Part 3

A Critical Response to – ‘Yes, but….’: ‘rhetoric, reality and resistance in
teaching assistant’ experiences of inclusive education.
(Suzanne Mackenzie, 2011).


According to the author Suzanne Mackenzie the article ‘Yes, but…. rhetoric, reality
and resistance in teaching assistants’ experiences of inclusive education is a
research paper that was published in the British Journal of Learning Support 2001.
I will attempt to critically analyse Mackenzie’s work and provide arguments to back
up my findings.  The article is built on previous research so there are different
findings to focus on: relationship with other staff, experiences in the classroom, TAs
understanding of inclusion: TAs motivation to carry out their roles within the
classroom setting but rather than focussing on the pupil outcomes this article
analyses the tension between policy and framework of inclusion and how TA’s
experience this and the impact on their role. Mackenzie also explores the function of
TAs within the educational system and focusses on the effectiveness of inclusion as
The individual experiences of “contradictions, ambiguity and
tension”, (Mackenzie,2011).  Mackenzie’s also states in the article that the evidence is
present in the TA’s personal histories of working with SEN children in an educational
setting.

Mackenzie’s article was inspired by a report on concerns that the TA’s role is being
marginalised by contractual arrangements and poor pay.  Mackenzie stated in the
article that it was O’Brien and Garner that inspired her approach towards this
article.  The author finds that although the TA’s are happy in their roles, TA’s in
general do experience conflicts regarding inclusion.  The style in which Mackenzie
used in her article was to be able to give the TA’s a ‘voice’ which allowed the TA’s
could sound their opinions of concerns in the day to day routines of
‘inclusion’, (2011, p.65).  The author also stipulates in the article about the tension and
misunderstandings in relationships between teachers and TA’s by stating
“relationships between TA’s and Teachers in the study were full of tension,
misunderstandings and even antagonism,” (2011 Page 70).

The articles structure was very well organised it would get the reader’s attention as
The paragraphing was short but full of direct information which provides details of
the TA’s background.  Also, from a reader’s point of view because Mackenzie goes
into the TA’s background this gave the reader more insight into their desire for the job
and motivation which also means the readers may show the TA’s empathy.  The
subject language used in this article was structed very successfully especially within
the life histories of the TA’s.  The life histories made a very strong impact on the reader,
this leading to the danger of them not being backed up with an alternative perspective,
for example, by another professional working in the educational setting, this is then
could lead to an unbalanced conclusion.  The study based in, Devecchi and Rouse,
(2010), had a totally different focus, these authors decided to interview teachers, SEN
professionals and TA’s which by doing this gave a more balanced perspective of
inclusion which the TA’s had a more positive attitude.

Despite the research in this article other research in this article other research has
found that teachers and TA’s have different opinions on how they view their roles in
the classroom, (Sikes et al. 2007; Lawson et al 2006).  This study also shows that the
TA’s when individually interviewed had different results one was tense, the other was
ambiguous and finally the last TA’s contradicted herself when asked about
inclusion in their class environment.  Nevertheless, it seemed that all respondent’s
were volunteers which means they may have been more motivated to work in SEN or
had more significant experiences than the other TA’s.  Therefore, questions could be
raised about the representative of the research.  Evidently using volunteers could also
be argued that they would be able to give a more positive outlook an inclusion
nevertheless, that did not seem to be the case.  Furthermore, all the subjects were
studying part-time foundation degree at the authors university and evidently
responded to adverts placed in two major special educational needs magazines and
an online appeal.  Therefore, it would have seemed more logical that the subjects actually
did work placements in an educational setting where inclusion takes place.

Additionally, the article that was written by Mackenzie in (2011) means that the data in
that article is outdated now.   On the Department for Education websites 2014
and 2017 it says that the TA’s in England have increased from 225,000 in 2014,
(DFE,2014) to 262,845 in 2017, (DFE,2017) which is an increase in the workforce of
8,100.  However, because of the increase in TA’s the educational framework of
schools had to produce a new approach to special educational needs and
disability, (DFE,2011).  As a result, we now celebrate National Teachers’ Assistant
Day on the 16th September every year, this is to recognise the value which TA’s make
to the education and the support to children across England and Wales.

Summing up, I found that the article written by Mackenzie to be a success for what
she wanted to acknowledge ‘the voice of a TA’ and to draw people’s attention to her
article ‘Yes, but……’rhetoric, reality and resistance which sums up how TA’s
experience on a day to day basis facing difficulties which they come across in special
educational needs setting and mostly how TA’s feel about inclusion and their roles
today.  However, as I have mentioned above the article was out of date by around 8
years so the data would also be out of date and this is proved by the Department of
Education 2014-2017 as above.  Lastly one point that was brought up is that this kind
of study needs to be carried out in mainstream schools across England and Wales this
is to help TA’s to experience a more hand on experience of inclusion.
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