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[bookmark: _GoBack]This essay will discuss and evaluate the approach of questioning in the key stage two classroom. It will discuss how Bloom’s taxonomy can be used to influence the type of answers children give and questions that ask. It will also evaluate how questioning can lead to classroom discussions. In the Literacy and Numeracy framework the main strand this essay will discuss is “Oracy across the curriculum” (Learning Wales, 2014). Oracy is mainly speaking and listening skills. This essay will analyse and discuss a wide range of theories and research that links with questioning, such as Bloom’s Taxonomy and Thinking Hats. The essay will also discuss what role questions play in the classroom.  It will also discuss the purpose and use of the literacy and numeracy framework and how the Welsh government will use it to benefit education in Wales.
Firstly the main purpose of the Literacy and Numeracy framework is to tackle the issues around the results of the PISA testing as the previous results were poor. The Welsh Government also wished to emphasise the fact that Numeracy and Literacy needs to be used across all aspect of the curriculum (Welsh Govement, 2013). As an approach questioning can be easily used in all aspect of the curriculum as it can be used as a form of assessment for learning. It can also develop thinking skills alongside developing speaking and listening skills. The Welsh government states that “the LNF is a curriculum planning tool” (Welsh Govement, 2013), this shows how schools need to consider how literacy and numeracy can be used across the curriculum. By using the approach of questioning literacy skills, in particular aspects of oracy can be developed in any subject. Questioning can also form a part of a teacher’s assessment for learning practices therefore giving the approach another reason for its use. Questioning can be used in many ways and can be used for pupil based learning alongside structured discussion. 
Alongside talking the poor results of the PISA tests that have been slowly decreasing since 2006 (Jerrim & Shrue, 2015).  The Literacy and Numeracy framework alongside the Digital literacy framework will have a use in the development of “’Successful Futures” which will be the new curriculum developed by Professor Graham Donaldson. In his report Donaldson states that there is a growing demand for young people to have better numeracy and literacy skills (Donaldson, 2015). This shows how schools need to put a focus on implementing aspects of numeracy and literacy in a cross-curricular way. Although this concept of using numeracy and literacy has already been introduced in primary schools through the Numeracy and Literacy framework it is to believe that in the future that the emphasis will be greater than it currently is within all education. Donaldson also believes that literacy and numeracy should “universally acknowledged to be the essential foundations of education.” (Donaldson, 2015). This shows how education will need to change its ways so children can benefit from the essential skills that come from numeracy and literacy. The new curriculum will also aim to develop children’s skills rather than knowledge with six areas of learning rather than the use of subjects (Donaldson, 2015). This shows how the early use of the Numeracy and Literacy framework can come into advantage when teaching the areas of learning in the future as skills will need to be developed throughout the curriculum. By developing skills rather than knowledge children are more equipped for their future careers as technology is developing everyday which can adjust and change careers at any point.   
David Hopkins believed that questioning surrounded learning in every aspect and linked student engagement with the curriculum (Hopkins, 2009). Therefore is proves that questioning can be used across the curriculum adhering to the Literacy and Numeracy framework. This concept works in two ways. Teachers can ask questions to gain an understanding of the children’s understanding therefore helping some aspects of assessment for learning. The second concept is that children can ask questions to help develop interests and gain new understandings and perspectives of the topic or subject. By using question based learning children are able to practice their oracy skills such as “speak clearly, varying expression to help listeners” (Learning Wales, 2014) as stated under the “Oracy across the curriculum” (Learning Wales, 2014) strand. 
With the use of questioning across all aspects of the curriculum it is important to consider the type of discussions that happen in the classroom. Robin Alexander has identified three types which are Instruction, Discussion and Dialogue (Alexander, 2008). When considering questioning the most important of these is Dialogue. Dialogue can be conducted in many ways such as between the teacher and the class or group or even between two learners (Alexander, 2008). Therefore it can be effectively used for pupil lead learning. The basis of Dialogue is that it is a place to build a common understanding through structured questions and purposeful answers. (Alexander, 2008). The idea of structured questions means that this leaves opportunity for teacher’s to plan their questions ahead of time. By planning the questions teachers are able to carefully word the questions in a way that can promote this children to answer using different sentence structures. By also using this approach combined with questioning children are able to have discussions between themselves developing oracy skills from the Literacy and Numeracy framework such as taking it in turns in a discussion (Learning Wales, 2014) this is an essential skill that children will use and develop throughout their lifetime. Teachers can do this by using Bloom’s Taxonomy. Bloom’s Taxonomy will be discussed later in this essay.
