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Task Description

1. Good teaching and learning means employing a blend of approaches including direct teaching.

2. Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest.

3. Good teaching and learning ranges within and across Areas of Learning and experience.
                                                                                        (Donaldson, 2015)



Consider the 3 pedagogic principles outlined above. Discuss these principles in relation to your experience in school showing secure understanding, identifying strengths and areas for development for each principle.














Reflective Portfolio

[bookmark: _GoBack]The Curriculum for Wales is unique to Wales and has been developed by practitioners in the educational sector bringing together their educational experiences, research and evidence to raise standards for all while tackling the attainment gap. The Welsh Government (2020) looks at the importance of improving education across Wales and aims to help each school develop its own curriculum, allowing their learners to grow towards the four purposes of the curriculum. The four purposes are the shared aspiration for every child and young person in education in Wales, high expectations are set to promote individual achievement. “It is not simply what we teach, but how we teach and crucially, why we teach it” (Welsh Government, 2020).

Playful pedagogy is an approach to learning that has been shown to boost young children’s academic development. Local authorities in Scotland acknowledged that there should be greater emphasis put on active learning in the early years of education. By children having choices on what they do and when they do it highlights the teacher as a scaffolder rather than an instructor.  It is evident in the research that ‘active’ or ‘play based’ learning was understood differently by teachers. Some teachers believed that play in the classroom was unimportant while other teachers believed it was vital to the learning process (Martlew, Stephen and Ellis, 2011).

The Foundation Phase in Wales adopts a play-based pedagogy and six areas of learning for 3-7year olds, promoting the use of the outdoors and experiential approaches to learning. The Foundation Phase Framework (2015) looks beyond the age-related outcomes to be achieved and includes the holistic development of children, promoting indoor and outdoor learning environments which encourage children to move from adult-led activities to chosen tasks. Child-centered play, which is a key feature of the Foundation Phase, encourages children to be naturally curious allowing them to follow their own interests and become engaged within their environments without any adult input. Guided play is something that I strongly believe in, as children direct their own learning and guide their own discoveries within the context of play. Enhancing a child’s exploration and learning by asking open-ended questions about the child’s discoveries are very beneficial according to Bruner (1915-2004). He emphasized the importance of adult intervention to “scaffold” learning to enable a child to make progress. Scaffolding takes place in the form of communication between adult and child however, the practitioner needs to be aware of what the child already knows in order to build on their knowledge (Welsh Government, 2008). 
[bookmark: abstract]Naturally some children will be more reserved than others and will need a lot more direction and instruction from an adult to get started with an activity. Professor Ferre Laevers is one of the most powerful influences in developing perceptions of how children learn and the requirements necessary to make them successful learners. Laevers notes that learning will not happen if children are not involved or interested (Dubiel, 2014).

For the purpose of this assignment I will refer to the year 1 class in school X, my allocated school for placement. Throughout this reflective portfolio I will look at three pedagogical principles, I will discuss these principles in relation to my placement School X showing my understanding, identifying strengths and areas for development for each principle. 

[bookmark: _Hlk36141239]The Welsh Government refers to the term pedagogy as being the “complex relationship between teaching and learning” (Welsh Government, 2008). Improving practice and reacting to each individual need in your class are just a few of the many factors that the practitioners must implement to facilitate learning. The Learning and Teaching Pedagogy document looks at the holistic nature of learning in the Foundation Phase and suggests that all aspects of learning should be interlinked with each other (Welsh Assembly Government, 2008). Pedagogical Principle three from the successful futures document states “Good teaching and learning means employing a blend of approaches including direct teaching” (Donaldson, 2015). The Foundation Phase Framework considers the approaches to learning and teaching by suggesting that there must be a balance between structured learning through child-led activities and those directed by practitioners (Welsh Government, 2015). Direct teaching can have both advantages and disadvantages however, I feel that direct teaching involves active engagement from the teacher which can result in “scaffolding” learning. Bruner who developed the idea of “scaffolding” expressed that children need support and active help from teachers in order to become independent learners as they mature (Welsh Government, 2008). On my placement experience I was able to use the scaffolding approach when a child was struggling with ordering coins from the lowest to the highest value. I was able to provide the child with recommendations which raised the child’s intellectual development, and he was able to put the coins in the correct order. 

[bookmark: _Hlk35937092][bookmark: _Hlk35935177][bookmark: _Hlk36192532]Early childhood education in New Zealand- Te Whāriki, has several strands the same as Curriculum for Wales. Curriculum for Wales has six areas of learning and Te Whāriki has five areas of learning, each of these focuses on supporting children to develop the ability to be confident and competent learners. Te Whāriki promotes working in partnerships with parents and the wider community to “weave” a curriculum that is specifically designed for their children (New Zealand Government, 2020). Their hope is for children to experience a curriculum that empowers them as lifelong learners. Both the curriculum for Wales and Te Whāriki have a play-based approach to learning in the early years.  The importance of play for children is highlighted in the Foundation Phase Framework where it is referred to as a “very serious business” (Welsh Government, 2015). Through play children can play with ideas, take risks, learn the rules of social behaviour and solve problems. First-hand experience with play allows children to develop self-esteem and confidence and an understanding of themselves and the world in which they live. 

