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Firstly, according to Learning Alliance, (2017) inclusive practice is the development of positive attitudes, clear strategies and positive approaches towards equality within early years. It also means equipping children with the skills needed to support children during the fundamental years of their lives, allowing children to lead happy fulfilling lives in the future (Learning Alliance, 2017). Also, how inclusive education is child-cantered and places a clear emphasise on the educational setting rather than the child. This can suggest that the educational setting plays a key role in delivering effective education regarding inclusive practice (Save the Children, 2014). With this emphasise and together with other sectors of education and the wider community inclusive practice actively works to ensure that every child regardless of race, disability, gender, language, religion or nationality is treated equally to develop to their full potential (Save the Children, 2014). This is supported through the United Nations Convention on the Rights of the Child as within article 2 it states that the rights apply to all children regardless of background (Welsh Government, 2015).
Therefore, as a result to include all children the government have issued a document which aims to include all children and adults up to the age of 25 which is called the Special Educational Needs and Disabled Code of Practice 2013. The document clearly outlines the duties of each professional involved with the child to ensure that the child receives the best education possible and all needs are met (Department of Education, 2015). Although this document is based on the educational system in England, Wales also has additional learning needs (ALN) Wales document addressing the same issues (Dauncey, 2016). Also, recently the additional learning needs and education tribunal Wales act was passed in January of 2018. This act aims to improve the deliverance of additional learning provision by a person-centred approach aiming to identify key issues early on to ensure early intervention is obtained (Welsh Government, 2018).
However, inclusion is not always achievable as (Gigo, 2011) discusses how worldwide there are 150 million children with a disability: 80% live in developing countries. Therefore, due to this children often do not receive the same treatment and are often discriminated against due to the disability. In relation to the point emphasised above is the Warnock Report of 1978, which followed the Education Act of 1981 and radically changed the issues surrounding special educational needs within education (Parliamentary, 2006). These legislative documents aimed to improve educational goals for all children regardless of disability or not. Also, the introduction of special educational need statements was introduced which later became known as an inclusive approach. The documents aimed to improve educational outcomes for all children and focus on abilities rather than disabilities (Parliamentary, 2006). (Gillard, 2012) discusses how one key point implemented through the Warnock Report 1978 is that any special teaching class or unit should be attached to a mainstream school, this reduces the risk of discrimination and segregation as all children are included within the school regardless of abilities or disabilities (Gillard, 2012). Therefore, this can suggest that children who are in special educational needs unit benefit from early intervention as (European Commission, 2013) suggests that children who are identified as having an additional learning need early on benefit from the support put in place at an early stage when compared to children who receive a diagnosis late on in their education. Children should be screened from an early age to identify any additional learning needs to receive the highest early intervention possible to offer children a chance to overcome the issue at a later stage in education. European Commission (2013) further implies that children who receive early intervention achieve better results in the future. Early Intervention Foundation (no date) supports this by also adding that the early years foundation focuses on conception to early adulthood as the foundation believes that intervention should not only impact the early years of a child’s life but influence adolescence and adulthood to. Therefore, the aim of this essay is to identify the early intervention strategies put in place to help children with dyslexia and to identify if the strategies are effective in helping children gain better educational outcomes.
In addition, Turner (2004) suggests that approximately 15- 20% of the population may have learning disorders that can be described as specific learning difficulties. Therefore, within this bracket of specific learning difficulties is dyslexia which currently affects 1 in every 10 to 20 people in the United Kingdom today (NHS, 2018). Dyslexia is a lifelong problem which can cause people to face daily challenges that affect reading and writing skills (NHS, 2018). Although the figure above discusses the statistics of the whole of the United Kingdom (Wales Online,2013) highlights how dyslexia can affect boys more than it does girls. Research undertaken found that dyslexia is often detected early on in boys rather than girls as boys tend to react behaviourally about problems faced than girls. Vellutino (1987) discusses how dyslexia refers to the difficulties experienced by children who do not look any different to other children. The experiences faced by children can include the way children view printed words which can have an impact on literacy skills. Foundations Tutoring (2013) supports (Vellutino, 1987) by further adding that dyslexia is a hidden disability and children who have the diagnosis may appear bright and show no outwards signs of the learning difficulty. Although, children may not show any signs research has proven that dyslexia is a hereditary learning difficulty as (Dyslexia research trust, no date) adds that the learning difficulty has a 50% component of it being hereditary. Dyslexia Research Trust (no date) also supports (Wales Online, 2013) by further adding that boys have 75% chance of having dyslexia if a parent does when compared to girls who only have a 25% chance.