When using questioning it is important to also consider the type of questioned asked. When initially looking at types of questions the main types are open ended and close ended questions. Open ended questions allows chance for multiple answers for example giving an opinion. Close ended questions usually only have one or two possible correct answers. But Trevor Kerry has identified different types of questions that can be used in a classroom. Five of these types of questions are closed questions such as naming and data recall (Kerry, 1982). This type of questioning does not help develop aspects or oracy in the Literacy and Numeracy Framework as they usually have one worded answers, proving oracy skills aren’t always developed during questioning. Therefore it is important what type of questions are asked within the classroom if a teacher wished to develop “Oracy across the Curriculum” (Learning Wales, 2014).  The type of questions that can develop “Oracy across the Curriculum” (Learning Wales, 2014) is what Kerry called “higher-order question types” (Kerry, 1982). These questions are often open ended and give opportunities for discussion.  According to Kerry some of these question types are used for giving reasons or to answer a problem solving question (Kerry, 1982). By giving a chance for a child to develop their answer such as giving a reason behind their original close ended question can help develop both their understanding of a subject but also their oracy skills such as checking their “understanding by asking relevant questions or making relevant comments.” (Learning Wales, 2014). This means children need to be able to both ask and answer “higher-order question types” (Kerry, 1982).  This type of questioning can also be planned ahead of a lessons to allow the teacher to structure the lesson around questioning and the Literacy and Numeracy Framework. Kerry’s “higher-order question types” (Kerry, 1982) are more suitable for Key Stage Two as the answer involves a more developed sentence structure that develop skills that are more relevant to Key Stage Two children. One of these skills come under the “Oracy across the curriculum” (Learning Wales, 2014) and is aimed aimed at year 4 children; “organise talk so that different audiences can follow what is being said” (Learning Wales, 2014). This shows how children need to be able to understand how they need to answer a question that involves an extended answer.
Bloom’s Taxonomy is another way questions may be asked within a classroom. It is designed to develop different types of answers based on the ‘level’ of the question. These levels are “Knowledge, Comprehension, Application, Analysis, Synthesis and Evaluation” (Haris & Omar, 2012). Each type of these questions promote a different type of answer which also leads to the type of language the child will use to answer the question. This development of language is important as far as the Literacy and Numeracy Framework is concerned as it covers that children are able to “explain information and ideas using relevant vocabulary” (Learning Wales, 2014). Therefore by using questioning verbally in Class children are able to develop their vocabulary in a way that can be relevant to any subject or topic as questions can be asked in many different ways as proved by Bloom’s Taxonomy and Kerry’s question types. By using a combination of Kerry’s “High-order question types” (Kerry, 1982) and Bloom’s Taxonomy can help a teacher plan lessons that include questioning leaving opportunities for discussion within the classroom which will develop children’s oracy and language skills.  A teacher could use Bloom’s Taxonomy to help develop a child’s vocabulary and give them opportunities to use it to create their own questions.
The Welsh Government also believes that the use of Bloom’s Taxonomy can have a positive effect on how children think. They also believe that children’s metacognition which is the awareness and understanding of their own thought processes can be developed through questioning (Welsh Govement , 2010). This proves how questioning does not only improve upon oracy but it also improves a child’s thought process. The improvement can then be applied in many ways such as self-assessment as the children will be more aware of their own metacognition.
When considering the approach of questioning to cover the “Oracy across the curriculum” strand of the Literacy and Numeracy Framework it also important to consider habits of mind. Habits of mind is a combination of skills, attitudes, suggestions, previous experiences and tendencies. According to Costa and Kallick habits of mind “behaving intelligently when confronted with problems” (Costa & Kallick, 2000). This means during verbal questioning children need to be encouraged to think about their answer. By considering their answer children will also have a chance to produce the correct sentence structure when answering therefore this develops their oracy skills. To give children a chance to construct an answer the teacher must give the children an opportunity to think about their answer. 
To help encourage children to think creatively and help develop the skill of organising “what they say so that listeners can understand” (Learning Wales, 2014) .Therefore children may need to be encouraged to think in different ways when trying to answer “high-order question types” (Kerry, 1982). As discussed previously these questions help children develop and use their own opinions and language to help develop skills in the Literacy and Numeracy framework. When doing this considering the use of De Bono’s thinking hats may be useful. These ‘hats’ allow people to look at a question in a wide range of perspectives allowing children to gain all the information possible about the topic or subject. There are six ‘hats’ that can be used to help children develop different perspectives and to help organise their ideas. The six ‘hats’ a coloured as the following: The white hat for facts, the red hat for feelings and emotions, the black hat represents the logical negative, the yellow hat represents the logical positive, the green hat allows for creativity and finally the blue hat is an overview of all the hats (Bono, 1995). A way of using these hats would be to give each child a random hat which will all contribute towards the blue hat which can be constructed as a class. This allows all the children to contribute their own findings. By doing this the children will have to listen to each other and take it in turn when speaking therefore developing speaking and listening aspects of Oracy. De Bono makes it clear that by using the hats there are opportunities for discussion within a classroom or within groups (Bono, 1995) this develops the skill or listening “carefully and make connections between what they are learning and what they already know” (Learning Wales, 2014) which is from the strand “Oracy across the curriculum” (Learning Wales, 2014).  These hats can also help develop skills that will be needed in ‘Successful Futures’. It will help children achieve and aim for the four main aims (Donaldson, 2015) which Donaldson has set out for the new curriculum. 