[bookmark: _Hlk36219675]Cross-curricular learning enables learners to build connections across their learning by combing different experiences, knowledge and skills, and allows them to make their own connections and discoveries. Barnes (2015) supports cross curricular teaching and believes that one activity/lesson should not be confined to one subject or area, but different aspects should be incorporated into each activity/lesson. He suggests the aim of cross curricular teaching is to get children motivated to learn and to maximise their interests. Personally, I believe by planning interesting and engaging lessons you will grasp the attention of the children therefore learning takes place. A theorist who supports cross-curricular learning is Froebel (1782-1852). He developed an activity-based approach to teaching young children involving playing with objects in the outdoors, which he named kindergartens. According to Froebel, children construct their understanding of the world through play and outdoor learning is a place that children can “grow and develop harmony with nature” (Maynard and Waters, 2014, p. 17). It is possible to link Froebel’s theory also to Pedagogical Principle eight of the Successful Futures document- “Good teaching and learning ranges within and across Areas of Learning and experience” (Donaldson, 2015). All six Areas of Learning and experience promotes connections and cross curricular learning for the learners in your class. 

Like Froebel, Montessori believed in active learning and the importance of developing the whole child. Both theorists are constructivists, believing that children learn by piecing together past experiences. School X follows the Montessori approach whereby using structured teaching methods and sensory resources to support children with addition learning needs (ALN). Montessori stressed the importance of a planned learning environment for children with ALN. School X ensures their learning environments are well-planned and of high-quality both indoors and outdoors to empower children with the sense that they can progress and achieve. It can be seen from School X’s Estyn report that ‘pupils who have additional learning needs achieve well at a level that corresponds to their ability’ (Estyn, 2016). School X identifies 43% of its pupils as having additional learning needs with very few having a statement of special educational needs. There are currently two classes of twenty children in their special teaching facility (STF). The school has a communal sensory room called ‘The Magic Room’, which is available to all in the Foundation Phase to use.  It combines a range of stimuli to help individuals develop and engage their senses. Many pupils from the STF use this room on a regular basis to learn to interact with the world around them, this calm and safe environment builds up their confidence and their ability. From School X’s Estyn report it can be seen that ‘most pupils in the special teaching facility make good progress’ (Estyn, 2016). 

[bookmark: _Hlk36200916][bookmark: _Hlk36037675]The pedagogy of teaching refers to the way knowledge and skills are exchanged by teachers to deliver the content of the curriculum to a class. It combines theory and practical knowledge and skills with what is required to promote effective learning for the learners in the classroom (Donaldson, 2015). Therefore, when a teacher plans a lesson, they have many factors that they must consider before doing so including pupil interests. Looking at Pedagogical Principle five from the successful futures report it states that “Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest” (Donaldson, 2015).Through appropriate planning Foundation Phase practitioners must acknowledge pupils prior learning and offer choices and challenges to the learners in their class to encourage them to move their learning along. The flexibility of the Foundation Phase curriculum works in favour of learners allowing them to develop and progress in their development. The diversity of needs in the classroom can prove difficult for Foundation Phase practitioners when planning. Each Foundation Phase practitioner must consider children who are at an early stage of their development, children who are more able and children with ALN and then provide an appropriate curriculum for them. Different ways to deliver the content to the diverse needs of the learners is also a factor that needs to be considered. 

During my planning, preparation and assessment time (PPA) with my class teacher I was made aware of the importance of referring back to the Foundation Phase Framework when planning, looking at the outcomes that learners should achieve in each year group, with these in mind it made planning a lot easier as it provided me with the guidance to follow. Autism, ADHD, learning difficulties and behavioural problems were some of the diverse abilities I had experience with while on teaching practice. I had to develop many strategies including, staying calm, speaking in a calm voice and being assertive. From my experience, I now feel a lot more confident in implementing discipline and rewards. Being assertive has shown the children that I will not tolerate boundaries being crossed. When planning lessons for pupils in Year 1 I had to take into consideration the adverse needs of the pupils in my class and plan accordingly for their needs.

[bookmark: _Hlk36192171]Additionally, I spent a lot of time getting to know the learners and their abilities in each subject area and what the learners had been taught before my arrival in the class to prevent repetitive teaching. Froebel spoke of the importance for practitioners to understand the principles of observation (Maynard and Waters, 2014). Observation plays a key role in the everyday practices of the Foundation Phase. Teachers observe the learners in their class to identify where they are on the learning continuum in order to help them progress and to identify any difficulties or exceptional ability. Black and Wiliam (1998) encouraged the use of formative assessment for learning strategies and suggested that there were four elements of assessment for learning: sharing criteria with learners, questioning, feedback and peer and self-assessment (Cox, 2020). 

