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Headteacher conference notes 
Hello, my name is Nia Jones and I am Tommy’s headteacher, I would like to add my report to conference. My role as a headteacher is to set out duties to protect children within our school from the risk of abuse, neglect or harm. All our safeguarding procedures are underpinned by the Social Services and Well-being (Wales) Act 2014, which sets out the legal responsibilities for keeping children safe. Safeguarding is everyone’s responsibility, and all staff have a duty to act on any concern that may affect a child’s wellbeing (Welsh Government, 2014).
Today, I would like to begin by highlighting what is working well for Tommy within our school. Tommy demonstrates consistently strong engagement, particularly during practical activities, which he clearly enjoys and participates in enthusiastically. His engagement is even stronger during adult led activities, where he responds well to structure, guidance, and focused support (Welsh Government, 2023).
There are several areas of concern that the school has about Tommy which were risen in the period of May the 1st to the 10th of May 2026.
Firstly, Tommy’s attendance is low, even though Tommy is 3 and doesn’t need to be in school (Carmarthenshire County Council, 2024) it is important that Mum notifies us about his absence. We do not consistently receive communication from Mum when Tommy is absent, which makes it difficult for us to monitor his wellbeing and ensure he is safe (Welsh Government, 2021).

We have also observed several changes in Tommy’s presentation. He has become noticeably more disengaged in class and now requires encouragement to take part in activities he previously enjoyed. Staff have also noted that he appears more withdrawn than usual, showing less interaction with peers and adults (Welsh Government, 2022).
In addition, concerns have been raised about Tommy’s personal hygiene. The clothes he has been coming into school wearing are consistently dirty, and staff have noticed an unpleasant smell, which is unusual for him. These changes in behaviour and appearance are significant and contribute to our overall safeguarding concerns (Education Scotland, 2020).
There have been occasions where Tommy has been collected by Mum’s boyfriend, and staff have had concerns that he may be under the influence of alcohol at the time. This raises significant worries about Tommy’s safety during collection and at home (UNICEF UK, 2019).

Tommy has also been ‘clocking in low’, which indicates he may be experiencing low mood or emotional distress. Clocking in is an emotional check-in system used in school, where Tommy gives a score to show how he is feeling. His recent low scores suggest a decline in his emotional wellbeing and contribute to our overall safeguarding concerns (Department for Education, 2025). Tommy’s low clock‑in scores indicate that his emotional safety and security needs are not being met. According to Maslow, children must feel emotionally safe, stable, and supported before they can progress to higher‑level needs such as confidence, learning, and wellbeing (Cherry, 2024).

All the concerns outlined above have been formally shared with the local authority social worker as part of my duty as the Designated Safeguarding Officer (Safeguarding Wales, 2024), including worries about intoxicated adults collecting Tommy, observations of withdrawal and emotional changes, and the need to communicate with social services regarding attendance concerns on the 10th of May 2026. (Safeguarding Wales, n.d.). Janine, please confirm that this reflects your understanding of the situation.

In terms of what needs to happen, the school would like to see an improvement in Tommy’s attendance, alongside more consistent communication from Mum regarding any absences and who is collecting Tommy from school (Safeguarding Wales, n.d.).

We would also like Tommy to have an identified safe adult in school someone he can approach for support and who can act as a protective factor throughout the school day. Establishing this relationship will increase our confidence in Tommy’s safety, as it provides a trusted person he can speak to about any issues or concerns, he may be experiencing at home (Welsh Government, 2015). This aligns with Bowlby’s attachment theory, which emphasises the importance of children having a consistent, reliable adult who offers emotional security. By ensuring Tommy has someone he feels safe with and can talk to, we help promote a sense of secure attachment, supporting his emotional regulation, resilience, and overall wellbeing (Cherry, 2026).

We are planning for Tommy to receive ELSA support to help him with his emotional wellbeing and engagement in school. ELSA is a structured intervention delivered by a trained adult who supports children with social, emotional, and mental health needs (ELSA Network, n.d.). This will help Tommy feel more settled when coming into school and provide him with regular opportunities to talk about his emotions with a trusted adult. Having this support in place will help Tommy feel heard, valued, and confident that he has dedicated time to express any worries or concerns (ELSA Network, n.d.).

Finally, we need assurance that any adult collecting or caring for Tommy is not under the influence of alcohol, as this is essential for his safety and wellbeing. Staff must feel confident that Tommy is safe at the point of drop‑off and collection, and that the adults responsible for him are able to provide appropriate care. Clear and consistent arrangements will help the school feel assured that Tommy is being kept safe (HM Government, 2026).
Ongoing monitoring of Tommy will be carried out by the Designated Safeguarding Lead. This will take place daily or weekly, depending on Tommy’s presentation and any emerging concerns. Any new issues identified will be recorded and reported immediately in line with safeguarding procedures (NSPCC, 2024).

We will continue to work closely with social services and Tommy’s parents to ensure his ongoing safety and wellbeing.