However, regardless of gender detecting dyslexia in young children can sometimes come with surrounding issues as often the signs and symptoms are not obvious at an early stage (NHS, 2018). As a result there is a test that children can undertake to detect dyslexia early on which is the dyslexia early screening test (DEST) for short (The British Dyslexia Association, no date a). The tests are designed to give an indication of possible learning difficulties associated with dyslexia. Although, one criticism of the tests is that the tests are not 100% accurate therefore, this can suggest that children may not receive the help needed. Due to this some people choose the option to take a full diagnostic dyslexia test to determine if support is needed and to receive the help needed (The British Dyslexia Association, no date b). If children are detected early on within education (NHS, 2018) suggests that the earlier a child is diagnosed with dyslexia the more effective the early intervention strategies are on the child’s learning and development. There are numerous early intervention strategies put in place to target children with dyslexia however, the three looked at from here are the pie Corbett teaching strategy, coloured overlay strips when reading and dyslexia friendly schools.
Therefore, the first strategy to be explored is the pie Corbett strategy and (Strong,2013) indicates the pie Corbett method of teaching or commonly referred to as the talk for writing, is an approach which suggests that if a child cannot write it then the child cannot say it either. This style of teaching is a flexible approach which aims to bring together the way children learn in a motivating and fun environment making it more engaging for children (Strong, 2013). According to Talk for Writing (2016) the pie Corbett method of teaching is split into three stages. The three stages are as follows stage one being imitation, stage two being innovation and stage three being independent application. The focus will be solely on stage one to highlight how the strategy helps children with dyslexia. The first stage of this strategy allows teacher to teach children the tune of and gain the actions needed to participate in the story. The children then gain the chance to copy the actions associated with the certain images of the story and follow the story map to tell the story verbally (Talk for Writing, 2016). Within this stage children can identify the word associated with the picture and begin to understand what makes up that word. This be an advantage of this strategy as (Imrie, 2013) suggests that children with dyslexia often have difficulties with reading and writing therefore pictures are used as a tool to help children learn. Illustrations or images that symbolise simplified words or sentences are very useful for children who have dyslexia as children can follow the story without the need to understand every single word (Imrie, 2013). (Shaywitz,, 1998) and (Understood, 2018) supports this by adding that children with dyslexia suffer from language barriers as children do not obtain language like other children therefore, do not have the basic phonological awareness when it comes to literacy. This can simply mean that children do not recognise or understand what each letter means (Shaywitz,, 1998) (Understood, 2018). This can be the reason why pictures can be such a useful tool in children’s education. 
However, what works for one child with dyslexia may not work for all children who have dyslexia. Therefore, within the talk for learning teaching method clear emphasise is put on the need to pre-plan sessions suitable for all children to promote an inclusive practice. One clear way the method puts this in place by implementing that children who need additional support should receive this support from a teaching assistant (Department for education, 2010). Also, how children who need extra support may have another child act as a support partner to help with work (Department for education, 2010). If children receive the help off the teaching assistants then this can suggest that children will have the opportunity to thrive throughout education however, what happens if children rely on the teaching assistant more than the class teacher. Webster (2014) indicates that parents of children with additional learning needs often rely on the one to one teaching assistant helping the child rather than the class teacher. Also, how this can cause a negative impact on the child’s learning as it takes the child away from the main learning in the class given by the class teacher (Webster, 2014).