To create successful an effective questioning that helps develop the strand “oracy across the curriculum” (Learning Wales, 2014) in the Literacy and Numeracy framework it is important that there is a purpose behind the approach. As discussed previously using the approach of questioning can help develop different aspects of oracy but it can also help develop assessment for learning. By questioning teachers are able to develop an understanding of a child’s knowledge alongside oracy skills. Dylan Wiliam states that “effective feedback requires asking the right questions” (Wiliam, 2013). This proves how the use of questioning effectively can improve feedback when considering assessment for learning. Wiliam states how questioning can be used to give feedback on both the lesson and if the lesson objectives has been met (Wiliam, 2013). Therefore by gaining feedback teachers can develop their own skills to improve upon future lessons based on any feedback. This all proves the importance of questioning in both a literacy way and in aspects of assessment for learning. 
The down side of developing Literacy through the use of questioning is that children are only able to develop their oracy skills. In a journal article by Fay Smith and Frank Hardman they note that one of the disadvantages of having a greater focus on oracy is that children struggle with punctuation skills (Smith & Hardman, 2000). This show how there is both advantages and disadvantages to using the approach of questioning as a main aspect of developing literacy. During the research from the journal article teachers would hold a literacy hour every day to help develop children’s literacy and during this time it was found that teacher improved and developed their own questioning skills (Smith & Hardman, 2000).  This shows how with practice that skills that revolve around questioning can be improved over time. The same could be said about children’s oracy skills and creative thinking to develop different types of questions and answers. With practice children of all ages can develop their vocabulary and old children can learn newer and more complex sentence structures. This shows how children are also able to learn how to create Kerry’s “High-order question types” (Kerry, 1982) and how to answer them more effectively.  
By looking at schools in Wales children need to both develop English and Welsh as it notes Welsh skills in the Literacy and Numeracy framework. When considering oracy the main skill noted was the importance of mutating correctly (Learning Wales, 2014). By using the skills discussed above children will be able to develop sentence structures in both Welsh and English. Therefore this proves how all aspects of oracy can be used in a cross-curricular way. On one note this can been seen as an advantage towards the Welsh Government’s goals of gaining one million speakers by the year 2050 as stated in the document named Cymraeg 2050 (Welsh Goverment, 2017). By reaching these goals children will be able to confidently speak welsh by the time they leave school (Welsh Goverment, 2017) therefore proving how important the Welsh aspects of the Literacy and Numeracy framework can be. Also by putting emphasis on the welsh within the Literacy and Numeracy framework it helps works towards Donaldson’s hopes of the development and increased amount of Welsh used in schools across Wales (Donaldson, 2015). This proves that the Numeracy and Literacy framework is not only to improve PISA results but it can help develop the Welsh language within schools and communities.
To conclude questioning is a good approach when developing the strand “Oracy across the curriculum” (Learning Wales, 2014) from the Literacy and Numeracy framework. It can be used in many ways to help literacy and creative thinking. By using “higher-order question types” (Kerry, 1982) rather than closed questions children are able to think more creatively by expanding their answers. To help expand children’s answers to questions DeBono’s six thinking hats (Bono, 1995) can come into play as they help children to look at a problem or a question from different angles. This gives children an opportunity to think outside the box and develop more complex answers that need a developed vocabulary. To help teacher’s plan and children to develop their own questioning skills Bloom’s Taxonomy can come into play. The use of blooms taxonomy can help teacher’s gain specific answers from children, this gives more opportunity to use “higher-order question types” (Kerry, 1982) within a classroom setting. Children are also able to develop their second language skills by using questioning as the framework also covers basic Welsh skills such as mutations (Learning Wales, 2014). But on the other hand it has been proven that other aspect of the Literacy and Numeracy framework need to be covered as children struggle to develop grammar skills when using oracy skills. By taking into consideration both the advantages and disadvantages from the chosen approach of questioning it is important that children use enough Oracy but have opportunities to develop reading and writing skills too. 
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