Reflection part one
Before completing this assignment, I already had a strong understanding of the safeguarding procedures required within a school setting. I was confident in recognising indicators of abuse, neglect, or harm, and I understood the appropriate actions to take when a concern arises. These responsibilities form a core part of practice under the Wales Safeguarding Procedures (Safeguarding Wales, 2024), which emphasise the importance of accurately recording concerns, following the school’s reporting protocols, and promptly sharing information with the Designated Safeguarding Lead (DSL) or another trained safeguarding officer. This foundational knowledge ensured I was already aware of how to respond effectively and responsibly when safeguarding issues emerge.
I was also aware of the importance of not asking leading questions, as this can influence or invalidate a child’s disclosure. In addition, I understood that practitioners must never promise confidentiality. Instead, children should be reassured that their disclosure will be shared only with the professionals who can help keep them safe.
I also knew that if a practitioner is not satisfied with how a safeguarding concern has been handled within the school, they can escalate the issue to the local authority social services team for the county. I was aware that safeguarding concerns can be reported online, but if this is not possible, schools can use Appendix 1 and Appendix 2 paper forms to record and report concerns (Welsh Government, 2021).
Overall, I understood that safeguarding exists to ensure children receive the protection and human rights they are entitled to, including the right to safety, wellbeing, and support.
After completing this assignment, I have developed a much deeper understanding of how essential multi‑agency working is in identifying, assessing, and responding to safeguarding concerns. I now recognise how different professionals collaborate to share information, build a holistic picture of a child’s circumstances, and ensure decisions are made in the child’s best interests. This reflects Bronfenbrenner’s ecological systems theory, which highlights how a child’s wellbeing is influenced by the interconnected systems around them and the importance of agencies working together to provide consistent support (HeadStart Kernow, 2024).
I have also learned how an Initial Child Protection Conference (ICPC) operates, including who attends and what their roles are. During the conference, each professional involved with the child provides a statement outlining what they have observed, what the child has disclosed, and any concerns they have identified. They also contribute their professional judgement on what should happen next whether the child requires a Care and Support Plan or whether the case needs to progress to a higher level of intervention.
This process has helped me understand how multi agency teams work together to ensure that safeguarding decisions are evidence based, child‑centred, and aligned with the child’s rights to protection and wellbeing.

Reflection part 2
Safeguarding involves procedures that protect a person’s health, wellbeing, and rights by keeping them safe from harm, abuse, and neglect. It ensures individuals, especially children, can access their fundamental human and child rights (TES, 2023). Under Article 19 of the UN Convention on the Rights of the Child, every child has the right to protection from all forms of violence, abuse, neglect, and exploitation, and organisations must have effective measures in place to keep children safe (Save the Children, n.d.).
Safeguarding relies on clear, consistent procedures, and the 5 Rs provide a structured approach to ensure concerns are managed correctly. The 5 Rs which are recognise, respond, report, record, and refer guide staff in identifying concerns, taking appropriate action, and ensuring information is passed on to the right people, so children remain safe (KSCMP, 2025).
[bookmark: _Int_Lp3v6FOk]The first R is recognise. Everyone working with children must be able to recognise the signs of abuse, harm, or neglect. These may include physical indicators such as bruises or cuts, changes in behaviour such as low mood or withdrawal, or a child directly sharing a concern. Identifying these signs early is essential, as recognising them is the first step in safeguarding (NSPCC, 2024, b).
[bookmark: _Int_pV4b36OK]The next R is respond. It is vital that all staff know how to respond appropriately when a safeguarding concern arises and never ignore a raised issue. Every setting that works with children has clear safeguarding procedures, and these must be followed consistently to ensure concerns are managed safely and effectively (NSPCC, 2024, a).
The next R is report. Any safeguarding concern must be reported immediately and without delay. Confidentiality is essential, and information should only be shared with those directly involved in the safeguarding process. In most settings, this includes the Designated Safeguarding Lead (DSL), and it is vital that all staff know who the DSL is within their workplace (Department for Education, 2026).
Record is another key part of the 5 Rs. Recording should be factual, clear, and completed as soon as possible. Staff should document the who, what, when, where, and why of the concern, including precise details such as dates, times, observations, and the individuals involved. Accurate records ensure that information is passed on correctly and can be used to protect the child effectively (British Council, n.d.).
[bookmark: _Int_3AYcP1e2]The final R is refer. Referral is usually the responsibility of management or the Designated Safeguarding Lead, who will pass the concern on to the appropriate external agencies, such as children’s social care. However, if a child is in immediate danger or at risk of significant harm, any professional has a duty to contact the local authority or the police without waiting for managerial approval (NSPCC, 2018).
This conclusion summarises both the safeguarding knowledge I already had and the new understanding I gained through completing the assignment. It also reinforces how vital safeguarding is in ensuring children’s safety, wellbeing, and protection in educational settings.
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