[bookmark: _Hlk513895274]Although, if children with dyslexia receive extra support off teaching assistants during large class activities such as the pie Corbett story telling is this really a negative influence on education. Sylva et al., (2004) suggests that children who attend settings with higher qualified staff are likely to achieve better educational outcomes. Siraj-Blatchford et al., (2006) cited in Pugh and Duffy, (2014) further adds that settings with qualified and well-trained staff in education pedagogy is a key component in the success of children’s educational outcomes. Also, how the overall staff to children ratios may influence the effectiveness of the class. This can suggest that children who receive one to one support in large classroom activities need qualified staff to help attain educational outcomes for the future and gain a positive impact on learning (Siraj-Blatchford et al., 2006, cited in Pugh and Duffy, 2014).
Furthermore, another early intervention strategy put in place to help children with dyslexia is using different coloured paper or colour overlays to help reading. According to Irlen (2017) children with dyslexia often find it difficult to read black words off a white background. This difficulty can stem from Irlen syndrome which can cause difficulties in the way print looks. This condition can be associated with aspects of dyslexia and can cause ongoing problems for some children (Irlen, 2017).  Therefore, children with dyslexia often use different colours to help with reading. Denton et al., (2016) highlights how children with reading difficulties use a colour overlay to stop the words from moving around. Coloured filters or overlays are used by children both in school and at home to alleviate the reading difficulties faced. There are many different types of colour filters such as colour overlays, lenses and tinted screens to assist with reading (Denton et al., 2016.)  Coloured overlays are strips of coloured transparent plastic sheets that help children with reading, children get to choose the colour that works specifically for individual needs (Ludlow at al., 2006). Research undertaken at mainstream schools has proven that 5% of children between the ages of 7-11 read more and 25% read faster with a coloured overlay sheet. Researchers also found that children read with more accuracy when using a colour overlay which benefits reading skills in the future (Wilkins et al., 2001 cited in Ludlow et al., 2006). 
However, there are limitations to this early intervention strategy as (Wilson, 2015) indicates how dyslexia is not a visual problem therefore, implying that the intervention strategies put in place to help with visual aspects of the learning difficulty are not effective. Wilson (2015) indicates how the visual problems claimed to be associated with dyslexia such as words dancing and not being able to read off white screens are not in fact true. Research undertaken by Wilson (2015) has found that there is no evidence on the relation of visual problems and dyslexia and how 6000 children aged 7-11 were tested on reading ability and only how 3% of that number had a diagnosis of serious dyslexia. Although Stein and Walsh, (1997) argue that it has be found that children with dyslexia do suffer from the difficulties of words and letters moving around on a page therefore, the different colour overlays do have a positive impact on reading skills. Also, how dyslexia have three components consisting of visual, phonological and motor which suggests that children who have dyslexia may suffer from poor visual development as well (Stein and Walsh, 1997) (Evans, 2005). Therefore, the colour overlays are an advantage for those children who have visual difficulties associated with dyslexia. Evans (2005) further added that children with dyslexia benefited more from the coloured overlays than children who did not have dyslexia.
In addition, this early intervention strategy may help children with dyslexia achieve better reading skills if put in place early on. Although, this may not always be the case as (The British Dyslexia Association, no date c) discusses how although dyslexia is recognised as a learning difficulty under the Equality Act 2010 the learning difficulty itself is not funded by the national health service (nhs) when compared to other learning difficulties. Dyslexia is not funded at all by the nhs and does not come under medical training. Therefore, to gain a diagnosis in the first-place costs people money (The British Dyslexia Association, no date c). Due to dyslexia not being funded by the national health service there have been some cases where parents must spend money on equipment that will help their child learn. According to Harrabin (2003) the root cause of dyslexia is the change or the difference in the way visual cells work. Therefore, Harrabin (2003) suggests that the coloured overlays or even tinted glasses can have a positive impact on children’s learning and reading development however, these resources are not funded by the nhs therefore will cost families money. This is a disadvantage to this early intervention strategy as not all families can spend money on extra resources. This can suggest can children and families may have to rely on other early intervention strategies that are free to help with problems caused by dyslexia.