Assessment for learning is one of the most powerful ways of improving learning and raising standards in the classroom. There are ten principles of assessment for learning which aims to improve assessment practices to protect learning experiences needed for achieving the goals of education (Assessment Reform Group, 2002). While on placement, at the start of every lesson I introduced the learning objective along with a demonstration of the task I required the pupils to take part in. My objective by doing this was to set the marker for the lesson ahead signalling what is expected of the pupils during their task. From my experience I found that by setting an example the learners were able to understand what was being asked of them. Depending on the learner’s ability and the work they produce I would use different principles to assess their work, for example, a child that does not usually engage well with tasks, achieved work to a high standard I would use the principle of recognising all educational achievement (Assessment Reform Group, 2002). By using this principle, I am praising the pupils work that has been presented but also aiming to encourage them to achieve their best particularly if it is a subject that they are not too keen on. A child that is used to delivering excellent pieces of work, I would be more inclined to push this pupil further by giving them constructive guidance. I would still pinpoint the learner’s strengths but also point out how they could progress. The pupils in School X also use self-assessment in the form of a learning ladybird, they colour in a dot on the ladybird to represent how the activity went, green-easy, yellow-ok and red-difficult. 

The Foundation Phase Framework supports the idea that children should use their own imagination to voice their own ideas and opinions (Welsh Government, 2015). Therefore, when planning for enhanced provision each week, I let the class choose one area they wanted to experience, and this showed the learners that I do value their voices. To decide on a chosen area, we took part in a class vote. My class teacher was amazed at the response this had with the pupils and as a result she continues to use this in her own practice. 

A school that includes pupils voices into their everyday learning is School Y. According to Estyn (2016) learning experiences and the quality of teaching can be supported by strong pupil participation. Pupils in School Y are given the opportunity to identify future school improvements and influence decision making and as a result, pupils are confident the school listens to their views. Pupil participation in this school has been proved to engage interest in its learners and improve school ethos by providing the pupils with many new skills such as, self-confidence, self-esteem and listening skills (Estyn, 2017). Teachers in School Y also comply with Pedagogy Principle five and ensure that “learning objectives build on pupils’ previous learning and link closely to their individual targets” (Estyn, 2017). 

Blair Minchin identifies many ways in which he believes why a student’s voice is so important in learning. According to Minchin (2019) “every child in every school deserves the opportunity to have a say in what they learn and how they learn.” He considers that everyone’s journey throughout their education is unique to them as not every pupil will achieve at the same pace. I agree with Minchin when he suggests that “education needs to be more than facts and skills” (Tes, 2019). As a student teacher I need to ensure that I do not just teach from the curriculum framework but that I am flexible in allowing children to voice their interests and take joy from their discoveries. 

Pupils voice in the classroom has achieved a high profile in School X as it aims to encourage pupil’s consultation and participation in their official teaching and learning policy (School X, 2019). I believe that pupils have a right to voice their opinions and should have some involvement in decision making when it comes to their curriculum and learning. However, in School X some implications over the years have arisen as some parents feel that their child’s voice and wishes have not been granted or taken seriously. It can prove to be quite complicated when parents get involved, however, School X incorporates Article 12 of the United Nations Convention on the Rights of the Child (UNCRC) “every child has the right to express their views” (Unicef, 2020). School X currently implements this strategy and gets the pupils involved in voicing their interests at the beginning of the year for their interest groups on a Friday afternoon. Each pupil puts their interest forward and the teachers try their best to accommodate each pupils interest. Every term the interests group change in order to support all interests. This “golden hour” time is extremely popular with the pupils and is used as a reward to work towards. 



In my opinion there are many challenges regarding moving the curriculum from the Foundation Phase Framework to the Curriculum for Wales. The Curriculum for Wales aims to focus on a child-led curriculum however, young children need to have some direction and teacher input into their learning. I agree that pupils should have an active role to play in their learning as this will encourage them to be more independent and set them in good stead to mature. I do to some extent disagree with the child led approach as from my experience in schools, I was able to identify the pupils who just wanted to have free play and therefore prove difficult for them to achieve the curriculum targets and work towards to four core purposes. The four purposes being the foundation of everything the pupils learn. The recommendations that Graham Donaldson has set out in his Successful Futures document suggest a need for significant change in Wales. The recommendations are intended to create a positive impact on learning and achievement for pupils in Wales. The Welsh Government suggests that teachers should apply the three pedagogical principles discussed in this text when planning their teaching and learning, to ensure that the activities relate directly to the curriculum purposes (Donaldson, 2015). 

Excellent practice is developing strategies to ensure a balanced approach to teaching that delivers a broad curriculum. Children’s skills should be developed across all Areas of Learning through participation in experiential learning activities. A well-planned curriculum gives children opportunities to be creatively involved in their own learning. While on placement I witnessed planning driven by pupils’ own ideas, this has a positive impact on pupils’ enthusiasm and attitude to learning. 

In order to move forward and develop as a teacher I will take on board everything I have learnt whilst out on my teaching practice experience, including the importance of employing a blend of approaches to teaching. I also aim to become more knowledgeable across the six Areas of Learning and Experience including developing my Welsh language. My placement experience at school X has proved that not everything has to be taught from the curriculum framework and that by being flexible and adapting well to change students can gain meaningful knowledge that will help them throughout life. My aim as a qualified primary school teacher is to provide the very best of learning opportunities for young children by allowing children to voice their interests and take joy from their discoveries.
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