The questionnaire included a mixture of open ended and closed questions. Reja et al. (2003) describes closed questions as limiting the responder to a specific set of answers whereas open ended questions allows the responder to speak on past experiences and knowledge freely. As a result of this, the questionnaire sent out to staff consisted of a mixture of open and closed questions. 

According to Heale and Forbes (2013) triangulation can be defined as using multiple research tools to approach a study, triangulation is used to increase the credibility of the data findings using two or more sources. Triangulation was applied to this case study through using staff/pupil interviews, pupil observations and staff questionnaires to gather data on emotional wellbeing strategies in a school. Sadan (2014) suggests that using a triangulation approach to data collection can be difficult as it requires the researcher to analyse and combine both qualitative and quantitative data which is not only time consuming but also can be a complex task.  As discussed previously in this essay there was also the identification of researcher bias and the strategies used to overcome this. Triangulation is another strategy used to tackle researcher bias as according to Ayoub, Wallace and Zepeda-Millan (2014) when triangulation is applied to data collection it increases the confirmability of the research as the findings are being presented from more than two viewpoints. In order to report the data findings of this case study a data analysis method was required. Braun and Clarke (2006) suggest that once data has been collected from a research study, a thematic analysis process is required to study the data findings and identify common themes and reoccurrences. Braun and Clarke (2006) identified 6 steps to this process. The first step required looking back over the data and becoming familiar with it. This was achieved through reading over the data collected thoroughly. The next step was to begin generating loose codes that the data fell into. The third step then required the researcher to solidify these codes so that the data could be searched through and sorted into these categories, then review the themes and subsequently the order of the information. Themes were named to clearly describe and define the data that they covered to give an overall view of the case study. The coded themes applied to this case study can be seen at the beginning of the appendices and throughout the data evidenced, qualitative data has been colour/theme coded whereas quantitative data has been displayed in graphs and tables. Lastly the findings of the case study were collated and presented to the senior leadership team within the research school at the end of the study week. The findings have also been reported through this essay and will be discussed in depth throughout the next section. 




The following section will make frequent reference to the appendix list throughout. 
The research question was ‘What strategies do staff use to promote emotional wellbeing for pupils in KS2, and what are pupils’ experiences of these strategies?’

The first piece of data to be discussed is a check in/breakfast time group observation (see appendix 6). The purpose of this observation was to observe a group of pupils accessing the nurture/Martello provision within the school. This provision is accessible to all pupils within the school and can be used whenever pupils feel low or overwhelmed. Pupils who access Martello regularly complete emotional wellbeing check ins in the morning and have breakfast. Some pupils will stay, some will return later in the day and some pupils will not be back until check in the next morning. Allowing the pupils to check in and have breakfast at Martello links back to the literature regarding Maslow’s hierarchy of needs mentioned previously in this essay. The literature suggested that children’s basic needs must be met before they are ready to learn. The staff interviews (see appendix 7a) further backed this literature up as one staff member mentioned that very often a child’s barrier to learning is hunger when they first come to school in the morning. Allowing pupils to access Martello, check in and have breakfast there for could give credibility to the previously mentioned literature from Thomas, Thomas and Senedd Research, Welsh Parliament (2023) who state that poverty affects a child’s educational attainment levels. The group observation showed that many pupils who access Martello have very individual needs. During the observation one child became dysregulated which gave the opportunity to observe the self-regulation area being used. This could give confirmability to the previously mentioned literature from Cowie et al. who suggested that for practitioners to promote pupil emotional wellbeing they must teach them to understand their own emotions. 
Secondly, this section will discuss the findings from staff interviews (see appendix 7a). The staff interviews backed up much of the content also covered in the staff questionnaires, as a result of this the data will be discussed together here (see appendix 8). The purpose of the staff interviews were to gain an insight into staff members perceptions experiences and role in implementing emotional wellbeing strategies. The first common subject that arose was the use of Emotional Literacy Support Assistants (ELSA’s). These staff members support pupils with their emotional needs through daily check ins and more specific individual support sessions. Generally, staff members suggested that having a designated ELSA allows for all children to check in and have a follow up discussion with a familiar adult if they check in low. However, some limitations were mentioned including the workload of the ELSA’s can vary day to day with some days having very few low check ins and other days having a large percentage of the class check in low, this can be time consuming and mean that the children have a delayed follow up. Funding was also mentioned in regard to potential limitations as staff members must be trained to be ELSA’s. This links to, but also challenges the previously mentioned literature from Barry, Clarke and Dowling who suggested that a barrier to emotional wellbeing support strategies can be a lack of support or guidance from schools and also funding. Whilst funding was mentioned as a barrier it also suggests that the school places high importance on this strategy as they invest in the training. The use of ELSA’s within the daily school context could link to the previously mentioned literature from Erikson & Bowlby who implied that children need secure attachments in order to holistically develop and achieve. 
Thirdly, this section will discuss the findings of the pupil interviews (see appendix 7b). Before discussing the findings, it is paramount to mention that a very low number of consent forms were returned to school, limiting the data collected to less than 5 interviews. 
Some of the key strategies implemented by class teachers that were mentioned include calm music, talking to friends, daily check ins, self-regulation bags and ‘fun’ lessons. The participants stated that these were the strategies used most frequently in class. The participants could not identify limitations to these specific strategies, but they did discuss some general limitations to their emotional wellbeing. These include not always enjoying school/the classwork, class teachers trying to help but the participants struggling within the class setting and not having enough enjoyable lessons. The pupil interviews suggested that one of the main strengths to most of the strategies was their relationship with their teachers and staff in Martello. This gives further credibility to Erikson’s and Bowlby’s literature as mentioned above. A very definitive theme that came up from the pupil interviews was that most pupils did not feel they had an area in their classrooms that they could go to feel calm/happy. Lantieri (2008) highlights the importance of having a calm area in a classroom to give students the capacity to self-smooth & regulate. This could suggest that the school could implement these calm corners to trial emotional self-regulation in the classrooms. However, the school does have the Martello provision readily accessible to all children. 

To conclude this case study, it is paramount to reflect. The chosen reflective model was Brookfield’s four lenses reflective model. According to Miller (2010) this can be understood as teachers viewing their research through four different perspectives, ‘the autobiographical, the students’ eyes, our colleagues’ experiences and theoretical literature’. This case study has demonstrated to me the paramount importance that promoting emotional wellbeing of pupils has. Not only does it improve outcomes for pupils’ wellbeing, but the research has also suggested that it can promote children’s educational attainment due to them being regulated and supported. The data from the pupil interviews suggest that they can recognise many wellbeing support strategies that are being implemented and are able to determine which ones are most effective for them. The data also suggests that having a provision such as Martello that is dedicated to promoting wellbeing outcomes is welcomed by pupils and regularly used appropriately. The staff interviews and questionnaires suggest that all staff feel it is a shared responsibility to promote emotional wellbeing and that regular training is provided despite funding being a clear barrier. The staff identified on many occasions just how beneficial they felt the ELSA’s were. After gathering all data findings it was clear to see how the literature mentioned throughout this essay easily linked to the current every day practice within the school. As mentioned above, moving forward the school could implement self-regulation areas within the classrooms, this is something I will take forward in my future practice and ensure that I have the resources available to aid children in understanding and managing their own emotions. Becoming dysregulated in class is a clear barrier to educational attainment so I will strive to avoid this dysregulation within my own classroom. 
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