Moreover, another strategy put in place to help children with dyslexia is dyslexia friendly schools. The key component of this strategy is it places clear empathise on the setting rather than the individual child often referred to as a whole school approach. Department of education (2009) indicates that a whole school approach is where the whole school as a community is cohesive and collaborative in the approach it delivers. Also, how a whole school approach sets out to keep young children safe surrounding issues of bullying and mental health and well-being (Wyn et al., 2000) (Department of Education, 2009). According to Reid and Fawcett (2004) more and more schools are opting to become dyslexia friendly schools to support all children regardless of learning difficulties or not. One clear point highlighted through this strategy that dyslexia IS referred to as a specific learning difference. Allowing this to happen allows the school to convey the best education and resources to the child to aid dyslexia alongside work (Reid and Fawcett, 2004). The advantage associated with this approach is it includes all children regardless of any differences and promotes inclusive practice throughout the school therefore, abiding to the Equality Act 2010. Also, linked to this is Maslow’s hierarchy of needs as (McLeod, 2007) suggests that allowing children to feel included in the setting allows children the opportunity to reach the self-actualisation stage of the pyramid. This stage allows children to reach their full potential and pursue creativity within the educational setting (McLeod, 2007).
In relation, to what has been discussed above (Heinrichs,2003) discusses how children who have a learning difficulty or a special educational need are more at risk of being bullied compared to children who do not have one. Also, how teachers may perceive children with additional learning needs to be more troubled students which can cause ongoing issues (Heinrichs, 2003). Regarding dyslexia children who have it often suffer from stress due to the environment of the classroom. It is the teacher’s duty to teach children that dyslexia is not something to be ashamed and that successful lives can be lived regardless of the leering need (Beating dyslexia, 2017). This core aim that is embedded throughout a dyslexia friendly school’s is a feel-good approach to allow children to feel better about themselves. This simply means that the teachers aim to provide environment in which children are empowered to do the best that they can always (Adams, 2005). 
Also, another key advantage to this approach is that children with dyslexia are included in mainstream education. According to Independent School Parent (2018) many schools like the dyslexia friendly schools can cater for children with mild to moderate dyslexia. Therefore, this can suggest that children with dyslexia can attend a mainstream school and class alongside peers. This inclusive practice is in accordance to the special educational needs green paper issued by the government to promote inclusive practice for all children within the education department (Ellis et al., 2008). However, children with dyslexia may not receive inclusive practice from the whole school as (Dyson et al., 2004) suggests that children’s attitudes towards children who have additional learning needs play a role in the effectiveness of the inclusion throughout the school. A study has shown that children who attended an inclusive school who were exposed to children with additional learning needs daily were more accepting and understandable of children’s differences compared to children who attended a non-inclusive school (Dyson et al., 2004). Therefore, this can be a critique to this strategy as children who attend dyslexia friendly schools or mainstream schools may face discrimination which may have an impact on educational and emotional outcomes. Thompson (1994) and Smith (2007) suggests that children who have additional learning needs often find it safer in special schools or special educational needs units as there is less fear as children have time to socialise and make friends with children at own pace. Therefore, this highlights that there are both advantages and disadvantages of the two settings and it depends on the child rather than the educational setting. 
One of the significant findings throughout this paper is what works for one child who has dyslexia does not work for all. Therefore, highlighting the fact that it depends on the child’s educational needs if the strategies discussed are effective or not. However, the paper has also explored the advantages and disadvantages of each strategy and clearly evaluated the strategies using present legislations and theories that are put in place to help children with dyslexia. Also, discussed was how the three strategies can be implemented into special education needs and mainstreams schools and the benefits that both settings have on children with dyslexia. Finally, the paper has placed a clear emphasise on how children who have dyslexia should be treated equally and included in all aspects of education and should not face discrimination off staff or other children.
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